
 

1 

CURRENT STATUS OF STRING TEACHER EDUCATION AT UNIVERSITY MUSIC 
TEACHER TRAINING SCHOOLS IN TURKEY 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

By 
 

DİLEK GÖKTÜRK 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A DISSERTATION PRESENTED TO THE GRADUATE SCHOOL 
OF THE UNIVERSITY OF FLORIDA IN PARTIAL FULFILLMENT 

OF THE REQUIREMENTS FOR THE DEGREE OF 
DOCTOR OF PHILOSOPHY 

 
UNIVERSITY OF FLORIDA 

 
2008 



 

2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

© 2008 Dilek Göktürk 
 
 

 



 

3 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

To my parents Kadir and Gülşen Göktürk and the sunlight of my life, Christopher Wiley Cary 
 
 
 
 



 

4 

ACKNOWLEDGMENTS 

There are several persons whom I thank for their generous help and support in the 

preparation of this dissertation: my committee members Dr. Timothy S. Brophy as my chair, and 

Dr. Camille M. Smith, Dr. Arthur Newman and Dr. Jennifer Thomas as my members, and all my 

professors at the School of Music and the School of Education who helped me to come to this 

point. I would also like to thank to my professors in Turkey who encouraged me to pursue 

graduate studies in the United States to become an academician. Furthermore, the string 

professors at university music teacher training schools in Turkey have my gratitude for their 

participation and assistance with this study.  

I have always been grateful to have wonderful friends both in Turkey and the United States 

but one of them is the most special for me. Edward James Gresham deserves more than gratitude. 

I acknowledge him for his faith in me and moral support. Eddie is one of the people who made 

this project real. I also want to thank my friend Dr. Carl Jeff Boon, who read my document 

thoroughly and helped me to improve it.   

At last, I send my thanks to my parents in Turkey, Kadir and Gülşen Göktürk, who have 

given me love and support throughout my life, and I thank Christopher Wiley Cary, for being the 

sunlight of my life and for his endless help with all aspects of this project, for his 

encouragement, patience,and love. He is the reason this study was completed. 

 

 



 

5 

TABLE OF CONTENTS 
 
 page 

ACKNOWLEDGMENTS ...............................................................................................................4 

LIST OF TABLES.........................................................................................................................12 

ABSTRACT...................................................................................................................................13 

CHAPTER 

1 INTRODUCTION ..................................................................................................................15 

Statement of the Problem........................................................................................................18 
Need for the Study ..................................................................................................................19 
Purpose and Significance of the Study ...................................................................................20 
Definitions of Terms...............................................................................................................21 
Limitations..............................................................................................................................22 
Benefits of the Study ..............................................................................................................22 
Summary.................................................................................................................................23 

2 LITERATURE REVIEW .......................................................................................................24 

Introduction.............................................................................................................................24 
General Music Teacher Education..........................................................................................24 

Historical Development of the General Music Teacher Education Curriculum .............24 
Curriculum Development ................................................................................................27 
Summary of Research Findings Related to General Music Teacher Education .............32 

String Teacher Education .......................................................................................................33 
Historical Development of the String Teacher Education Curriculum ...........................33 
Anatolian High Schools of Fine Arts ..............................................................................34 
Curriculum Development ................................................................................................35 
Regional Differences in String Teacher Education .........................................................37 
Studies Related to the Inclusion of Turkish Music in the String Teacher Training 

Curriculum ...................................................................................................................38 
Research Related to Violin Instruction at the University Level......................................41 
Research Related to Cello Instruction at the University Level .......................................43 
Summary of Research Findings Related to String Teacher Education ...........................45 

3 METHODOLOGY AND PROCEDURES.............................................................................47 

Introduction.............................................................................................................................47 
Participants .............................................................................................................................47 
Preliminary Study ...................................................................................................................48 
Questionnaire Development ...................................................................................................49 
Data Collection .......................................................................................................................50 
Summary.................................................................................................................................51 



 

6 

4 RESULTS...............................................................................................................................52 

Introduction.............................................................................................................................52 
Demographics on Universities and Regional Differences......................................................52 
Quantitative Results................................................................................................................53 

Section 1: String Skills/Techniques Courses...................................................................53 
Question #1 ..............................................................................................................53 
Findings for Question #1..........................................................................................53 
Question #2 ..............................................................................................................54 
Findings for Question #2..........................................................................................54 
Question #3 ..............................................................................................................54 
Findings for Question #3..........................................................................................54 
Question #4 ..............................................................................................................55 
Findings for Question #4..........................................................................................55 
Question #5 ..............................................................................................................55 
Findings for Question #5..........................................................................................55 

Section 2: String Methods/Pedagogy Courses ................................................................57 
Question #6 ..............................................................................................................57 
Findings for Question #6..........................................................................................57 
Question #7 ..............................................................................................................57 
Findings for Question #7..........................................................................................57 
Question #8 ..............................................................................................................58 
Findings for Question #8..........................................................................................58 
Question #9 ..............................................................................................................58 
Findings for Question #9..........................................................................................58 
Question #10 ............................................................................................................59 
Findings for Question #10........................................................................................59 

Section 3: Private Lesson Instruction ..............................................................................60 
Question #11 ............................................................................................................60 
Findings for Question #11........................................................................................60 
Question #12 ............................................................................................................60 
Findings for Question #12........................................................................................60 
Question #13 ............................................................................................................60 
Findings for Question #13........................................................................................61 
Question #14 ............................................................................................................61 
Findings for Question #14........................................................................................61 
Question #15 ............................................................................................................62 
Findings for Question #15........................................................................................62 

Section 4: String Laboratory Courses..............................................................................66 
Question #16 ............................................................................................................66 
Findings for Question #16........................................................................................66 
Question #17 ............................................................................................................66 
Findings for Question #17........................................................................................67 
Question #18 ............................................................................................................67 
Findings for Question #18........................................................................................67 

Summary of the Findings for the Closed-Format Questions ..................................................67 
Qualitative Results..................................................................................................................68 



 

7 

Section 5: Strengths and Weaknesses of the Current Undergraduate String 
Education Degree Program..........................................................................................68 

Question #19....................................................................................................................69 
Findings for Question #19........................................................................................69 
Question #20 ............................................................................................................71 
Findings for Question #20........................................................................................71 

Section 6: Suggestions for Improving the Undergraduate String Education Degree 
Program........................................................................................................................72 

Question #21 ............................................................................................................72 
Findings for Question #21........................................................................................73 
Question #22 ............................................................................................................73 
Findings for Question #22........................................................................................73 
Question #23 ............................................................................................................73 
Findings for Question #23........................................................................................74 
Question #24 ............................................................................................................74 
Findings for Question #24........................................................................................74 
Question #25 ............................................................................................................75 
Findings for Question #25........................................................................................75 
Question #26 ............................................................................................................75 
Findings for Question #26........................................................................................75 

Summary of the Findings for the Open-Ended Questions......................................................78 

5 DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS .......................................86 

Introduction.............................................................................................................................86 
Data Collection .......................................................................................................................86 
Findings ..................................................................................................................................86 

Discussion of Research Question #1 ...............................................................................87 
Discussion of Research Question #2 ...............................................................................88 
Discussion of Research Question #3 ...............................................................................89 
Discussion of Research Question #4 ...............................................................................92 
Discussion of Research Question #5 ...............................................................................96 

Issues.....................................................................................................................................101 
Implications for Music Education and Recommendations...................................................102 
Future Research ....................................................................................................................103 
Conclusions...........................................................................................................................104 

APPENDIX 

A LIST OF PARTICIPANTS...................................................................................................108 

B SAMPLE RESPONSE FROM THE PRELIMINARY SURVEY (TRANSLATED IN 
ENGLISH)............................................................................................................................114 

C SAMPLE RESPONSE FROM THE PRELIMINARY SURVEY IN ORIGINAL 
TURKISH.............................................................................................................................116 



 

8 

D RIDVAN SÜER’S QUESTIONNAIRE (TRANSLATED IN ENGLISH)..........................118 

E RIDVAN SÜER’S QUESTIONNAIRE IN ORIGINAL TURKISH...................................134 

F QUESTIONNAIRE IN ENGLISH.......................................................................................152 

G QUESTIONNAIRE IN TURKISH.......................................................................................161 

H COVER LETTER #1 FOR STRING PROFESSORS..........................................................170 

Cover Letter #1 in English....................................................................................................170 
Cover Letter #1 in Turkish ...................................................................................................172 

I REMINDER LETTER #1 FOR STRING PROFESSORS...................................................174 

Reminder Letter #1 in English..............................................................................................174 
Reminder Letter #1 in Turkish .............................................................................................175 

J REMINDER LETTER #2 FOR STRING PROFESSORS...................................................176 

Reminder Letter #2 in English..............................................................................................176 
Reminder Letter #2 in Turkish .............................................................................................177 

K FREQUENCY DISTRIBUTIONS .......................................................................................178 

L RESPONSES FROM STRING PROFESSORS TO OPEN-ENDED QUESTIONS 
(TRANSLATED IN ENGLISH) ..........................................................................................180 

SECTION 1: String Skills/Techniques Courses ...................................................................180 
Question #4....................................................................................................................180 
Question #5....................................................................................................................180 

SECTION 2: String Method/Pedagogy Courses ..................................................................181 
Question #9....................................................................................................................181 
Question #10..................................................................................................................181 

SECTION 3: Private Lesson Instruction ..............................................................................181 
Question #14..................................................................................................................181 
Question #15..................................................................................................................183 

Violin method books ..............................................................................................183 
Viola method books ...............................................................................................184 
Cello method books................................................................................................184 
Double bass method books.....................................................................................185 

SECTION 4: String Laboratory Courses..............................................................................185 
Question #18..................................................................................................................185 

SECTION 5: Strengths and Weaknesses of the Current Undergraduate String Education 
Degree Program ................................................................................................................185 

Question #19..................................................................................................................185 
a. Changes in the curricular structure such as the following:.................................185 
b. The use of more contemporary instructional materials such as the following: ..186 



 

9 

c. The increased use of string teaching methods from other countries such as 
the Rolland and Suzuki methods. .......................................................................187 

d. Other strengths:...................................................................................................187 
Question #20..................................................................................................................188 

SECTION 6: Suggestions for Improving the Undergraduate String Education Degree 
Program.............................................................................................................................190 

Question #21..................................................................................................................190 
Question #22..................................................................................................................191 
Question #23..................................................................................................................191 
Question #24..................................................................................................................192 
Question #25..................................................................................................................193 
Question #26..................................................................................................................194 

M ORIGINAL TURKISH RESPONSES FROM STRING PROFESSORS TO OPEN-
ENDED QUESTIONS..........................................................................................................201 

BÖLÜM 1: Yaylı Çalgı Becerisi/Teknikleri Dersi...............................................................201 
Soru 4.............................................................................................................................201 
Soru 5.............................................................................................................................201 

BÖLÜM 2: Yaylı Çalgı Metotları/Pedagojisi Dersi.............................................................202 
Soru 9.............................................................................................................................202 
Soru 10...........................................................................................................................202 

BÖLÜM 3: Bireysel Çalgı Dersi Eğitimi .............................................................................202 
Soru 14...........................................................................................................................202 
Soru 15...........................................................................................................................204 

Keman Metotları ....................................................................................................204 
Viyola Metotları .....................................................................................................205 
Viyolonsel Metotları ..............................................................................................205 
Kontrabas Metotları................................................................................................206 

BÖLÜM 4: Yaylı Çalgı Laboratuarı Dersi...........................................................................206 
Soru 18...........................................................................................................................206 

BÖLÜM 5: Günümüzde Üniversitelerdeki Yaylı Çalgı Eğitiminin Güçlü ve Zayıf 
Tarafları.............................................................................................................................206 

Soru 19...........................................................................................................................206 
a. Öğretim programındaki aşağıda belirtilen değişiklikler: ....................................206 
b. Daha fazla güncel yaylı çalgı öğretim materyallerinin aşağıda belirtilen 
şekillerdeki kullanımı: ........................................................................................207 

c. Rolland ve Suzuki gibi yabancı kökenli yaylı çalgı öğretim metotlarının 
artan kullanımı ....................................................................................................208 

d. Diğer güçlü yanlar: .............................................................................................208 
Soru 20...........................................................................................................................209 
BÖLÜM 6: Üniversitelerdeki Yaylı Çalgı Eğitiminin Geliştirilmesi için Öneriler ......211 
Soru 21...........................................................................................................................211 
Soru 22...........................................................................................................................212 
Soru 23...........................................................................................................................213 
Soru 24...........................................................................................................................213 
Soru 25...........................................................................................................................214 



 

10 

Soru 26...........................................................................................................................215 

N UNDERGRADUATE CURRICULUM OF MUSIC TEACHER TRAINING 
SCHOOLS IN ENGLISH.....................................................................................................222 

Undergraduate Curriculum of Music Teacher Training Programs (2006) ...........................223 
Definitions of the String Courses in Undergraduate Curriculum of Music Teacher 

Training Programs.............................................................................................................225 
First Semester ................................................................................................................225 

Violin I ...................................................................................................................225 
Viola I.....................................................................................................................225 
Violoncello I...........................................................................................................225 
Double bass I ..........................................................................................................225 

Second Semester............................................................................................................225 
Violin II ..................................................................................................................225 
Viola II ...................................................................................................................225 
Violoncello .............................................................................................................226 
Double bass ............................................................................................................226 

Third Semester...............................................................................................................226 
Violin III, Viola III, Violoncello III, Double bass III ............................................226 

Fourth Semester.............................................................................................................226 
Violin IV, Viola IV, Violoncello IV, Double bass IV ...........................................226 

Fifth Semester................................................................................................................226 
Violin V, Viola V, Violoncello V, Double bass V.................................................226 
Orchestra/Chamber Ensemble I .............................................................................226 

Sixth Semester ...............................................................................................................227 
Violin VI, Viola VI, Violoncello VI, Double bass VI ...........................................227 
Orchestra/Chamber Ensemble III:..........................................................................227 

Seventh Semester...........................................................................................................228 
Violin VII, Viola VII, Violoncello VII, Double bass VII ......................................228 
Orchestra/Chamber Ensemble III...........................................................................228 

Eighth Semester.............................................................................................................228 
Violin VIII, Viola VIII, Violoncello VIII, Double bass VIII.................................228 
Orchestra/Chamber Ensemble IV...........................................................................228 
Conducting Musical Ensembles: ............................................................................229 

O UNDERGRADUATE CURRICULUM OF MUSIC TEACHER TRAINING 
SCHOOLS IN TURKISH.....................................................................................................230 

Müzik Öğretmenliği Lisans Programı (2006).......................................................................231 
Müzik Öğretmenliği Lisans Programı Yaylı Çalgı Derslerinin Tanımları ...........................233 

I. Yarıyıl ........................................................................................................................233 
Keman I ..................................................................................................................233 
Viyola I...................................................................................................................233 
Viyolonsel I ............................................................................................................233 
Kontrabas I .............................................................................................................233 

II. Yarıyıl .......................................................................................................................233 



 

11 

Keman II.................................................................................................................233 
Viyola II .................................................................................................................234 
Viyolonsel II...........................................................................................................234 
Kontrabas II............................................................................................................234 

III. Yarıyıl......................................................................................................................234 
Keman III, Viyola III, Viyolonsel III, Kontrabas III..............................................234 

IV. Yarıyıl......................................................................................................................235 
Keman IV, Viyola IV, Viyolonsel IV, Kontrabas IV.............................................235 

V. Yarıyıl .......................................................................................................................235 
Keman V, Viyola V, Viyolonsel V, Kontrabas V..................................................235 
Orkestra/Oda Müziği I ...........................................................................................235 

VI. Yarıyıl......................................................................................................................236 
Keman VI, Viyola VI, Viyolonsel VI, Kontrabas VI.............................................236 
Orkestra/Oda Müziği II ..........................................................................................236 

VII. Yarıyıl ....................................................................................................................236 
Keman VII, Viyola VII, Viyolonsel VII, Kontrabas VII .......................................236 
Orkestra/Oda Müziği III.........................................................................................237 

VIII. Yarıyıl ...................................................................................................................237 
Keman VIII, Viyola VIII, Viyolonsel VIII, Kontrabas VIII ..................................237 
Orkestra/Oda Müziği IV.........................................................................................237 
Müzik Toplulukları Eğitimi ve Yönetimi...............................................................238 

P MODEL UNDERGRADUATE STRING TEACHER TRAINING CURRICULUM 
FOR MUSIC TEACHER TRAINING SCHOOLS..............................................................239 

Model Undergraduate Curriculum of Music Teacher Training Programs ...........................240 
Definitions of the String Pedagogy and String Teaching Methods Courses in the Model 

Undergraduate Curriculum of Music Teacher Training Programs ...................................242 
Fifth and Sixth Semesters ..............................................................................................242 

String Skills and Techniques..................................................................................242 
Seventh Semester...........................................................................................................243 

String Methods and Pedagogy................................................................................243 
Public School Orchestra Literature ........................................................................244 

Eighth Semester.............................................................................................................244 
String Laboratory ...................................................................................................244 
Public School Orchestra Conducting .....................................................................245 

LIST OF REFERENCES.............................................................................................................247 

BIOGRAPHICAL SKETCH .......................................................................................................252 

 
 



 

12 

LIST OF TABLES 

Table  page 
 
4-1 Demographic data for string professors (N =71) and survey respondents (N = 61) by 

university (N = 22) and region. .........................................................................................80 

4-2 Number of string skills/techniques courses by region. ......................................................80 

4-3 Number of hours per week that string skills/techniques courses meet by region..............81 

4-4 Skills taught in string skills/techniques courses by region. ...............................................81 

4-5 Number of string methods/pedagogy courses required for string education majors by 
region. ................................................................................................................................82 

4-6 Number of hours per week that string methods/pedagogy courses meet by region. .........82 

4-7 Topics discussed in string methods/pedagogy courses by region......................................83 

4-8 Number of private lessons by region. ................................................................................83 

4-9 Skills taught in private lessons by region. .........................................................................84 

4-10 Number of string laboratory courses by region. ................................................................84 

4-11 Number of hours per week that string laboratory courses meet by region. .......................85 

 
 



 

13 

Abstract of Dissertation Presented to the Graduate School 
of the University of Florida in Partial Fulfillment of the 
Requirements for the Degree of Doctor of Philosophy 

 
CURRENT STATUS OF STRING TEACHER EDUCATION AT UNIVERSITY MUSIC 

TEACHER TRAINING SCHOOLS IN TURKEY 

By 

Dilek Göktürk 
May 2008 

 
Chair: Timothy S. Brophy 
Major: Music Education 
 

The purpose of this study was to examine the current status of undergraduate string teacher 

education curriculum in Turkish universities in both eastern and western regions. To accomplish 

this task, the relative strengths and weaknesses of Turkish string teacher education were 

investigated through an intensive literature review and a survey. Seventy-one string professors at 

nineteen university music teacher training schools in Turkey were sent a questionnaire for the 

purpose of this investigation. The questionnaire was based on the following subjects: (1) the 

types of courses in the string teacher training area; (2) the nature of the teaching methodologies 

used in the string education courses; (3) the existing problems in the string teacher education 

curriculum; (4) the strengths in the area; and (5) the necessary changes and reforms that should 

be implemented to improve the level of Turkish string teacher education. Sixty-one of the 

professors (85.92%) responded. The findings indicated that there were significant differences in 

the application of the centralized string teacher education curriculum in universities in eastern 

and western Turkey. Some of these differences are: (1) the number and the quality of string 

faculty; (2) the conditions of teaching facilities; (3) the use of Turkish music in instructional 

level; and (4) the number and weekly hours of string education courses. According to the 

respondents in both regions, the string teacher education curriculum should be restructured and 
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new courses in string teacher training (such as String Skills/Techniques, String Methods, String 

Laboratory, Public School Orchestra Conducting and Public School Orchestra Literature) should 

be added to the curriculum. Based on these findings, a model undergraduate curriculum for string 

teacher education was developed and included at the end of the study.  
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CHAPTER 1 
INTRODUCTION 

The Republic of Turkey was established on October 29, 1923, by Mustafa Kemal Atatürk 

(1881-1938). Following the foundation of a new government based upon secular democratic 

principles, Atatürk initiated aggressive programs of social and cultural changes. Educational 

reform was one of the first areas he addressed (Karal, 1966). Although his educational proposals 

were based upon European models, Atatürk’s policies stressed the importance of a strong 

national identity as the primary foundation for his new educational system (Williamson, 1987). 

The need to balance Turkish identity with western modernism is arguably the most challenging 

aspect of Turkish educational policies in modern days (Başgöz & Wilson, 1968; Özeke, 2003). 

Nowhere is this challenge more evident than in the evolving curricula of Turkish public schools, 

colleges and universities.  

Music teacher education at the collegiate level in Turkey was first offered in 1924 at the 

Musıkî Muallim Mektebi [Music Teacher Training School] in Ankara, the newly established 

capital of Turkey. The purpose of this educational institution was to prepare students to become 

general music instructors in the secondary schools (Yayla, 2004). The program’s success 

inspired the Ministry of Education to establish collegiate music teacher training schools in 

various regions throughout Turkey. Consequently, the number of independent higher-education 

music institutions gradually increased to the present number of twenty-two (Özeke, 2003). In 

1982, these schools became known as Eğitim Fakültesi Müzik Bölümü [Music Teacher Education 

Schools]. In 1997, they were again renamed as Eğitim Fakülteleri Güzel Sanatlar Eğitimi 

Bölümü Müzik Eğitimi Anabilim Dalı [Music Education Divisions of University Fine Arts 

Education Departments] (Yayla, 2004; Akpınar, 2002; Şentürk, 2001; Özeke, 2003). 

Approximately 1,100 music education students are currently enrolled at these schools.  
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One of the founders of the Music Teacher Training School in Ankara was Eduard 

Zuckmayer (1890-1972), a German composer, pianist and music educator (Tebiş, 2002). He was 

invited to organize the foundation of the institution along with the famous German composer 

Paul Hindemith (1895-1963) (Tebiş, 2002). Although Zuckmayer stayed in Turkey to teach at 

the Music Teacher Training School in Ankara until his death in 1972, Hindemith only lived in 

Turkey for five months between 1935 and 1937. In 1938, the school’s name was changed to the 

Gazi Terbiye/Eğitim Enstitüsü ve Müzik Şubesi [Gazi Education Institute and Music Branch], 

which provided music teacher training until 1978 (Tebiş, 2002; Bulut, 2004).  

The curriculum at the school consisted primarily of music theory and instrumental training. 

Violin, piano, flute and cello were offered and all students were required to learn to play at least 

one of these instruments. Other courses were gradually added as follows (Yayla, 2004):  

• Music Courses: Music Theory, Harmony, Composition, Counterpoint, Music History, 
Solfege, Ear Training, Choir, Instrumental Ensembles, Musical Forms, Vocal Studio, 
Musical Interpretation, Piano Accompaniment, and Instrument Care 

• General Culture Courses:  Turkish Literature, History, Geography, Psychology, Chemistry, 
Mathematics, German, French, Art, and Rhythmic Gymnastics 

• Education Courses: History of Education, Psychology of Education, Sociology of 
Education, and Teaching Methods 

The six-year program of study was divided into four years of preparation for secondary school 

teaching and two years of preparation for vocational school teaching. All students had to 

complete this six-year program to become music teachers.  

After 1978, all music teacher training took place at the Gazi Yükseköğretmen Okulu Müzik 

Şubesi [Gazi Higher Teacher Education School Music Branch] (Yayla, 2004). Additional courses 

were added to the curriculum at that time, including Conducting, Musical Analysis, Turkish 

Classical Music, Traditional Folk Music, Art History, History of Atatürk’s Principles, and 

Measurement and Evaluation.  
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In 1979, the Ministry of Education further mandated that the following electives also be 

added to the curriculum (Yayla, 2004): Philosophy of Education, Educational Administration, 

History of Turkish Education, Comparative Education, Educational Technology, Statistics, and 

Special Education. In 1982, Gazi Higher Teacher Education School Music Branch merged with 

the Gazi Eğitim Fakültesi Müzik Eğitimi Bölümü [Gazi Faculty of Education Music Department] 

and became a four-year teacher training program. The currriculum at Gazi University Music 

Education Department was similar to that of the Gazi Higher Teacher Education School Music 

Branch.  

The music curriculum was revised again in 1997, and the courses were grouped according 

to the following specialization areas (Yayla, 2004; http://www.yok.gov.tr /egitim 

/ogretmen/muzik.doc): (1) instrumental music education; (2) vocal music education; and (3) 

music theory. Some new courses were also offered such as Turkish Folk Dances, Vocal 

Instruction Methodologies, and Vocal Health.  

There are currently twenty-two university music teacher training schools in Turkey that 

prepare students to teach at the secondary school level. Some of these schools also offer Master’s 

and Doctoral degrees in music. Most of these graduate programs are offered in universities found 

in the western regions of Turkey.  

The eastern region of Turkey differs from the western region in terms of culture, economy 

and lifestyle. Eastern Turkey is more rural and more traditional, whereas western Turkey is more 

industrialized. Turkish folk music is widely heard and performed in the eastern region while 

European music and ideas are more accepted in the western region (Öztosun & Akgül-Barış 

2004; Söker, 2006). Moreover, as a part of the culture, clothing is less conservative in the west 

than the east. These characteristics also influence the educational approaches at university music 
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teacher training schools. For example, Turkish music and folk instruments are more popular in 

eastern institutions, but in western universities students perform more European art music 

(Töreyin, 2004; Öztosun & Akgül-Barış 2004; Yüceland, 2007). Although Turkish music is 

widely accepted and respected in both regions, the music students and professors in the east 

favor Turkish folk and art music more than Western classical music (Yüceland, 2007). This 

approach shapes the orchestral/choral repertoire at these schools as well as the intrumental 

repertoire (Sağer, 2006). 

A major educational challenge in the eastern part of the country is that an insufficient 

number (N= 2) of universities existed in this region until the mid-1990s (Özeke, 2003). Since the 

largest number of universities existed in the western part of Turkey before the mid-1990s (N= 6 

in the western region, N= 2 in the eastern region), many eastern students who desired to pursue a 

college degree had to leave their home towns to achieve their goals. The government, however, 

has been establishing new universities in the eastern region to educate more eastern Turkish 

students in their home towns (Yayla, 2004; Şentürk, 2001). This initiative has allowed the 

government to close the educational gap between the eastern and the western regions of Turkey. 

Music teacher training schools have also been founded in the eastern region for similar reasons. 

Training students in eastern Turkey and assigning them to serve as music teachers in their 

geographical regions were the primary objectives of these new music institutions (Tebiş, 2002). 

However, the low number of qualified music faculty members (more specifically, string faculty 

members) and the limited facilities of these schools created new challenges (Tebiş, 2002; Çilden, 

2003; Çilden & Ercan, 2004). 

Statement of the Problem  

In the present study, the current status of string teacher education in Turkey (in both 

eastern and western regions) was investigated and evaluated from a curricular perspective. 
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Contemporary scholars have identified several weaknesses in undergraduate string teacher 

education at the collegiate level. These problems and references are discussed in the Need for the 

Study section of this chapter. The structure of the curriculum was cited by several researchers as 

the main reason for the deficiencies in this area of education (Süer, 1980; Uçan, 1982; Yayla, 

2003; Özeke, 2003; Uslu, 2000; Tebiş, 2004; Özen, 2005; Kasap, 2005; Söker, 2006). Other 

problems include insufficient facilities and the lack of well-trained instructors, particularly in the 

eastern universities. These deficiencies have had an adverse effect on the overall quality of string 

teacher education at the collegiate level in Turkey. 

Need for the Study 

The quality of string teacher education in Turkey has become an important concern for 

teachers and researchers, who have responded by writing numerous studies on the subject 

(Çilden, 2003; Çilden & Ercan, 2004; Tebiş, 2001; Tebiş, 2002; Özen, 2005). These studies 

isolated several problems in string teacher education (These problems will be discussed in 

Chapter 2 in great detail). However, few offered solutions to strengthen string instruction at the 

university level. Although the number of studies investigating string teacher education has 

increased, current research has been insufficient to stimulate creative measures to address these 

issues. Moreover, most researchers have focused on only one instrument in the string family, as 

teaching all string instruments in one class is not a practice in Turkey. Researchers mainly 

discussed only the instrument that they learned, and they demonstrated little familiarity with 

other string instruments (Tebiş, 2001; Tebiş, 2002; Tebiş, 2002a; Torlular, 2005; Şendurur, 2001; 

Şendurur, 2001a; Burubatur, 2006; Güler, 2006). Consequently, the current status of string 

teacher education has not been adequately investigated. 

Based on research studies (Albuz, 2004; Özen, 2004), the most compelling challenges 

facing string educators at the collegiate level are inadequate training facilities and outdated 
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teaching methods used in the string teacher education programs. Researchers contended that the 

current curriculum was comprised of a series of separate courses that were unrelated and lacked 

specific goals (Tebiş, 2001). The overall level of violin instruction at the universities is also 

problematic, and there is a notable lack of quality tools that are available to measure student 

success in reaching curriculum goals (Tebiş, 2004). The desire of college string players to 

become performers rather than pedagogues is another challenge. Students in the teaching 

programs are trained in the same manner as performers and often lack the pedagogical skills that 

they need to become effective music teachers. The emphasis on training music education 

students in the same manner as performers may be attributed to the fact that many string 

professors at the university level encourage their students to be performers rather than 

pedagogues (Süer, 1980; Özeke, 2003).  These problems alone indicate that there is a great need 

for string education reform. Most importantly, the clear differences between eastern and western 

music teacher training schools such as insufficient facilities and the small number of string 

faculty are also significant (Yüceland, 2007; Öztosun & Barış, 2004; Söker, 2006).      

Purpose and Significance of the Study 

New and effective strategies must be proposed to address issues raised by contemporary 

scholars. The purpose of this study was to examine the current status of the undergraduate string 

teacher education curriculum and to prepare a model curriculum at the collegiate level in Turkey. 

To accomplish this task, the relative strengths and weaknesses of the Turkish music educational 

system were investigated. The data collected from the study was used to develop a model 

curriculum and compile a series of recommendations for educational reform regarding string 

teacher education at the undergraduate level. Potential reforms include the adoption of current 

string teaching methods from other countries (such as the Suzuki and Rolland methods), 
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modernizing Music Education Divisions in the Fine Arts Education Departments, particularly in 

the eastern part of Turkey, and developing teacher training collaborations with other countries.  

The following question guided this study: What are the differences in string teacher 

education in the eastern and western regions in Turkey? The following sub-questions also guided 

the study: 

1. What types of courses are offered in the string teaching area at the Music Education 
Divisions of University Fine Arts Education Departments at the Turkish universities? 

2. What is the nature of the teaching methodologies that are used in the string education 
courses at the Music Education Divisions of University Fine Arts Education Departments 
in Turkish universities?  

3. What are the existing problems in Turkish string teacher training curriculum?   

4. What are the strengths of the existing string teacher training curriculum at the Music 
Education Divisions of University Fine Arts Education Departments in Turkish 
universities?  

5. What changes and reforms should be implemented to improve level of Turkish string 
teacher education?  

Since changes and developments should be offered as solutions to problems, the current 

status of string teacher education in Turkey was investigated in the first four sub-questions. 

Based on these answers, the fifth research question addressed the necessary changes and reforms 

in the string teacher education curriculum. The primary question was then answered based on the 

findings for the sub-questions. 

This study is significant because it represents the most recent and comprehensive 

examination of string teacher education in Turkey. This book-length study also proposes 

concrete suggestions in terms of curriculum development as to how such education could be 

improved.  

Definitions of Terms 

The following definitions were relevant to the present study: 
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• The Republic of Turkey: modern-day Turkey that was established on October 29, 1923 
after the War of Independence 

• String Techniques course: a course that is primarily designed to develop basic performance 
skills on the four orchestral string instruments, violin, viola, cello, and double bass 

• String Methods course: a course that is primarily designed to acquaint students with string 
class teaching materials and methods 

• Private lesson instruction: individual instruction on a one to one basis with an applied 
music teacher 

• String laboratory courses: a course that focuses primarily on the performance of public 
school orchestral literature 

• Music Education Divisions of University Fine Arts Education Departments: four-year 
higher education institutions where undergraduate students are trained to be music teachers 

• String faculty: the instructors and professors who teach string instruments at the Music 
Education Divisions of University Fine Arts Education Departments at the twenty-two 
universities in Turkey 

•  String methods and materials: the books and techniques that are being used by the string 
faculty at the Music Education Divisions of University Fine Arts Education Departments at 
the twenty-two universities in Turkey 

Limitations 

The parameters of the study include the following limitations: 

• The study is limited to an examination of the string teacher education curriculum at the 
collegiate level.  

• The study is limited to the string faculty at the Music Education Divisions of University 
Fine Arts Education Departments at the universities in Turkey. 

Benefits of the Study 

This study is beneficial for several reasons. First, the results provided information about 

the types of courses that are currently offered in string education and the types of teaching 

methods that are used in the courses. Second, the results identified recent problems in string 

teacher training and analyzed the strengths and weaknesses of the existing string teacher training 

curriculum at the Music Education Divisions of University Fine Arts Education Departments at 
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Turkish universities. Most importantly, the results proposed changes to improve the quality of 

string teacher education in Turkey through the development a model curriculum. This curriculum 

contains more pedagogy courses that utilize new string class teaching methods.  

Summary  

This study compared the differences in string teacher education in the eastern and western 

regions of Turkey. It also identified the strengths and weaknesses of the string teacher education 

curriculum at the Music Education Divisions in the University Fine Arts Education Departments. 

Recommendations were made as to how these weaknesses could be eliminated and the overall 

quality of string teacher education improved. Finally, a model curriculum was developed that 

could be used at all the music teacher training schools in Turkey.  
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CHAPTER 2 
LITERATURE REVIEW 

Introduction 

This chapter presents research that is related to music teacher education and string teacher 

education in Turkey at the university level. The studies provided valuable information about 

curriculum development as it affects the overall quality of teacher education.  

Studies related to string teacher education are grouped together as follows: (1) the 

historical development of string teacher education; (2) general music teacher education as it 

relates to string teacher education; (3) regional differences in string teacher education in the 

eastern and western regions of Turkey; (4) the types of teaching pedagogy that are used in the 

string education courses; (5) violin and cello instruction  at the university level; and (6) the 

inclusion of Turkish music in the string teacher education curriculum.  

General Music Teacher Education  

Studies that examined the historical development of general music teacher education in 

Turkey as well as those that are related to curriculum development are discussed in this section 

of the literature review.   

Historical Development of the General Music Teacher Education Curriculum 

Studies related to the historical development of the general music teacher education 

curriculum include those by Şentürk (2001), Yayla (2004), Küçüköncü (2004), Bulut (2004) and 

Sağer (2006). Şentürk (2001) provides an overview of the historical development of general 

music teacher education in Turkey in her article. She describes the first music teacher training 

school established in Ankara in 1924 and the type of curriculum used at that school to train 

general music teachers. Initially, music teachers were trained to teach at the elementary and 

secondary levels. However, after the 1970s, only secondary school music teachers were trained 



 

25 

at these schools. This change was a result of the music workshops that were offered for the 

elementary classroom teachers in 1989, 1990, 1992, 1994 and 1997 that made it possible for 

them to teach music (Ünal, 1988). This change affected the music teacher curriculum because 

elementary music courses were no longer needed.  Şentürk (2001) concludes her article by 

pointing out the critical role that music teachers play in the education of children. According to 

her, music teachers shape students through teaching national and humanistic values with music.  

Yayla (2004) discusses the development of general music teacher education curriculum 

developed from the establishment of the Republic in 1923 to the present in his symposium 

report. He describes the goals of the university music teacher training schools that differed in 

various time periods. The primary goal of these institutions has always been the training of music 

teachers for secondary level public schools. Over time, other goals were added such as the 

training of inspectors and principals for primary and secondary schools. Yayla (2004) also 

examined the structure of the general music teacher education curriculum and found that some of 

the same courses, such as ear training, solfege, theory, choir, choral conducting, vocal training, 

and music history, had been part of the curriculum since the schools were established.  

Yayla (2004) believes that the general music teacher education curriculum does not 

adequately prepare students to teach music in the public schools and feels that it needs to be 

restructured. He suggests ways that this can be done such as increasing the number of music 

teacher training schools and professors. He further recommends that the teaching facilities need 

to be upgraded and changes need to be made in the curriculum structure.   

Küçüköncü (2004) presents a brief historical overview on the modernization movements in 

Turkey that led to the inclusion of western music in the general music teacher education 

curriculum in his symposium report. He describes that such music was also included in the 
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public school curriculum and makes several recommendations on improving the quality of 

general music teacher education, including increasing the number of university music teacher 

training schools, adapting different teaching methods from other countries, and using technology 

in music classes.  

Bulut (2004) provides an excellent historical overview of music teacher training at the 

Gazi Eğitim Enstitüsü (Gazi Education Institute) between 1937 and 1980 in his symposium 

report. The reason that Bulut (2004) selected this specific time period was because of the 

important changes that took place during these years. Musîki Muallim Mektebi [Music Teacher 

School] was opened in 1924 as the first music teacher training institution in Turkey, but after the 

separation of the State Conservatory in 1936 the name of this school was changed to the Gazi 

Education Institute.  

Bulut (2004) divides his discussion into the following time periods: (1) the years from 

1937 to 1951, when the training was mediocre due to the lack of qualified professors; (2) the 

years from 1952 to 1975, when teacher seminars and workshops were added to the curriculum; 

and (3) the years from 1975 to 1980 that were characterized by political chaos. During this time 

period, the seminars and workshops were removed from the curriculum. Because of the musical 

content and the information, these seminars and workshops were helpful for music teachers to be 

more competent in their area, and the elimination of them had an adverse effect on the quality of 

music teacher education. 

Sağer (2006) describes the political and social changes that affected general music teacher 

education in Turkey from 1923 to the present in his article. He discusses how these changes 

transformed the music education curriculum at all educational levels during the Republic Era. 

Among the changes he cites are the following: (1) music teacher training schools and 
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conservatories were established; (2) European musicians were brought to Turkey to provide 

more contact with western music; (3) young Turkish musicians were sent to European countries 

for musical training and after they returned to Turkey they created a polyphonic/symphonic style 

of Turkish music that influenced music teacher education curriculum development; and (4) 

professional symphony orchestras were founded. In adder ition, Sağer (2006) discusses how 

Turkish art music was banned from the school curriculum because it was considered primitive 

and outdated. During the 1950s, this music was broadcast on the radio, but it was more than two 

decades before it was again included in the school curriculum. Sağer (2006) recommends that a 

combination of Turkish and western art music be included in the music education curriculum 

because it exposes students to a wide variety of musical styles.   

All four of these studies were important for the purposes of this study because they 

provided valuable information about the historical development of the general music teacher 

education curriculum in Turkey. In addition, they further provided suggestions as to how music 

teacher education could be improved at the college level. The historical knowledge and the 

suggestions they provide are helpful in evaluating the current situation of music teacher 

education in the present study. These recommendations are also important for the model 

curriculum that is presented at the end of this research. 

Curriculum Development  

Studies related to general music teacher curriculum development are these by Süer (1980), 

Uçan (1982), Yayla (2003), Özeke (2003), Töreyin (2004), and Albuz (2005). Süer (1980) 

examined the general music teacher education curriculum at university music teacher training 

schools in his dissertation. He developed a questionnaire that contained fifty closed-format 

questions to gather information about the goals, curriculum content and teaching methodologies 

and sent it to 966 respondents that included public school general music teachers, university 
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music professors and senior students at music teacher training schools. At the time he conducted 

his study, only four universities offered music teacher training in cities of Ankara, İstanbul, 

İzmir, and Aydın. A total of 702 respondents (73%) returned the questionnaire.  

The findings identified several weaknesses in these curricula such as: (1) the lack of 

connection between the existing curriculum and course content; (2) the emphasis that was placed 

on training performers rather than music teachers; (3) inadequate facilities; and (4) pedagogy 

courses that did not use public school teaching materials.  

Süer (1980) used these findings to prepare a model curriculum that included more Turkish 

folk music to better acquaint students with their national culture. He also recommended 

separating music area courses, such as major instrument, piano and ear training from other 

courses, such as educational psychology, history and literature. According to him, during the first 

two years the curriculum should include more general courses but in last two years more music 

area courses should be offered. He further suggested that more workshops should be offered for 

both university music professors and public school music teachers. He believed that music 

students at the college level should be given more opportunities to study abroad so they could 

become better acquainted with new teaching methods. Süer (1980) further recommended that 

high schools should be established that offer professional musical training. This recommendation 

paved the way for the establishment of the Anatolian high schools of fine arts.   

Uçan (1982) examined the relationships between first-year music education students’ test 

scores on university entrance examinations, their audition ratings and their final grades in the 

music courses. He chose the students at the Gazi Secondary Music Teacher Training School as 

subjects. He developed two separate tests, the first to measure the students’ success at the end of 

each semester, and the other to measure their overall success level at the end of the year. Uçan 
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(1982) found that no relationships existed between the pedagogy courses and the other music 

courses. His findings also indicated that the music teacher training curriculum was outdated and 

should be revised. 

Uçan (1982) concluded that several steps needed to be taken to improve the overall quality 

of the curriculum. Among these, he recommended that a committee of experts in curriculum 

development be organized to revise the general music teacher training curriculum. Like Süer 

(1980), Uçan (1982) also believed that the educational facilities needed to be improved. He 

further suggested that more emphasis should be placed on the practical application of course 

material to actual teaching situations, and that future public school music teachers should serve 

internships in the schools.  

Yayla (2003) developed a questionnaire to study the structural changes in music teacher 

education in his research and sent it to the following universities: Gazi in Ankara, Marmara in 

İstanbul, Dokuz Eylül in İzmir, Uludağ in Bursa, Selçuk in Konya and Abant İzzet Baysal in 

Bolu. A total of 81 music education professors participated in the study with a return rate of 

95%. The results indicated that the general music teacher education curriculum lacked clearly 

stated goals and was poorly structured and outdated. Respondents also pointed out that new 

measurement tools needed to be developed, more research studies needed to be conducted in this 

area of education, more adequately trained instructors needed to be hired, and the performance 

dominated curriculum needed to be changed to include more pedagogy courses.  

Based on his findings, Yayla (2003) recommends that the curriculum at university music 

teacher training schools be divided into separate subdivisions such as kindergarten music teacher 

training, elementary music teacher training, and secondary music teacher training because it 

makes it possible for students to focus on their own teaching specialties. He also suggests that 
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the pedagogical aspects of the music teacher education curriculum need to be strengthened. 

According to Yayla (2003), more research assistants should be hired and better teaching facilities 

also need to be provided. Finally, Yayla (2003) suggests that more collaboration should be 

established with universities in other countries so there can be a continual exchange of 

pedagogical ideas.  

Özeke (2003) examined the weaknesses of the music teacher training curriculum in her 

doctoral dissertation by conducting interviews with music education professors at four of the 

oldest music teacher training schools in Turkey: Gazi University/Ankara, Marmara 

University/İstanbul, Dokuz Eylül University/İzmir, and Uludağ University/Bursa. She pointed out 

that the 1980-1981 academic year was critically important in music teacher education curriculum 

development because of structural changes that occurred at the music teacher training 

institutions. Prior to 1981, these schools were independent three-year institutions. During the 

1981-1982 academic year, they became four-year music institutions that were tied to the 

universities.  

Özeke (2003) finds the following curricular weaknesses in the general music teacher 

training curriculum: the lack of pedagogy courses, the lack of practical teaching experiences, the 

lack of research in music education, the lack of clearly stated educational goals, and the use of a 

centralized curriculum that did not take regional differences into account. Özeke (2003) makes 

several recommendations to remedy these problems. First, she suggests that a professional 

general music teacher association be established that would provide information about current 

teaching methods and materials. Second, she recommends that more teaching pedagogy 

workshops and seminars be offered for undergraduate music students. Third, she supports more 

field-based teaching experiences for music education students.  Finally, she believes that more 
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collaboration should be developed with music education professors in other countries so that the 

curricula can be continually infused with new ideas.  

Töreyin (2004), in her symposium report, states that several changes need to be made in 

the general music teacher education curriculum. She recommends that the music education 

divisions in Fine Arts Education Departments be placed in seperate departments that are called 

Music Teacher Education Departments. She also advocates that conservatories and Music 

Teacher Education Departments should be housed together under the name of Music Academies 

so students can transfer between the two areas of study. In addition, Music Teacher Education 

Departments should offer the following majors: Early Childhood/Preshool Music Teacher 

Education, Elementary School Music Teacher Education, and Secondary School Music Teacher 

Education. These curricula should differ from one another. Also, Secondary School Music 

Teaching majors should be assigned to teach at the Anatolian high schols of fine arts after they 

graduate from the teacher training programs. Finally, more emphasis should be placed on the 

practical rather than theoretical aspects of music teacher training. Based on these 

recommendations, Töreyin (2004) prepared a model curiculum that stimulated music teachers to 

be more creative and helped the students express themselves musically. This crurriculum also 

prepared them to think analytically and introduced them to different teaching materials. 

Albuz (2005) identifies problems in general music teacher education at the university level 

in his article. Among these weaknesses are inadequate training facilities, the use of outdated 

teaching methods and the fragmented structure of the curriculum that consists of a series of 

unrelated courses such as music theory, music history, performance, and pedagogy courses.  

According to Albuz (2005), all the unrelated courses should be combined into a cohesive 

whole and teaching laboratories should be included as an integral part of all music teacher 
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education curricula. He recommends that collaborations be developed with music education 

professors from other countries so new teaching methods and materials could be adapted for use 

in Turkey. Albuz (2005) further suggests that the music teacher education programs be 

reevaluated more frequently to insure that the overall quality is maintained.   

The research literature stated above is important for the purposes of the present study 

because it provides information about the current weaknesses in the general music teacher 

education curriculum. It also provides specific information as to how these weaknesses might be 

remedied. 

Summary of Research Findings Related to General Music Teacher Education 

The previously cited studies related to general music teacher education point out four 

major weaknesses in the current curriculum. The first of these is the lack of clearly defined goals 

to guide curriculum development. This situation leads to a curriculum that is comprised of a 

series of unrelated courses. Yayla (2004) and Albuz (2005) both discuss this problem in depth in 

their studies.  

The second weakness centers on the effects structural changes in music teacher education 

have had on curriculum development. Yayla (2004) points out that as new music teacher 

specialties were added, the new curriculum was not developed to reflect these changes. Süer 

(1980), Uçan (1982) and Albuz (2005) discuss this problem at great length in their studies. 

 The third main problem is the use of outdated teaching methodologies in the pedagogy 

courses. Özeke (2003), Töreyin (2004) and Albuz (2005) all discuss this problem in their 

findings. Özeke (2003), in particular, points out that more pedagogy workshops need to be 

offered that can be used to introduce future music teachers to contemporary music teaching 

methods.  
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Finally, the fourth weakness is related to the emphasis that is placed on training performers 

rather than music teachers (Süer, 1980; Özeke, 2003; Töreyin, 2004). This situation has done 

little to prepare students to teach general music in the public schools.  

Other weaknesses that are identified as problems are inadequate facilities, the lack of 

research in this area of music teacher education, the lack of measurement tools to evaluate 

student progress, and the need to develop new curricula for the teacher education specialties that 

reflect the regional differences (eastern and western) in the music teacher training schools in 

Turkey. 

The next section of this chapter presents the research that is specifically related to string 

teacher education and points out how many of these same weaknesses affect curriculum 

development in this area of Turkish music teacher education. 

String Teacher Education     

This section of the chapter deals with the literature that is related to string teacher 

education in Turkey including (1) the historical development of the string teacher education 

curriculum; (2) the Anatolian high schools of fine arts; (3) curriculum development; (4) regional 

differences in string teacher education; (5) the inclusion of Turkish music in the curriculum; (6) 

violin instruction at the university level; and (7) cello instruction at the university level. 

Historical Development of the String Teacher Education Curriculum 

Literature related to the historical development of the string teacher education curriculum 

includes the research by Akpınar (2002).  He discusses how the string workshops that were held 

in İstanbul in 1951 and Ankara in 1963 affected string teacher education. According to Akpınar 

(2002), these workshops had a positive impact on the quality of string teacher programs at the 

university level because famous Turkish performers who had studied in Europe conducted them 

and demonstrated the teaching techniques they had learned there. Many of the string professors 
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who taught in Turkish music teacher training schools attended these workshops and integrated 

what they had learned into their teaching pedagogy. These changes in turn, led to the revision of 

the string teacher education curriculum. Akpınar’s (2002) article provides valuable information 

about the early history of string teacher education in Turkey. 

Anatolian High Schools of Fine Arts 

Çilden (2003), and Çilden and Ercan (2004) describe how the weaknesses in string teacher 

training at the university level affected the quality of string instruction at the Anatolian high 

schools of fine arts in their report. These public schools were established in Turkey in 1989 to 

prepare string students to study at the university level. The curriculum was developed by 

merging those of the science high schools and the conservatories. 

Çilden (2003) points out that the quality of the string instruction at these schools is not 

very high because the teachers lack the necessary skills. According to her, the quality of string 

teacher training is the most important reason for this problem. She also points out another reason 

why she believes the quality of the instrumental instruction is questionable at these schools. 

Since the teaching demands at these schools are very high, few string education graduates choose 

careers as string educators, creating a severe shortage of string teachers at these schools. She 

recommends that the curricula at both these educational levels be revised to eliminate this 

weakness. Çilden (2003) further suggests that summer string teaching education workshops be 

offered so that string teachers and college string students from Turkey’s different regions can 

share information about different string teaching methods. 

In their symposium report, Çilden and Ercan (2004) also question the quality of the 

university string teacher training curriculum. They state that the emphasis placed on the 

performance requirements at the expense of the pedagogy courses produces public school string 

teachers who are ill-prepared to teach at the lower educational levels. The weak preparation of 
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these teachers creates a spiral effect. Poor quality instruction at the university level leads to poor 

quality instruction at the high school level. The solution to this problem is directly related to 

string teacher curriculum development at the university level. They further suggest that more 

workshops need to be offered for string teachers and college string students.  

Both these symposium reports point out the connection between the quality of the 

instruction at the music teacher training schools and at the Anatolian high schools of fine arts, 

and the role the teacher training curriculum at the university level play in both.   

Curriculum Development 

Studies related to string teacher curriculum development at the university level include 

those by Uslu (2000), Tebiş (2004), Özen (2005), Kasap (2005), and Söker (2006). In his article, 

Uslu (2000) advocates the inclusion of media courses in the string teacher education curriculum. 

He thinks that instructional videos, sound recordings, Internet, and television and radio programs 

can be used to teach string instruments and that string teachers should be trained to use these 

important tools in classroom settings. According to Uslu (2000), since every child in Turkey 

does not have the opportunity to learn to play a string instrument, media tools can be used to 

remedy this problem. He believes that professional musicians should be invited to present 

programs on television to musically educate young children. In addition, he recommends that 

music festivals, contests and live discussions about music be broadcast frequently. 

Tebiş (2004) conducted the only study that examined the measurement tools that were used 

to assess student progress in meeting the stated goals of the string curriculum in her symposium 

report. She discusses the measurement and evaluation tools that have been used since the first 

music teacher training school was established. 

According to Tebiş (2004), many of the problems in  Turkish string teacher education can 

be traced to the lack of quality measurement tools to measure student success. Since the main 
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method of string instruction in Turkish university music teacher training schools is private lesson 

instruction, she feels it is difficult to objectively assess student progress and to keep instructor 

bias out of the assessment process. Tebiş (2004) found that many of these tests were outdated 

and did not accurately measure student learning. She believes that these weaknesses affect the 

overall quality of string teacher training and recommends that every music teacher training 

school immediately form a committee of string faculty members to develop new measurement 

tools.  

Özen (2005) examined how the use of outdated teaching methodologies affected the 

quality of string instruction at all educational levels in her article. She believes that this is a 

major weakness in the string teacher training curriculum and recommended that more pedagogy 

courses should be required that introduce different string pedagogy such as the Suzuki and 

Rolland methods. According to Özen (2005), this can make it possible for string teachers to 

provide more efficient instruction.  

Although the Suzuki Method has been used in Japan since 1946 and in the United States 

since 1964 Kasap (2005) states that it is a new teaching method in Turkey. She discusses the 

main points of this method in her article such as the basic philosophy, its goals, the types of 

instructional materials that are used, the purpose of the group classes, and the importance of the 

teacher-parent-student triangle. Kasap (2005) recommends the use of Suzuki Method in Turkey 

because she believes in the effectiveness of this teaching approach. 

Söker (2006) discusses the violin methods that are currently used at Abant İzzet Baysal 

University in her master’s thesis. She sent a questionnaire to violin teachers who taught at the 

Anatolian high schools of fine arts and at university music teacher training schools (N= 25) in 

this region of Turkey. In her questionnaire, she asked the participants to rate the existing 
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curriculum. Söker (2006) used these findings to develop a model string teacher education 

curriculum and tested it with first-year violin students at Abant İzzet Baysal University. Based on 

the findings, Söker’s (2006) model curriculum included topics that the Anatolian high schools of 

fine arts curriculum lack such as basic right and left hand techniques, violin tuning, and basic 

bow techniques. She found that the model curriculum she developed based on the ratings by 

string professors was more effective in teaching basic performance skills than the one used at the 

university.  

The previously cited studies dealt with specific weaknesses in string teacher education 

such the inadequate use of media sources in the classroom, the lack of contemporary 

measurement tools to assess student progress, and the use of outdated string teaching 

methodologies in the curriculum. 

Regional Differences in String Teacher Education 

Although regional differences exist in string teacher education in Turkey, only two studies 

Öztosun and Akgül-Barış (2004), and Yüceland (2007) deal with this issue. Öztosun and Akgül-

Barış (2004) conducted a study that examined the achievement level of the current first-year 

violin curricula goals at Abant İzzet Baysal University, located in the western region of Turkey. 

Its curriculum stressed the acquisition of both performance skills and knowledge about the 

stylistic characteristics of composers. They asked seven first-year violin students to demonstrate 

their mastery of the stated curriculum goals and found that they all met the basic performance 

goals, but needed more time to solidify these skills. Based on these results, the researchers 

recommended that the development of basic technical skills should be stressed more in the first-

year of study.  

Yüceland (2007) examined the goals of the first-year violin curriculum in three universities 

that are located in the eastern region of Turkey: Atatürk University in Erzurum, Harran 
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University in Şanlıurfa and Yüzüncü Yıl University in Van. He asked first-year violin (education) 

students to play scales and etudes to demonstrate their mastery of the basic performance 

requirements. Yüceland (2007) found that while they had mastered these requirements, most 

were unable to answer questions about the stylistic characteristics of various composers.  

These studies illustrate how string teacher education differs in the eastern and western 

regions of Turkey. Although the same string teacher education curriculum is used at music 

teacher training schools in both regions, the application differs primarily in its focus. Both 

performance and musicological knowledge are taught in the schools in the western region; 

however, those in the eastern region focus primarily on the acquisition of performance skills.   

Studies Related to the Inclusion of Turkish Music in the String Teacher Training 
Curriculum 

In this section of the chapter, the reviewed sources relate specifically to the inclusion of 

Turkish music in the university string teacher education curriculum. They include studies by 

Albuz (2000), Akpınar (2001), Bulut (2001), Ece (2002), Nacaklı (2004), and Koç (2007). One 

of the earliest studies in this area of research was conducted by Albuz (2000) for his doctoral 

dissertation. The purpose of this study was to create a viola repertoire that included Turkish folk 

music. First, he developed a questionnaire that contained questions about the addition of modal 

exercises in viola method books and administered it to the viola professors at Gazi University. 

He found that they all favored the inclusion of such music in the viola curriculum. Albuz (2000) 

also composed modal melodies and asked viola students at Gazi University to perform them. He 

used the following criteria to evaluate their performances: rhythmic accuracy, intonation, 

technical skills, shifting, modal interpretation and musical unity. Based on his observations, he 

found that they had no difficulty performing these melodies and that their performances of 

western art music were not adversely affected. Albuz (2000) supports the inclusion of traditional 
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Turkish music and Turkish modal etudes in the viola curriculum at the collegiate level. His 

research indicates that Turkish music can be used effectively in string instruction.  

Akpınar (2001) conducted a similar study for his dissertation. He surveyed violin 

professors at Turkish music teacher training schools (N= 39) and select violin students (N= 50) to 

determine how they felt about the inclusion of such music in the violin curriculum. Akpınar 

(2001) found that both groups favored the addition of Turkish folk music in the violin curriculum 

and concluded that this music should be included in violin method books because violin 

instructors could easily implement these simple pieces in classroom settings. Akpınar (2001) 

recommends developing new Turkish violin method books that include Turkish folk music.  

Bulut (2001) also examined the inclusion of Turkish folk music in the violin curriculum. 

He surveyed violin professors and students at Cumhuriyet University to find out how they felt 

about the inclusion of “halay” dance music in the string teacher training curriculum. Bulut 

(2001) found that they favored the inclusion of this music in the curriculum and that there was a 

connection between the modal exercises and beginning violin method books. Based on these 

findings, Bulut (2001) concludes that Turkish folk music could be successfully included in the 

university violin curriculum He recommends that Turkish folk music be arranged for string 

orchestra and chamber music ensembles so it could be used as educational tools to acquaint 

students with the music of their own country.     

Ece (2002) investigated the use of contemporary Turkish music in the viola curriculum at 

university music teacher training schools. He developed a questionnaire that contained the 

following questions:  

• Were they familiar with the viola music by contemporary Turkish composers?  

• Did they teach such music to their students?  

• Why did they think that this music was not included in the viola curriculum?  
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He sent this questionnaire to viola professors (N= 50) at university music teacher training 

schools, conservatories, Anatolian high schools of fine arts and music departments at private 

universities. Ece’s (2002) results indicated that very few of these professors knew much about 

this music and did not teach it to their students. They cited three main reasons why they did not 

think that this music should be included in viola curriculum. First, it was not easy to find the 

scores. Second, it was too difficult to play. Third, few of the pieces had piano accompaniments. 

He recommends that recordings be made of this music and distributed to university viola 

professors so they can become more familiar with this music and teach it to their students.   

Nacaklı (2004) also advocates the inclusion of Turkish music in the string curriculum in 

his study. He arranged seventy Turkish folk songs from different regions of Turkey and asked 

university viola students to perform them. Nacaklı (2004) found that they had no difficulty in 

playing these pieces and recommended that they be included in the viola curriculum because of 

their irregular rhythmic patterns that are characteristic of Turkish folk music. He suggests that 

such music can be integrated into the string education curriculum through the use of his 

arrangements of this music. 

Koç’s (2007) master’s thesis provides the most recent source of information about the 

inclusion of Turkish folk music in the string teacher education curriculum. He focused on the 

folk music from the Van region of Turkey and collected and arranged seventy-seven of these 

songs for violin. He, then, wrote a method book that explained that how this music should be 

performed.  According to Koç, Turkish folk music should be included in the violin curriculum at 

the university level. He believes that these arrangements would be an asset to string teacher 

education and recommends that further research is needed to determine how Turkish folk music 

can be included in the string teacher education curriculum.   
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The string researchers previously cited found that Turkish folk music and music by 

contemporary Turkish composers could be successfully incorporated into the string teacher 

education curriculum and proposed specific suggestions as to how this could be accomplished.   

Research Related to Violin Instruction at the University Level  

Tebiş (2001, 2002, 2002a), Torlular (2005), and Şendurur (2001, 2001a) all examined the 

quality of violin instruction at the university level. Tebiş (2001) is concerned with raising the 

overall level of violin instruction at the university level and wants to identify factors that are 

critically important to such instruction in her study. She conducted interviews with university 

violin professors (N= 49) to obtain this information and found that they considered the following 

to be crucial to quality instruction: determining instructional goals, discussing these goals with 

the students, performing etudes and pieces for students, modeling technical skills, evaluating 

each student’s technical development, and discussing their strengths and weaknesses. She 

recommends that violin professors follow a well-sequenced curriculum that teaches technical 

skills one at a time and students should not be required to play pieces and etudes that are too 

difficult for them to master.  

In another article, Tebiş (2002) discusses the balance between the number of string faculty 

and students at the college level. She prepared a table that listed the number of violin professors 

and and students at each university to obtain this information. Based on the data in this table, 

Tebiş (2002) found that each string professor was required to teach eighteen students and other 

out-of field courses. According to her, this situation results in an extremely heavy teaching load 

and lowers the overall quality of the string instruction. She also found that some universities did 

not have any string faculty while others had several. She cites several other weaknesses in the 

violin instruction program such as the use of a limited repertoire that was not suitable for use in 

the public schools, the limited studio instruction hours, and the use of an outdated string 
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education curriculum that did not include methods and exercises that could be used with 

beginning level students.  

Based on this information, Tebiş (2002) makes the following recommendations to upgrade 

the quality of the instruction. More violin professors need to be hired to correct the overload 

problem and more teaching assistants should be employed to assist the violin professors. Also, 

she suggested that string professors should be sent abroad to study different string teaching 

methods and the violin literature that is used at the university level should contain both 

professional level pieces and music that can be used with beginning level students. Finally, she 

recommended that studio hours should be extended so that string education students are able to 

take two lessons a week.  

Tebiş (2002a) also examined the use of the violin in general music classrooms in her 

another study. She randomly selected one hundred public school general music teachers from the 

Ankara region and asked them to indicate whether they used the violin in their classroom 

instruction. The findings showed that they rarely used it in their classrooms because not enough 

easy folk songs were included in the method books. She concludes that college string students 

who plan to teach general music in the public schools should be trained to perform folk songs. 

According to her, more Turkish folk songs should be included in the university violin curriculum 

and method books.  

In her master’s thesis, Torlular (2005) discusses the quality of violin instruction at the 

university music teacher training schools. She developed a questionnaire that contained questions 

about the various teaching methods and approaches that were used by the violin professors. She 

administered it to the violin professors at fifteen university music teacher training schools (N= 

36) and six conservatories (N= 10). Her results indicated that all forty-six participants believed 
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that new method books and teaching materials needed to be developed. The professors at the 

music teacher training schools thought that the information on technical skill development in the 

violin method books was not explicit enough; however, those at the conservatories felt that the 

explanations were sufficient. Most of the participants also indicated that there was a lack of 

Turkish music in the method books. Based on these findings, Torlular (2005) recommends that 

the string teacher training curriculum should be changed to include more pedagogy courses that 

deal with these topics and that more Turkish music should be included in the method books.  

Şendurur (2001) examined the efficiency of various violin teaching methods with students 

of varying ability levels in his article. He believes that physical, psychological and personality 

differences affected the students’ overall progress. Therefore, he states that it is not realistic to 

expect all students to reach the same level of success. He categorized the following learning 

differences: the rate at which they mastered basic technical skills, the various plateau levels, and 

sudden leaps in learning. According to Şendurur (2001), different teaching approaches should be 

used to solve these problems and university string students should be introduced to these 

approaches in pedagogy courses.  

Şendurur (2001a) also discusses effective practice techniques. He provides useful practice 

tips such as setting practice goals, working on specific passages, and listening to recordings of 

the pieces they were learning. He further recommended that modeling what the teacher had 

demonstrated during their lessons would be an effective practice technique.   

Research Related to Cello Instruction at the University Level 

Two studies related to cello instruction at the college level are those by Burubatur (2006), 

and Güler (2006). Burubatur (2006) examined the methods, exercises and etudes that are used in 

first-year cello instruction at university music teacher training schools in his master’s thesis. He 

developed a questionnaire for this purpose and sent it to all the cello instructors (N= 16) at 
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fourteen of the university music teacher training schools. The questionnaire contained questions 

about the most preferred cello methods, the number of etudes in different method books, and the 

type of accompaniments that were included in each method book.  

Based on the results, Burubatur (2006) found that the following books were used most 

often for first year-cello instruction at the university level:  

• Dotzauer-113 Violoncello Etuden/Books I-II 

• Feuillard - 60 Etudes Du Jeune Violoncelliste  

• Praktische Violoncello Schule by Joseph Werner  

• Dotzauer- Violoncello Schule/Books I-II  

• Sebastian Lee-Melodische und Progressive Etüden Für Violoncello  

• Sebastian Lee-12 Melodische Etüden Für Violoncello 

According to Burubatur (2006), the two main method books among these were Praktische 

Violoncello Schule by Joseph Werner and Dotzauer’s Violoncello Schule/Books I-II because they 

both presented new bow techniques and shifting in similar ways, both stressed the importance of 

shifting from first to fourth position, and they both presented useful scale and arpeggio exercises. 

He feels that a cello method book is needed that includes Turkish folk melodies because few 

methods exist that contain such music.  

In her master’s thesis, Güler (2006) examined the types of cello methods that are used at 

the university music teacher training schools. Like Burubatur’s (2006), Güler’s (2006) goal was 

to identify the most commonly used cello books at these institutions. For this purpose, she 

interviewed the cello professors at eighteen of these schools during the 2004-2005 academic year 

and found that the Dotzauer-113 Violoncello Etuden and Sebastian Lee-Melodische und 

Progressive Etüden Für Violoncello were the two most often used method books. Güler (2006) 

then classified the etudes and exercises in these two books according to the development of left 
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and right hand techniques and difficulty levels. The author states that her study can be used as a 

data base for cello teachers and further suggests that this type of examination should be 

completed for other cello method books.  

The previous discussion of violin and cello instruction at the university level provides 

excellent information about the status of applied music instruction at the university music teacher 

training schools. In addition, it also makes recommendations as to how the quality of such 

instruction can be improved. Specific suggestions are given that indicate how these 

improvements can be implemented.   

Summary of Research Findings Related to String Teacher Education 

Five major weaknesses in the string teacher education curriculum were identified in the 

previously cited literature. The first of these was the use of outdated teaching methods and 

pedagogy courses. As Özen (2005) points out, more pedagogy courses that introduce future 

string teachers to new teaching methodologies need to be included in the curriculum. Çilden and 

Ercan (2004) also discuss how this weakness affects the quality of string instruction at the lower 

educational levels. This situation is similar to that which exists in general music teacher 

education.   

The second weakness centers on the poorly sequenced curriculum that is comprised of a 

series of unrelated courses. As Tebiş (2004) points out, this situation was due largely to the lack 

of measurement tools that can be used to assess student learning. She recommends that new 

measurement tools be developed to remedy this weakness. This problem is also common to 

general music teacher education.  

The third weakness is related to the emphasis that is placed on performance at the expense 

of pedagogy courses. As Çilden and Ercan (2004) point out, this situation produced string 

teachers who are ill-prepared to teach at the lower educational levels. They recommend that 
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more pedagogy courses be added to the curriculum to remedy this problem. Kasap (2005) also 

suggests that new teaching methods need to be added to the curriculum such as the Suzuki and 

Rolland methods. The general music teacher education curriculum also lacks courses that 

introduce students to contemporary teaching methods. 

The fourth weakness is related to the lack of Turkish music in the string teacher training 

curriculum. Bulut (2001) points out that such music can be successfully included in the 

curriculum. Ece (2002) also states that Turkish music should be included because it introduces 

string students to the irregular rhythmic patterns that are found in Turkish folk music. According 

to Nacaklı (2004) and Koç (2007), there is a need for new violin method books that include 

Turkish folk songs.  

Finally, the curricular differences in the music teacher training schools which are located in 

the eastern and western regions of Turkey affect the overall quality of string teacher training. No 

curriculum currently exists that reflects these differences. Öztosun and Akgül-Barış (2004) and 

Yüceland (2007) make this point in their studies. It was therefore the goal of the present study to 

develop a model string teacher training curriculum that would take these differences into 

account.  
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CHAPTER 3 
METHODOLOGY AND PROCEDURES 

Introduction 

This chapter describes the research approach that was used to collect and analyze the 

obtained data. A preliminary questionnaire was first developed and administered to eighteen 

string professors who taught in the Music Education Divisions of University Fine Arts Education 

Departments that are located in the eastern and western regions of Turkey. These findings were 

then used to prepare the final questionnaire.   

Participants 

All the string professors who taught in the Music Education Divisions of University Fine 

Arts Education Departments during the spring of 2007 took part in the study (N= 71). Although 

there are twenty-two universities in Turkey that have departments of music teacher training, only 

nineteen of them offer string teacher education. Two of the schools where such instruction does 

not exist are located in the eastern region of Turkey and one in the western region. They all lack 

full-time string professors because they are new schools where departments of music teacher 

education have only been established recently. These institutions are Erzincan University in 

Erzincan and Niğde University in Niğde in the eastern region, and Mehmet Akif Ersoy University 

in Burdur in the western region. At the present time, they still do not have full-time string 

professors. 

The participants included applied violin professors and music education string specialists. 

Most of these had less than fifteen years of teaching experience. In addition, most of the 

professors were male with 68.85% (N= 42) while females were only 31.15% (N= 19) of the 

faculty. The names of the participants and their affiliations are listed in Appendix A. 
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Preliminary Study  

The content of the preliminary study was developed through an extensive review of the 

literature related to music education and string teacher education in Turkey. The preliminary 

questionnaire contained the following open-ended format questions:  

1. How would you describe the current status of string teacher education in Turkey? 

2. What do you think are the main weaknesses in the current string teacher education 
curriculum?  

3. What recent developments in string teacher education have taken place at the university 
level? 

4. Do you think the string teacher education curriculum needs to be revised to include more 
pedagogy courses? 

5. If you were a policy maker, how would you change the string teacher education 
curriculum?  

The researcher sent the preliminary questionnaire to eighteen randomly selected 

participants during the summer of 2006 via e-mail (N= 4 in the eastern region, and N= 14 in the 

western region). This disparity was due largely to the fact that there are more universities and 

more string faculty members in the western region that offer string teacher training. The data was 

collected over a four-week period of time. The participants’ responses were used to develop the 

final questionnaire. Sample responses are found in Appendix B in English and Appendix C in 

Turkish.  

The researcher documented their concerns in a narrative form. Among these were the need 

for more string pedagogy and string methods courses in the curriculum, the need for more 

Turkish folk music in the curriculum, the need for more graduate assistants, and the need for 

better teaching facilities, particularly in the schools that are located in the eastern region of 

Turkey. Respondents further indicated the need for new teaching methods, the need for more 

string faculty, especially in the schools in the eastern region of Turkey, the need for more 
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teaching materials in the eastern universities, and the need for a new string education curriculum 

as other concerns. Finally, they pointed out the need for a national school of string instruction 

that is based on Turkish string methods. 

Questionnaire Development 

The questionnaire was modeled after the one Süer (1980) used in his doctoral dissertation. 

Example of Süer’s (1980) questions and the researcher’s adaptations are given below. 

Süer (1980), “Should the curriculum at the music teacher training schools be revised to 
provide better training for future music teachers?” 

 
The researcher, “Do you think the string education curriculum at the music teacher training 

schools needs to be revised to improve the overall quality of string teacher preparation?” 
 
Süer (1980), “Should more Turkish music be included in the teacher training curriculum?” 
 
The researcher, “Do you think that more Turkish music should be included in the string 

methods books?” 
 
Süer (1980), “Should more pedagogy workshops be offered for music teachers?” 
 
The researcher, “Do you think that more string pedagogy courses should be included in the 

string teacher education curriculum?” 
 
Süer (1980), “Do you think the music the teacher education curriculum should focus 

primarily on the development of practical teaching skills?” 
 
The researcher, “Do you think that more practical field-based teaching experiences should 

be included in the string teacher education curriculum?” 
 
Copies of the final questionnaire are included in Appendix D in English and Appendix E in 

Turkish. It contained eighteen closed-format and eight open-format questions. The closed-format 

questions dealt with the following topics:  

1. questions that dealt with the skills that were taught in string skills/techniques courses as 
well as the teaching materials that were used 

2. questions that dealt with the content that was covered in the string methods/pedagogy 
courses as well as the method books that were used 

3. questions that dealt with private string instruction 
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4. questions that dealt with the content that was covered in the string laboratory courses 

The six open-format questions were concerned with the following topics: 

1. questions that dealt with the strengths and weaknesses of the undergraduate string 
education degree program 

2. questions that solicited suggestions for ways the undergraduate string education degree 
program could be improved 

The open-format questions were needed to obtain in-depth information about regional 

differences in string teacher education. These differences included such things as the number and 

type of courses that were offered, the condition of the teaching facilities, and the number of 

string faculty members who taught at the eastern and western music teacher training schools.  

The questionnaire was divided into six sections. Each section covered a different topic as 

follows:  

• Section 1 (String Skills/Techniques Courses)  

• Section 2 (String Methods/Pedagogy Courses)  

• Section 3 (Private Lesson Instruction)  

• Section 4 (String Laboratory Courses)  

• Section 5 (Strengths and Weaknesses of the Current Undergraduate String Education 
Degree Program)  

• Section 6 (Suggestions for Improving the Undergraduate String Education Degree 
Program).  

Respondents were instructed to skip a section if their school did not offer such courses. Copies of 

this questionnaire are found in Appendix F in English and Appendix G in Turkish. 

Data Collection 

Each participant’s e-mail address was first identified via the Internet. An e-mail copy of 

the questionnaire was then sent to each participant in March, 2007. A cover letter (Appendix H) 

was also attached to the questionnaire. The participants were given three weeks to respond. A 
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reminder letter (Appendix I) and an additional copy of the questionnaire were e-mailed to all the 

participants who had failed to respond. A third e-mailing was also necessary to obtain an 

acceptable response rate. Participants who had not responded received another reminder letter 

(Appendix J) together with a third copy of the questionnaire. Word format was used to e-mail the 

questionnaire and cover letters to all the participants. Data collection was successfully completed 

at the end of June, 2007. The frequency distributions are found in Appendix K. 

The obtained data was presented in two categories. The closed-format questions were 

presented as quantitative data, and the open-ended questions were presented as qualitative data. 

Based on this information, a model string teacher education curriculum that contains different 

string pedagogy courses such as String Skills, String Pedagogy and String Laboratory, was 

prepared. String education courses from several schools that offer string teacher training in the 

United States (University of Florida, Ohio State University, and the University of Texas at 

Austin) were examined to develop the methods courses that were included in the model 

curriculum. These schools were selected for the study because of their string string teacher 

education programs and the researcher’s affiliation with the University of Florida. 

Summary 

This chapter provides a detailed description of the procedures that were used to develop the 

questionnaire, select the sample, collect the data, and analyze the obtained data. A description of 

the participants and specific research questions are stated, and a discussion of the presentation of 

the obtained data is also included. The findings of this data are presented in Chapter 4. 
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CHAPTER 4 
RESULTS 

Introduction 

This chapter presents a discussion of the quantitative and qualitative research findings of 

the study.  The purpose of the study was to examine the current structure of the undergraduate 

string teacher education curriculum at the collegiate level and to develop a model curriculum that 

could be used at all the university music teacher training schools in Turkey. A questionnaire was 

sent to seventy-one string faculty members at the nineteen university music teacher training 

schools that offer such instruction in Turkey. A total of sixty-one participants responded 

(85.92%). Data collection took place between the months of March and June of 2007.  

Because the questionnaire contained two different types of questions (closed and open-

ended formats), findings are discussed in two sections. Section one presents the quantitative 

findings of the regional differences in eastern and western Turkish universities. These findings 

are presented in the tables that are included at the end of this chapter. Section two presents the 

qualitative findings for the open-ended questions in a verbatim-narrative form. These responses 

are found in Appendix L in English and Appendix M in Turkish. 

Demographics on Universities and Regional Differences 

This section includes the demographic data for string professors (N= 71) and survey 

respondents (N= 61) by university (N= 22) and regions (eastern and western) (Table 1). There 

are currently twenty-two university music teacher training schools in Turkey. Ten of them are 

located in the eastern part of Turkey while twelve of them are in the western region. Among 

these, three universities did not have full-time string faculty at the time the study was conducted. 

Two of these universities are located in the eastern part of Turkey (Erzincan University in 
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Erzincan and Niğde University in Niğde). In the western region, only Mehmet Akif Ersoy 

University in Burdur did not have full-time string faculty.  

Seventy-one string professors were teaching at the university music teacher training 

schools at the time the study was conducted (N= 24 in the eastern region; N= 47 in the western 

region). In total, sixty-one of them responded to the survey (N= 19 in the eastern region; N= 42 

in the western region).  

Quantitative Results 

This section of the chapter includes the findings for the closed-format questions which 

asked the participants to clarify the types of courses that are included in the string teacher 

education curriculum at university music teacher training schools in Turkey (questions #1 

through #18 in the questionnaire).  

Section 1: String Skills/Techniques Courses  

The first five questions of the survey asked for information about string skills/techniques 

courses. If these courses were not offered in their schools, the respondents were instructed to 

skip to Section 3. According to the results, four eastern and four western schools offered such 

instruction. Ten of the sixty-one respondents answered this section of the questionnaire. Five of 

the respondents were from eastern universities and five were from western universities.  

Question #1 

Please indicate how many string skills/techniques courses are required for string education 

majors.  

Findings for Question #1 

Participants were given response choices ranging from 1 to 5 courses. As shown in Table 

2, three eastern professors and two western professors responded that their universities offered 

only one course. Therefore, only one course was required. The other five respondents indicated 
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that more courses were required as follows: One eastern professor indicated that two courses 

were required at his school; two western professors indicated that three courses were required at 

their universities; and one professor in each region indicated that four courses were required at 

their schools. Based on these findings, it was concluded that more string skills/techniques 

courses were required at the western universities. These findings are presented in Table 2 at the 

end of this chapter.  

Question #2 

Please indicate how many class hours per week each of the above courses meet. 

Findings for Question #2 

String professors were given response choices ranging from 1 to 5. Three professors in the 

eastern region and two in the western region indicated that these courses met one hour per week 

at their schools. The other five respondents indicated that these courses met more often as 

follows: (1) three western professors indicated that the courses met for two hours at their 

universities; (2) one eastern professor responded that the courses met for four hours a week at his 

school; and (3) one other eastern professor indicated that these courses met for five hours at his 

school. The most common response was that students received one-hour of instruction in the 

string skills/techniques courses in both regions of Turkey. These findings are presented in Table 

3 at the end of this chapter.   

Question #3 

Please indicate if the instructors of the string skills/techniques courses are applied studio 

teachers or string education specialists.  

Findings for Question #3 

Four of the eastern professors indicated that string education specialists taught string 

skills/techniques courses at their schools and one stated such courses were taught by studio 
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teachers. In contrast to this, it was found that these courses were all taught by applied studio 

teachers in the western region. These results showed that more of these courses were taught by 

string education specialists at the eastern universities.  

Question #4 

Please indicate which of the following skills are taught in the string skills/techniques 

courses.    

Findings for Question #4 

 Respondents were provided a list of seven technical skills and were given the opportunity 

to discuss “other topics” offered in these courses. The seven skills are found in Appendix F in 

English and Appendix G in Turkish. These findings are presented in Table 4. It was found that 

the professors in both regions covered all the skills included in the string skills/techniques 

courses. In addition, one respondent from a western university indicated that sight-reading, 

interpretation and orchestral performance skills were covered in string skills/techniques classes 

in his school, and one respondent from another western school stated that performance skills for 

orchestral and chamber ensembles were taught in such courses at his university.   

Question #5 

Please indicate which of the following string technique books are used in the string 

skills/techniques courses. 

Findings for Question #5 

A list of twelve books was compiled (see Appendices F and G). The participants were 

asked to select one or more from this list. Respondents were also provided the opportunity to add 

“other sources” that they used in these courses. The results indicated that four violin method 

books were used most often in the eastern universities as follows: Kreutzer (N= 5), Sevcik (N= 

5), Keman Eğitimi by Ömer Can (N= 4), and Hans Sitt (N= 4). The most commonly used cello 
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book in this region was the Sebastian Lee (N= 4) method book. Respondents from eastern 

universities further indicated that the following violin method books were used in string 

skills/techniques courses at their schools:  

• Rodionov 

• Fortunatov’s Young Violinist  

• Mazas 

• Kreutzer 

• Dont 

• Rode 

• Wohlfahrt 

Professors in the western region indicated that they used the following five books for string 

skills/techniques courses: Crickboom (N= 4), Hans Sitt (N= 4), Mazas (N= 4), Kreutzer (N= 4), 

and (5) Sevcik (N= 4). They further added that these method books (for violin, viola and cello) 

were used in skills/techniques courses at their schools:  

• Fiorillo 

• Yaylı Çalgılar (Keman) I, II, III [String Instruments (Violin) I, II, III] by Edip Günay and 
Ali Uçan 

• Keman Eğitimi İçin Özgün Parçalar [Original Pieces for Violin] by Ali Uçan 

• Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 [Violin 
Instruction Books for Anatolian Fine Arts High Schools 1, 2, 3, 4] by Ali Uçan for violin 

• Viyola Metodu I-II-III [Viola Method I-II-III] by Ayfer Tanrıverdi 

• J. Werner Violoncello School 

• Dotzauer Exercises (for cello) 
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Section 2: String Methods/Pedagogy Courses 

Questions #6 through #10 in the questionnaire requested information about string 

methods/pedagogy courses offered at the respondents’ universities. If their schools did not offer 

such courses, they were instructed to skip to Section 3. The results indicated that two eastern and 

two western universities offered such instruction (N= 2 from eastern universities; N= 2 from 

western universities).  

Question #6 

Please indicate how many string methods/pedagogy courses are required for string 

education majors.  

Findings for Question #6 

Participants were asked to identify the number of string methods/pedagogy courses that 

were offered in their schools. Response choices ranged from 1 to 5 courses. The two respondents 

from two different eastern universities indicated that no methods/pedagogy courses were 

required for string education majors at their schools. One of the respondents from a western 

university indicated that a string methods/pedagogy course was offered at his school. The other 

respondent from the western region stated that four string methods/pedagogy courses had 

recently been added to string education curriculum at his school. These results are presented in 

Table 5 at the end of this chapter. 

Question #7 

Please indicate how many class hours per week each of the above courses meet. 

Findings for Question #7 

Respondents were given choices ranging from 1 to 5. The results indicated that these 

courses met for one hour a week in most universities in both the eastern and western regions. 
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One respondent in the western region indicated that these courses met twice a week at his school. 

The findings are presented in Table 6 at the end of this chapter. 

 Question #8 

Please indicate if the instructors of the string methods/pedagogy courses are applied studio 

teachers or string education specialists. 

Findings for Question #8 

One respondent from a western school specified that string methods/pedagogy courses 

were taught by both applied studio teachers and string education specialists. Two professors (N= 

1 in the eastern region; N= 1 in the western region) indicated that these courses were taught by 

applied studio teachers at their universities. One professor from the eastern region stated that 

string education specialists were responsible for teaching string methods courses at his 

university. 

Question #9 

Please indicate which of the following topics are discussed in the string methods/pedagogy 

courses. 

Findings for Question #9 

Respondents were provided a list of seven pedagogical topics, and the opportunity to 

discuss “other topics” that were offered in these courses. These seven topics are found in 

Appendix F in English and Appendix G in Turkish. It was found that the respondents from the 

eastern region indicated that the following topics were discussed in string methods/pedagogy 

courses: (1) identifying fingerings in all positions for each of the four orchestral string 

instruments; (2) selecting appropriate bowings; and (3) selecting repertoire for solo instruments. 

In addition, respondents also stated that the following topics were discussed in methods courses 

at their schools: (1) care and maintenance of string instruments; (2) identifying intonation 
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problems and prescribing corrective procedures; and (3) principals and methods in string 

teaching. These findings are presented in Table 7 at the end of this chapter. 

Question #10 

Please indicate which of the following method books are used in the string 

methods/pedagogy courses.  

Findings for Question #10 

 The participants were asked to select one or both of the books that were given as choices 

(see Appendices F and G). Respondents were also provided the opportunity to discuss “other 

sources” that they used in these courses. Professors from both eastern and western regions 

indicated that they used Keman Eğitimi by Ömer Can and Çevreden Evrene Keman Eğitimi – I: 

Birinci Konum/Birinci Kitap by Edip Günay in their schools. In addition to these sources, 

respondents from the eastern region stated that they used the following cello books for their 

methods courses:  

• Sebastian Lee 

• Fevillard 

• Dotzauer 

• Popper 

• Grutzmacher 

• Duport  

Respondents from the western region indicated that they used following violin books in the 

string methods courses at their schools: Keman Eğitimi İçin Özgün Parçalar [Original Pieces for 

Violin] by Ali Uçan, Yaylı Çalgılar (Keman) Sınıf I, II, III [Strings (Violin) Grade I, II, III] by 

Edip Günay and Ali Uçan, and Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 
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1, 2, 3, 4 [Violin Teaching Books for the Anatolian Fine Arts High Schools Grades 1, 2, 3, 4] by 

Ali Uçan.  

Section 3: Private Lesson Instruction 

Questions #11 through #15 dealt with private lesson instruction. All the participants were 

required to answer the questions in this section, because private lesson instruction is the primary 

teaching method used in string teacher education programs.  

Question #11 

Please indicate how many years of private lessons are required for string education majors.     

Findings for Question #11 

Participants were given response choices ranging from 1 to 5 courses. All the respondents 

in both regions (N= 61) indicated that four years were required for private lesson instruction at 

their universities.  

Question #12 

Please indicate how many times a week these lessons are held. 

Findings for Question #12 

String professors were given response choices ranging from 1 to 5. Sixteen professors from 

the eastern region and thirty-one from the western region indicated that these lessons were held 

for one hour each week. Three respondents in the eastern region and eleven in the western region 

stated that two-hour weekly instruction was the norm at their schools, and they indicated that the 

regions did not differ significantly in this aspect of string teacher education. These findings are 

presented in Table 8 at the end of this chapter.  

Question #13 

Please indicate if string education majors are required to learn to play all four of the 

orchestral string instruments.     
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Findings for Question #13 

This was a “yes/no” question. All the respondents (N = 61) indicated that string education 

students at Turkish university music teacher training schools did not have to learn how to play all 

four of the string instruments.  

Question #14 

Please indicate which of the following skills are taught in private lessons. 

Findings for Question #14 

 Respondents were provided a list of six skills, and they were given the opportunity to 

discuss “other topics” offered in these courses. The six skills are found in Appendix F in English 

and Appendix G in Turkish. The respondents from the eastern region indicated that the following 

skills were taught in private lesson instruction at their schools:  

• correct playing posture  

• correct instrument hold 

• correct bow hold 

• basic bowing patterns and articulations 

• correct tuning procedures 

• fingering patterns for all the positions  

• the right use of both hands 

• vibrato 

• speed and strength of left hand fingers  

• shifting  

• performing traditional Turkish music (with scales)  

• phrasing, musicality, nuance, articulation, the ability to sight-read, and intonation 
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The respondents from the western region indicated that the following skills were taught in 

private lesson instruction at their schools:  

• correct playing posture  

• correct instrument hold 

• correct bow hold 

• basic bowing patterns and articulations  

• correct tuning procedures 

• fingering patterns for all the positions 

• performing music in different forms and  different stylistic periods  

• vibrato  

• shifting 

• musicality  

• producing good sound with nuances and good intonation  

• advanced bow techniques  

• trill, spiccato and harmonics  

These findings are presented in Table 9 at the end of this chapter. 

Question #15 

Please indicate which of the following teaching materials are used in the private lessons. 

Findings for Question #15 

A list of twelve books was compiled (see Appendices F and G). The participants were 

asked to select one or more of this list. Respondents were also given the opportunity to add 

“other sources” that they used in these courses. The results indicated that the following materials 

for violin were used most often for private lesson instruction in the eastern region: Sevcik (N= 

18), Kreutzer (N= 16), Keman Eğitimi by Ömer Can (N= 15), and Mazas (N= 14). Respondents 
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from the eastern region also indicated that the following methods were used in private lesson 

instruction in their schools:  

• Fiorillo 

• Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 [Violin 
Instruction for Anatolian High Schools of Fine Arts 1, 2, 3, 4] by Ali Uçan  

• Suzuki Violin School 

• Hanry Schradiek 

• Keman Eğitimi 2. Bölüm [Violin Instruction Chapter 2] by Sonat Seyhan  

• Komarovsky 

• Violin Meets Piano 

• Internet sources 

Respondents from western universities stated that Kreutzer (N= 35), Mazas (N= 33) and 

Sevcik (N= 32) were the most commonly used sources for private violin lesson instruction at 

their schools. They further indicated that the following violin method books were also used in 

such instruction at their universities:  

• Yaylı Çalgılar (Keman) Sınıf  I, II, III [String Instruments (Violin) I-II-III] by Edip 
Günay and Ali Uçan 

• Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 [Violin 
Instruction for Anatolian High Schools of Fine Arts 1, 2, 3, 4] by Ali Uçan  

• Fiorillo 

• Kayser 

•  Keman Eğitimi için Özgün Parçalar [Original Pieces for Violin Instruction] by Ali Uçan 

• Hanry Schradiek 

• İzai Caprice 

• Suzuki Violin School Books 5-9 
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• Gavinnies Etudes 

• Pracht 

• Dancla 

• Pleyel 

• Carl Flesch scales & arpeggios 

• Russian methods for violin 

• Hoffmaister 

• Compagnoly 

• Palashko 

• Leopold Auer 

• Ivan Galamian 

• Louis Schubert Keman Metodu [Louis Schubert Violin Method] 

• A. Markov  

Based on these results, it was found that string professors from the western region used a wider 

range and number of violin method books in private lesson instruction. 

The following viola methods were specified by a respondent from the eastern region for 

use in private lesson instruction: Viyola Metodu [Viola Method] by Sefai Acay, and Viyola 

Metodu I-II-III [Viola Method I-II-III] by Ayfer Tanrıverdi. Respondents from the western 

region indicated that they used the following viola methods in private lesson instruction at their 

universities: Viyola Metodu I-II-III [Viola Method I-II-III] by Ayfer Tanrıverdi, Fiorillo, Carl 

Flesh, and Viyola İçin Dizi ve Yay Çeşitleri [Scales and Bow Techniques for Viola] by Oktay 

Dalaysel & Fatih Yayla. 

Respondents from the eastern region indicated that the following cello books were used in 

private lesson instruction at their universities:  
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• Dotzauer  

• Feuillard 

• Werner 

• Dupport 

• Suzuki Cello School 

• Grutzmacher 

• Popper 

Respondents from western universities specified that they used the following cello method 

books in private lesson instruction at their schools:  

• Maderovsky 

• Schroder Technique Exercises 

• Werner 

• Dotzauer I-II-III 

• Popper 

•  Grutzmacher 

• J. Stutuchewsky  

• H. Becker 

• Feuillard 

• Mainardi 

• J. Merkb-Cossmann 

• Dotzauer 113 Cello Exercises 

• Schroder Technique Exercises 

• Sebastian Lee Melodische Etudes 
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One respondent from the western region indicated E. Nanny as the double bass method that she 

used in private lesson instruction. 

 Section 4: String Laboratory Courses 

Questions #16 through #18 in the questionnaire requested information about string 

laboratory courses that were offered at the respondents’ universities. If their schools did not offer 

such courses, they were instructed to skip to Section 5. Only two professors in the western region 

responded to this question. Because there was no respondent from the eastern region for this 

section of the questionnaire, it is concluded that only the schools in the western region offered 

this type of training. 

Question #16 

Please indicate how many string laboratory courses are required for string education 

majors.     

Findings for Question #16 

Participants were asked to identify the number of string laboratory courses that were 

offered in their schools. Response choices ranged from 1 to 5 courses. One respondent stated that 

a single string laboratory course was offered at his school and the other indicated that two such 

courses were offered at his university. Orchestra rehearsals in both schools functioned in a 

manner that was similar to string laboratory courses because they performed educational 

orchestral music that could be used for pedagogical purposes at Anatolian high schools of fine 

arts. These findings are presented in Table 10 at the end of this chapter. 

Question #17 

Please indicate how many class hours per week each of the above courses meet. 
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Findings for Question #17 

String professors were given choices ranging from 1 to 5. The results indicated that these 

courses met for three hours once a week. These findings are presented in Table 11 at the end of 

this chapter. 

Question #18 

Please indicate what types of instructional materials are used in these courses. 

Findings for Question #18 

A list of two books was compiled. The participants were asked to select one or both of 

them (see Appendices F and G). Respondents were also given the opportunity to discuss “other 

sources” that they used in these courses. Professors indicated that they used the following 

materials in string laboratory courses at their schools: standard orchestral literature, public school 

arrangements of orchestral literature, and  arrangements and original pieces by Turkish 

composers.  

Summary of the Findings for the Closed-Format Questions 

Six findings were drawn from the previously cited data. First, the schools in the eastern 

region offered more string skills/techniques courses than those that were located in the western 

region. This finding was drawn from the following responses: Five of the nineteen participants in 

the eastern region indicated that such instruction was offered at their schools while only five of 

the forty-two respondents in the western region indicated that these courses were offered at 

theirs.  

Second, the string skills/techniques courses met for more class hours in the eastern region. 

This finding was drawn from the following responses: The respondents in the eastern region 

stated that such courses met four and five hours a week. In contrast, respondents in the western 

region indicated that most of these courses only met for one hour each week at their schools. 
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Third, more string education specialists taught the string skills/techniques and string 

methods/pedagogy courses in the eastern region than in the western region. This finding was 

drawn from the following responses: Four of the five respondents in the eastern region indicated 

that string education specialists taught the skills courses while all of the teachers of these courses 

in the western region were applied studio instructors.   

Fourth, the schools in the western region provided the most in-depth instruction in both the 

string skills/techniques and string methods/pedagogy courses. This finding was drawn from the 

data that is presented in Tables 4 and 7. Fifth, the schools in the western region required more 

private lesson instruction than those in the eastern region. This finding was drawn from the 

following results: 26.19% of the schools in the western region required two private lessons a 

week while only 5.79% did in the eastern region. Finally, the schools in the western region 

offered string laboratory courses while those in the eastern region did not. This finding was 

drawn from the data that is presented in Table 10. 

Qualitative Results 

This section of the chapter includes the findings of the open-ended questions. Questions 

#19 and #20 dealt specifically with the strengths and weaknesses in the current string teacher 

education degree program. Questions #21 to #26 asked the respondents to offer suggestions as to 

how the string teacher education curriculum could be improved.  

Section 5: Strengths and Weaknesses of the Current Undergraduate String Education 
Degree Program 

Participants were asked in questions #19 and #20 about the strengths and weaknesses in 

string teacher education in Turkey (see Appendix L in English and Appendix M in Turkish). All 

participants were required to answer these questions. All nineteen participants from the eastern 

and thirty-eight from the western region (90.48%) responded to the questions in this section.  
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Question #19 

Please indicate which of the followings in the undergraduate string education degree 

program you consider to be strengths. 

Findings for Question #19 

Participants were asked to identify the strengths of the string education degree program in 

Turkish universities with an emphasis on the following topics: (1) how recent changes in the 

curriculum has strengthen the degree program; (2) how the inclusion of current instructional 

methods and materials has strengthen the degree program; (3) how the increased use of string 

teaching methods from other countries such as the Rolland and Suzuki methods has strengthen 

the degree program; and (4) other strengths of the program.  

Changes in the curricular structure: The participants from the eastern region did not 

identify any strength in the current undergraduate string teacher education curriculum. Those in 

the western region cited the following strengths: an increased use of new teaching methods, an 

increase in the number of string education specialists, a rejuvenated interest in curriculum 

development, a marked improvement in evaluation tools, and an increased number of high-

quality string faculty at the university level. They further indicated the development of a new 

double bass curriculum, the inclusion of the Studio String Instruction course in the last semester 

of the undergraduate curriculum, and the development of string method books that fulfill the 

needs of the university string education majors as other strengths. Finally, respondents stated that 

the opportunity to revise the curriculum should meet the needs of the future string teachers. 

The use of more contemporary instructional materials: The respondents in the western 

region indicated that more traditional Turkish music should be included in the curriculum, the 

Internet should be used to remain current with new teaching methods, and new teaching methods 

should be developed by string education specialists. One respondent from the eastern region also 
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indicated that the Internet should be used to upgrade teaching methods that were used in the 

string education courses.  

The increased use of string teaching methods from other countries: The respondents in the 

western region stated that the increased use of string teaching methods from other countries has 

strengthened the string teacher education curriculum. They supported adapting different string 

teaching methods for use in string teacher education in Turkey. One respondent from the western 

region did not support the inclusion of the Suzuki Method in the curriculum because she believed 

that it was better suited for use with young children. The only respondent from the eastern region 

stated that he did not support the inclusion of string teaching methods from other countries in the 

curriculum. He thought that Turkish string specialists and educators should develop new string 

teaching methods.  

Other strengths: The respondents in the eastern region identified increased motivation of 

string students to become better performers, and improved teaching facilities as the strengths in 

string teacher education in Turkey. Those in the western region cited the following strengths: 

improved quality in string instruction at the university level, increased motivation of string 

education students to become better performers, and increased use of new cello method books 

such as Popper and Grutzmacher. According to them, increased opportunities for students to 

perform in recitals, and the establishment of Anatolian high schools of fine arts are other 

strengths. In addition, they indicated that improved university teaching facilities, the inclusion of 

more Turkish music in string method books, and the addition of new violin teaching methods and 

chamber music courses in the string education curriculum such as Violin Teaching Method and 

Techniques and Chamber Music are the strengths in string teacher education in Turkey.  
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Question #20 

Please indicate which of the following aspects of the undergraduate string education degree 

program you consider to be weaknesses. 

Findings for Question #20 

 Participants were asked to identify the weaknesses of the string education degree program 

in Turkey’s universities with an emphasis on the following topics: (1) the general level of the 

applied string instruction; (2) the quality of the teaching materials; (3) the quality of the teaching 

methods; (4) the balance between the performance and pedagogy course requirements; and (5) 

the length of the degree program. 

Respondents from both eastern and western regions indicated that the general level of the 

applied string instruction (N= 15; 78.95% in the eastern region; N= 24; 57.14% in the western 

region), and the length of the degree program (N= 8; 42.11% in the eastern region; N= 20; 

47.62% in the western region) were the major problems in undergraduate string teacher training 

programs. The minor weaknesses in string teacher education degree programs in Turkey were 

identified as the quality of the teaching materials (N= 5; 26.32% in the eastern region; N= 8; 

19.05% in the western region), and the quality of the teaching methods (N= 2; 10.53% in the 

eastern region; N= 4; 9.52% in the western region). The balance between the performance and 

pedagogy course requirements was not considered a main weakness by the respondents from the 

eastern region while those from the western region indicated this as a major problem (N= 6; 

31.58% in the eastern region; N= 23; 54.76% in the western region). 

In addition, respondents from the eastern region also indicated the following weaknesses in 

string teacher education degree programs in Turkish universities: (1) the lack of class time for 

private studio instruction; (2) the late beginning age of string instruction that does not adequately 

prepare students students for college level study; (3) technical problems and poor playing habits 
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of students; (4) the lack of variety in the string repertoire; (5) the lack of the number of string 

professors; and (6) the heavy course load of instructors and professors. 

Respondents from the western region stated that the late beginning age of string instruction 

that leads to weak musical preparation for college students, the lack of class time for private 

studio instruction, the need for more inclusion of Turkish music such as etudes and large scale 

pieces were problems in string teacher education in Turkey. They further stated the need for the 

use of different contemporary string methods from other countries, the questionable quality of 

the string faculty at some schools, and the lack of support of string education by the government 

and private organizations as other weaknesses in the area. In addition, they pointed out the 

following problems as problems in Turkish string teacher education degree programs: (1) the 

lack of a musical environment to demonstrate musical abilities (for students) and the lack of 

inclusion of musical knowledge into their daily lives; (2) poor physical conditions at some 

schools; (3) the heavy course load of instructors and professors; (4) the lack of quality in 

standardization in measurement-evaluation tools for auditions; and (5) motivational problems of 

college music students.   

Section 6: Suggestions for Improving the Undergraduate String Education Degree 
Program 

Participants were asked in questions #21 through #26 of the questionnaire whether they 

had suggestions to improve the string teacher education degree program in Turkey. Questions 

#21 through #25 were yes/no questions while Question #26 was open-ended. Respondents were 

also given the opportunity to provide additional comments for the questions #21 through #25.  

Question #21 

Please indicate if you think more string pedagogy courses should be required. 
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Findings for Question #21 

Fifty-six respondents (N= 19; 100% in eastern region; N= 37; 88.10% in western region) 

supported the idea that more string pedagogy courses be required. One respondent from the 

western region indicated that the length of the program at university music teacher training 

schools were limited, which made it difficult for students to be competent players on their 

instruments. Although he indicated that more string pedagogy courses should be required in the 

string teacher education curriculum, he also stated that these courses would make students busier 

and take time away from practicing their instruments.   

Question #22 

Please indicate if you think newer teaching materials and methods need to be developed. 

Findings for Question #22 

Fifty-eight of the participants responded to this question (N= 17; 89.47% in the eastern 

region; N= 41; 97.62% in the western region). Sixteen eastern professors (84.21%) and thirty-one 

western professors (73.81%) indicated that developing newer teaching materials and methods 

were needed. Respondents from the eastern region further stated that their sources were limited 

and not only new method books but compilation albums for string instruments were also needed. 

According to the respondents from the western region, developing national string teaching 

methods in Turkey was important. They indicated that using Turkish music and developing 

national methods would be easier and more beneficial for the area than adopting string teaching 

methods from other countries. The reason was because they thought that their familiarity with 

Turkish music would make it easier for Turkish string education students to be more competent 

on their instruments.  

Question #23 

Please indicate if you think more string teacher workshops need to be offered. 
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Findings for Question #23 

Fifty-seven respondents (N= 19; 100% in the eastern region; N= 38; 90.48% in the western 

region) agreed that more string teacher workshops needed to be offered for string professors and 

high school string teachers. They indicated that sharing information through string workshops 

would be an important factor in the improvement of string teacher training. Respondents from 

both regions also stated that there had been workshops for string professors and string teachers in 

Turkey, but the number of them was insufficient and the quality of these workshops was 

questionable.  

Question #24 

Please indicate if you think more Turkish music should be included in the string methods 

books. 

Findings for Question #24 

Fifty-eight of sixty-one participants (95.08%) stated their ideas on the inclusion of more 

Turkish music in the string methods books (N = 18; 94.73% in the eastern region; N = 40; 

95.23% in the western region). The findings showed that more string professors in the eastern 

region supported this idea (N= 15; 78.95%) than those in the western region (N= 28; 66.67%). 

Those who supported the idea of including more Turkish music in the string method books (in 

both eastern and western regions) believed that Turkish string specialists should develop new 

string teaching method books. According to them, creating methods and materials with the 

inclusion of Turkish music was very important because they believed that the use of Turkish 

music would be more effective in teaching string instruments. Respondents felt that the 

familiarity of folk and art music would contribute to the development of a comfortable learning 

environment for Turkish college string students. Cello professors further stated that Turkish 

method books for cello instruction were also needed.  
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Question #25 

Please indicate if you think more research studies need to be conducted in this area of 

Turkish teacher education. 

Findings for Question #25 

Fifty-five string professors responded to the question about the need for more research 

studies to be conducted in string teacher training in Turkey (N= 18; 94.74% in the eastern region; 

N= 37; 88.10% in the western region). All eighteen respondents from the eastern region and 

thirty-five from the western region agreed that more research studies should be conducted in this 

area in Turkey. These findings showed that string professors from eastern universities were more 

supportive of increased research in string teacher education than those from western universities. 

The reason for this difference may be attributed to the lack of research in this area in the eastern 

region when compared to the university music teacher training schools in the western region. In 

addition, these respondents indicated that many researchers could identify problems in the area 

but they did not offer solutions.  

Question #26  

Please indicate if you have further recommendations for improving undergraduate string 

teacher education. 

Findings for Question #26 

Based on the responses, several ideas emerged to improve undergraduate string teacher 

education. Respondents from the eastern region indicated the following suggestions to raise the 

quality of undergraduate string teacher education: (1) increase weekly hours for string area 

courses; (2) lower the string instruction age to elementary school level; (3) upgrade the 

music/string curricula and developing new methods based on new developments in the area; (4) 

give academicians more opportunity to go abroad and develop themselves by learning different 
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methods in string teaching; and (5) organize a String Instruments Committee for each university 

music teacher training school. They further recommended that providing better facilities for 

university music teacher training schools, including more western  music in repertoire (because 

Turkish music is more popular than western music in the eastern region), and conducting more 

research in the area would strengthen string teacher education in Turkey. In addition, arranging 

Turkish folk melodies for string instruments and ensembles, requiring a yearly recital for every 

college string education student instead of having the requirement for final juries, and developing 

string teaching methods using Turkish modal scales were recommended by respondents. 

Participants also suggested requiring more performance opportunities for college string 

education students, improving the quality and the number of string professors at the university 

level, and founding more professional orchestras and youth/college orchestras in different cities 

in the region (because Turkish folk music is more popular than European classical music in the 

eastern region, they believed that string instruments and western music would be more popular in 

this part of the country with these orchestras). Finally, offering more string workshops for the 

string professors and college string education students was advised by the respondents. 

In the western region, respondents indicated the following recommendations to improve 

the overall level of string teacher education in Turkey: (1) provide college music/string education 

students with the opportunity to specialize in related areas such as instrumental education, 

theory, music history, orchestral conducting, choral conducting, and early childhood music 

education; (2) offer more workshops for string teachers at Anatolian high schools of fine arts, 

string professors at university music teacher training schools, and college string education 

students; (3) revise string teacher training curriculum and methods based on new developments 

in the area; (4) create and adopt new string teaching methods, materials and pedagogical 
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approaches from other countries; and (5) offer more performing opportunities to college string 

education students. In addition, respondents suggested that adding more string teaching/string 

pedagogy courses to the string teacher education curriculum, upgrading measurement and 

evaluation tools, increasing the number of weekly hours for string teacher education courses, and 

offering string teacher education area as a sub-division in university music teacher training 

schools would be helpful to improve the quality of Turkish string teacher education. Participants 

also thought selecting better qualified students for the university music teacher training schools, 

hire more string faculty and research assistants to prepare more adequately trained string teachers 

at the university music teacher training schools, training string educators as efficient orchestra 

conductors, and developing new Turkish string methods would be recommendations to raise the 

overall level of undergraduate string instruction. 

 Other than the recommendations stated above, participants also pointed out the following 

suggestion: (1) perform more music by Turkish composers; (2) add more Turkish music and 

simple folk songs in string teaching methods and string teacher education curriculum; (3) 

consider orchestra classes as a practice area for the material that is learned in private lesson 

instruction; (4) add different courses such as string methods, string pedagogy and string 

laboratory in string teacher education curriculum; (5) lower the string instruction age to 

elementary school level; (6) organize a String Instruments Committee for each university music 

teacher training school; (7) establish a research institute for string instruments and 

national/international seminars for string teachers and college string students; (8) create new 

associations and organizations for string teachers and college string students at the national level; 

(9) conduct more research in the string teacher education area; and (10) raise the quality and the 

number of Anatolian high schools of fine arts.  



 

78 

Summary of the Findings for the Open-Ended Questions 

Seven findings were drawn from the previously cited data. First, the string professors from 

the eastern region indicated more weaknesses and fewer strengths in string teacher education 

area than those in the western region. The strengths that were stated by the respondents from the 

eastern region included an increase in the motivation of string students to become better 

performers and an improvement in teaching facilities. The respondents from the western region 

indicated more strengths in the area such as the use of more current instructional materials, an 

improvement in evaluation tools, an increase in the number of high-quality string faculty at the 

university level, and the addition of new violin teaching methods and chamber music courses in 

the string education curriculum (Violin Teaching Method and Techniques and Chamber Music). 

These findings demonstrate that string teacher training in the western region is in better condition 

than in the eastern region. These findings were drawn from the following data: Only four of the 

nineteen respondents in the eastern region indicated strengths in string teacher education while 

twenty-five of the forty-two respondents in the western region stated strengths in the area.  

Second, respondents from the eastern region indicated more performance-based problems 

while those from the western region stated more weaknesses related to the string teacher 

education curriculum. Third, more respondents in the eastern region supported the idea of the 

requirement of more string pedagogy courses in the string teacher education curriculum than 

those in the western region. This finding was drawn from the following data: All nineteen 

respondents from the eastern region indicated the importance of this requirement while thirty-

seven of forty-two (88.10%) supported this idea.  

Fourth, newer teaching materials and methods need to be developed in string teacher 

training area. This finding was drawn from the following data:  Seventeen of the nineteen 

respondents from the eastern region (89.47%) and forty-one of forty-two (97.62%) of those from 
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the western region supported this idea. Fifth, more string teacher workshops are needed for the 

string professors and string teachers in the eastern region of Turkey. This finding was drawn 

from the following data: All nineteen respondents from the eastern region but only thirty-eight of 

the forty-two in the western region (90.48%) indicated the need for such workshops.  

Sixth, more respondents from the eastern region of Turkey indicated that more Turkish 

music should be included in the string methods books than those in the western region. This 

finding was drawn from the following data:  Fifteen of the nineteen respondents from the eastern 

region (78.95%) supported this idea while twenty-eight of those in the western region (66.67%) 

thought that more Turkish music should be included in the string method books.  

Finally, respondents indicated that more research studies needed to be conducted in the 

string teacher training area, particularly at the universities in the eastern region of Turkey. This 

finding was drawn from the following data: Eighteen of the nineteen respondents from the 

eastern region (94.74%) indicated the need for more research in the area, while thirty-five of 

forty-two from the western region (83.33%) pointed out the importance of addressing this need.  
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Table 4-1.  Demographic data for string professors (N =71) and survey respondents (N = 61) by 
university (N = 22) and region. 

 
 
Region 

 University 
music  
teacher training  
schools [n (%)]    

Universities with 
full time string  
faculty [n (%)]      

String professors in  
university music teacher 
training schools [n (%)]    

 
Respondents 
[n (%)]           

     
Eastern Turkey 10 (45.45) 8 (37.37) 24 (33.80) 19 (31.14) 
Western Turkey  12 (54.55) 11 (50.00) 47 (66.20) 42 (68.86) 
Total 22 (100.00) 19 (86.37) 71 (100.00) 61 (100.00)

 

 

 
Table 4-2.  Number of string skills/techniques courses by region. 
 Number of Courses Eastern universities  

[n (%)]              
Western universities 
[n (%)]             

0 course 14 (73.69) 37 (88.10) 

1 course 3 (15.79) 2 (4.76) 

2 courses 1 (5.26) 0 (0.00) 

3 courses 0 (0.00) 2 (4.76) 

4 courses 1 (5.26)   1 (2.38) 

5 courses 0 (0.00) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 
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Table 4-3.  Number of hours per week that string skills/techniques courses meet by region. 
 Number of hours per week Eastern universities  

[n (%)]              
Western universities 
[n (%)]             

0 hour 14 (73.69) 37 (88.10) 

1 hour 3 (15.79) 2 (4.76) 

2 hours 0 (0.00) 3 (7.14) 

3 hours 0 (0.00) 0 (0.00) 

4 hours 1 (5.26) 0 (0.00) 

5 hours 1 (5.26) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 

 
 
 
 
Table 4-4.  Skills taught in string skills/techniques courses by region. 
 Skills Eastern universities 

[n (%)]              
Western universities 
[n (%)]              

Non respondents 14 (73.68) 37 (88.10) 

Total respondents 5 (26.32) 5 (11.90) 

(a) Correct playing posture  5 (26.32) 5 (11.90) 

(b) Correct instrument hold 5 (26.32) 5 (11.90) 

(c) Correct bow hold 5 (26.32) 5 (11.90) 

(d) Correct method of tone production 5 (26.32) 5 (11.90) 

(e) Basic bowing patterns and articulations 5 (26.32) 5 (11.90) 

(f) Fingering patterns in first position 5 (26.32) 5 (11.90) 

(g) Correct tuning procedures 5 (26.32) 5 (11.90) 
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Table 4-5.  Number of string methods/pedagogy courses required for string education majors by 
region. 

Number of courses Eastern universities  
[n (%)]              

 Western universities
[n (%)]              

0 course 19 (100.00) 40 (95.24) 

1 course 0 (0.00) 1 (2.38) 

2 courses 0 (0.00) 0 (0.00) 

3 courses 0 (0.00) 0 (0.00) 

4 courses 0 (0.00) 1 (2.38) 

5 courses 0 (0.00) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 

 
 
 
 
Table 4-6.  Number of hours per week that string methods/pedagogy courses meet by region. 
Number of hours per week Eastern universities  

[n (%)]              
 Western universities
[n (%)]              

0 hour 17 (89.47) 40 (95.24) 

1 hour 2 (10.53) 1 (2.38) 

2 hours 0 (0.00) 1 (2.38) 

3 hours 0 (0.00) 0 (0.00) 

4 hours 0 (0.00) 0 (0.00) 

5 hours 0 (0.00) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 
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Table 4-7.  Topics discussed in string methods/pedagogy courses by region. 
   Topics Eastern universities  

[n (%)]              
 Western universities 
[n (%)]              

Non respondents 17 (89.47) 40 (95.24) 

Total respondents 2 (10.53) 2 (4.76) 

(a) Identifying fingers in all positions  1 (5.26) 1 (2.38) 

(b) Selecting appropriate bowings 1 (5.26) 2 (4.76) 

(c) Care and maintenance of string instruments  0 (0.00) 1 (2.38) 

(d) How to make minor adjustments and repairs 
of string instruments  

0 (0.00) 0 (0.00) 

(e) Identifying intonation problems and 
prescribing corrective procedures 

0 (10.52) 2 (4.76) 

(f) Selecting instructional method books 0 (10.52) 2 (4.76) 

(g) Selecting repertoire for solo instruments 1 (5.26) 2 (4.76) 

 
 
 
 
Table 4-8.  Number of private lessons by region.  
Number of hours per week Eastern universities  

[n (%)]              
 Western universities
[n (%)]              

0 hour 0 (0.00) 0 (0.00) 

1 hour 16 (84.21) 31 (73.81) 

2 hours 3 (15.79) 11 (26.19) 

3 hours 0 (0.00) 0 (0.00) 

4 hours 0 (0.00) 0 (0.00) 

5 hours 0 (0.00) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 
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Table 4-9.  Skills taught in private lessons by region.  
   Skills Eastern universities  

[n (%)]              
 Western universities
[n (%)]              

(a) Correct playing posture 19 (100.00) 41 (97.62) 

(b) Correct instrument hold 19 (100.00) 41 (97.62) 

(c) Correct bow hold  19 (100.00) 41 (97.62) 

(d) Basic bowing patterns and articulations  19 (100.00) 41 (97.62) 

(e) Fingering patterns for all the positions 16 (84.21) 40 (95.24) 

(f) Correct tuning procedures 18 (94.74) 38 (90.48) 

 
 
 
 
Table 4-10.  Number of string laboratory courses by region.  
Number of courses Eastern universities  

[n (%)]              
 Western universities
[n (%)]              

0 course 19 (100.00) 40 (95.24) 

1 course 0 (0.00) 1 (2.38) 

2 courses 0 (0.00) 1 (2.38) 

3 courses 0 (0.00) 0 (0.00) 

4 courses 0 (0.00) 0 (0.00) 

5 courses 0 (0.00) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 
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Table 4-11.  Number of hours per week that string laboratory courses meet by region.  
Number of hours per week Eastern universities  

[n (%)]              
 Western universities
[n (%)]              

0 hour 19 (100.00) 40 (95.24) 

1 hour 0 (0.00) 0 (0.00) 

2 hours 0 (0.00) 0 (0.00) 

3 hours 0 (0.00) 2 (4.76) 

4 hours 0 (0.00) 0 (0.00) 

5 hours 0 (0.00) 0 (0.00) 

Total 19 (100.00) 42 (100.00) 
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CHAPTER 5 
DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS 

Introduction 

This chapter includes a discussion of the findings of the present study with 

recommendations for raising the quality of string teacher education in Turkey. The purpose of 

this study was to examine the current status of undergraduate string teacher education in Turkey 

and to prepare a model curriculum. The relative strengths and weaknesses and regional 

differences in Turkish string teacher education were also investigated. 

Data Collection 

During the summer of 2006, a preliminary questionnaire was sent to eighteen randomly 

selected string professors at Turkish universities. Based on the results of the preliminary 

questionnaire, a survey instrument was developed in the fall of 2006 and sent to all Turkish 

string professors (N= 71) in March 2007 via e-mail. The survey instrument was modeled after 

Süer’s (1980) questionnaire (see appendices D and E). However, the wording and the content of 

the questions were modified because his study dealt with general music teacher education 

curriculum while the concern in the present study was string teacher education curriculum. 

Electronic delivery of the survey was efficient and cost-effective, especially since the 

respondents were all based in Turkey. The return rate of the survey was 85.92% (N= 61). The 

collection of the data was completed by June 2007.   

Findings 

This section presents an examination of the research questions. The following main 

question guided this study: What are the differences in string teacher education in the eastern and 

western regions in Turkey? The five sub-questions were analyzed and reexamined on basis of 

this primary question. The sub-questions and discussions are stated below. 
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1. What types of courses are offered in the string teaching area at the Music Education 
Divisions of University Fine Arts Education Departments in Turkish universities? 

2. What is the nature of the teaching methodologies that are used in the string education 
courses at the Music Education Divisions of University Fine Arts Education Departments 
in Turkish universities?  

3. What are the existing problems in Turkish string teacher training curricula? 

4. What are the strengths of the existing string teacher training curriculum at the Music 
Education Divisions of University Fine Arts Education Departments in Turkish 
universities?  

5. What changes and reforms should be implemented to improve the level of the Turkish 
string teacher education? 

The discussion and findings of these research questions provided a framework for the 

preparation of a model string teacher education curriculum that can be used in both eastern and 

western regions in Turkey (see Appendix P). 

Discussion of Research Question #1 

Private instruction is the main teaching approach in string teaching at university music 

teacher training schools in Turkey. Courses such as String Skills/Techniques, String 

Methods/Pedagogy and String Laboratory are not offered in majority of Turkish university music 

teacher training schools. Few of the respondents stated that these courses were offered at their 

schools, while others pointed out that they were either offered only at the graduate level or studio 

teachers taught the content of these courses in private lessons. Based on the findings, String 

Skills/Techniques and String Methods/Pedagogy courses are only offered at a small number of 

eastern and western universities, and string laboratory courses are not offered at any eastern 

schools. The participants also reported that the majority of the string professors at Turkish 

universities in both regions supported the idea of including String Skills/Techniques, String 

Methods/Pedagogy and String Laboratory courses in the curriculum.  
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Discussion of Research Question #2 

According to the respondents, the majority of the teaching methods and method books 

used at Turkish university music teacher training schools were published in Europe. Professors 

from both regions pointed out that although there had been an increase in efforts to develop and 

publish Turkish method books, these attempts were inadequate. They also indicated that string 

specialists in Turkey should create a national school of string teaching. Cello professors stated 

that no Turkish cello method books currently existed.  

Western classical music is dominant in university string teacher training in the western 

region of Turkey. Although they use the centralized curriculum, the practices in eastern 

universities are different from the western universities. Because of the traditional environment 

and an interest in folk music among college music education students, western classical music is 

not very popular in the eastern universities. Respondents indicated that students in eastern 

universities use more folk material than students in western schools. In addition, traditional folk 

instruments are more readily accepted than string instruments in eastern universities. These 

results showed that there were differences in the string teacher education curriculum in different 

regions. The findings also demonstrated that more Turkish string method books were used at 

universities in the eastern region, but more string professors in the western region preferred using 

standard European repertoire and method books.   

The idea of including Turkish music in string method books was supported by the majority 

of string professors in the eastern region of Turkey. Although some western professors also 

supported this idea, a compelling percentage of eastern professors favored more Turkish music 

be included in string method books and in the string curriculum.   
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Discussion of Research Question #3 

Respondents indicated several existing problems in string teacher training at university 

music teacher training schools in Turkey. Based on these findings, string professors in both 

eastern and western regions revealed similar problems in their schools. According to them, the 

length of the degree program was one of the weaknesses for string teacher education in Turkey. 

These professors stated that a four-year degree program was not adequate to thoroughly prepare 

string teachers for Anatolian high schools of fine arts. Respondents further indicated that the 

balance between the performance and the pedagogy course requirements was a weakness in the 

string teacher education curriculum in both eastern and western regions. They thought that the 

insufficient number of pedagogy courses in string teacher education curriculum was a 

contributing cause of this problem. They also stated that more string pedagogy courses should be 

added to the curriculum to prepare string teachers for the Anatolian high schools of fine arts. 

String professors further indicated that the class time for private studio instruction was not 

satisfactory. Most college string students at these schools meet with their professors one hour per 

week, and respondents believed that one hour was insufficient to prepare musicians for teaching 

positions at the Anatolian high schools of fine arts.  

String professors in both eastern and western regions revealed that the late beginning age 

of string instruction was a primary reason for the lack of a strong musical background for college 

string education students. They stated that an earlier beginning age (for example at an elementary 

school level) for string instruction would better equip string players for success at the university 

level. Respondents indicated that a heavy teaching load was another common problem in both 

eastern and western regions. They stated that the reason for this problem was the insufficient 

number of string professors at universities and the lack of balance between the number of string 

education students and string professors. 
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According to the respondents in both eastern and western regions, more Turkish music 

should be included in string method books. They indicated that the use of Turkish music would 

facilitate more comfortable learning in string education because of the familiarity and simplicity 

of these tunes. They pointed out that the number and quality of workshops for string teachers 

was a notable weakness. According to them, more workshops for string teachers and college 

string education students need to be offered. They believe that workshops are valuable tools for 

elevating the overall level of string teacher education in the eastern region. Respondents in both 

regions indicated that the lack of research in string teacher education was another problem in the 

area. They stated that more research studies should be conducted so that researchers can identify 

weaknesses and propose remedies for the existing problems in Turkish string teacher education. 

String professors in the eastern region identified several weaknesses in string teacher 

training degree programs in their schools. These problems include the technical challenges and 

poor playing habits of students as a result of poor teaching. Respondents indicated that several 

students from Anatolian high schools of fine arts had poor playing habits. They also stated that it 

took a long time to correct the playing habits of those students, and that the students might be 

discouraged by this process. Respondents in the eastern region of Turkey also identified the lack 

of variety in the string repertoire as another weakness. They indicated that it was difficult to 

access new string teaching methods. These professors also stated that the schools in the eastern 

region did not have adequate resources for string teaching. 

The professors in the western region identified several weaknesses in string teacher 

education in their schools. They indicated that there was a need to use current string methods 

from other countries. According to them, new string teaching methods were not adequately 

implemented in the area. The respondents in the western region also stated that the quality of 
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string faculty at some schools in this region was questionable. They indicated that string 

professors should be trained more effectively so that the overall quality in string teacher 

education would be elevated. String professors also thought that there was lack of support for 

string education by the government and private organizations. They indicated the need for more 

support (financial in particular) in the area.  

According to respondents in the western region, the lack of an adequate musical 

environment to showcase musical abilities (for students) was another weakness. They indicated 

that due to the poor condition of rehearsal and performance halls, many students’ desire to 

perform diminishes in time. In addition, they pointed out that the physical conditions of practice 

rooms, classrooms, offices of professors, performance halls and instruments at some schools 

were poor. These professors stated that an insufficient amount of technological tools such as 

computers, software programs, audio-visual capabilities, stereo equipment and projectors in 

classrooms produced negative effects upon students’ motivation, scholastic achievement and the 

overall quality of string teacher education.  

In the western region of Turkey, the respondents thought that the quality of measurement-

evaluation tools for auditions was outdated, and they were not standardized in every university 

music teacher training school. They indicated that every university has its own tools to evaluate 

students in auditions and these tools needed to be standardized. They further pointed out that 

measurement tools (tests) in the teacher education curriculum were outdated and needed to be 

upgraded or new tools should be developed. They felt that it was difficult to objectively assess 

student progress and to keep instructor bias out of the assessment process. They believe that 

these weaknesses affect the overall quality of string teacher training. As another need in the area, 

several respondents in the western region stated that more Turkish teaching method books in the 
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string teaching area were needed. They revealed the lack of Turkish string teaching methods, 

and, in particular, cello professors indicated the need for Turkish cello methods.   

According to these findings, there are problems in string teacher education in both eastern 

and western regions in Turkey, and these responses by string professors in both regions showed 

the need for an urgent revision in the string teacher education area. The first step towards this 

goal is the development of a new string teacher education curriculum (see Appendix P). This 

new curriculum should be introduced to the Ministry of National Education and Higher 

Education Council to put it in use at university music teacher training schools.  

Discussion of Research Question #4 

The strengths of the existing string teacher training curriculum at the university music 

teacher training schools are divided into four sections: (1) the main changes in the curricular 

structure, (2) the use of more contemporary instructional materials, (3) the increased use of string 

teaching methods from other countries, and (4) other strengths.  

Changes in the curricular structure: Respondents from the eastern region of Turkey did 

not specify any changes in the curricular structure as strengths in string teacher education at their 

universities. However, western professors pointed out several strengths in the string teacher 

education area in Turkish university music teacher training schools. According to these 

respondents, increased use of new approaches, methods and techniques in the development of the 

string teaching curriculum are strengths. They believe that Turkish string teacher education can 

take its place in the western world by incorporating current developments in the curriculum. 

String professors in the western region further pointed out that improvements in evaluation tools 

and an increased number of well-equipped string professors were encouraging advances in string 

teacher education. One of the respondents stated that the inclusion of the Studio String 

Instruction course in the last semester of the undergraduate music teacher education curriculum 
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was a positive development for his school. Other improvements include the use of method books 

that fulfill the needs of the string teacher education curriculum, opportunities for adapting the 

curriculum to the needs of the students, and the development of an accredited double bass 

curriculum. 

These results show that changes in the curricular structure positively affected the practice 

and the quality at western university music teacher training schools. However, string professors 

from eastern universities could not specify any positive effects because they believed that these 

recent developments in the string teacher education curriculum did not change outdated practices 

at their schools. This clearly demonstrates a compelling difference between university music 

teacher training schools in the eastern and the western regions. While western university 

professors are able to adapt new approaches, those teaching in the eastern region need more time 

to implement these changes. The reason for this situation might be due to the insufficient number 

of string faculty members. Western schools have twice as many string professors and this 

provides the opportunity to offer new courses or contemporary practices in the curriculum 

without overloading the faculty. In the eastern region, changes occur more slowly than in the 

western region of Turkey. A more traditional approach to education in eastern universities is 

another reason that new developments are usually accepted later and slower than in western 

schools. 

The use of more contemporary instructional materials: String professors from eastern 

universities indicated that the Internet has generated access to more teaching sources in the string 

teaching area. They also supported a mixed method of pedagogical approaches in the string 

teaching area. Respondents from the western region acknowledged that the use of more 

traditional Turkish music, the use of the Internet, and the development of new approaches via the 



 

94 

combination of various traditional methods were strengths in the string teacher training 

curriculum. String professors from both regions advocated the use of more contemporary 

instructional materials in string teacher education area. However, they did not specify whether 

these methods were Turkish or from other countries.  

The increased use of string teaching methods from other countries: The only respondent 

from the eastern region indicated that there was no need to adapt new string teaching methods 

from other countries. This statement is evidence of the lack of support for the use of foreign 

teaching materials in eastern universities. Due to the popularity of Turkish folk music and 

traditional approaches in education in the eastern region, the practice of adapting methods from 

other countries for use in string teacher instruction is not widely supported. In order to influence 

their ideas, professors and students in this region should be educated about the benefits of 

adapting most recent methods from other countries through the exposure to contemporary 

teaching approaches and developments in the string teaching area. To achieve this goal, more 

string workshops emphasizing improvements in the string teaching area should be offered, 

organizations and associations (with annual meetings and journals) for string teachers should be 

founded, and more collaborations should be established between the string professors in the 

eastern and the western regions. 

The use of string teaching methods from other countries is widely accepted in the western 

region. In their responses, they supported the adaptation of different string teaching methods and 

new approaches in string teaching from other countries, and they stated that the Suzuki Method 

in particular would be effective for private instruction for younger children. However, these 

professors did not believe that the Suzuki or Rolland methods would be effective at the 

university level.  
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Other strengths: The respondents from the eastern region stated that the increasing 

motivational level of students and slowly-improving conditions of the teaching facilities are the 

primary strengths of the string teacher education programs in Turkey. Respondents from the 

western region indicated several strengths in the string teacher training curriculum. They stated 

that Turkish string specialists are becoming more effective and productive and the quality of the 

string faculty is increasing (in some western schools). According to the string professors in the 

western region the motivation for high levels of achievement among students is high. Cello 

professors indicated that the use of new method books (such as Popper and Grutzmacher) was a 

positive development in cello instruction. Some of the respondents in the western region believed 

that students were provided with more opportunities to perform and this is a positive effect on 

them. According to these professors, performing often gives more confidence to string education 

students to be more competent players and prepares them to learn more literature in their area. 

Respondents in the western region believe that Anatolian high schools of fine arts are 

thriving sources of musical development for prospective university students. Because the 

purpose of these prestigious high schools is to train competent performers and musicians, they 

also elevate the level of university music teacher training schools because most graduates from 

Anatolian high schools of fine arts attend university music teacher training schools.  

The string professors in western universities stated that the majority of the schools in this 

region have good facilities. They also indicated that the addition of Violin Teaching Methods 

and Techniques, and Chamber Music classes at the graduate (Master’s) level as electives at some 

western universities was an improvement in string teacher training area. Respondents in the 

western region further stated the increased use of Turkish music in string pedagogy and teaching 

methods was another strength. 
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The statements above indicate that many improvements have been made in string teacher 

education in the western region of Turkey. However, results show that eastern universities have 

not made similar progress as those in the western region. More respondents from the western 

region of Turkey indicated greater strengths in the string teacher training area than those in the 

eastern region. These findings show that the string teacher education in western schools is 

stronger than that in eastern universities. The reason for this development may be attributed to 

curricular practices. The need for developing the centralized-curriculum, which is currently used 

in all university music teacher training schools, was to minimize the regional differences in 

Turkish string teacher education. However, the differences between the two regions (as it was 

stated in Chapter 1) make it more challenging to achieve this goal. Possible solutions to this 

problem include offering more workshops for professors and hiring more string faculty to teach 

at eastern universities. In addition, cooperation between professors in both regions might be 

another remedy for this problem. Changes in the curricular structure (based on the suggestions 

by the respondents of this study) also need to be implemented in order to accomplish the task of 

reducing the regional differences in string teacher education area. (The researcher’s suggestions 

in curricular changes will be discussed in depth in the Implications for Music Education and 

Recommendations section of this chapter).  

Discussion of Research Question #5 

Respondents from both eastern and western regions stated several recommendations to 

improve the level of the Turkish string teacher education. According to them, more workshops 

for string teachers should be offered at both Anatolian high schools of fine arts and at the 

university music teacher training schools. They also believe that these workshops should provide 

current information about the developments in string teaching to inform and educate string 

teachers at every educational level. 
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String professors from both eastern and western regions believe that more performance 

opportunities should be provided for college string education students. They think that these 

performance opportunities allow string education students to be more competent players. 

According to these respondents new string teaching methods and materials should be developed. 

String professors also supported the adaptation of string teaching methods from other countries.  

Another recommendation by respondents from both eastern and western regions was the 

increase of weekly course hours in string teacher training area (private lesson instruction and 

other string education courses for example). In addition, these professors further indicated that 

the performance of music by Turkish composers should be encouraged to reverse a perceived 

lack of interest in these works (due to unfamiliarity and limited availability) in private lesson 

instruction. Respondents suggested that technical skills should be taught effectively in string 

teacher education area. According to them, string education students with effective technical 

skills are able to teach efficiently 

String professors from both eastern and western regions recommended that access to string 

education should be available in elementary schools so that the overall level of string instruction 

might become elevated. They thought that early string instruction was also the key to success at 

the university level. At last, respondents from both regions (east and west) supported conducting 

more research in the string teacher education area. According to them, these research studies 

should address current problems in the area and provide solutions. 

Respondents in the eastern region indicated several suggestions to improve the level of 

Turkish string teacher education. According to them, academicians and researchers in the string 

teacher training area should be given more opportunities to go abroad and develop their skills by 

learning most recent methods in string teaching, and more cooperation should be established 
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among string professors in both regions in Turkey. They further recommended that better 

facilities should be provided for students so that their motivation and overall achievement levels 

are increased.  

Some string professors from eastern universities thought that western music should be 

prioritized over Turkish music in the practice of string teacher training, and different teaching 

methods and books in the string teaching area need to be developed. However, other respondents 

from the same region supported the idea of including more Turkish music in string teaching 

materials. In addition, these professors recommended more Turkish string methods be created. 

According to respondents in the eastern region, a recital should be required at the end of 

every year for string education students (instead of having a final jury). They thought that this 

change might be helpful for string education students to be accomplished performers. They 

further suggested that more professional symphony orchestras and youth orchestras should be 

established in the eastern region so that string education students are able to attend concerts by 

these orchestras and become more familiar with western music. 

String professors from western Turkish university music teacher training schools indicated 

several points as changes that need to be made in undergraduate string teacher training. 

According to them, the curriculum should offer different areas for specialization such as 

instrumental education, theory, music history, orchestral conducting, choral conducting, and 

early childhood music education. These respondents indicated that this change would help music 

teacher education students to be better trained with in-depth knowledge. Professors in the 

western region also stated that string teacher education curriculum and string teaching methods 

need to be upgraded based on new developments in the area to avoid the use of outdated 

methods. 
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Another recommendation by the respondents from western schools was training college 

string students as both pedagogues and accomplished performers. According to them, the 

absence of one of these factors in string teacher training would cause a negative impact in the 

area. These professors further suggested the inclusion of more string teaching methods and string 

pedagogy courses in the curriculum. These respondents in the western region believed that 

pedagogy courses in the string teacher training area would better prepare string teachers for 

public schools settings.  

Respondents in the western region thought that the tools of measurement and evaluation in 

string teacher education curriculum should be reevaluated, upgraded and standardized to prevent 

the bias of string professors. They also supported the standardization of the goals in the string 

teacher education curriculum. According to them, differences among schools (in different 

regions) may diminish if these goals are standardized. 

The imbalance between the numbers of string education students and professors was 

another concern among the respondents in the western region. They suggested hiring more string 

faculty at the university music teacher training schools to prevent this issue. The string 

professors in this region also supported the development of a Turkish national school in the 

string teaching area so that college string education students implement these methods in 

performance and in their future teaching.   

According to professors in western university music teacher training schools, college string 

education students should also be trained as orchestra conductors. According to them, this skill is 

important because school orchestras always need well-trained conductors. Related to this 

recommendation, they also suggested that orchestra classes should be considered as a practice 

area where the material that is taught in the studio classes is used. 
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The respondents from the western region believed that string teacher education should be 

financially supported by the government and private organizations and this support would 

improve the overall level of string teacher training in Turkey. They further supported the 

establishment of a String Instruments Committee in every university music teacher training 

school to standardize the repertoire for string education students. According to string professors 

new associations for string teachers at the national level (with their journals and annual 

meetings) need to be formed. These respondents in the western region indicated that these 

associations would provide the opportunity for string education professors and string teachers to 

gather and share their knowledge. They thought that these professional gatherings would help to 

raise the overall level of string teacher education. Furthermore, developing a research institute 

for string instruments and organizing national/international seminars for string teachers were 

intriguing suggestions made by the respondents in the western region. They indicated that a 

research institute would inspire national and international collaborations among scholars in the 

string teaching area.  

The respondents from both eastern and western regions stated several recommendations 

above. These suggestions show that string professors in both regions are open to improve the 

level of string teacher education in Turkish university music teacher training schools. They have 

several common thoughts on how to elevate string teacher education. However, 

recommendations by eastern professors are performance-related while western string professors 

focus mostly on the string curriculum and curriculum practices. Furthermore, respondents in the 

western region provided more general solutions for the existing problems that may be used state-

wise than those in the eastern region. 
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Issues 

Several problems were identified in this study that university string professors and 

researchers in the string teacher education area in both regions of Turkey should address. These 

issues are: 

1. the lack of pedagogical courses in the string curricula at the collegiate level, such as String 
Skills/Techniques, String Methods/Pedagogy and String Laboratory Courses 

2. technical problems and poor playing habits of students 

3. the late beginning age of string instruction 

4. the lack of research in the string teacher education area 

5. the need for more string teacher workshops 

6. the need for the inclusion of more Turkish music in string methods and the curriculum 

7. the need for the adaptation of contemporary string method books and approaches from 
other countries 

8. insufficient class time for private studio instruction 

9. the questionable quality of string teachers at university music teacher training schools in 
the eastern region (particularly, string professors who do not know about recent 
developments in the area and pedagogical approaches to teach strings; string professors 
who are attached to their outdated approaches in string teaching) 

10. substandard facilities in eastern university music teacher training schools 

11. an insufficient number of string professors at eastern universities 

12. the need for an organization for string teachers at the national level (to exchange ideas and 
knowledge) 

13. the need for more Turkish string method books (particularly for lower string instruments) 

In response to the issues stated above, the string teacher education curriculum should be 

immediately re-evaluated and new approaches in the area should be adopted. There are notable 

differences between the two regions (eastern and western) as respondents from both areas have 

indicated. String professors from the eastern region are concerned more about the quality of the 
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string faculty than western professors. According to them, more workshops and travel 

opportunities are viable solutions for the problems in their schools. Based on their responses, the 

instruction in eastern universities is primarily based on performance skills. However, string 

professors in the west believe that the curriculum structure and methodologies are the real 

problems in the string teacher education area. They believe that adapting and developing new 

teaching methods and reassessing the string teacher education curriculum are the primary 

solutions for the problems in undergraduate string teacher training.   

The concerns and suggestions of string professors from the east and the west should be 

combined and a new curriculum with different courses in string teacher education area (as the 

goal of the present study) should be developed. The needs indicated by the respondents in both 

eastern and western regions should be addressed in the curriculum. Also, the government and 

private organizations should be informed about these issues in string teacher education area and 

asked to contribute financial support to remedy these problems. In addition, researchers in the 

string teaching area should be encouraged to conduct more research studies and endeavor to find 

solutions for the existing problems. 

Implications for Music Education and Recommendations 

The results of this study revealed several issues in Turkish string teacher education area as 

discussed before. It is believed that the suggested changes will assist in raising the quality of 

string teacher education in Turkey. Based on the issues raised and suggestions made by the 

respondents, there is an urgent need for reform in this area. The recommendations to remedy 

these problems are as follows: 

1. The performance-based string teacher education curriculum needs to be upgraded 
immediately and several string pedagogy and methods courses should be included because 
college string students need to be trained as educators as much as accomplished 
performers. They should strive to become effective string pedagogues and advanced-level 
string players.  
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2. More string faculty should be hired at the universities in eastern Turkey to address the lack 
of balance in numbers in both regions (N= 24 string professors at eight universities in 
eastern region, N= 47 string professors at eleven universities in western region). 

3. More Turkish music should be included in method books, and new sources for string 
teaching should be developed by experts in the area. 

4. More string workshops need to be offered (particularly) in eastern universities to raise the 
quality level of string faculty and experts in string teaching are should be invited to these 
workshops to share their knowledge and experience with their Turkish colleagues.  

5. A national organization needs to be organized for string professors and teachers in Turkey. 
This organization should hold annual meetings and should have a journal. 

6. New measurement tools should be immediately developed in the string teacher education 
area. 

7. More research studies need to be conducted in the string teacher education area and 
researchers in the area should offer solutions for the existing problems. 

8. The Turkish National Ministry of Education and private organizations should be contacted 
for financial support for the improvement of string teacher education.  Grants by the 
government and different organizations need to be pursued by researchers in the area to 
upgrade the facilities of university music teacher training schools in both regions. 

9. Professional symphony orchestras and youth orchestras should give more concerts at 
eastern universities so that string education students in this region have the opportunity to 
hear more western music. 

Few governmental officials and laypersons will acknowledge the importance of string 

education until professors and researchers in the area conduct more research studies to expose 

existing problems. String pedagogues must vigorously pursue additional financial support to 

raise the level of string teacher education in Turkey. It is critical for experts and researchers in 

string teaching to understand and address the current issues in string teacher education so that 

necessary reforms become possible. 

Future Research 

Researchers and string professors should conduct more studies that examine the status of 

Anatolian high schools of fine arts in both eastern and western regions. Because there is a close 

relationship between university music teacher training schools and Anatolian high schools of fine 
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arts, studies on the examination of the status and regional differences of these high schools will 

provide a broader perspective on string education in Turkey. 

It is believed that this study will also be beneficial as a model for researchers in similar 

areas who reside in other countries. Particularly, it is hoped that the method of the investigation 

and the recommended string teacher education curriculum inspire different prospects for music 

educators and researchers in the academy. 

Conclusions 

Based on the results of this study, the following conclusions can be stated: 

1. There are several common problems in string teacher education in university music teacher 
training schools in both eastern and western regions in Turkey. 

2. There is shortage of adequately-trained string professors at the university level (in 
particular, in the eastern region). 

3. There is a need for Turkish string method books (particularly for cello). 

4. The string curriculum should be restructured. 

Based on the conclusions above, the string teacher education curriculum should be 

immediately restructured. A model curriculum for undergraduate string teacher education is 

included in the current study to achieve this goal (see Appendix P). This proposed model 

curriculum offers courses that are included in the currently-used undergraduate curriculum of 

music teacher training programs (since 2006) with the addition of string pedagogy and teaching 

methods courses. These additional string teacher education area courses in the proposed 

curriculum are String Skills/Techniques, String Methods/Pedagogy, String Laboratory, Public 

School Orchestra Literature, Public School Orchestra Conducting, and School Experience (at 

Anatolian high schools of fine arts). Relevant courses from several schools that offer string 

teacher training in the United States (University of Florida, Ohio State University and the 

University of Texas at Austin) were examined to develop the proposed curriculum, and none of 
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the added courses are currently offered at the university music teacher training schools in 

Turkey. The reason that these courses are added to the model curriculum is because it is believed 

that they contain valuable pedagogical information to train better-equipped string teachers. 

The model curriculum does not include string teacher education area courses during the 

first four semesters. The reason not to include these courses in the model string teacher education 

curriculum for the first two years was because students need to reach a certain level of playing 

on their instruments initially. After they accomplish being effective players at a certain level 

through private studio instruction they become technically prepared to learn pedagogical aspects 

of string teaching. During the fifth and sixth semesters, String Skills/Techniques-I and String 

Skills/Techniques-II courses were offered in the model curriculum. Because String 

Skills/Techniques is a course to learn fundamentals of all four string instruments, the researcher 

believed that this course (divided into two semesters) would be the foundation of the basic 

pedagogical training during the third year of string teacher education (for more information 

about this course, see Appendix P).    

String Methods/Pedagogy, Public School Orchestra Literature and School Experience 

courses were included in the model curriculum in the seventh semester. Because it is their last 

year, students are assumed to have essential technical skills to learn more specifics about the 

pedagogical aspects of string teaching. In the String Methods/Pedagogy course, the students are 

prepared to be familiar with the current string methods and materials that are used at Anatolian 

high schools of fine arts. During this semester, string education students review the literature for 

string ensembles at the Anatolian high schools of fine arts in the other pedagogy course (Public 

School Orchestra Literature). As an in-service course, string education students are allowed to 

observe string teachers at Anatolian high schools of fine arts in the School Experience course. 
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Students have the opportunity to also teach at these schools under the supervision of the high 

school string teachers (for more information about these courses, see Appendix P). 

The model curriculum includes three more courses for string education students during 

their eighth and last semester at the college: String Laboratory, Public School Orchestra 

Conducting, and School Experience. The first two courses (String Laboratory and Public School 

Orchestra Conducting) were designed for college students to learn how to conduct school (string) 

ensembles. String education students learn to read, analyze, rehearse and perform selected string 

ensemble music for settings at Anatolian high schools of fine arts in the String Laboratory 

course. The second course (Public School Orchestra Conducting) includes the information for 

string education students to learn basic string ensemble conducting and rehearsal techniques for 

the use at Anatolian high schools of fine arts. As an in-service course, School Experience allows 

students to continue developing their teaching skills at Anatolian high schools of fine arts 

through observation and supervised-teaching (for more information about these courses, see 

Appendix P).  

The future of string teacher education in Turkey is predicated upon continual reforms in 

the area, and this study demonstrates numerous weaknesses that should be addressed in string 

teacher education. By presenting the findings of the present study to the National Ministry of 

Education, regional concerns and differences may be recognized by officials who are able to 

influence educational policies. These differences between eastern and western regions may be 

diminished through the collaborations between researchers in the area and the governmental 

officials by creating and offering new solutions in music education. 

Turkey has strong musical traditions and a distinctive national identity. One of the ways to 

strengthen and preserve Turkey’s unique artistic identity is to develop effective practices in the 
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educational system with the support of sources and teaching methods from other countries. A 

combination of both national and international sources will be the most effective path to achieve 

excellence in music education. 
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APPENDIX A 
LIST OF PARTICIPANTS 

1. Abant İzzet Baysal Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Abant İzzet Baysal University Music Education Division of Fine 
Arts Education Department in Bolu) 

Assistant Professor Dr. A. Serkan Ece (Violin) 

Assistant Professor Dr. Uğur Alpagut (Violin) 

Instructor Savaş İnciroğlu (Violin) 

Assistant Professor Dr. Dolunay Akgül Barış (Violin) 

Instructor Özlem Öztürk (Cello) 

Instructor Gökhan Öztürk (Violin) 

2. Atatürk Üniversitesi Kâzım Karabekir Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü 
Müzik Eğitimi Anabilim Dalı (Atatürk University Music Education Division of Fine Arts 
Education Department in Erzurum) 

         Instructor Rafael Memedaliyev (Violin) 

         Instructor Muhsin Sarıkaya (Cello) 

3. Adnan Menderes Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Anabilim Dalı (Adnan Menderes Music Education Division of Fine Arts Education 
Department in Aydın) 

Instructor Serkan Şeker (Violin-Viola) 

Instructor Onur Topoğlu (Cello) 

4. Balıkesir Üniversitesi Necatibey Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Anabilim Dalı (Balıkesir University Music Education Division of Fine Arts Education 
Department in Balıkesir) 

Instructor Kenan Karaman (Violin) 

Instructor Halil Aşık (Viola) 

Instructor Demet Ergen (Violin) 

Assistant Professor Dr. Cansevil Tebiş (Violin) 
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5. Cumhuriyet Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Anabilim Dalı (Cumhuriyet University Music Education Division of Fine Arts Education 
Department in Sivas) 

Associate Professor Dr. Mustafa Hilmi Bulut (Violin) 

Instructor Esra Dalkıran (Violin) 

6. Dokuz Eylül Üniversitesi Buca Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Anabilim Dalı (Dokuz Eylül University Music Education Division of Fine Arts Education 
Department in İzmir) 

Instructor Kemal Yıldırım (Violin) 

Instructor M. Hakan Sakar (Cello) 

7. Erzincan Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Anabilim 
Dalı (Erzincan University Music Education Division of Fine Arts Education Department 
in Erzincan) 

No fulltime string teacher. 

8. Gazi Üniversitesi Gazi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Gazi University Music Education Division of Fine Arts Education 
Department in Ankara)   

Professor Dr. Ali Uçan (Violin) 

Professor Ayfer Tanrıverdi (Viola) 

Professor Şeyda Çilden (Violin) 

Professor Yılmaz Şendurur (Violin)  

Professor Nuray Özen (Violin)  

Assistant Professor Mehlika Dündar (Violin)  

Associate Professor Dr. Aytekin Albuz (Viola) 

Assistant Professor Dr. Mehmet Akpınar (Violin) 
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9. Gazi Osman Paşa Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Gazi Osman Paşa University Music Education Division of Fine 
Arts Education Department in Tokat) 

Instructor Serpil Umuzdaş (Violin) 

Instructor Aslı Özbilir (Violin) 

Instructor Salih Öğmen (Violin) 

Instructor Göksel Çetin (Viola) 

Instructor Lale Hüseyinova (Violin) 

Instructor Elvan Ergün (Violin) 

Instructor Gökhan Zor (Violin) 

10. Harran Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Harran University Music Education Division of Fine Arts Education 
Department in Şanlıurfa) 

Assistant Professor Dr. Gülgün Yücesan (Violin)  

Instructor Taner Topaloğlu (Cello)  

11. İnönü Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (İnönü University Music Education Division of Fine Arts Education 
Department in Malatya) 

Instructor Başar Yurdakul (Violin)  

Instructor Ozan Haner (Violin) 

Assistant Professor Adil Vural (Violin) 

Assistant Professor Server Acim (Double Bass) 

12. Karadeniz Teknik Üniversitesi Fatih Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü 
Müzik Eğitimi Anabilim Dalı (Karadeniz Technical University Music Education Division 
of Fine Arts Education Department in Trabzon) 

Instructor İsmail Erarslan (Cello) 

Instructor Sonat Seyhan (Violin) 

Instructor Şener Demir (Violin) 
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13. Marmara Üniversitesi Atatürk Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Marmara University Music Education Division of Fine Arts 
Education Department in İstanbul) 

Professor Cemalettin Göbelez (Violin) 

Associate Professor Dr. Sibel Çoban (Violin) 

Assistant Dr. Mustafa Uslu (Violin) 

Instructor Mert Bilginer (Viola) 

14. Mehmet Akif Ersoy Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Mehmet Akif Ersoy University Music Education Division of Fine 
Arts Education Department in Burdur) 

No fulltime string teacher. 

15. Muğla Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Muğla University Music Education Division of Fine Arts Education 
Department in Muğla) 

Assistant Professor Dr. A. Gürsan Saraç (Cello) 

Instructor Lilia Calincova (Violin)  

Instructor Samir Gülahmedov (Violin) 

16. Niğde Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Niğde University Music Education Division of Fine Arts Education 
Department in Niğde) 

No string teacher. 

17. Ondokuz Mayıs Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Ondokuz Mayıs University Music Education Division of Fine Arts 
Education Department in Samsun) 

Instructor Erdem Çağlar (Violin) 

Instructor Devrim Öztürk (Cello) 
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18. Onsekiz Mart Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Onsekiz Mart University Music Education Division of Fine Arts 
Education Department in Çanakkale) 

Instructor Tamer Bektaş (Viola) 

Instructor Çiğdem Ergun (Violin) 

19. Pamukkale Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Pamukkale University Music Education Division of Fine Arts Education 
Department in Denizli) 

Associate Professor Dr. Efe Akbulut (Violin) 

Associate Professor Dr. Fatih Yayla (Viola)  

Instructor Ufuk Yağcı (Viola) 

20. Selçuk Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Selçuk University Music Education Division of Fine Arts Education 
Department in Konya) 

Associate Professor Dr. Nihan Yağışan (Violin)  

Instructor Emin Erdem Kaya (Cello) 

Instructor Zafer Kurtaslan (Violin) 

21. Uludağ Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik Eğitimi 
Anabilim Dalı (Uludağ University Music Education Division of Fine Arts Education 
Department in Bursa) 

Instructor Özgür Eğilmez (Violin) 

Assistant Professor Zeki Çubuk (Violin) 

Assistant Professor Nesrin Biber Öz (Violin) 

Assistant Professor Necdet Kalender (Violin) 

Instructor Beyazıt Ahundov (Violin) 

Instructor Sevda Neymanzade (Violin) 

Instructor Yusuf Hasanov (Viola) 

Assistant Professor Dr. Erol Demirbatır (Cello) 
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Instructor Elhan Necef (Cello) 

Instructor Nilüfer Yılmaz (Double Bass) 

22. Yüzüncü Yıl Üniversitesi Eğitim Fakültesi Güzel Sanatlar Eğitimi Bölümü Müzik 
Eğitimi Anabilim Dalı (Music Education Division of Fine Arts Education Department in 
Van) 

Instructor Ali Alizade (Violin) 

Instructor Tuna Koç (Violin) 
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APPENDIX B 
SAMPLE RESPONSE FROM THE PRELIMINARY SURVEY (TRANSLATED IN 

ENGLISH) 

Question 1. How would you describe the current status of string teacher education in 
Turkey? 

Cevap 1. Different problems currently exist in string teacher education in our country. Among 
these problems can be named as the educators (at universities), teaching materials 
(especially the problem of finding music by contemporary Turkish composers), and the 
curriculum. There is a severe shortage of teachers particularly in string education at both 
university and high school levels. The curricula at both college and high school levels do 
not have parallels (particularly courses in string teaching area).  

Question 2. What do you think are the main weaknesses in the current string teacher 
education curriculum? 

Cevap 2. I ask the students this question in their auditions. Their answers are similar. For 
example, students indicate that they never had any violin, viola or guitar teachers at their 
schools (Anatolian high schools of fine arts) during their four years. The main problem in 
this area is the severe shortage of string teachers at both high school and university levels. 
Also, problems in curriculum etc. are other basic problems at these schools. 

Question 3. What recent developments in string teacher education have taken place at the 
university level? 

Cevap 3. I cannot mention about positive changes in string education at Anatolian high schools 
of fine arts but I believe that better qualified string instructors will be prepared at the 
university level with the newly developed curriculum. 

Question 4. Do you think the string teacher education curriculum needs to be revised to 
include more pedagogy courses? 

Cevap 4. Changes were made in the university [music teacher education] curriculum this year 
(2006). Music students will take courses based on this new curriculum. Two courses 
(Piano Pedagogy and Major Instrument Pedagogy) were included in the new curriculum 
(second semester of the senior year). There are also new additions of other teaching 
pedagogy courses. 

Question 5. If you were a policy maker, how would you change the string teacher education 
curriculum?  

Cevap 5. I would be involved in a process to organize a committee to develop curricula both at 
high school and university levels. This committee would consist of curriculum specialists 
and string professors. The curricula that this committee prepares would include string 
teaching courses which have parallels with ear training courses. Also, I would encourage 
the best string education students at the universities to be string teachers at Anatolian high 
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schools of fine arts and universities without being auditioned so that it would take care of 
the shortage of string-teachers. 
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APPENDIX C 
SAMPLE RESPONSE FROM THE PRELIMINARY SURVEY IN ORIGINAL TURKISH 

Soru 1. Türkiye'deki yaylı çalgılar eğitiminin günümüzdeki durumu hakkında neler 
düşünüyorsunuz? 

Cevap 1. Ülkemizde yaylı çalgılar eğitimi birbirinden farklı ama bir o kadar da iç içe sorunlar 
yaşamaktadır. Bunları eğitimci (öğretim elemanı), materyal (özellikle Türk bestecilerine ait 
eserlere ulaşılamaması, v.b ), program (öğretim programları) sayılabilir. Ülkemizde 
özellikle müzik eğitimi ABD ve Anadolu güzel sanatlar liselerindeki yaylı çalgılar eğitimi 
öğretim elemanı sıkıntısı ile sürmektedir. Bu okullardaki öğretim programları da (özellikle 
yaylı çalgılar) birbiri ile paralellik göstermemektedir. 

Soru 2. Size göre eğitim fakültelerine bağlı güzel sanatlar bölümü müzik eğitimi ana bilim  
dallarındaki yaylı çalgılar eğitimi ile ilgili temel problemler nelerdir? 

Cevap 2. Bu soruyu ben de giriş yetenek sınavına giren tüm öğrencilere soruyorum .Onların 
yanıtları da aynı. (Mesela öğrencilerin hiç keman, viyola veya gitar öğretmenleri olmamış 
4 yıl süresinde…… AGSL’ler için temel problem öğretmen sıkıntısı….. Bu problem 
üniversitelerde de mevcut……….. sonra öğretim programları vb. sıkıntılar da okulların 
temel problemlerinden….) 

Soru 3. Size göre Türkiye'deki yaylı çalgılar eğitimi alanındaki önemli gelişmeler ve olumlu 
taraflar nelerdir? 

Cevap 3. AGSL de yaylı çalgılar eğitimi adına olumlu gelişmelerden söz edemeyeceğim ama 
üniversitelerde yeni öğretim programları ile yaylı çalgılar alanında daha nitelikli 
öğretmenlerin yetişeceğine inanıyorum. 

Soru 4. Sizce eğitim fakültelerine bağlı güzel sanatlar bölümü müzik eğitimi ana bilim  
dallarında halen kullanılmakta olan eğitim programına yaylı çalgılar eğitimi alanında 
pedagoji dersleri eklenmeli midir? 

Cevap 4. Bu yıl tekrar öğretim programlarında değişiklik oldu. Bu yıl müzik eğitimi 
bölümlerinde okuyacak öğrenciler mevcut programa göre ders alacaklar. Bu yeni 
programda özellikle çalgı eğitiminin son yılında (4. sınıfın 2. yarısında ) “Piyano ve 
Öğretimi” ve “Bireysel Çalgı ve Öğretimi”  isimleri ile yeni bir uygulamaya geçilmiş oldu. 
Ayrıca yeni programda öğretmenlik mesleği için yeni formasyon dersleri de 
bulunmaktadır. 

Soru 5. Eger siz yetkili bir makamda olsanız, AGSL ve eğitim fakültelerine bağlı güzel 
sanatlar bölümü müzik eğitimi ana bilim dallarındaki yaylı çalgılar eğitimi alanında 
neleri değiştirmek istersiniz? 

Cevap 5. AGSL de tüm yaylı çalgıların öğretim programını alanında uzman kişiler ve yaylı çalgı 
öğretim elemanlarının ortaklaşa oluşturdukları bir komisyon tarafından yapmalarını ve bu 
programlar ile yine liselerin müziksel işitme ve yazma derslerindeki bilgileri ile paralellik 
gösterecek bir program hazırlatırdım. Öğretmen alımları sırasında özellikle yaylı çalgılar 
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alanından mezun öğrencileri (derece ile mezun olanları) AGSL lerinin müzik bölümlerine 
sınavsız alırdım. Çok acil bu kurumların öğretmen açıklarını kapatırdım.  
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APPENDIX D 
RIDVAN SÜER’S QUESTIONNAIRE (TRANSLATED IN ENGLISH) 

Personal Information 
 

1. The music teacher training institution you are attending/have attended): 
 
(  ) 1. Ankara Gazi Education Institute 
 
(  ) 2. İstanbul Atatürk Education Institute 
 
(  ) 3. İzmir-Buca Education Institute 
 

2. Your gender: 
 
(  ) 1. Male     (  ) 2. Female 
 

3. Your age: 
 
(  ) 1. 18 and under 
 
(  ) 2. 19-22 
 
(  ) 3. 23-26 
 
(  ) 4. 26-29 
 
(  ) 5. 30 and above 
 

4. Your instructional section: 
 
(  ) 1. Day classes    (  ) 2. Night classes 
 

5. The institution you finished before entering the music department: 
 
(  ) 1. High School 
 
(  ) 2. Teacher High School 
 
(  ) 3. Other (please explain) ……………………………………………………………………….  

I. The Current Status of the Education at the Music Teacher Training Institutions 
 
Goal: 
 

1. What is the relationship between the educational level at the music teacher training 
institutions and the level of public school music teachers? 
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(  ) 1. Absolutely related 
 
(  ) 2. Partially related 
 
(  ) 3. No relationship 
 
(  ) 4. It is difficult to make a relation  
 
(  ) 5. Other (please explain) ……………………………………………………………………….  
 

2. Which one of the following statements expresses your thoughts towards the training at 
the music teacher training institutions? 

 
(  ) 1. The focus is training music teachers mainly as artists/performers 
 
(  ) 2. The focus is training music teachers mainly as pedagogues 
 
(  ) 3. The focus is training music teachers both as artists and pedagogues 
 
(  ) 4. There is no clear direction in music teacher training 
 
(  ) 5. Other (please explain) ………………………………………………………………………. 
 

3. Which one of the following relations explains your thoughts towards the instruction of 
different courses? (Please choose one) 

 
(  ) 1. Relation with the music as art 
 
(  ) 2. Relation with the music as an educational tool 
 
(  ) 3. Relation with the music instruction at the public schools 
 
(  ) 4. Only relating among the courses  
 
(  ) 5. Other (please explain) ………………………………………………………………………. 
 

4. Do you think the level of instruction at the music teacher training institutions make the 
goals of the national educational standards real for individuals and the society regarding 
current social changes in Turkey? (Please choose one)  

 
(  ) 1. Absolutely corroborates 
 
(  ) 2. Corroborates to some degree 
 
(  ) 3. Does not corroborate in the way desired 
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(  ) 4. It is difficult to judge 
 
(  ) 5. Other (please explain) ………………………………………………………………………. 
 

5. Which one of the following approaches on the national culture/identity should have the 
most substance in music teacher training? (Please choose one) 

 
(  ) 1. Introducing and spreading the national culture    
 
(  ) 2. Making it real life experiences  
 
(  ) 3. Improving 
 
(  ) 4. It is difficult to determine the approach on the national culture/identity 
 
(  ) 5. Other (please explain) ………………………………………………………………………. 
 
Content:  
 

6. Which content category below do you think has the most influence on the training music 
teachers? (Please choose one) 

 
(  ) 1. The content related to music area 
 
(  ) 2. The content related to pedagogy 
 
(  ) 3. The content related to general culture 
 
(  ) 4. The content balances the all three areas stated above  
 
(  ) 5. Other (please explain) ………………………………………………………………………. 
 

7. How can you grade the content sources listed below regarding the education at the music 
teacher education institutions? (Please put 1 for the most important source, and for others, 
use 2, 3, 4 …) 

  
(  ) 1. The content that includes the school music that has been taught in music classes at public 
schools 
 
(  ) 2. The content on the western art music 
 
(  ) 3. The content on Turkish folk and art music 
 
(  ) 4. The content on the information on music theory and music history 
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(  ) 5. The content on general culture 
 
(  ) 6. The content on pedagogy 
 
(  ) 7. Other (please explain) ………………………………………………………………………. 
 

8. Which one of the following choices do you think is the most visible quality of the 
Repertory of Instrumental Music course in music teacher training institutions? 

 
(  ) 1. Beside fundamental instrumental techniques, the course basically takes the affective side 
of education. 
 
(  ) 2. The course basically contains the weekly music course in the curriculum and instrumental 
instruction as an extracurricular activity in public schools. 
 
(  ) 3. The course contains the skills for students to be masters in instrumental techniques. 
 
(  ) 4. The course contains musical pieces for the use of music classes in public schools 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

9. Which one of the following choices do you think the most visible quality of the 
Repertory of Vocal Music course in the music teacher training institutions? 

 
(  ) 1. Beside fundamental instrumental techniques, the course basically takes the affective side 
of education. 
 
(  ) 2. The course basically contains solo and choral repertoire for the use at pulic school music 
classes. 
 
(  ) 3. The course basically contains practical musical pieces that help reading music.  
 
(  ) 4. The course basically contains easy pieces for the use of rote-learning. 
 
(  ) 5. Other (please explain) ………………………………………………………………………. 
 

10. Which one of the following statements do you think describes the most notable quality of 
the music theory courses? 

 
(  ) 1. Generally, Turkish folk music, Turkish art music and western art music are taken as 
examples and related with the school music. 
 
(  ) 2. Generally, Turkish folk music, Turkish art music and western art music are taken as 
examples and related to composing. 
 
(  ) 3. Generally, there is enough theoretical information for a professional musician. 
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(  ) 4. Generally, there is theoretical information on defining music area. 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 
Method: 
 

11. Which one of the following teaching methods has been used most often for the music are 
courses other than instrumental and vocal areas? 

 
(  ) 1. The basic teaching technique is lecturing. 
 
(  ) 2. Students prepare new course topics in advance and courses are managed in a discussion 
environment. 
 
(  ) 3. The basic teaching method includes creativity of students. 
 
(  ) 4. The basic teaching method is discussing homework assignments in class. 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

12. Which of the following methods used in piano classes in music departments do you think 
has the most important part in instruction? (Please choose one) 

 
(  ) 1. Beside teaching basic playing techniques, giving the ability to students to perform piano 
repertoire  
 
(  ) 2. Beside teaching basic playing techniques, giving the ability to students to sight-read and to 
accompany to easy school pieces. 
 
(  ) 3. Teaching basic techniques with limited amount of piano methods 
 
(  ) 4. Beside teaching basic playing techniques, giving the ability to accompany.   
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

13. Which of the teaching approach listed below do you think has the most important part in 
instrumental instruction? (Please choose one) 

 
(  ) 1. Beside teaching basic playing techniques, giving the ability to sight-read and perform 
school music. 
 
(  ) 2. Beside teaching basic playing techniques, giving the ability to play the repertoire of the 
instrument. 
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(  ) 3. Beside teaching basic playing techniques, using school music to develop the ability of 
sight-reading, and using school instruments for in-class activities and extracurricular activities. 
 
(  ) 4. Giving basic playing techniques with limited amount of instrumental methods. 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

14. Regarding the course entitled “Educational Methods and Practice” at music teacher 
training schools, which one of the following methods do you think is the most significant 
in in-service practices at the secondary level public schools? (Please choose one) 

 
(  ) 1. The educational techniques and methods on teacher’s main instrument 
 
(  ) 2. The educational techniques and methods on different visual and auditory instructional tools 
 
(  ) 3. The educational techniques and methods on “teacher and student instruments” (class 
instruments) 
 
(  ) 4. The educational techniques and methods of teaching songs on “teacher and student 
instruments” (class instruments) 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

15. Which of the following teaching techniques and methods on conducting vocal and 
instrumental ensembles are used most often in music departments? (Please choose one) 

 
(  ) 1. Regarding the efforts on vocal and instrumental ensembles in the music department, 
offering conducting skills with limited repertoire 
 
(  ) 2. Regarding the efforts on vocal and instrumental ensembles in the secondary level public 
schools, offering conducting skills with school music repertoire 
 
(  ) 3. Generally, participating these ensembles in music departments as a member 
 
(  ) 4. Teaching fundamental conducting skills and techniques for vocal and instrumental 
ensembles 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 
Tools: 
 

16. Which of the following tools are used for educational reasons at music teacher training 
schools? (You can choose more than one) 

 
(  ) 1. Auditory tools (LP, tape cassette, radio etc.) 
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(  ) 2. Printed tools (score, partition, method books etc.) 
 
(  ) 3. Visual tools (projector, slide machine, film machines etc.) 
 
(  ) 4. Music library  
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

17. What is your opinion on the use of these tools by music students? (Please choose one) 
 
(  ) 1. Absolutely enough  
 
(  ) 2. Enough 
 
(  ) 3. Partially enough 
 
(  ) 4. Not enough 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

18. If you answered “Partially enough” or “Not enough” in the previous question, which one 
of the following choices can be the most important reason for that? 

 
(  ) 1. I do not have an instrument  
 
(  ) 2. There is not enough educational tools 
 
(  ) 3. The tools are not in good condition 
 
(  ) 4. The chance to use these tools is limited 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

19. Which of the following conditions of classrooms and practice rooms do you think 
explains your opinion the best? (Please choose one) 

 
(  ) 1. There are enough numbers of classrooms and practice rooms 
 
(  ) 2. There are enough numbers of classrooms but not enough numbers of practice rooms 
 
(  ) 3. There are not enough numbers of classrooms but enough numbers of practice rooms 
 
(  ) 4. There are not enough numbers of classrooms and practice rooms. 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
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20. Which of the following statements explains the best on the use of secondary level public 
school music books as teaching tools in pedagogy courses in music departments? (Please 
choose one) 

 
(  ) 1. Very often used  
 
(  ) 2. Used to some degree 
 
(  ) 3. Not enough use 
 
(  ) 4. No use at all  
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 
Timing: 
 

21. Do you think three-year education in music schools is enough to train music teachers? 
 
(  ) 1. Absolutely enough  
 
(  ) 2. Enough  
 
(  ) 3. Partially enough  
 
(  ) 4. Not enough 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

22. Do you think course hours (weekly) are enough for the music area courses in music 
schools? 

 
(  ) 1. Absolutely enough  
 
(  ) 2. Enough  
 
(  ) 3. Partially enough  
 
(  ) 4. Not enough 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

23. Do you think course hours (weekly) are enough for the pedagogy courses in music 
schools? 

 
(  ) 1. Absolutely enough  
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(  ) 2. Enough  
 
(  ) 3. Partially enough  
 
(  ) 4. Not enough 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

24. Do you think course hours (weekly) are enough for the courses other than music and 
pedagogy courses in music schools? 

 
(  ) 1. Absolutely enough  
 
(  ) 2. Enough  
 
(  ) 3. Partially enough  
 
(  ) 4. Not enough 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

25. Do you think scheduled practicing hours (daily) are enough? 
 
(  ) 1. Absolutely enough  
 
(  ) 2. Enough  
 
(  ) 3. Partially enough  
 
(  ) 4. Not enough 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 
Evaluation: 
 

26. Do you think that students are ready for the pre-instructional period right after they are 
accepted to music schools?  

 
(  ) 1. Absolutely ready  
 
(  ) 2. Ready 
 
(  ) 3. Partially ready 
 
(  ) 4. Not ready 
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(  ) 5. Other (please explain)………………………………………………………………………..   
 

27. How would you rate the following statements on the evaluation process in music 
schools? (Please put 1 for the most important statement, and for others, use 2, 3, 4 …) 

 
(  ) 1. Evaluation of the curriculum  
 
(  ) 2. Evaluation of instruction timing  
 
(  ) 3. Evaluation of student success 
 
(  ) 4. Evaluation of teacher success 
 
(  ) 5. Other (please explain) ……………………………………………………………………….   
 

28. How would you grade the following statements on the positive impacts of student success 
in music schools? (Please put 1 for the most important statement, and for others, use 2, 3, 
4 …) 

 
(  ) 1. Past musical knowledge of the student    
 
(  ) 2. The musical talent of the student    
 
(  ) 3. Habits, interests and behaviors of the student 
 
(  ) 4. Teacher behavior 
 
(  ) 5. The opportunity of using teaching/learning tools 
 
(  ) 6. Teaching methods 
 
(  ) 7. Practice 
 
(  ) 8. Other (please explain) ……………………………………………………………………….   
 

29. How would you grade the following statements on the negative impacts of student 
success in music schools? (Please put 1 for the most important statement, and for others 
use 2, 3, 4 …) 

 
(  ) 1. Financial problems of the student     
 
(  ) 2. Past musical knowledge of the student    
 
(  ) 3. Teacher behavior 
 
(  ) 4. The curriculum 
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(  ) 5. Lack of teaching/learning tools 
 
(  ) 6. Teaching methods 
 
(  ) 7. Lack of time and opportunities to practice 
 
(  ) 8. Other (please explain) ……………………………………………………………………….   
 

30. What do you think the common characteristic of comprehensive exams for all courses? 
 
(  ) 1. The fundamental knowledge of the area     
 
(  ) 2. The knowledge that makes the relationship between the area and the teaching proficiency       
 
(  ) 3. All of the above 
 
(  ) 4. Other (please explain) ……………………………………………………………………….   

II. General Tendencies 
 

31. The curriculum that is currently used at music schools to train music teachers should be 
improved in the way to train better music teachers. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

32. Artistry should be the main concern of training music teachers in Turkey. 
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
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33. The main concern in training music teachers in Turkey should be the knowledge of 
school music, general culture, and pedagogical training.   

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

34. There curriculum content of music teacher training should be a combination of different 
musics, which have cultural values.      

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

35. Music teacher training should be related to music-teaching skills. 
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

36. Music education methods should be developed.  
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 



 

130 

(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

37. More instructional tools should be provided for music departments. 
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

38. High-quality examples of popular music should be used in music schools and public 
schools. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

39. Beside folk music, Turkish art music should also be given more place in the curriculum 
in music schools. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

40. Music course should be a requirement at high school level. 
 
(  ) 1. Strongly disagree     
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(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

41. Music course should be elective at high school level. 
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

42. Music course should be mandatory-elective at high school level. 
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

43. Music course should be a part of the curriculum at vocational schools. 
 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

44. There should be “one-book” approach in public school music instruction. 
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(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

45. Private studio classes for main and secondary instruments should be group lessons in 
music schools. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

46. Workshops on teaching techniques and methods should be offered for professors and 
instructors at music schools. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

47. Music departments should hire teaching assistants who have one or two-year teaching 
experience at public schools. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
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(  ) 5. Strongly agree 
 

48. Teaching techniques and methods should be given more place in the curriculum in music 
schools. 

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

49. Technique and methods on folkloric studies should be given place in the curriculum in 
music schools.  

 
(  ) 1. Strongly disagree     
 
(  ) 2. Disagree 
 
(  ) 3. Partially agree  
 
(  ) 4. Agree  
 
(  ) 5. Strongly agree 
 

50. If you have further recommendations on a better music teacher education, please explain. 
 

• From the timing perspective 
…………………………………………………………………………………………..
……………….…………………………………………………………………………. 
 
• From the training of music teacher perspective 
…………………………………………………………………………………………..
.………………………………………………………………………………………….



 

134 

APPENDIX E 
RIDVAN SÜER’S QUESTIONNAIRE IN ORIGINAL TURKISH 
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APPENDIX F 
QUESTIONNAIRE IN ENGLISH 
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String Teacher Education Survey 
 

 
Name of Institution ___________________________________________________________________ 
 
Name of Person Supplying Information ___________________________________________________ 
 
Years of Teaching Experience: ______________________        Date ____________________________   
 
Telephone: __________________________         Email: ______________________________________ 
 
Definitions: 
 
1. String skills/techniques course: A course which is primarily designed to develop basic performance 

skills on the four orchestral string instruments 
2. String methods/pedagogy course: A course which is primarily designed to acquaint students with 

various public school string teaching methods 
3. Private lesson instruction: Individual performance instruction with an applied studio teacher 
4. String laboratory course: A course which focuses primarily on the performance of orchestral 

literature designed for use in the public schools 
 
SECTION 1: String Skills/Techniques Courses 
Please Note: If your school does not offer such courses, please skip to Section 3. 

 

1. Please indicate how many string skills/techniques courses are required for string education majors.   

ο 1     ο 2   ο  3   ο  4   ο  5   ο other  

 

2. Please indicate how many class hours per week each of the above courses meet. 

ο 1     ο 2   ο  3   ο  4   ο  5   ο other 

 

3. Please indicate if the instructors of the string skills/techniques courses are applied studio teachers or 

string education specialists.    

ο  a. applied studio teacher      ο  b. string education specialist 

 

4. Please indicate which of the following skills are taught in the string skills/techniques courses.    

ο  a. correct playing posture for each of the four string instruments 

ο  b. correct instrument hold for each of the four string instruments 

ο  c. correct bow holds for each of the four string instruments 
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ο  d. correct method of tone production for each of the four string instruments 

ο  e. basic bowing patterns and articulations 

ο  f. fingering patterns in first position for each of the four string instruments 

ο  g. correct tuning procedures for each of the four string instruments 

ο  h. other topics: __________________________________________________________________ 

_________________________________________________________________________________ 

 

 

5. Please indicate which of the following string technique books are used in the string 

skills/techniques courses. 

ο  a. Keman Eğitimi by Ömer Can 

ο b. Çevreden Evrene Keman Eğitimi – I: Birinci Konum / Birinci Kitap by Edip Günay and 

Ali Uçan 

ο  c. Mathiéu Crickboom Method 

ο  d. Arthur Seybold Method 

ο  e. Hans Sitt Method 

ο  f. Mazas Etudes 

ο  g. Kreutzer Etudes 

ο  h. Dont Etudes 

ο  i. Rode Caprices 

ο  j. Wohlfahrt Etudes 

ο  k. Sevcik Etudes 

ο  l. Sebastian Lee Method 

ο m. other technique books: __________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

 

SECTION 2: String Methods/Pedagogy Courses  

Please Note: If your school does not offer such courses, please skip to Section 3. 
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6. Please indicate how many string methods/pedagogy courses are required for string 

education majors.    ο  1       ο  2       ο  3       ο  4       ο  5   ο   other 

 

7. Please indicate how many class hours per week each of the above courses meet. 

ο  1       ο  2       ο  3       ο  4       ο  5   ο   other 

 

8. Please indicate if the instructors of the string methods/pedagogy courses are applied studio 

teachers or string education specialists. 

ο    a. applied studio teacher        

ο b. string education specialist 

 

9. Please indicate which of the following topics are discussed in the string methods/pedagogy 

courses. 

ο  a. identifying fingerings in all positions for each of the four orchestral string instruments 

ο  b. selecting appropriate bowings 

ο  c. care and maintenance of string instruments and accessories 

ο  d. how to make minor adjustments and repairs of string instruments 

ο  e. identifying intonation problems and prescribing corrective procedures 

ο  f. selecting instructional method books 

ο  g. selecting repertoire for solo instruments 

ο h. other topics: ____________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

10. Please indicate which of the following method books are used in the string 

methods/pedagogy courses. 

ο  a. Keman Eğitimi by Ömer Can 

ο  b. Çevreden Evrene Keman Eğitimi – I: Birinci Konum / Birinci Kitap by Edip Günay and 

Ali Uçan 

ο c. other method books: _____________________________________________________ 
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SECTION 3: Private Lesson Instruction 
 

11. Please indicate how many years of private lessons are required for string education 

majors.    ο  1       ο  2       ο  3       ο  4       ο  5 

 

12. Please indicate how many times a week these lessons are held. 

ο  1       ο  2       ο  3       ο  4       ο  5   ο   other 

 

13. Please indicate if string education majors are required to learn to play all four of the 

orchestral string instruments.     

ο  yes        

ο  no 

 

14. Please indicate which of the following skills are taught in private lessons. 

ο  a. correct playing posture 

ο  b. correct instrument hold 

ο  c. correct bow hold 

ο  d. basic bowing patterns and articulations 

ο  e. fingering patterns for all the positions 

ο f. correct tuning procedures 

ο g. other skills: ____________________________________________________________ 

___________________________________________________________________________ 

 

15. Please indicate which of the following teaching materials are used in the private lessons. 

ο  a. Keman Eğitimi by Ömer Can 

ο  b. Çevreden Evrene Keman Eğitimi – I: Birinci Konum / Birinci Kitap by Edip Günay and 

Ali Uçan 

ο  c. Mathiéu Crickboom Method 

ο  d. Arthur Seybold Method 

ο  e. Hans Sitt Method 

ο  f. Mazas Etudes 
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ο  g. Kreutzer Etudes 

ο  h. Dont Etudes 

ο  i. Rode Caprices 

ο  j. Wohlfahrt Etudes 

ο  k. Sevcik Etudes 

ο  l. Sebastian Lee Method 

ο m. other technique books: __________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

SECTION 4: String Laboratory Courses 
Please Note: If your school does not offer such courses, please skip to section 5. 

 

16. Please indicate how many string laboratory courses are required for string education 

majors.    ο  1       ο  2       ο  3       ο  4       ο  5   ο   other 

 

17. Please indicate how many class hours per week each of the above courses meet. 

ο  1       ο  2       ο  3       ο  4       ο  5   ο   other 

 

18. Please indicate what types of instructional materials are used in these courses. 

ο    a. standard orchestral literature  

ο b. public school arrangements of orchestral literature  

ο c. other materials: _________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

 

SECTION 5: Strengths and Weaknesses of the Current Undergraduate String Education 
Degree Program 

 

19. Please indicate which of the following changes in the undergraduate string education 

degree program you consider to be strengths. 
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ο a. changes in the curricular structure such as the following: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

ο b. the use of more contemporary instructional materials such as the following: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

ο c. the increased use of string teaching methods from other countries such as the Rolland 

and Suzuki methods. 

ο d. other strengths: _________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

20. Please indicate which of the following aspects of the undergraduate string education 

degree program you consider to be weaknesses. 

ο    a. the general level of the applied string instruction 

ο b. the quality of the teaching materials 

ο c. the quality of the teaching methods 

ο d. the balance between the performance and pedagogy course requirements 

ο e. the length of the degree program 

ο   f. other weaknesses: _______________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

 

SECTION 6: Suggestions for Improving the Undergraduate String Education Degree 
Program 

 

21. Please indicate if you think more string pedagogy courses should be required. 

ο   yes        
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ο no 

ο aditional comments: _______________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

22. Please indicate if you think newer teaching materials and methods need to be developed. 

ο   yes        

ο no 

ο additional comments: ______________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

23. Please indicate if you think more string teacher workshops need to be offered. 

ο   yes        

ο no 

ο additional comments: ______________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

24. Please indicate if you think more Turkish music should be included in the string methods 
books. 

ο   yes        

ο no 

ο additional comments: ______________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

25. Please indicate if you think more research studies need to be conducted in this area of 
Turkish teacher education. 

ο   yes        

ο no 
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ο additional comments: ______________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

26. Please indicate if you have further recommendations for improving undergraduate string 
teacher education. 

ο a. ______________________________________________________________________ 

ο b. ______________________________________________________________________ 

ο c. ______________________________________________________________________ 

ο d. ______________________________________________________________________ 

ο e. ______________________________________________________________________ 

ο f. ______________________________________________________________________ 

 

Please return to: 

Dilek Göktürk 

Email: dilekgokturk@yahoo.com  

 

 

mailto:dilekgokturk@yahoo.com�
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APPENDIX G 
QUESTIONNAIRE IN TURKISH 
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Yaylı Çalgı Öğretmeni Eğitimi ile ilgili Anket 
 

 
Okulun İsmi_________________________________________________________________________ 
 
Bilgi Edinilen Kişinin İsmi _____________________________________________________________ 
 
Öğretmenlik Deneyimi Süresi________________________  Tarih ______________________________   
 
Telefon: __________________________         E-posta: _______________________________________ 
 
Tanımlar: 
 
1. Yaylı çalgı becerisi/teknikleri dersi: Özellikle orkestrada kullanılan dört ana yaylı çalgı üzerinde 

temel çalma becerilerini geliştirmek üzere planlanmış ders 
2. Yaylı çalgı metotları/pedagojisi dersi: Özellikle üniversitelerin müzik anabilim dalında okuyan yaylı 

çalgı öğrencilerini ilk ve orta dereceli okullarda kullanılan değişik yaylı çalgı metotları hakkında 
bilgilendirmek üzere planlanmış ders 

3. Bireysel çalgı dersi eğitimi: Bir çalgı öğretmeni tarafından verilen bireysel çalgı eğitimi 
4. Yaylı çalgı laboratuarı dersi: Özellikle ilk ve orta dereceli okulların yaylı çalgı derslerinde kullanılan 

orkestra repertuarı üzerine planlanmış ders 
 
BÖLÜM 1: Yaylı Çalgı Becerisi/Teknikleri Dersi 
Lütfen Dikkat: Eğer okulunuzda böyle bir ders yoksa lütfen Bölüm 3’e geçiniz.  

 

1. Lütfen yaylı çalgı öğrencileri için kaç tane yaylı çalgı becerisi/teknikleri dersi bulunduğunu belirtiniz.  

ο 1     ο  2   ο  3   ο  4   ο  5   ο   diğer  

 

2. Lütfen yukarıda ismi verilen dersin haftada kaç saat olduğunu belirtiniz.  

ο 1     ο  2   ο  3   ο  4   ο  5   ο   diğer 

 

3. Lütfen yaylı çalgı becerisi/teknikleri dersinin bireysel çalgı öğretmenleri ya da yaylı çalgı eğitimi 

uzmanlarının hangisi/hangileri tarafından verildiğini belirtiniz.     

ο  a. bireysel çalgı öğretmenleri    ο  b. yaylı çalgı eğitimi uzmanları 

 

4. Lütfen aşağıdakilerden hangisinin/hangilerinin yaylı çalgı becerisi/teknikleri dersinde öğretildiğini 

belirtiniz.     

ο  a. doğru çalma pozisyonu (tüm yaylı çalgılar için)  

ο  b. çalgıyı doğru tutabilme (tüm yaylı çalgılar için) 
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ο  c. yayı doğru tutabilme (tüm yaylı çalgılar için) 

ο  d. doğru ve güzel bir ton elde etme (tüm yaylı çalgılar için) 

ο  e. temel yay şekilleri ve kullanımları 

ο  f. birinci konumda parmak çalışmaları (tüm yaylı çalgılar için) 

ο  g. çalgıyı doğru akort edebilme becerisi (tüm yaylı çalgılar için) 

ο  h. diğer konular: _________________________________________________________________ 

_________________________________________________________________________________ 

 

 

5. Lütfen aşağıdaki metot kitaplarından hangisinin/hangilerinin yaylı çalgı becerisi/teknikleri 

dersinde kullanıldığını belirtiniz.  

ο  a. Keman Eğitimi by Ömer Can 

ο b. Çevreden Evrene Keman Eğitimi – I: Birinci Konum / Birinci Kitap by Edip Günay and 

Ali Uçan 

ο  c. Mathiéu Crickboom Method 

ο  d. Arthur Seybold Method 

ο  e. Hans Sitt Method 

ο  f. Mazas Etudes 

ο  g. Kreutzer Etudes 

ο  h. Dont Etudes 

ο  i. Rode Caprices 

ο  j. Wohlfahrt Etudes 

ο  k. Sevcik Etudes 

ο  l. Sebastian Lee Method 

ο m. diğer metot kitapları: ____________________________________________________ 

 
BÖLÜM 2: Yaylı Çalgı Metotları/Pedagojisi Dersi 

Lütfen Dikkat: Eğer okulunuzda böyle bir ders yoksa lütfen Bölüm 3’e geçiniz.  
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6. Lütfen okulunuzda kaç tane yaylı çalgı metotları/pedagojisi dersinin olduğunu belirtiniz.   

ο  1       ο  2       ο  3       ο  4       ο  5   ο   diğer 

 

7. Lütfen yukarıda ismi verilen dersin haftada kaç saat olduğunu belirtiniz.  

ο  1       ο  2       ο  3       ο  4       ο  5   ο    diğer 

 

8. Lütfen yaylı çalgı metotları/pedagojisi dersinin bireysel çalgı öğretmenleri ya da yaylı çalgı 

eğitimi uzmanlarının hangisi/hangileri tarafından verildiğini belirtiniz.     

ο  a. bireysel çalgı öğretmenleri    ο  b. yaylı çalgı eğitimi uzmanları 

 

9. Lütfen aşağıdaki konulardan hangisinin/hangilerinin yaylı çalgı metotları/pedagojisi 

dersinde işlendiğini belirtiniz.  

ο  a. bütün konumlardaki parmak çalışmalarının tüm orkestrada bulunan yaylı çalgılar için 

tanımlanması 

ο  b. parçalar için uygun yay kullanımı seçimi 

ο  c. çalgı bakım ve onarımı 

ο  d. çalgıda olabilecek küçük sorunları giderme ve tamir etme becerisi 

ο  e. entonasyon sorunlarını tanımlama ve bu sorunları gidermek için uygun çareler arama 

ο  f. yaylı çalgı metot kitaplarının seçimi 

ο  g. solo çalgılar için uygun repertuar seçimi 

ο h. diğer konular: ___________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

10. Lütfen aşağıdaki metot kitaplarından hangisinin/hangilerinin yaylı çalgı 

metotları/pedagojisi dersinde kullanıldığını belirtiniz.  

ο  a. Keman Eğitimi by Ömer Can 

ο  b. Çevreden Evrene Keman Eğitimi – I: Birinci Konum / Birinci Kitap by Edip Günay and 

Ali Uçan 

ο c. diğer metot kitapları:  ____________________________________________________ 
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BÖLÜM 3: Bireysel Çalgı Dersi Eğitimi  
 

11. Lütfen yaylı çalgı alanında eğitim gören öğrencilerin kaç yıl öğrenim yaptıklarını 

belirtiniz.    ο  1       ο  2       ο  3       ο  4       ο  5 

 

12. Lütfen bireysel yaylı çalgı derslerinin haftada kaç saat verildiğini belirtiniz.  

ο  1       ο  2       ο  3       ο  4       ο  5   ο   δiğer 

 

13. Lütfen yaylı çalgı alanında eğitim gören öğrencilerin tüm yaylı çalgıları çalmayı öğrenip 

öğrenmediklerini belirtiniz.      

ο  evet        

ο  hayır 

 

14. Lütfen aşağıdakilerden hangisinin/hangilerinin bireysel yaylı çalgı derslerinde 

öğretildiğini belirtiniz.  

ο  a. doğru çalma vücut pozisyonu 

ο  b. çalgıyı doğru tutuş 

ο  c. doğru yay tutuşu 

ο  d. temel yay teknikleri  

ο  e. tüm konumlarda temel parmak çalışmaları 

ο f. çalgıyı doğru akort etme çalışmaları 

ο g. diğer beceriler: _________________________________________________________ 

 

15. Lütfen aşağıdaki metot kitaplarından hangisinin/hangilerinin bireysel yaylı çalgı 

derslerinde kullanıldığını belirtiniz.  

ο  a. Keman Eğitimi by Ömer Can 

ο  b. Çevreden Evrene Keman Eğitimi – I: Birinci Konum / Birinci Kitap by Edip Günay and 

Ali Uçan 

ο  c. Mathiéu Crickboom Method 

ο  d. Arthur Seybold Method 

ο  e. Hans Sitt Method 
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ο  f. Mazas Etudes 

ο  g. Kreutzer Etudes 

ο  h. Dont Etudes 

ο  i. Rode Caprices 

ο  j. Wohlfahrt Etudes 

ο  k. Sevcik Etudes 

ο  l. Sebastian Lee Method 

ο m. diğer metot kitapları:____________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

BÖLÜM 4: Yaylı Çalgı Laboratuarı Dersi 
Lütfen Dikkat: Eğer okulunuzda böyle bir ders yoksa lütfen Bölüm 5’e geçiniz.  

 

16. Lütfen okulunuzda kaç tane yaylı çalgı laboratuarı dersinin yaylı çalgı öğrencileri 

tarafından alınmasının zorunlu olduğunu belirtiniz.     

ο  1       ο  2       ο  3       ο  4       ο  5   ο   diğer 

 

17. Lütfen yukarıda ismi verilen dersin haftada kaç saat olduğunu belirtiniz.  

ο  1       ο  2       ο  3       ο  4       ο  5   ο    diğer 

 

18. Lütfen yaylı çalgı laboratuarı dersin için ne tür öğretim materyallerinin kullanıldığını 

belirtiniz.  

ο    a. standart orkestra repertuarı  

ο b. okul orkestraları için düzenlemeler  

ο c. diğer malzemeler: _______________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

 

BÖLÜM 5: Günümüzde Üniversitelerdeki Yaylı Çalgı Eğitiminin Güçlü ve Zayıf Tarafları  
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19. Lütfen aşağıda belirtilen değişikliklerin hangisinin/hangilerinin üniversitelerdeki yaylı 

çalgı eğitiminin güçlü yanı/yanları olduğunu belirtiniz.  

 

ο a. öğretim programındaki aşağıda belirtilen değişiklikler:  

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

ο b. daha fazla güncel yaylı çalgı öğretim materyallerinin aşağıda belirtilen şekillerdeki 

kullanımı: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

ο c. Rolland ve Suzuki gibi yabancı kökenli yaylı çalgı öğretim metotlarının artan 

kullanımı  

ο d. diğer güçlü yanlar: ______________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

20. Lütfen aşağıda belirtilen değişikliklerin hangisinin/hangilerinin üniversitelerdeki yaylı 

çalgı eğitiminin zayıf yanı/yanları olduğunu belirtiniz.  

ο    a. yaylı çalgı eğitiminin genel durumu ve düzeyi 

ο b. öğrenim materyallerinin kalite düzeyi 

ο c. yaylı çalgı eğitim metotlarının kalite düzeyi 

ο d. çalgı performansı ve pedagoji dersleri arasındaki denge (nitelik ve nicelik olarak) 

ο e. öğrenim süresi (yıl olarak) 

ο   f. diğer  zayıf yanlar: _______________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 
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BÖLÜM 6: Üniversitelerdeki Yaylı Çalgı Eğitiminin Geliştirilmesi için Öneriler  

21. Lütfen daha fazla yaylı çalgı pedagojisi derslerinin öğrenim programına dahil edilip 

edilmemesi konusundaki düşüncenizi belirtiniz.  

ο   evet       

ο hayır 

ο başka düşünceler: _________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

22. Lütfen yeni yaylı çalgı materyallerinin ve metotlarının gerekip gerekmediğini belirtiniz. 

ο   evet       

ο hayır 

ο başka düşünceler: _________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

23. Lütfen yaylı çalgı öğretmenleri için daha fazla workshop gerekip gerekmediğini 
belirtiniz. 

ο   evet           

ο hayır 

ο başka düşünceler: _________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

24. Lütfen Türk yaylı çalgı metot kitaplarına daha fazla Türk müziği eklenip eklenmemesi 
konusundaki fikrinizi belirtiniz.  

ο   evet          

ο hayır 

ο başka düşünceler: _________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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25. Lütfen Türkiye’deki yaylı çalgı eğitimi alanında daha fazla araştırma yapılıp yapılmaması 
konusndaki konsundaki fikrinizi belirtiniz.  

ο   evet        

ο hayır 

ο başka düşünceler: _________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

26. Lütfen Türkiye’deki yaylı çalgı eğitimini geliştirme alanında başka düşünceleriniz varsa 
aşağıya belirtiniz.   

ο a. ______________________________________________________________________ 

ο b. ______________________________________________________________________ 

ο c. ______________________________________________________________________ 

ο d. ______________________________________________________________________ 

ο e. ______________________________________________________________________ 

ο f. ______________________________________________________________________ 

 

 

Lütfen cevaplarınızı Dilek Göktürk’e gönderiniz. 

E-posta: dilekgokturk@yahoo.com  

 
 

mailto:dilekgokturk@yahoo.com�
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APPENDIX H 
COVER LETTER #1 FOR STRING PROFESSORS 

Cover Letter #1 in English 

 
My name is Dilek Göktürk. I am currently a Ph.D. candidate in music education at the University 

of Florida in Gainesville, Florida in the United States working on my dissertation. I would like to 

ask you to complete a questionnaire that is related to my study. I am examining the string teacher 

education curriculum in the music teacher training schools in Turkey to determine what changes 

need to be made to upgrade the quality of such training. 

I graduated from Gazi University in 1993 with an undergraduate degree in music education. 

While I was having my undergraduate degree, I studied violin with Professor Sadettin Ünal. I 

began working on a Master of Music Education degree immediately after my graduation and 

continued to study violin with Professor Sadettin Ünal. I completed my Master’s degree in 1996. 

I worked as a music teacher at the following schools from 1993 to 1999: taught general music at 

Tınaztepe High School in Ankara and at Ahmet Yesevi Middle School in Bursa/Orhangazi; 

taught violin and piano at Ankara Anatolian High School of Fine Arts and Çankırı Anatolian 

High School of Fine Arts. I received a scholarship from the Turkish Ministry of National 

Education to have graduate study in the United States in 1999. I enrolled in the Master of 

Education degree program at the University of Missouri-Columbia in January 2001 and 

graduated in 2002. Since the fall of 2002, I have been working on doctorate in music education 

with an emphasis in string education at the University of Florida.  

Last summer, I conducted a preliminary study to determine what topic needed to be included in 

the final questionnaire. I would like to ask you to complete the attached questionnaire. This 

should take approximately twenty minutes of your time. I am sending this questionnaire to all 

string professors who currently teach at university music teacher training schools in Turkey. The 
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information you provide will help me to develop a model curriculum that can be used at 

university level in Turkey.  

Thank you for your help.  

Sincerely, 

Dilek Göktürk 

Ph.D. Candidate  

University of Florida 
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Cover Letter #1 in Turkish 

Merhaba __________ Hanım/Bey, 

Benim ismim Dilek Göktürk. Şu anda Amerika Birleşik Devletleri’nin Florida eyaletinde 

bulunan University of Florida’da müzik eğitimi üzerine (yaylı çalgılar eğitimi alanında 

uzmanlaşmak üzere) doktora eğitimimi sürdürüyorum ve halen tez çalışmalarım devam 

etmektedir. Sizden tezimle ilgili bir anket doldurmanız için ricada bulunacağım ancak öncelikle 

kendimi kısaca tanıtmak istiyorum. 1993 yılında Gazi Üniversitesi’nden mezun oldum. Bu süre 

içinde Prof. Sadettin Ünal ile keman çalıştım. Aynı yıl Gazi Üniversitesi Fen Bilimleri 

Enstitüsü’ne bağlı olan Müzik Anabilim Dalı’nda Yüksek Lisans eğitimime başladım ve 1996 

yılında Yüksek Lisans derecemi aldım. Bu süre boyunca da Prof. Sadettin Ünal ile keman 

çalışmalarıma devam ettim. 1993-99 yılları arasında çeşitli okullarda (Ankara- Tınaztepe Lisesi, 

Bursa/Orhangazi-Ahmet Yesevi İlköğretim Okulu, Ankara Anadolu Güzel Sanatlar Lisesi 

ve Çankırı Anadolu Güzel Sanatlar Lisesi) müzik/keman öğretmenliği yaptım. Bu süre zarfında 

Amerika Birleşik Devletleri’nde lisans üstü eğitim görmek üzere Milli Eğitim Bakanlığı’ndan 

burs kazandım. 2001 yılının Ocak ayında University of Missouri-Columbia’ya geldim ve ikinci 

Master’ımı eğitim üzerine (müzik eğitimi odaklı olarak) aldım. 2002 yılının Güz 

döneminden itibaren de University of Florida’da müzik eğitimi üzerine (yaylı çalgılar eğitimi 

alanında uzmanlaşmak üzere) doktora eğitimimi sürdürüyorum. Tezim Türkiye’deki yaylı 

çalgılar eğitimi ve metotları üzerine. Geçtiğimiz yaz bir pilot çalışma yaptım tezimle ilgili 

olarak. İşte o soruların cevaplarından yola çıkarak esas anketimi hazırladım. Size sormak 

istediğim konu şudur: Eğer bu anketi (toplam 26 soru ve en fazla 20 dakikanızı alır) bana 

cevaplayıp 1ay içinde gönderebilirseniz çok memnun olurum. Bu anketi Türkiye’de bulunan tüm 

müzik okullarında görev yapan tüm yaylı çalgı öğretim elemanlarına gönderiyorum. Ankette 
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bulunan çoktan seçmeli soruları cevaplamanız için kutucuklar yok ama siz istediğiniz cevabı 

koyulaştırabilirsiniz seçtiginiz seçenek olarak.  

Bu ankete katılımınız ve ayırdığınız zaman ve çabalarınız için çok teşekkürler. 

Saygılarımla. 

Dilek Göktürk 

Doktora öğrencisi 

University of Florida  
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APPENDIX I 
REMINDER LETTER #1 FOR STRING PROFESSORS 

Reminder Letter #1 in English 

I am sending this letter to remind you that I have not yet received your responses to the 

questionnaire that I e-mailed you a few weeks ago. I have attached another copy of the same 

questionnaire to this reminder letter. Would you please complete and return it no later than May 

15th? I greatly appreciate your assistance in this matter and would like to thank you for your 

help.  

Sincerely, 

Dilek Göktürk 

Ph.D. Candidate  

University of Florida 
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Reminder Letter #1 in Turkish 

Merhaba __________ Hanım/Bey, 

Bu mesajı size daha önce cevaplamanız için göndermiş olduğum bir anket ve bu ankete eşlik 

eden bir mektupla ilgili olarak gönderiyorum. Bugüne kadar sizden herhangi bir cevap 

alamadığımdan dolayı bu mesaji size anketimle birlikte tekrar gönderiyorum. Bu yollamış 

olduğum tezimle ilgili anketi doldurmanızı rica ediyorum. Lütfen anketi 15 Mayıs’a kadar 

cevaplayıp bana yollayınız.   

Yardımlarınız için şimdiden teşekkür ediyorum.  

Saygılarımla. 

Dilek Göktürk 

Doktora öğrencisi 

University of Florida  
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APPENDIX J 
REMINDER LETTER #2 FOR STRING PROFESSORS 

Reminder Letter #2 in English 

I am writing to let you know that I have not yet received your responses to the questionnaire that 

I have e-mailed you. Would you please complete and return it no later than June 15th? Thank 

you very much.   

Sincerely, 

Dilek Göktürk 

Ph.D. Candidate  

University of Florida 
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Reminder Letter #2 in Turkish 

Merhaba __________ Hanım/Bey, 

Bu mesajı size daha önce cevaplamanız için iki kez göndermiş olduğum bir anket ve bu ankete 

eşlik eden mektuplarla ilgili olarak gönderiyorum. Bugüne kadar sizden herhangi bir cevap 

alamadığımdan dolayı bu ikinci mesajı size anketimle birlikte tekrar gönderiyorum. Bu yollamış 

olduğum tezimle ilgili anketi doldurmanızı rica ediyorum. Lütfen anketi 15 Haziran’a kadar 

cevaplayıp bana yollayınız.   

Yardımlarınız için şimdiden teşekkür ediyorum.  

Saygılarımla. 

Dilek Göktürk 

Doktora öğrencisi 

University of Florida  
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APPENDIX K 
FREQUENCY DISTRIBUTIONS 

 
 
Questions 

Responses (f) a (f) b (f) c (f) d (f) e (f) f (f) g (f) h (f) i (f) j (f) k (f) l 

1 5 1 2 2 0 --- --- --- --- --- --- --- 
2 5 3 0 1 1 --- --- --- --- --- --- --- 
3 8 5 --- --- --- --- --- --- --- --- --- --- 
4 10 10 10 11 11 10 10 --- --- --- --- --- 
5 7 4 6 6 8 7 9 6 6 5 10 6 
6 1 0 0 1 0 --- --- --- --- --- --- --- 
7 3 1 0 0 0 -- --- --- --- --- --- --- 
8 3 2 --- --- --- -- --- --- --- --- --- --- 
9 2 3 1 0 4 4 3 --- --- --- --- --- 
10 2 1 --- --- --- --- --- --- --- --- --- --- 
11 0 0 0 61 0 --- --- --- --- --- --- --- 
12 47 14 0 0 0 --- --- --- --- --- --- --- 
13 0 61 --- --- --- --- --- --- --- --- --- --- 
14 60 60 60 60 56 56 --- --- --- --- --- --- 
15 41 17 27 30 40 47 51 33 33 35 50 15 
16 1 2 0 0 0 --- --- --- --- --- --- --- 
17 0 0 2 0 0 --- --- --- --- --- --- --- 
18 2 2 --- --- --- --- --- --- --- --- --- --- 
19 16 7 6 13 --- --- --- --- --- --- --- --- 
20 39 13 6 29 28 --- --- --- --- --- --- --- 
21 52 4 --- --- --- --- --- --- --- --- --- --- 
22 47 11 --- --- --- --- --- --- --- --- --- --- 
23 57 1 --- --- --- --- --- --- --- --- --- --- 
24 43 15 --- --- --- --- --- --- --- --- --- --- 
25 53 2 --- --- --- --- --- --- --- --- --- --- 
26 Total respondents for this question: 28 
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APPENDIX L 
RESPONSES FROM STRING PROFESSORS TO OPEN-ENDED QUESTIONS 

(TRANSLATED IN ENGLISH) 

 
SECTION 1: String Skills/Techniques Courses 

Question #4 

Please indicate which of the following skills are taught in the string skills/techniques 

courses. 

• sight-reading and interpretation skills  

• teaching orchestra and chamber ensemble performance skills 

Question #5 

 Please indicate which of the following string technique books are used in the string 

skills/techniques courses. 

• Rodionov violin method 

• Fortunatov’s Young Violinist 

• Mazas  

• Kreutzer 

• Dont 

• Rode  

• Wohlfahrt 

• Fiorillo 

• Yaylı Çalgılar (Keman) I, II, III [String Instruments (Violin) I, II, III] by Edip Günay and 
Ali Uçan  

• Keman Eğitimi İçin Özgün Parçalar [Original Pieces for Violin] by Ali Uçan 

• Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 [Violin 
Instruction Books for Anatolian Fine Arts High Schools 1, 2, 3, 4] by Ali Uçan 

• Viyola Metodu I-II-III [Viola Method I-II-III] by Ayfer Tanrıverdi 
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• J. Werner Violoncello School 

• Dotzauer Exercises for Violoncello 

• Scales and arpeggios 

SECTION 2: String Method/Pedagogy Courses 

Question #9 

Please indicate which of the following topics are discussed in the string methods/pedagogy 

courses. 

• methods of string teaching 

Question #10 

Please indicate which of the following method books are used in the string 

methods/pedagogy courses. 

• Keman Eğitimi İçin Özgün Parçalar [Original Pieces for Violin] by Ali Uçan  

• Yaylı Çalgılar (Keman) Sınıf I, II, III [Strings (Violin) Grade I, II, III] by Edip Günay and 
Ali Uçan 

• Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 [Violin 
Teaching Books for the Anatolian Fine Arts High Schools Grades 1, 2, 3, 4] by Ali Uçan 

• Sebastian Lee 

• Fevillard 

• Dotzauer 

• Popper 

• Grutzmacher 

• Duport 

SECTION 3: Private Lesson Instruction 

Question #14 

Please indicate which of the following skills are taught in private lessons. 
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• playing and interpreting the characteristics of sonatinas, sonatas, concerti, duos, and trios 
from different periods in music history 

• instruction on the use of right wrist, right elbow, right shoulder and left wrist 

• knowledge of the repertoire for the instrument 

• vibrato, working on the speed and strength of the left hand fingers, shifting, advanced bow 
techniques, coordination between both hands, and musical dynamics 

• becoming familiar with the string repertoire 

• finger exercises in all positions, shifting exercises, and performance repertoire 

• phrasing, musicality, nuances, articulation, acceleration, sight reading, scales 

• intonation, musicality 

• the technical characteristics of the instrument, the use of the instrument in history, and the 
historical development of the instrument 

• Other than the ones stated above, I try to give a list of practicing hints to my students. 
Parallel to this, my other goals in teaching are harmonic analysis and phrasing that help my 
students to learn how to deal with practicing problems and how to perform and interpret a 
piece effectively. 

• vibrato exercises 

• repertoire consists of traditional Turkish musical scales and pieces (sirto, longa, oyun 
havası and halay), phrasing, musicality, nuances, articulation, acceleration exercises, sight-
reading exercises, and other scales 

• vibrato exercises, musical interpretation, and nuances of bowing techniques  

• sound production, sound quality, nuances, intonation 

• different bowing techniques, different finger patterns in first position during freshman year 

• working on all positions starting from the first to the advanced ones, basic and advanced 
bow techniques 

• articulation, interpretation, nuances, and musical dynamics 

• basic finger exercises and common etudes (depending on the level of each student) that 
string instructors/professors determine 

• interpretation, stage experience 
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• trill, spiccato, harmonics 

Question #15 

Please indicate which of the following teaching materials are used in the private lessons. 

Violin method books 

• Keman Eğitimi için Özgün Parçalar [Original Pieces for Violin Instruction] by Ali Uçan 

• Yaylı Çalgılar (Keman) Sınıf  I, II, III [String Instruments (Violin) I-II-III] by Edip Günay 
and Ali Uçan 

• Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 [Violin 
Instruction for Anatolian Fine Arts High Schools 1, 2, 3, 4] by Ali Uçan 

• Fiorillo 

• Suzuki Violin School 1-9  

• Kayser 

• Louis Schubert Keman Metodu [Louis Schubert Violin Method] 

• Carl Flesch scales & arpeggios 

• Hanry Schradiek  

• İzai Caprice 

• Gavinnies Etudes 

• Pracht 

• Dancla 

• Pleyel 

• Keman Eğitimi 2. Bölüm [Violin Instruction Chapter 2] by Sonat Seyhan 

• Komarovsky 

• Violin meets piano 

• Russian methods for violin 

• Hofmaister 
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• Compagnoily 

• Palashko 

• L. Auer 

• I. Galamian 

• A. Markov 

• Last method books by Ali Uçan 

• Internet sources (for violin) 

Viola method books  

• Viyola Metodu I-II-III [Viola Method I-II-III] by Ayfer Tanrıverdi 

• Viyola Metodu [Viola Method] by Sefai Acay 

• Viyola İçin Dizi ve Yay Çeşitleri [Scales and Bow Techniques for Viola] by Oktay 
Dalaysel & Fatih Yayla 

Cello method books 

• Dotzauer 1-4 

• Dotzauer 113 Cello Exercises 

• L. R. Feuillard  

• J. Werner Violoncello Schule 

• J. L. Duport 

• Maderovsky   

• D. Popper 

• Greutzmacher Daily Studies 

• Schröder Technique Exercises 

• Sebastian Lee Melodische Etudes 

• J. Stutuchewsky 

• H. Becker 
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• E. Mainardi 

• J. Merkb-Cossmann 

• different method books for scale and sight-reading exercises for cello 

Double bass method books 

• E. Nanny 

SECTION 4: String Laboratory Courses 

Question #18 

Please indicate what types of instructional materials are used in these courses. 

• standard repertoire that is chosen for string orchestra and some arrangements 

• arrangements and pieces by Turkish composers 

SECTION 5: Strengths and Weaknesses of the Current Undergraduate String Education 
Degree Program 

 

Question #19 

Please indicate which of the following changes in the undergraduate string education 

degree program you consider to be strengths. 

a. Changes in the curricular structure such as the following: 

• Private studio instruction should be two hours a week and called “MAIN INSTRUMENT,” 
not “individual instrument.” Universities should place more emphasis on training artists, 
not music teachers.  

• (1) the increasing application and inclusion of new approaches in curriculum development, 
and (2) the development of string teaching curriculum by knowledgeable experts based on 
current needs 

• Our school curriculum has been evaluated and changed based on the Higher Education 
Counsel’s agenda and the idea of adaptation to the European Union for the last ten years. 
These efforts make it a better form. 

• We are able to locate music excerpts and score archives through the use of electronic files.  
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• None of the changes in the string education curriculum have had a positive effect on the 
quality of string teacher education.  

• The lack of weekly meeting time for courses is one of the basic problems of string 
instruction at universities. There is also a lack of follow-up on students (one-hour meeting 
per week). Because of the limited credit hours and the concern of the most students who 
are focused “only” on their grades, they do not place enough importance on their 
instrumental training.  

• the quality and the quantity of the string faculty members, and musical activities by 
students and teachers affect the quality of the school 

• the existence of an accredited double bass curriculum 

• the Studio String Instruction course that has been added to the curriculum (in the eighth 
semester of the undergraduate degree program) 

• Generally, no significant changes have been made in the string education curriculum. 
There is no problem determining the goals of the curriculum, and the use of the method 
books. 

• the existence of string courses at the collegiate level, the studio classes that provide one-to-
one instruction, and the opportunity to individualize the curriculum for each student, and 
(for Gazi University) excellent conditions of the practice rooms 

• The reduction of the studio classes from two to one-hour per week makes it difficult to 
schedule lessons for students (sometimes three students have to have a lesson together in 
this one-hour period). 

• Although the curriculum looks fine, the lack of string faculty members is the main 
problem. 

• efforts to development new curriculum 

• The main problem is the lack of a curriculum that has been field-tested. Every teacher uses 
his/her own method/curriculum. 

• Our students are able to play sonatas and concerti, but they are unable to play 
educational/school music and folk music correctly and efficiently.  

b. The use of more contemporary instructional materials such as the following: 

• other than western music, the vast of use of our traditional music as etudes and pieces in a 
harmonized way 

• Particularly in music teacher education institutions, if new string teaching methods are 
created that have a perspective from traditional to international use and more pieces are 
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written that serve the need for educational purposes in string teaching, the adaptation to the 
international platform would be easier. 

• Since we do not have any method books other than the stated above, we may not have the 
information and knowledge about other approaches in string teaching. University music 
teacher training schools may be helpful in locating these sources to reach. 

• the transfer of knowledge and documents became easier via the Internet 

• We can reach many music scores and recordings via computer technology.  

• I think it would be better if experienced teachers combine all methods and add their 
experience so that they can get better results. 

c. The increased use of string teaching methods from other countries such as the 
Rolland and Suzuki methods. 

• Our goal is having a system that meets world standards. Because of the lack of string 
teaching methods in Turkey, these methods are being used. (They are not that good.  I, 
personally, use very little.) 

• It would be very functional to use teaching methods as Kodaly, Dalcroze and Suzuki if the 
string instruction begins at an earlier age. However, it is necessary to use teaching 
techniques and methods that contain different approaches if the beginning string 
instruction is at later ages. 

• The early beginning age of playing string instruments would make the college-level string 
instruction stronger.    

• Particularly, Suzuki is a very good method to teach and to make enjoyable string 
instruments for young children.  

• I don’t use Suzuki in formal education (at the collegiate level) but I use it very often for my 
private students. 

d. Other strengths: 

• Turkish string specialists who are increasingly having more effective and productive status 

• strong string faculty 

• Strings are the basic instruments in our school, and they have a very important role in 
orchestras and ensembles. From the perspective of doing cooperative work and making 
music together, the instruction of these instruments is very important. 

• motivation of students, different applications of the curriculum depending on students’ 
needs, performing different types of music for better skills 
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• the use of new method books such as Popper and Grutzmaher 

• knowledge of instrument, producing quality sound with the instrument, knowledge of 
music literature, ability to accompany other instruments, playing in chamber orchestras and 
student orchestras, playing and interpreting traditional music with contemporary 
arrangements  

• because of the fact that Anatolian high schools of fine arts provide student source for 
Music Education Divisions at the Fine Arts Education Departments at the universities, the 
strong background of string students at the collegiate level 

• physical conditions (better conditions regarding practice rooms) 

• (For Gazi University) Regarding string teaching classes, Violin Teaching Method and 
Techniques and Chamber Music courses are offered in graduate (Master’s) level as 
elective. 

• Although the curriculum is strong, it is not enough by itself in the hands of inexperienced 
teachers. I think that western schools train performing machines with turning its back to 
the east. 

• efforts of including Turkish folk music into violin instruction 

Question #20  

Please indicate which of the following aspects of the undergraduate string education degree 

program you consider to be weaknesses. 

• lack of class time/one-hour weekly meeting for the class 

• general problems (watching the use of right wrist and right arm, teachers should be more 
alert on these problems)  

• Teachers should pay attention on the use of first and second fingers on the bow and the 
position of the left thumb. More scales and arpeggios!!!  

• late beginning age of the string instruction, and lack of quality instruction of students who 
attend music schools; therefore, the lack of well-trained students 

• regarding type and variety, the lack of variety in small, medium and big scale etudes and 
pieces in contemporary Turkish violin music 

• To be more efficient, it is necessary to use various types of music in string education. 
Being stuck with a particular form of music will bring the lack of insufficiency and lack of 
variety in string instruction. With a similar approach, the attitude of being flexible on this 
issue for the string faculty will be beneficial to have new horizons on the subject.    
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• There is more variety of string teaching method books in other countries. But, how are we 
going to use them? It would be better if these method books are translated into Turkish.  

• Students who begin playing a string instrument late can learn only basic techniques at 
university music teacher training schools. Even Anatolian high schools of fine arts 
graduates, most of whom later attend university music teacher training schools, cannot 
master on their instruments easily. It is very important to start at an early age with a good 
instruction.  

• late beginning age for many of college string students 

• level of upcoming students being ready for the program, and the quality of string 
professors 

• lack of support for string education 

• weekly hours of instruction, late beginning age of string education 

• quality of string professors, level of classes, selection of students 

• lack of time to practice, lack of musical environment to show musical abilities (for 
students), lack of transformation of musical knowledge into their daily lives (for students), 
interest in popular music, lack of practice efficiently 

• There is no standardization among graduates from Anatolian high schools of fine arts in 
Turkey. Also, there is still a problem to find adequately trained string teachers for these 
schools. Therefore, there is a lack of standardized approach in string teaching/education in 
Turkey. 

• lack of course hours, lack of use of Turkish music in violin instruction 

• Lack of variety in string repertoire is a problem. For example, it is a weakness to me 
because traditional folk music from other countries (their scale system should be 
considered) is not included in the curriculum beside Baroque, Classical, Romantic and 
contemporary western music. Including folk music would make the string curriculum 
richer. Also, beginning age of string instruction is another weakness. 

• physical problems (because of the size and the cost of the double bass for the student) 

• the low scores of music students in the university entrance exam, irresponsible students  

• lack of the weekly teaching hours, heavy course load of instructors and professors 

• difficult living conditions of college students because of financial problems (for example, 
they cannot afford to buy good instruments, books etc.), physical conditions of music 
teacher training schools, differences in talent, background, interest and playing levels of 
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students, the relationship between students’ success at auditions and standardized 
university entrance exam 

• Quality of string teacher education is directly related to the quality of professors. The main 
problem is the system that does not control professors, who do not usually question about 
their performing skills, who do not have concerns about improving these skills, who teach 
whatever they know, and who do not perform enough or do not participate in workshops to 
develop themselves as musicians and teachers.   

• lack of number of instructors/professors, the course load of string instructors/professors 

• lack of quality in standardization of measurement tools, lack of micro-teaching, increasing 
problems in finding a job, lack of motivation of students, (the problems of a youth 
generation who likes easy, ready, and who has no ideals) 

• (1) string instructors/professors who cannot play and do not practice, therefore who cannot 
teach but believe that strings can be taught without playing and practicing; (2) same 
situation at the Anatolian high schools of fine arts; (3) lack of practicing environment at 
schools 

SECTION 6: Suggestions for Improving the Undergraduate String Education Degree 
Program 

Question #21 

Please indicate if you think more string pedagogy courses should be required. 

• String pedagogy courses do not exist in the current curriculum. Yet, some university music 
teacher training schools offer this course in their graduate program.  

• We do not have a string pedagogy course in our curriculum. If there is any need, necessary 
information is given in private studio instruction.  

• We do not have such course in our school curriculum but I believe it would be very 
beneficial if it is added into graduate level curriculum. 

• This course can be offered as elective because it is important for students who want to be 
academicians. Since most of music teacher training school graduates teach general music 
at public schools they may not be able to teach their instruments. Yet, this situation is 
different for Anatolian high schools of fine arts. 

• There is not such course in the curriculum but can be added. 

• (more support for string education beside music education at universities) Accepting the 
fact that music education is not only a branch of fine arts education but also science 
because of its research element, it would cause Turkey to be able to compete with other 
countries in the area. 
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• String instruction should be supported with ear training because ear training is very 
important. 

• Non-practical courses would be harmful. Theoretical knowledge should be combined with 
practice. 

• Because the limited time [four years] at the university music teacher training schools does 
not allow students to improve their level of playing their instruments, it is not meaningful 
to have a class like this in the curriculum. 

Question #22 

Please indicate if you think newer teaching materials and methods need to be developed. 

• Different method books and materials are needed for string instruments. Because music 
education/instruction is expensive in our country (instrument, material, methods etc.), 
publishers and music stores intend to make high benefit from these materials. 

• Most importantly, these methods and materials should fit into world standards. 

• String educators should produce new materials and methods. 

• The biggest problem is the lack of quality of the instruments at state universities. If I want 
to play a good quality instrument, my student should be able to afford a similar instrument 
as well. But, because of their financial problems students cannot afford it. I think there are 
enough good quality string method books. The problem is lack of opportunities to find 
compilation album books that have different pieces and arrangements in different levels for 
string instruments.   

• This is important to develop modern Turkish school. Turkish music educators have the 
biggest responsibility to achieve this. 

• We have problems in finding enough sources in beginning level pieces with piano 
accompaniment. Our sources are limited. 

• Materials that belongs us [Turkish identity] are important. There are enough sources from 
other countries. Therefore, instead of copying or adapting foreign sources we should create 
our methods. 

• Because there are enough methods and method books, and if we can get benefit of these 
materials, that would be enough.  

Question #23  

Please indicate if you think more string teacher workshops need to be offered. 

• Workshops would be helpful and beneficial for new teachers. 
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• There are workshops in Turkey but it is not enough. These workshops should not be 
offered only in big cities or only in the western part of Turkey. I think this is a problem in 
string teacher education in our country. 

• Sharing information would allow teachers to be better educators.  

• It is not reasonable to expect improving the quality of music teacher training schools with 
teachers who have been trained in a system with deficiencies. As a teacher who graduated 
from conservatory but teaching at a music teacher training school in Turkey (a very rare 
situation), this is my perspective. For this reason, any type of constructive support coming 
from outside is needed.  

• This is a need. The workshops in Turkey have not been high quality. 

Question #24  

Please indicate if you think more Turkish music should be included in the string methods 

books. 

• This music should definitely be added and should become a cultural trend. 

• pieces that can be played easily and with high quality 

• In my own method books, I have tried to give examples selected from traditional Turkish 
folk music and traditional Turkish art music in a big scale. Besides these, I see the 
particularly need to make Turkish violin music more variable and richer with more 
contemporary examples. 

• We should never forget our music and prevent new generations to forget it. Every Turk 
should do his/her best to do this. We should put our music in the educational system in a 
westernized way. This is a difficult job that needs a lot of effort. 

• Works of traditional folk music have been around for thousands of years. Therefore, a 
synthesis of western and traditional Turkish folk music would live longer and be more 
effective in education. 

• There is no Turkish method book for cello.  

• Turkish music should definitely be added to the curriculum. This has been a deficiency for 
years.  If we look at violin methods and method books in other countries, it is obvious that 
they include their folk music very much, particularly at the beginning level. This practice is 
productive, more fun and effective for violin instruction and would make learning process 
easier for students. 

• Not only Turkish music but also other types of music from other countries should be added 
to the curriculum. String educators should not only arrange pieces from Turkey but also 
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from other countries. My answer “yes” for your question #24 should not only be 
considered as Turkish music to be added in method books but also other musics from other 
countries that should be included. 

• There are no such method books for cello. It is a big need in the area. 

• During my 28-year teaching experience I have observed that if college students learn how 
to play violin without playing Turkish music but only with western methods, it is not 
enough. They usually forget how to play violin after they graduate. They should definitely 
be given Turkish style violin instruction as well. 

• There would not be benefit for music or students if this situation becomes a mandate. I 
don’t think it is necessary [to inclue more Turkish music in the curriculum] but these types 
of pieces can be written for solo performances.   

• Turkish music is a broad term. It can create difficulties in string instruction if other 
countries use it (because of the quarter-tone system in Turkish music). But, using it 
effectively to teach easy school songs and writing method books in this area is needed. 

• After basic training in western way, Turkish music can be added.   

• I believe that the selection of the highly qualified works with a large participation in the 
area will be beneficial.  

• “Yes” for stylized or arranged high quality pieces.   

• To create a national violin school, there is a need for works in all forms in educational 
area. 

Question #25 

Please indicate if you think more research studies need to be conducted in this area of 

Turkish teacher education. 

• Doing more research is of course good. Most important thing is elevating the level of the 
education. 

• I think there is enough research in the area. 

• This is a must. The sociological, psychological and cultural echo of music, which is from 
the smallest sound to the biggest works, should be filled with richness. 

• I agree on conducting more research on Turkish string education. But, there is a 
misconception in doing research on a single string instrument itself. This approach should 
be left behind, because the academic quality and validity of this type of research is 
questionable.   
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• It is important to have variety in string repertoire when studies are conducted in string 
education. I believe that playing different types of music for strings can be very effective 
and beneficial. 

• Quality is more important than quantity of research. Research should have an answer for 
the existing problem. To do this, the problem should be openly stated in the research.    

• Studies in Turkey stay on shelves, as articles and theses. These studies should be tested 
regarding their practicality, and then they should be put in practice. 

• On the practicality and the use of Turkish music on string instruction/education, doing 
more research and writing modal etudes and pieces are musts. 

• Similar studies do not make any benefit to the area. Instead of doing research on the needs 
in the area, reseacrchers prefer th easy way by conducting studies on subjects that they 
would have the opportunity to access sources without having difficulty. 

• The number of these studies is not enough. We need practical and experimental studies. 

Question #26 

Please indicate if you have further recommendations for improving undergraduate string 

teacher education. 

• Choice of being a string education major should be given to students at the university 
level. Different areas and choices, such as instrumental education, theory, music history, 
orchestral conducting, choral conducting, early childhood music education, public school 
music teacher education for first through eleventh grade, and teacher preparation for 
Anatolian high school of fine arts should be provided at music teacher training schools. 

• (a) scales and arpeggios; (b) right wrist technique 

• If I were a decision maker, I would do the following changes in string instruction at 
Anatolian high schools of fine arts and university music teacher training schools: (a) 
change the basis and criteria for hiring string teachers for Anatolian high schools of fine 
arts and for hiring string faculty for the university music teacher training schools 
depending on new realities/changes in our country, new conditions in the area and needs of 
the new century; (b) organize a new system of workshops for string teachers working at 
Anatolian high schools of fine arts; (c) organize a system for string teachers at Anatolian 
high schools of fine arts and string professors at university music teacher training schools 
to meet every year so that they can meet and exchange their ideas on issues about string 
education; (d) organize a system to arrange solo, chamber and orchestra music 
performances for string teachers at Anatolian high schools of fine arts and string professors  
at university music teacher training schools to work together; (e) establish new orchestras 
with string teachers at Anatolian high schools of fine arts and university string professors 
in national level to meet every year regularly to rehearse and perform; (f) functionalize 
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these orchestras by making them permanent organizations with the support of the 
authorities [government, private foundations etc.]; (g) benefit from Turkish folk and art 
music more; (h) allow every Anatolian high school of fine arts to be in close contact with 
the university music teacher training school in the same area; (i) develop a system for 
string teachers at Anatolian high schools of fine arts and string professors at university 
music teacher training schools to be in contact with other string teachers and professors in 
different countries; (j) encourage all string teachers at Anatolian high schools of fine arts 
and string professors at university music teacher training schools to meet in a national level 
organization and be members of other international organizations in the area; (k) train 
teachers/professors in conducting area for all Anatolian high schools of fine arts and all 
university music teacher training schools; (l) encourage teachers/professors to adopt new 
approaches and developments in string teaching.                          

• (a) More workshops for string teachers at Anatolian high schools of fine arts by string 
professors (from university music teacher training schools and conservatories) will result 
in a higher quality in string education; (b) In ever-changing world, of course, music 
education will not stop but will take its part in this transformation. What we should do is to 
follow these changes as much as possible and to be informed about what is going on. 

• (a) The string curriculum should be improved regularly to include current needs and 
trends; (b) The use of string instruments should become more functional at university 
music schools with the approach of educational purposes other than performing core 
repertoire; (c) String professors should be open-minded to use different kinds of music in 
their teaching so that their students would be multi-dimensional educators; (d) As an 
element of string instruction, all efforts should be demonstrated in performances, and 
students should be motivated for success; (e) There is a need for new methods and 
materials that should be developed with “traditional-to-international”approach; (f) 
Particularly at university music teacher training schools, string teaching/string pedagogy 
courses should be offered (even though partially offered in graduate level), and the method 
to teach these instruments should be more than master-apprentice approach. This 
knowledge should be transferred to new generations with scientific methods and ways.  

• (a) unity in the application of the curriculum; (b) develope standardized tools of 
measurement and evaluation; (c) increase of the weekly course hours 

• (a) String studio teaching hours should be two hours instead one hour a week; (b) It is 
better for students, who want to be string educators, to begin having string instruction at 
the elementary school level. Therefore, they can master on the instrument, work on 
developing different materials and teaching techniques instead of struggling to learn basic 
performance skills at the university music teacher training schools (at first, being a master 
on the instrument, then being and educator); (c) My answers are for university music 
teacher training schools. The string instruction at conservatories is very good. They train 
very good players.  

• The current string education system should be reassessed. The Music Education 
Subdivision at Fine Arts Education Departments in universities should be an independent 
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department and string education should be a subdivision of this independent music 
education department. 

• To bring string education to a more professional and better level, Music Academies or 
Music and Stage Performance Departments should be opened, and all music institutions 
(fine arts departments in universities, conservatories and university music teacher training 
schools) should be gathered under the same roof with different branches in the area.  

• (a) There is lack of adequately trained string teachers at the collegiate level; (b) It is 
difficult to be a successful string player at the university music teacher training schools; (c) 
Selection of students for university music teacher training schools is a problem. The 
existence of Anatolian high schools of fine arts have not solved this problem; (d) Orchestra 
classes are conducted by teachers who are not specialists in the area; (e) It is almost 
impossible to perform chamber music/orchestral music at university music teacher training 
schools where the string instruments are dominant; (f) I do not think the level of approach 
you think for string education exists in Turkey.  

• (a) Educators in different areas should be categorized; (b) Pedagogical approaches should 
be adapted to the needs of the country; (c) Educational methods/styles should be local to 
universal; (d) String teaching methods should be modified for different children who have 
different intelligence/IQ levels; (e) Teaching approaches should be modernized and 
developed regularly so that they would not get outdated; (f) Academicians in this area 
should conduct more studies and produce more materials, and they should be supported 
better financially.  

• There should be a national style to teach strings in Turkey. To do this, the basic approach 
should be from local to universal. 

• (a) String education should not begin at the undergraduate level. There must be earlier 
string instruction before the collegiate level. For the auditions to choose string education 
majors for the universities, all graduates from Anatolian high school of fine arts should be 
accepted; (b) Weekly hours for private studio instruction should not be less than four hours 
per week in the curriculum; (c) One of the main problems is the sources. Academicians in 
the area should be given more opportunities to go abroad to search for more/different 
sources; (d) String instructors and professors at the university level should get together at 
least two times a year and produce a common repertoire for their students; (e) 
Classrooms/offices that are used for private studio instruction should be renovated.  

• Generally, classical western music is not given enough importance at the universities in the 
eastern part of Turkey. Traditional Turkish Art Music is given more importance. 

• (a) In string education, different teaching methods and techniques should be developed; (b) 
String players and students in Turkey should know and search for new/different literature 
for their instrument, and they should listen to original recordings of these works by 
professional players; (c) Turkish string education students should perform traditional 
Turkish folk music with their instruments, and string educators should arrange and put 
more of such music in repertoire and the curriculum; (d) Turkish string education students 
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should listen to original recordings of traditional music and these pieces should be 
arranged for string instruments so that students can perform such music; (e) Different types 
of traditional music from other countries should be used in string education.  

•  Instead of finals, a concert by each student at the end of every year would be more 
effective. 

• (a) performing more works by Turkish composers; (b) more string teaching methods and 
method books by Turkish educators and composers 

• (a) At the university music teacher training schools, the weekly hours for meeting studio 
classes should be two hours instead of one; (b) the need for the string teachers at Anatolian 
high schools of fine arts should be taken care of as soon as possible.  

• (a) There must be an end to the fear of using Turkish music in educational settings, (b) 
more Turkish modal etudes and pieces should be written, (c) Different bow techniques 
should be adapted to the Turkish music, (d) As Atatürk always wanted, we should make 
Turkish music to the level that whole world can listen, (e) To make students more active, 
more solo concerts should be encouraged. 

• Goals should be determined well. Music teacher/string teacher candidates would have 
(naturally) different goals. In this case, these students’ paths should be different. 

• (a) The curriculum at Anatolian high schools of fine arts is loaded too much. Without 
teaching basic technical skills, students are given too much assignment to practice because 
of the curriculum. Before mastering on a particular technique, another one is given to 
students. Without working on technical practices, big etudes and pieces are given to 
students. These etudes and pieces usually do not build on each other. This situation should 
be considered as a problem in string teaching; (b) String teachers working at these schools 
must and need to have the ability to play their instruments well. Not all students at 
Anatolian high school of fine arts have the chance of having competent teachers. String 
teachers teaching at many of these schools are not qualified enough. There are string 
teachers who even cannot play the pieces that they assign for their students. In this 
situation, teacher cannot control his/her student effectively. Therefore, string teacher 
candidates for Anatolian high school of fine arts should be evaluated in the area that they 
will teach; then, they should show improvements with their performances periodically. 
This should be for every string teacher. Also, workshops can be beneficial for high school 
string teachers; (c) The problems I stated above are similar to the problems at the collegiate 
level. Same problems are even more important for college teachers; (d) String education 
students at the university music teacher training schools should give concerts to show what 
they have learned so far. To do this, accompaniment classes should be offered mandatorily 
and string players should be able to play their pieces with an accompaniment. This is a 
must. At both Anatolian high schools of fine arts and university music teacher training 
schools, accompaniment is not offered as a course and it is a problem. There should be a 
solution for this situation; (e) Orchestra should definitely support studio classes. Teachers 
should not be allowed to use the curriculum with in their way. However, the current 
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practice at both institutions shows that this is the situation. Orchestra should be considered 
as a practice area of the material that is taught at the studio classes. 

• Dear Dilek,  

Only one of the courses you included in the survey (Private Lesson Instruction) is offered 
at the university music teacher training schools in Turkey. This is an incomplete and a 
wrong practice because this course focuses only on the performance level of students 
players (who will be teachers), and they are trained with lack of knowledge in pedagogical 
approaches. I have observed the importance of this in Poland. I understood one more time 
that I was right about my observations in this issue in Turkey, and I got very upset for 
Turkish college students. Not only string instruments, but for other areas in music 
education unfortunately lack of pedagogical training in Turkey.   

We, as Marmara University, proposed a string pedagogy class (Studio Class Teaching and 
Training) to the Higher Education Council to put in the new curriculum. This course is in 
the new curriculum now, but it has not been in practice yet because it is offered only for 
the last semester of the undergraduate program. 

For other courses in your study, I wish they would be offered in Turkish universities. 
These courses are needed for students. Instead of learning the skills that they should learn 
in these courses, music teacher candidates learn how to teach after they start teaching. The 
lack of these courses is a big deficiency in our programs. If I continue writing my opinions 
on the question #26, there should be classes that include pedagogical approaches or other 
courses should include and be taught more in this way.  From this perspective, I think that, 
we, university professors and instructors still do not understand that we train music 
teachers and we have imperfections in our approaches.   

Good luck in your study… 

• (a) We should develop methods and method books using our music; (b) The exercises in 
these method books should be tonal, not modal.  

• (a) String education should definitely start as early as possible; (b) As importantly, 
elementary and middle school students who are talented and interested in playing string 
instruments should be selected by music teachers and should be directed to string 
instruction; (c) String teachers at Anatolian high schools of fine arts should be selected 
more meticulously. If their students go to college with poor playing habits they would lose 
time to correct these habits at the college; (d) More string specialists should work at the 
college level. Because of the course load, string professors are very busy and cannot be 
effective enough; (e) Every university music teacher training school should have an 
orchestra so that students can have an environment to practice the skills that they learn in 
private studio instruction; (f) There should be concerts by students at the end of every year. 
These concerts play a big and important role in musical development and motivation of 
students.   
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• (a) Especially, professors at the eastern universities should be well-equipped to teach 
strings; (b) I believe that the experience of string instructors and the quality of students’ 
performances are correlated; (c) String instruments would be more popular [in eastern 
universities] through the foundation of more professional orchestras and youth orchestras 
by the support of bigger organizations/sponsors. 

• (a) The number of visual sources in string instruction [e.g. videos, slide shows] can be 
increased and students would be given the opportunity to take advantage of them; (b) 
Foreign sources in string education can be translated into Turkish and be used at Turkish 
universities.  

• (a) String Instruments Committee should be organized; (b) A research institute for string 
instruments should be founded; (c) National/international seminars for string teachers 
should be organized; (d) Only one type of music should not dominate in workshops. 
Different works that belong to us should be taken more places; (e) Material that represents 
us [Turkish music] should be developed; (f) Recording-publication-distribution web should 
be created. Organizations for string teachers like in other countries (with journals and 
annual meetings) should be founded.  

• (a) For the hiring procedure of professors, experienced faculty members should be in 
search committees; (b) String teachers should develop themselves. No teacher can help and 
be effective after only four-year college education; (c) There must be more research in the 
area of string teaching methods.  

• I think we should determine the qualities of being a good music teacher rather than 
teaching methods. Currently, these qualities have not been determined and put into the 
curriculum. This problem can be resolved by the efforts of people who have worked in 
public schools for 15 to 20 years. I think teachers who do not have teaching experience in 
public schools are asked to prepare the curriculum. I am very dissapointed about this 
situation. I think you should send this survey not to us but to public school music teachers. 
How many of them use string instruments in their classes? You will see none of them do. It 
will be seen that the reason for this situation is the use of poor and outdated teaching 
methods. I think our methods should contain exercises including simple folk songs. In 
addition, they should include both tonal and modal etudes/pieces that are thematically and 
rhythmically rich. The first-year string student should not be taught how to read music, 
instead the student should be taught the places of the fingers on the fingerboard and basic 
bow techniques without reading score. 
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APPENDIX M 
ORIGINAL TURKISH RESPONSES FROM STRING PROFESSORS TO OPEN-ENDED 

QUESTIONS 

 
BÖLÜM 1: Yaylı Çalgı Becerisi/Teknikleri Dersi 

Soru 4 

Lütfen aşağıdakilerden hangisinin/hangilerinin yaylı çalgı becerisi/teknikleri dersinde 

öğretildiğini belirtiniz. 

• deşifre çalma, hızlı düşünebilme, yorum becerisi   

• orkestra ve eşlik çalgılarıyla toplu çalma becerisi 

  Soru 5 

Lütfen aşağıdaki metot kitaplarından hangisinin/hangilerinin yaylı çalgı becerisi/teknikleri 

dersinde kullanıldığını belirtiniz. 

• Rodionov keman metodu 

• Fortunatov’un Young Violinist  

• Mazas 

• Kreutzer 

• Dont 

• Rode 

• Wohlfahrt 

• Fiorillo 

• Edip Günay ve Ali Uçan’ın Yaylı Çalgılar (Keman) I, II, III 

• Ali Uçan’ın Keman Eğitimi İçin Özgün Parçalar 

• Ali Uçan’ın Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 

• Ayfer Tanrıverdi’nin Viyola Metodu I-II III 

• J. Werner Violoncello School 
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• Dotzauer Exercises for Violoncello 

• gamlar ve arpejler 

BÖLÜM 2: Yaylı Çalgı Metotları/Pedagojisi Dersi 

Soru 9 

Lütfen aşağıdaki konulardan hangisinin/hangilerinin yaylı çalgı metotları/pedagojisi 

dersinde işlendiğini belirtiniz. 

• Yaylı çalgı öğretim ilkeleri ve yöntemleri 

Soru 10 

Lütfen aşağıdaki metot kitaplarından hangisinin/hangilerinin yaylı çalgı 

metotları/pedagojisi dersinde kullanıldığını belirtiniz. 

• Ali Uçan Keman Eğitimi İçin Özgün Parçalar 

• Edip Günay ve Ali Uçan’ın Yaylı Çalgılar (Keman) Sınıf I, II, III 

• Ali Uçan’ın Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 

• S. Lee 

• Fevillard 

• Dotzauer 

• Popper 

• Grutzmacher 

• Duport 

BÖLÜM 3: Bireysel Çalgı Dersi Eğitimi 

Soru 14 

Lütfen aşağıdakilerden hangisinin/hangilerinin bireysel yaylı çalgı derslerinde öğretildiğini 

belirtiniz. 

• müzik tarihindeki dönemleri içerisine alan sonatçık, sonat, konçerto, düo, trio vb. eserleri 
seslendirme ve dönem özelliklerini sergileyebilme 
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• sağ bilek, sağ dirsek ve sağ omuz eğitimi, sol bilek eğitimi 

• çalgıyla ilgili düzeye uygun literatür tanıma (Tabi ki bunun için çalgıda belli bir teknik 
düzeye ulaşmak gerekir) 

• vibrato, sol el parmaklarını hızlandırma ve güçlendirme, konum değiştirme çalışmaları, 
ileri yay teknikleri, müziksel dinamiklerin uygulanmasında sağ ve sol el uyumu alışmaları 

• yaylı çalgılara ait eserleri tanıma 

• bütün konumlarda parmak egzersizleri ve konum geçiş egzersiz ve etüdleri ile seviyeye 
uygun eser seslendirme 

• cümleleme, müzikal çizgiyi yakalama, nüans, artikülasyon çalışmaları, acelite çalışmaları, 
deşifre çalışmaları, dizi çalışmaları 

• temiz çalma, müzikalite 

• kısmen çalgının teknik özellikleri, evrensel müzikteki kullanımı ve kısa gelişim tarihçesi 
vb. 

• Yukarıda belirtilenlerin yanında öğrencilerime belli bir sıralama gerektiren çalışma 
disiplinini oturtmaya çalışmaktayım. Buna paralel olarak bir eserin armonik yapısına, 
cümleleme ve motiflemelerine göre öğrencinin çalışma ve çalma sırasındaki güçlüklerle 
kendi başına nasıl başaçıkabileceğini öğretmek başlıca hedeflerim arasındadır. 

• vibrato çalışmaları 

• geleneksel Türk Müziği makam dizileri ve bu makamlara ait sirto, longa, oyun havası ve 
halay ezgilerinden oluşan repertuar, cümleleme, müzikal çizgiyi yakalama, nüans, 
artikülasyon çalışmaları, acelite çalışmaları, deşifre çalışmaları, dizi çalışmaları 

• vibrato, müzikal ifade (nüans-arşe ilişkisi) 

• ses kalitesi, nüanslar, entonasyon 

• farklı yay teknikleri, 1. sınıfta 1. pozisyonda farklı parmak konumları (açık-kapalı parmak 
konumları) 

• birinci pozisyondan başlayarak ileri poziyonlara dek tüm pozisyon çalışmaları (Temel yay 
teknikleri ve ileri yay teknikleri bu derslerde verilmeye çalışılıyor.) 

• artikülasyon, eser yorumlama, nüans vb., müzikal dinamiklerin çalışılması 

• temel parmak çalışmaları, öğrenci seviyelerine göre yaylı çalgı öğretmenlerinin 
repertuarlarından ortaklaşa seçilen etütlerden uygulatılmaktadır 

• yorumlama, sahne deneyimi 
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• tril, spiccato, flojele 

Soru 15 

Lütfen aşağıdaki metot kitaplarından hangisinin/hangilerinin bireysel yaylı çalgı 

derslerinde kullanıldığını belirtiniz. 

Keman Metotları 

• Ali Uçan’ın Keman Eğitimi için Özgün Parçalar 

• Edip Günay and Ali Uçan’ın Yaylı Çalgılar (Keman) Sınıf  I, II, III 

• Ali Uçan’ın Anadolu Güzel Sanatlar Liseleri İçin Keman Ders Kitapları Sınıf 1, 2, 3, 4 

• Fiorillo 

• Suzuki Violin School kitapları 1-9 

• Kayser 

• Louis Schubert Keman Metodu 

• Carl Flesch scales & arpeggios  

• Hanry Schradiek 

• İzai Caprice 

• Gavinnies Etudes 

• Pracht 

• Dancla 

• Pleyel 

• Sonat Seyhan’ın Keman Eğitimi 2. Bölüm 

• Komarovsky 

• Violin meets piano 

• Rus keman metotları 

• Hofmaister 
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• Compagnoily 

• Palashko 

• L. Auer  

• I. Galamian 

• A. Markov 

• Ali Uçan’ın son kitapları 

• İnternet kaynakları (keman için) 

Viyola Metotları 

• Ayfer Tanrıverdi’nin Viyola Metodu I-II-III 

• Sefai Acay’ın Viyola Metodu 

• Oktay Dalaysel ve Fatih Yayla’nın Viyola İçin Dizi ve Yay Çeşitleri 

Viyolonsel Metotları 

• Dotzauer 1-4 

• Dotzauer 113 Cello Exercises 

• L. R. Feuillard 

• J. Werner Violoncello Schule 

• J. L. Duport 

• Maderovsky 

• D. Popper 

• Greutzmacher Daily Studies     

• Schröder Technique Exercises 

• Sebastian Lee Melodische Etudes 

• J. Stutuchewsky 

• H. Becker  
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• E. Mainardi 

• J. Merkb-Cossmann 

• gam ve deşifre için değişik metot kitapları ve egzersizler (viyolonsel için) 

Kontrabas Metotları 

• E. Nanny 

BÖLÜM 4: Yaylı Çalgı Laboratuarı Dersi 

Soru 18 

Lütfen yaylı çalgı laboratuarı dersin için ne tür öğretim materyallerinin kullanıldığını 

belirtiniz. 

• standart yaylı çalgılar orkestrası için seçilen repertuar ve çeşitli düzenlemeler 

• Türk bestecilerin denemeleri (eser & düzenleme) 

BÖLÜM 5: Günümüzde Üniversitelerdeki Yaylı Çalgı Eğitiminin Güçlü ve Zayıf Tarafları 

Soru 19 

Lütfen aşağıda belirtilen değişikliklerin hangisinin/hangilerinin üniversitelerdeki yaylı 

çalgı eğitiminin güçlü yanı/yanları olduğunu belirtiniz. 

a. Öğretim programındaki aşağıda belirtilen değişiklikler: 

• öğretim programındaki aşağıda belirtilen değişiklikler: Bireysel çalgı dersi haftada 2 saate 
geçirilmelidir ve “bireysel çalgı” değil “ANA ÇALGI” olarak adlandırılmalıdır. 
Üniversiteler müzik öğretmeni değil sanatçı yetiştirilmelerini düşünecekler. 

• (1) çağdaş program geliştirme ilke, yöntem ve tekniklerinin yaylı çalgı öğretim 
programlarını geliştirme çalışmalarında giderek daha yoğun biçimde uygulanması; (2) 
yaylı çalgı öğretim programlarının bu alanda daha bilgili ve bilinçli uzmanlar tarafından 
ele alınıp çağın gereklerine göre güncellenerek geliştirilmekte olması 

• Ana bilim dalımızda son 10 yıllık süreçte ve AB’ye uyum çerçevesinde YÖK’ün 
koordinatörlüğünde belli zaman aralıkları ile program değerlendirme ve düzeltme 
çalışmaları sürekli olarak gündeme gelmekte ve öğretim progamları (yaylılar da dahil) 
düzenli olarak iyileştirilmeye çalışılmaktadır. 

• elimizde tüm kaynak kitapların bulunması, elektronik ortamların varlığı nedeniyle çalınmış 
örneklere ve nota arşivine ulaşabilme 
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• Bana göre programda yaylı çalgılar eğitimini olumlu yönde etkileyecek bir değişiklik 
olmadı. 

• Müzik Eğitimi bölümlerinde 4 yıl 8 yarı dönem okutulmakta olan çalgı eğitimi dersinde 
karşılaşılan en temel problemlerin başında dönem içerisinde bireysel dersin saatinin çok az 
olmasıdır. Haftada bir saatlik çalgı dersinde pek fazla öğrenci takibi yapılamıyor. 
Öğrencilerin büyük bir çoğunluğu ise çalgı dersinin kredisinin düşüklüğü nedeniyle 
gereken önemi vermemekle birlikte, geçebileceği notu hedeflemekte. 

• Ben benim üniversitemdeki yaylı çalgı eğitiminin güçlü yanlarını bilebilirim. Öğretim 
kadrosunun niceliği ve niteliği, yapılan öğrenci ve öğretim elemanları etkinlikleri güçlü 
yanlarını belirler.   

• akreditasyon kapsamında yapılan kontrabas eğimi programının varlığı 

• 8 yarıyıllık programa yeni konulan ve son (sekizinci) dönemde uygulanan Bireysel Çalgı 
Öğretimi dersi 

• Yaylı çalgı öğretim programında genellikle değişiklik olmuyor. Hedefler belirlenenerek 
uyumlu albüm ve metotlarla çalışılır. Bu durumda sorunla karşılaşılmıyor. 

• Üniversitelerde çalgı derslerinin programda sürekli olması, her öğrenciyle birebir ders 
yapılabiliniyor olması ve programın öğrenciye gore düzenlenebiliyor olması. (Gazi 
Üniversitesi için geçerli) Çalışma odalarının donanımının çok iyi olması, sınavların yaylı 
çalgı zümreleriyle yapılıyor olması güçlü yanları sayılabilir. 

• Daha önce haftada 2 saat olan ders 1 saate düşürülmüş ve bireysellikten çıkmış maddiyat 
hesapları yapılarak 3 kişi 1 saate sıkıştırılmıştır. 

• Öğretim programı her ne kadar uygun görünse de öğretim elemanı azlığı öğretim programı 
yapılanmasının en temel zaafı durumuna gelmektedir. 

• öğretim programlarının gelişimi ve irdelenmesi 

• Ne yazık ki genel olarak üzerinde düşünülüp pilot olarak uygulanıp değerlendirilmiş bir 
öğretim programı yok. Her hoca kendi öğretim programını kullanmakta. 

• Öğrencilerimiz sonat, concerto v.b. yapıtları çok güzel seslendiriyor. Ama eğitim müziği 
parçalarını ve halk oyunları parçalarını asla doğru çalamıyorlar.   

b. Daha fazla güncel yaylı çalgı öğretim materyallerinin aşağıda belirtilen şekillerdeki 
kullanımı:  

• Çok sesli batı müziği yanında, çok sesliliğe uygun kendi geleneksel müziklerimize de 
gerek etüd gerekse eser olarak bol örneklerle yer vermemizdir.     
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• Özellikle Müzik Öğretmenliği A.B.D.’nda yerelden evrensele açılım sergileyebilecek daha 
farklı çalgı metodları oluşturulur ve eğitim müziğine yönelik daha çok eser dağarcığı 
oluşturulursa; uluslararası platforma çok daha kolay adapte olunabilir. 

• Yukarıda bahsedilen metodların dışında elimizde başka kaynak olmadığı için başka 
yöntemlerle ilgili bilgimiz olamayabiliyor. Eğitim kurumlarının yeni çıkan kaynaklara 
ulaşılmasında önemli katkıları olabilir.      

• Internet sayesinde bilgi ve belge transferinin daha kolay hale gelmesi  

• Bigisayar yardımıyla birçok eserin notasına ulaşabiliyoruz, konser kayıtlarına 
ulaşabiliyoruz.  

• Deneyimli öğretmenlerin standart metodlar uygulaması yerine, bilinen tüm metodlardan 
yararlanarak, kendi deneyimlerini de katarak, farklı öğrenci profillerine olabilen en yakın 
ve hızlı biçimde hedeflenen sonuçlara ulaşılabilir diye düşünüyorum.   

c. Rolland ve Suzuki gibi yabancı kökenli yaylı çalgı öğretim metotlarının artan 
kullanımı 

• Amacımız dünya standartlarına uygun eğitim vermek. Türkiye’deki öğrenim metotlarının 
fazla olmamasından ve o standartlara uymamasından bu metodlar geniş şekilde 
kullanıyorlar. (O kadar iyi de değiller…ben çok az kullanıyorum…) 

• Çalgı öğretimine küçük yaşlarda başlandığında Kodaly, Dalcroze, Suzuki gibi öğretim 
yöntemlerinden yararlanmak çok işlevsel olabilmektedir ancak ileri yaşlarda çalgı 
eğitimine başlandığında daha farklı yaklaşım ve anlayışları içeren öğretim yöntem ve 
teknikleri kullanmak gerekli olacaktır. 

• Çalgı eğitimine küçük yaşta başlanması üniversitelerdeki yaylı çalgı eğitimini güçlü hale 
getirmektedir. 

• Özellikle Suzuki küçük yaşta çocuklara yaylı çalgıları özendirmek ve sevdirmek adına 
kullanilabilir bir metot. 

• Formal eğitimde kullanmıyorum. Ancak amatör eğitiminde sıklıkla başvuruyorum. 

d. Diğer güçlü yanlar: 

• Türk yaylı çalgı eğitimcilerinin giderek daha çok etkin ve verimli olabilecekleri konumlara 
(statülere) gelmekte olmaları 

• güçlü öğretim kadrosunun olması 

• Ana bilim dalımızda yaylı çalgılar, temel alt yapıyı oluşturmak da olup; bireysel 
etkinliklerin yanı sıra orkestra çalışmalarında da pilot görevi üstlenmektedirler. Birlikte 



 

209 

müzik yapma anlamında işbirlikçi eğitim açısından bu çalgıların öğretiminin son derece 
yerinde ve işlevsel olduğu düşünülebilir. 

• derslerin çalgıyla yapılıp öğrencilerin çalışmaya özendirilmesi, herkese ayrı ve ihtiyacına 
uygun program yapılması, çalgı becerisinin farklı müzik türleriyle verilmesi 

• Popper, Grutzmaher gibi yeni metodların kullanımı 

• çalgıyı tanıma, doğru ses üretme, nasıl ve nerede kullanılacağını bilme, dünya müzik 
literatürünü tanıyabilme, eşlik edebilme, oda müziği toplulukları ve öğrenci orkestralarında 
çalabilme, geleneksel müziklerimizi çağdaş bir anlayışla seslendirebilme ve yorumlama 

• Güzel Sanatlar Liselerinin Eğitim Fakülteleri müzik bölümlerine öğrenci kaynağı sağlıyor 
olması nedeniyle keman çalma konusunda öğrencilerin hazırbulunuşluk düzeylerinin güçlü 
olması 

• fiziki şartlar (çalışma odası sayısı yönünden iyileşme) 

• Yukarıda bahsedilen metodların dışında elimizde başka kaynak olmadığı için başka 
yöntemlerle ilgili bilgimiz olamayabiliyor. Eğitim kurumlarının yeni çıkan kaynaklara 
ulaşılmasında önemli katkıları olabilir.  

• Anadolu Güzel Sanatlar Liselerinin açılmış olması belli bir altyapı oluşturması açısından 
üniversitelerdeki yaylı çalgı eğitimini güçlü hale getirmektedir. 

• (Gazi Üniversitesi için) Yüksek lisans programında çalgı eğitimiyle ilgili olarak Keman 
Eğitimi Yöntem ve Teknikleri ve Oda Müziği dersleri seçmeli olarak açılmaktadır. 

• Güçlü ama eksik yanını da göstermektedir. Çok başarılı hazırlanmış sistemler olmasına 
karşın, deneyimsiz öğrencinin kendi başına hedefine ulaşacağı inancında değilim. Batı 
dünyasının Doğu ekollerine sırtını dönerek sadece makine çalan müzisyenler üretme 
sevdasında olduğunu düşünüyorum.  

• Türk Halk ezgilerinin keman eğitimine yansıyabilirliği 

Soru 20 

Lütfen aşağıda belirtilen değişikliklerin hangisinin/hangilerinin üniversitelerdeki yaylı 

çalgı eğitiminin zayıf yanı/yanları olduğunu belirtiniz. 

• ders saatinin yetersizliği/1 saatlik haftalık ders saati 

• genel problem – sağ bilek ve sağ kol eğitimi (Öğretmenlerin bu problemlere daha fazla 
dikkat etmeleri lazım.) Yayda birinci ve ikinci parmakların yerlerine dikkat etmek, sol elde 
başbarmağın durumuna dikkat etmek. Gamlara ve arpejlere daha fazla zaman ayırmak! 
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• Çalgı öğrenimine geç yaşta başlanması ve üniversiteye gelen öğrencilerin aldıkları eğitimin 
yetersiz olması, dolayısı ile eksik donanımlı olmalarıdır. 

• çağdaş çoksesli Türk keman müziği kapsamında düşünülen küçük, orta ve büyük ölçekli 
etüt ve eserlerin tür ve çeşit olarak henüz istenilen düzeyde yeterli olamayışı 

• Çalgı öğretiminin işlevsel olabilmesi için hem ulusal hem de evrensel nitelikte bir çok 
kaliteli müzik türü bünyesinde kullanılabilir durumda olması gerekir. Belli bazı türlere 
saplanıp kalmak, çalgıda yetersizliği ve tek yönlülüğü de gündeme getirecektir. Aynı 
biçimde hocaların da bu hususta olabildiğince esnek ve yol gösterici olmaları, yeni 
ufuklara açılımda faydalı olacaktır. 

• Çalgı metotların çeşitliliği bulundurmak gerekir. Daha önemlisi, nasıl onları 
kullanacaksın? Metotlar Türkçeye çevirilirse daha iyi olur. 

• Yaylı çalgıya geç yaşta başlayan öğrenci sadece temel davranışları öğrenip mezun oluyor. 
Anadolu Güzel Sanatlar Lisesi mezunları bile usta çalıcı konumuna kolay kolay gelemiyor. 
Erken yaşta ve doğru bir eğitim alması önemli. 

• öğrencilerin büyük bir çoğunluğunun yaylı çalgı eğitimine geç yaşlarda başlıyor olması  

• gelen öğrencilerin hazır bulunuşluk düzeyleri, öğreticilerin niteliği 

• sistemin çalgı eğitimine yeterli özeni göstermemesi 

• haftalık ders saati süresi, öğrencilerin eğitime başlangıç yaşı 

• öğretim elamanı, derslerin gerçekleşme düzeyi, öğrenci kaynağı ve seçimi 

• çalgı çalışma zamanlarının azlığı, öğrendiklerini uygulayabileceği sanatsal ortamların 
yeterli olmaması, öğrendiklerini yaşama geçirme felsefesinden yoksun kalma, popular 
ortamların, cazibesi ve düzenli programlı çalışmama vb. 

• Türkiye’de Güzel Sanatlar Lisesi mezunlarında nitelik bakımından standartlaşma mümkün 
olmamaktadır. Ayrıca bu kurumlara nitelikli öğretmen bulma sorunu halen gündemdedir. 
Bu nedenle yaylı çalgı eğitiminde ulusal bir okulun eksikliği kendini hissettirmektedir.  

• ders saatinin yetersizliği, Türk Müziğinin keman eğitiminde kullanılmaması 

• (yaylı çalgı eğitimi repertuarının çok fazla çeşitlilik göstermemesi) Örneğin Dünya 
müziğinden örnekler verilirken Barok, Klasik, Romantik ve Çağdaş dönemlerin yanısıra 
diğer ülkelerin geleneksel müziklerinin de yer alabileceği (bu müziklerin ses dizileri göz 
önüne alınarak) daha zengin bir repertuarın yatarli düzeyde geliştirilememesi zayıflık 
olarak değerlendirilmelidir. Ayrıca öğrencilerin yaylı çalgı eğitimine başlama yaşları da 
zayıf yanlardan birisi olarak değerlendirilebilir. 

• kontrabas çalgısının pahalı ve büyük olmasından kaynaklı fiziksel zorluklar 
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• düşük üniversite puanı dolayısıyla sorumluluk bilinci zayıf öğrenci çoğunluğu 

• haftalık ders saatinin yetersiz olması, öğretim elemanlarının ders saati yoğunluğu 

• öğrencilerin kötü maddi yaşam koşulları (çalgı, metot kitapları vs. alamamak), okulların 
fizîkî koşulları, öğrencilerdeki düzey ve yetenek farkı, öğrenci alımlarındaki yetenek 
puanının üniversite sınavı ve ortaöğretim başarı puanlarıyla karşılaştırıldığında oran olarak 
düşük olması 

• Türkiye’de üniversitelerde yapılan çalgı eğitimi, öğretmen yeterliliği ile doğrudan ilgilidir. 
Öğretim elemanlarını kontrol edecek bir sistemin olmayışı öğreticilerin çalgı çalma 
donanımlarıyla ilgili olarak yeterliliklerini sorgulamamları, kendilerini yetiştirme, 
geliştirme ve ilerletme kaygılarının olmaması, ne biliyorlarsa onu öğretmeye çalışmaları, 
müziksel gelişimleriyle iligili olarak konser izleme, konser verme, çalıştaylara katılma vb. 
gibi çalışma kaygılarının olmaması gibi durumlar, zayıf yönlerimiz olarak sayılabilir. 

• öğretim elemanı yetersizliği, yaylı çalgı öğretmenlerinin hem başka ders yüklerinin hem de 
keman öğrencisi sayısının fazlalığı 

• ölçme değerlendirme standardizasyonunda eksikler, mikro öğretim eksikliği, giderek artan 
iş bulma sorunları, motivasyon düşüklüğü (kolaycı, hazırcı ve idealleri olmayan gençliğin 
genel sorunları) 

• (1) çalmadan öğretilebileceğine inanan keman çalmayı dolayısıyla öğretmeyi hiç bilmeyen 
öğretim elemanlarının her tarafı sarmış olması, (2) Güzel Sanatlar Liseleri’nde de aynı 
durum, (3) okullarda uygun çalışma ortamının olmaması 

BÖLÜM 6: Üniversitelerdeki Yaylı Çalgı Eğitiminin Geliştirilmesi için Öneriler  

Soru 21 

Lütfen daha fazla yaylı çalgı pedagojisi derslerinin öğrenim programına dahil edilip 

edilmemesi konusundaki düşüncenizi belirtiniz. 

• Yaylı çalgılar pedagojisi dersi öğretim programlarında henüz mevcut değil.  Bazı 
üniversitelerin lisansüstü programlarında ise yer almaktadır. (Bu eğitim-öğretim yılından 
itibaren tüm eğitim fakültelerinin öğretim programlarında yenilikler oldu.)..... Ama böyle 
bir ders yine yeni programda bile mevcut değil. 

• Programımızda çalgı pedagojisi adı altında bir ders bulunmamaktadır, yeri geldiğinde çalgı 
dersi içerisinde verilmeye çalışılmaktadır. 

• Bizim bölümlerimizde böyle bir ders yok ama öncelikle lisans üstü programlara dahil 
edilirse çok yararlı olacağı inancındayım. 
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• Böyle bir ders seçmeli olarak önerilebilir. Çünkü akademik çalışmayı tercih edecekler için 
geçerlidir. Mezunlarımız genel eğitim basamağında müzik öğretmeni olacağı için 
çalgılarını okul ortamlarında öğretemeyebilirler. AGSL için tabii ki bu geçerli değil…  

• Böyle bir ders yok ama konulabilir. 

• Müzik eğitimi ile birlikte yaylı çalgı eğitimine üniversite yönetimleri tarafından gereken 
ilgi ve desteğin verilmesi, müzik eğitiminin bir sanat dalı olmasının yanında bir bilim dalı 
olduğu görüşünün benimsenmesi, yaylı çalgı eğitimi konusunda diğer ülkelerle yarışır bir 
hale gelmesinde önemli bir etken olacaktır. 

• İşitmeyle desteklemek gerekiyor. Kulak eğitimi önemli. 

• İşgörüsü olmayan dersler zarar verebilir. Teorik yapı pratikle birleştirilmeli ve kaliteli 
öğretmen sağlanmalı. Yök sistemi ve 35. madde ile araştırma görevlisi yetiştirilmesi 
kaliteyi bu anlamda düşürdü. 

• Türkiye’deki Eğitim Fakülteleri Müzik Bölümleri’nde uygulanan eğitimin süresinin 
kısalığı, çalgı düzeyini yeteri kadar yukarı çıkartamadığı için böyle bir dersin programda 
yer alması anlamlı değildir. 

Soru 22 

Lütfen yeni yaylı çalgı materyallerinin ve metotlarının gerekip gerekmediğini belirtiniz. 

• Özellikle bazı enstrümanlarda metot ihtiyacı oldukça fazla, materyaller içinde aynı durum 
söz konusu. Ülkemizde müzik eğitiminin pahalı bir eğitim olmasından dolayı (çalgı, 
materyal, metot. v.b) yayınevleri ve müzikevleri de yüksek oranda kar düşünerek satış 
yapma yolunu kullanmaktadır. 

• Önemli olan bu metotların doğru ve dünya standartlarına uygun olmaları… 

• Çalgı eğitimcilerinin materyal ve metot üretmesi gerekir. 

• Devlet okullarındaki çalgıların kalite bakımından yetersizliği büyük bir etken. Ben nasıl ki 
kaliteli bir çalgı çalmak istiyorsam bu öğrencilerin de hakkı olmalı, fakat maddi 
etkenlerden dolayı öğrenci de bu düzeye gelemiyor. Metodların yeterli olduğuna 
inanıyorum. Sıkıntı öğrenci seviyelerine uygun, kademe kademe ilerleten eser albümleri 
bulma konusunda tanınan imkanların yetersizliği. 

• Çağdaş Türk okul müziğini oluşturmak için bu geçerlidir. Bu anlamda ülkemiz müzik 
eğitimcilerine çok görevler düşmektedir.  

• Eşlikli başlangıç düzeyi eserlerinde sıkıntı yaşıyoruz. Sayı olarak kaynaklarımız kısıtlı. 
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• Bize özgü materyaller önemli. Diğer kültürlerden yeterince kaynak mevcut. O nedenle 
öykünmeci veya aktarmacı kaynaklar yerine işlevsel iyi planlanmış özgün kaynaklara 
gidilmeli.  

• Çünkü dünya üzerinde yeteri kadar metot var ve yararlanılabilrse bunlar yeterli olur. 

Soru 23 

Lütfen yaylı çalgı öğretmenleri için daha fazla workshop gerekip gerekmediğini belirtiniz. 

• Öğretmenliğe yeni başlayanlar için çalıştay yararlı olabilir. 

• Bu çalışmalar yapılıyor fakat yeteri kadar olduğunu düşünmüyorum. Sadece büyük şehirler 
ya da Türkiye’nin batısından ibaret olmamalı bu çalışmalar. Ülkemizde bu paylaşımın 
eksik olduğunu düşünüyorum. 

• Yeniliklerin paylaşılması öğretimin daha zevkli olmasını sağlayacaktır.  

• Sorunlu ve eksikli yapıdan yetişmiş elemanlardan bu yapıyı nitelik yönünden geliştirmesi 
beklentisi pek mantıklı bir beklenti değildir. Türkiye’deki konservatuar mezunu fakat 
eğitim fakültesi’nde görev yapmakta olan (çok ender rastlanan bir durum) kişilerden  biri 
olarak görüşüm budur. Bu yüzden dışarıdan gelecek her tür iyileştirici destek gereklidir. 

• Gerekli. Yapılanlar nitelikli değil. 

Soru 24 

Lütfen Türk yaylı çalgı metot kitaplarına daha fazla Türk müziği eklenip eklenmemesi 

konusundaki fikrinizi belirtiniz. 

• Kesinlikle eklenmeli ve bu bir kültür politikası şeklinde uygulanmalıdır. 

• daha kolay çalınan ve kaliteli işlenmiş müzik 

• Kendi metot kitaplarımda geleneksel Türk halk müziğinden ve geleneksel Türk sanat 
müziğinden seçilmiş örneklere geniş ölçüde yer vermeye çalıştım. Bunların yanı sıra 
özellikle çağdaş çoksesli özgün Türk keman müziğinin yeni örneklerle daha çok 
çeşitlendirilip zenginleştirilmesini gerekli görmekteyim. 

• Kendi müziğimizi kesinlikle unutmamalı ve unutturmamalıyız. Her bir Türk evladı bunun 
için elinden geleni yapmalı. Kendi müziğimizi evrensel müzik formlarında uygulayarak 
eğitimimize yerleştirmeliyiz. Bu zor ve emek isteyen bir iştir. 

• Özünü halk müziğinden alan çalışmalar binyıllardır süzülegelmiştir. Dolayısıyla çağdaş 
müzik anlayışı ile örtüşen bir yaklaşım çok daha kalıcı izli olacaktır.  
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• Çello için zaten Türk metodu bulunmamaktadır. 

• Kesinlikle Türk Müziği eklenmeli. Bu yıllardan beri süregelen bir eksikliktir. Diğer 
ülkelerin keman metodları incelendiğinde özellikle başlangıç düzeyinde kendi ülkelerinin 
halk müziklerine geniş bir şekilde yer verdikleri açıkça görülmektedir. Bu durum hem 
keman eğitimini daha verimli, zevkli ve etkili hale getirecek hem de öğrenme daha kolay 
gerçekleşecektir. 

• Sadece Türk müziği değil bütün dünya müziklerinden örnekler eklenmelidir. Bu nedenle 
yaylı çalgı eğitimcilerinin sadece Türkiye’ye bağlı kalmayıp yurt dışından da eserler 
derlemeleri gereklidir. 24. sorunuza vermiş olduğum evet yanıtı sadece yaylı çalgı metot 
kitaplarına daha fazla Türk müziği eklenmesi konusu için değil, bütün dünya ülkelerinin 
müziklerinden örneklerin eklenmesine yönelik bir evet olarak dikkate alınmalıdır. 

• Viyolonselde bu tür metodlar yok. Olması büyük bir ihtiyaç. 

• 28 yıllık mesleki deneyimim bir öğrencinin kendi müziğini yani Türk müziğini çalmadan 
(batı) keman eğitimi alıyorsa, kemanı tam öğrenmiş oluyor. Mezun olunca kemanı 
unutuyor. Mutlaka öğrencilere Türk müziği keman eğitimi verilmelidir. 

• Bu konuda zorlama eserler müziğe veya öğrenciye fayda sağlamaz. Bence çok gerekli 
değil. Ama solist için yazılabilir. 

• Türk müziği genel bir kavram. Yaylı çalgı eğitiminde diğer ülke metotlarının da birlikte 
kullanılacağı düşünülürse öğrenciler açısından zorluklar yaratabilir. (Türk müziğindeki 
koma sistemi yüzünden) Ancak Türk okul şarkılarının küçük çocuklara yaylı çalgı 
öğretilirken etkin olarak kullanılması ve bu kapsamda metotlar yazılması çok gerekli bir 
ihtiyaçtır, diye düşünüyorum. 

• Ana sesleri ve teknikleri aldıktan sonra Türk müziğine geçiş taraftarıyım. 

• Bu alanda verilecek ürünlerin seçimi, belirlenmesi gibi konuların geniş katılımlı bir 
yapılanmayla sonuca ulaşacağını umuyorum. 

• Stilize edilmiş veya çalgıya uyarlanmış incelikli çalışmalar yoluyla evet. 

• Ulusal bir keman ekolü yaratmak için eğitsel anlamda bütün formlarda yapıtlara ihtiyaç 
vardır. 

Soru 25 

Lütfen Türkiye’deki yaylı çalgı eğitimi alanında daha fazla araştırma yapılıp yapılmaması 

konusndaki konsundaki fikrinizi belirtiniz. 

• Araştırmaların yapılması tabi ki iyi. Önemli olan eğitim kalitesini yükseltmektir. 
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• Türkiye’de oturmuş üniversiteler dışındaki eğitim fakültelerinde ve MEB’e bağlı 
AGSL’lerde yeterli ve nitelikli öğretim kadrosunun olmaması, (özellikle viyola alanında) 
yaylı çalgı eğitimini oldukça olumsuz etkilemektedir. 

• Gerekli araştırmaların yeterince yapıldığını düşünüyorum. 

• Yapılmalı. Müziğin sosyolojik, psikolojik ve kültürel yansımaları üreteceğiniz sesten 
yorumlayacağınız yapıta kadar sayısız zenginliklerle doludur. 

• Yaylı çalgı eğitimi alanında araştırma yapılması gerekliliğine katılıyorum. Ancak 
Türkiye’deki yanlış bir eğilim olarak yaylı çalgının kendisi üzerine araştırmalar yapıldığını 
da görüyorum. Bu eğilim terk edilmeli, çünkü çalgının kendisi üzerine yapılan 
araştırmaların bilimselliği tartışılır. 

• Yaylı çalgı eğitimiyle ilgili araştırmalar yapılırken yaylı çalgıda çalınabilecek müziklerde 
çeşitliliğe özen gösterilmesi gerekir. Yaylı çalgılarda kullanılacak olan değişik türlerdeki 
müziklerin çalgının kullanımına ve çalgıyı kullanana büyük yararlar sağlayacağı inancını 
taşımaktayım. 

• Araştırmanın niceliği değil niteliği önemlidir. Araştırmanın sonucunda var olan probleme 
çözüm önerisi getirilmeli. Bunun için problemin ne olduğu açık anlaşılır bir şekilde ortaya 
konması gerekir.   

• Türkiyede yapılan araştırmalar sadece kağıt üzerinde bir tez çalışması olarak kalmaktadır. 
Bunun uygulanabilirliğinin test edilmesi ve uygulamaya geçirilmesi gerekmektedir. 

• Türk müziğinin keman eğitiminde daha çok kullanılabilirliği üzerinde makamsal etüd ve 
eserler araştırmalar yapılması zorunludur. 

• Aynı konuların oluşturduğu çalışmalar literatüre fayda sağlamaz. İhtiyaca cevap verecek 
nitelikte çalışmalar yapmak yerine kaynaklara kolay ulaşılabilir nitelikte konular seçmek 
kolay yolu seçmek olur. 

• Henüz çok yetersiz. İşe dönük, deneysel özellikli çalışmalar gerekli. Ucuz yöntemlere 
gerek yok. 

Soru 26 

Lütfen Türkiye’deki yaylı çalgı eğitimini geliştirme alanında başka düşünceleriniz varsa 

aşağıya belirtiniz.   

• Ülkemizde yaylı çalgılara dağılım, fakülte bazında olmalıdır. Öğrenci çalgı eğitimi, armoni 
eğitimi, müzik tarihi, orkestra şefliği, koro şefliği, anaokulu müzik öğretmenliği, 
ilköğretim 1. ve 2. kademe müzik öğretmenliği, Anadolu güzel sanatlar lisesi öğretmenliği 
diye farklı anasanat ya da anabilim dallarında bölünmeler/tercihler olmalı.... 
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• (a) gamlar, arpejler, (b) sağ bilek tekniği 

• Yetkili bir makamda olsam AGSL’deki ve EF’lere bağlı GSEB Müzik Eğitimi 
Anabilim/Anasanat Dalları’ndaki yaylı çalgı eğitimi alanında (a) AGSL’ye yaylı çalgı 
öğretmeni ve EF’lere bağlı GSEB Müzik Eğitimi Anabilim/Anasanat Dallarına yaylı çalgı 
öğretim elemanı alımında uygulanmakta olan ilke, ölçüt ve işlemleri ülkemizin yeni 
gerçekleri, alanın yeni koşulları ve çağın yeni gerekleri doğrultusunda değiştirmeyi; (b) 
AGSL yaylı çalgı öğretmenlerinin tümünü düzenli bir hizmet içi eğitimden geçirmeyi 
sağlayan bir düzenek oluşturmayı ve derhal uygulamaya koymayı; (c) AGSL’lerdeki tüm 
yaylı çalgı öğretmenlerinin ve EF’lere bağlı GSEB Müzik Eğitimi Anabilim/Anasanat 
Dallarındaki yaylı çalgı öğretim elemanlarının her yıl düzenli olarak buluşup yüz yüze 
mesleksel iletişim, etkileşim ve ortak çalışmalarda bulunmalarını sağlayacak bir düzenek 
oluşturmayı ve derhal uygulamaya koymayı; (d) tüm AGSL’lerde ve EF’lere bağlı GSEB 
Müzik Eğitimi Anabilim/Anasanat Dallarındaki yaylı çalgı öğretmen ve öğrencilerinin 
solo, oda müziği ve orkestra çalışmalarını her öğretmeni ve öğrenciyi kapsayıcı biçimde 
belli bir düzene bağlamayı; (e) her yıl düzenli buluşmak, çalışmak ve etkinliklerde 
bulunmak üzere bölgesel ve ulusal düzeylerde Anadolu Güzel Sanatlar Liseleri Arası 
Öğretmenler Orkestrası ile yine bölgesel ve ulusal düzeylerde EF GSEB Müzik Eğitimi 
Anabilim/Anasanat Dalları Arası Öğretim Elemanları Orkestrası oluşturup kurumsal bir 
yapıya ve işlerliğe kavuşturmayı; (f) önerimin ilgililerce benimsenmesiyle oluşturulmuş 
olan Anadolu Güzel Sanatlar Liseleri Arası Öğrenci Orkestrası ile EF GSEB Müzik 
Eğitimi Anabilim/Anasanat Dalları Arası Öğrenci Orkestrası’nı her yıl düzenli buluşmak, 
çalışmak ve etkinliklerde bulunmak üzere bölgesel ve ulusal düzeylerde tam katılımlı 
düzenleyerek kalıcı bir kurumsal bir yapıya ve işlerliğe kavuşturmayı; (g) yaylı çalgılar 
eğitiminde geleneksel Türk halk ve sanat müziklerinden, şimdikinden çok daha etkin ve 
verimli biçimde yararlanmayı; (h) her AGSL’nin çevresindeki müzik yükseköğretim 
kurumlarıyla daha sağlıklı bir iletişim ve etkileşim içinde olmasını sağlamayı; (i) 
AGSL’lerdeki tüm yaylı çalgı öğretmenlerinin ve EF’lere bağlı GSEB Müzik Eğitimi 
Anabilim/Anasanat Dallarındaki yaylı çalgı öğretim elemanlarının yurt dışındaki 
muadilleriyle mesleksel iletişim, etkileşim ve ortak çalışmalarda bulunmalarını sağlayacak 
kalıcı bir düzenek oluşturmayı ve derhal uygulamaya koymayı; (j) AGSL’lerdeki tüm yaylı 
çalgı öğretmenlerinin ve EF’lere bağlı GSEB Müzik Eğitimi Anabilim/Anasanat 
Dallarındaki tüm yaylı çalgı öğretim elemanlarının ulusal düzeyde örgütlenmelerini ve 
kendi dallarındaki uluslararası mesleksel örgütlere üye olmalarını sağlamayı; (k) her AGSL 
ve her  EF GSEB Müzik Eğitimi Anabilim/Anasanat Dalı için Orkestra Eğitimi ve 
Yönetimi alanında birer öğretmen ve öğretim elemanı yetiştirmeyi ve söz konusu 
kurumlara atamayı; (l) yaylı çalgı eğitiminde yeni anlayış, yaklaşım ve arayışları özendirici 
bir düzenek oluşturmayı isterim.                          

• (a) MEB’e bağlı AGSL lerde görevli öğretim kadrosunun, üniversiteler ve 
konservatuvarlarda görev yapan yaylı çalgı eğitimi hocaları tarafından sık sık hizmet içi 
eğitime tabi tutulması temel yaylı çalgı eğitiminin daha nitelikli olmasını sağlayacaktır; (b) 
Sürekli gelişen dünyada elbette sanat eğitimi de (müzik eğitimi) yerinde saymayacak, 
gelişmeden payını alacaktır. Bize düşen görev de bu gelişmeleri olabildiğince yakından 
takip edip, yeniliklerden haberdar olamamızdır.  
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• (a) Çalgı programları sürekli güncellenip çağa uyum sağlanması hususu takip edilmelidir; 
(b) Müzik öğretmenliği A.B.D.’nda bu çalgıların kullanımı evrensel literatürün yanısıra 
eğitim müziğine de dönük olarak daha işlevsel hale getirilmelidir; (c) Yaylı çalgı 
öğretmenleri nitelikli olan müziğin her türüne açık olmalı ki öğrencileri de çok yönlü 
yetiştirebilsin; (d) Çalgı eğitimin gereği olarak yapılan tüm çalışmalar belli aralıklarla 
sergilenmeli ve eğitim de motivasyon ilkesi işlevselleştirilmelidir; (e) Yeni ve orjinal 
ulusaldan uluslararasına açılım sergileyen çalgı metodlarına ihtiyaç vardır; (f) Özellikle 
müzik öğretmenliği A.B.D.’da çalgı eğitimi ya da pedagojisi dersleri açılmalı (Lisans 
üstünde kısmen olmakla birlikte) ve bu çalgıların öğretim yöntemleri sadece usta–çırak 
ilişkisi ile değil; bilimsel yol ve yöntemlerle aktarılmalıdır. 

• (a) program birlikteliğine varılması; (b) sınama-ölçme-değerlendirme ortamlarının 
standarda kavuşması; (c) haftalık ders saatlerinin arttırılması 

• (a) Çalgı eğitimi dersleri haftada 2 saate çıkarılmalı; (b) Çalgı eğitimine yönelecek 
öğretmen adaylarının çalgı eğitimine ilköğretimde başlamaları daha iyi olur. Böylece 
öğretmen adayı eğitim fakültesinde çalgıyla boğuşmak yerine çalgıda ustalaşmak, öğretim 
teknikleri ve materyal geliştirme gibi konularda çalışabilir. (Önce usta çalıcılık daha sonra 
da eğitimcilik); (c) Verdiğim cevaplar eğitim fakülteleri içindir. Konservatuvarların çalgı 
eğitimi iyidir. Oldukça iyi çalıcılar yetiştirebiliyorlar. 

• Bugünkü mevcut sistem yeniden ele alınmalıdır. Anabilim Dalı statüsü bölüm olarak 
düzeltilmelidir. Çalgı Eğitimi Anabilim Dalı bölümün bir anabilim dalı olarak 
düşünülmelidir. 

• müzik öğretmenliğinde bu işin daha profesyonel bir biçimde yapılması için Müzik 
Akademileri veya Müzik ve Sahne Sanatları Fakültelerinin açılıp bütün müzikle ilgili 
kurumların (Güzel Sanatlar Fakültesi, Konservatuar ve Müzik Öğretmenliği Anabilim 
Dalları) tek bir çatı altında toplanması ve branşlaşmalara burda gidilmesi 

• (a) Öğretim elemanı az ve nitelik sorunu var; (b) Yaylı çalgı eğitiminin müzik eğitimi 
bölümlerinde başarıya ulaşması zor; (c) Öğenci kaynağı problemli. AGSL Sorunu 
çözmedi; (d) Orkestra dersleri uzman olmayan kişiler tarafından yürütülüyor; (e) Sadece 
yaylı çalgıların hakim olduğu bu okullarda evrensel oda orkestrası repertuarı çalınması 
imkansız; (f) Yaylı çalgı eğitiminde sizin düşündüğünüz bilimsel ve sanatsal yaklaşımın 
henüz Türkiye‘de yerleşmediği kanısındayım.  

• (a) Alan eğitimcisi araç eğitimcisi derecelendirilmeli; (b) Pedagojik yaklaşımlar ülkenin 
insane malzemesi ile örtüşmeli; (c) Çalgı öğretim yöntemlerinin genelden özele 
uygulamaları çevreden evrene açılmalı .Yani çocuk –anababa-yetişkin vb.; (d) Çocuk ya da 
gencin zeka modeline göre çalgı öğretim programları düzenlenmeli; (e) Çağdaş yaklaşımla 
oluşturulmalı, eskimemeli; (f) Bu konuda bilim ünvanı alan kişiler çalışmalı ve maddi 
destekler sağlanmalıdır. 

• Çevreden evrene, diğer bir deyişle yakından uzağa ilkesinin temel alınarak ulusal bir okul 
oluşturulmalı. 
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• (a) Yaylı çalgı eğitimine lisans düzeyinde başlanmamalı. Bunun bir öncesi olmalı. 
Bölümlerdeki yaylı çalgı kontenjanları AGSL’den gelen öğrencilerin devamı şeklinde 
ilerlemeli; (b) Çalgı dersleri haftada 4 saatten az olmayacak şekilde programa alınmalı; (c) 
Kaynak sıkıntısı oldukça çekilmekte. Akademisyenlere yurt dışı araştırma izni verilmeli; 
(d) Müzik Öğretmenliği anabilim dallarında görev yapan yaylı çalgı eğitimcileri yılda en 
az 2 defa toplanarak ortak bir çalgı repertuarı oluşturmalı; (e) Çalgı derslerinde kullanılan 
bireysel dersliklerin tekrar gözden geçirilmesi kanımca yararlı olacaktır. 

• Genellikle doğu üniversitelerinde klasik batı müziği eğitimine gereken önem 
gösterilmemektedir. Geleneksel tek sesli halk ve sanat müziği ön plandadır. 

• (a) Çalgı öğretiminde klasik öğretim yöntemlerinin yanısıra farklı öğretme yöntemleride 
geliştirilmeli ve kullanılmalıdır; (b) Türkiye’de yaylı çalgı eğitimi alan öğrencilerin 
çalgılarına ait literature iyi taramaları ve çalıştıkları eserlerin original seslendirimini 
dinlemeleri gerekmektedir; (c) Türkiye’de yaylı çalgı eğitimi alan öğrenciler yöresel 
müzikleri keman tekniğine uygun seslendirebilmeli ve bunun için de keman eğitimcileri 
tarafından bu müzik türlerinden örnek parçalar repertuara konulmalıdır; (d) Türkiye’de 
yaylı çalgı eğitimi alan öğrencilere yöresel müziklerin original seslendirilişi dinletilmeli ve 
yay teknikleri ile sol el parmak teknikleri bu eserlerin seslendirilme biçimine göre 
düzenlenmelidir; (e) Diğer ülkelerden alınacak geleneksel müzik örnekleri de keman 
eğitiminde kullanılmalıdır. 

• zorunlu sene sonu dinletisi (final sınavı yerine) 

• (a) daha fazla Türk bestecilerinin eserlerinin seslendirilmesi; (b) Türk bestecilerine ait 
metodların artması 

• (a) Üniversite müzik anabilim dallarındaki çalgı dersi haftada 1 saatten 2 saate çıkarılabilir; 
(b) Anadolu Güzel Sanatlar Liselerinde çalgı dersi öğretmeni ihtiyacı en kısa zamanda 
kapatılmalıdır. 

• (a) Türkiye’de eğitim müziğindeki Türk müziği düşmanlığına son verilmesi; (b) makamsal 
etüd v.s çalışmalar yapılması; (c) keman yay tekniklerini Türk müziğine uygulamak; (d) 
Atatürk’ün istediği gibi Türk müziğini dünyaya dinletebilir duruma getirmek; (e) öğrenciyi 
aktif duruma getirmek için solo konserler vermek 

• Hedefler iyi belirlenmeli. Müzik öğretmeni ya da çalgı öğretmeni olacak öğrencinin 
hedefleri doğal olarak farklı olacaktır. Bu durumda izlenen yol burada ayrılmalıdır. 

• (a) Güzel sanatlar liselerinde yapılan yaylı çalgı eğitimi gerekenden fazla yüklü görünüyor. 
Temel teknik ve beceriler yerleşmeden, öğretim programı gerekçe gösterilerek öğrencilere 
ödevler yükleniyor. Bir teknik beceri öğrenilmeden başka bir tekniğe geçiliyor. Teknik 
çalışmalar yapılmadan seviyeli (büyük ölçekli) etüt ve eserler çalıştırılıyor. Çalıştırılan 
etütler ve eserler birbirini genellikle desteklemiyor. Bu durum gözönünde 
bulundurulmalıdır; (b) Bu liselerde çalışan çalgı öğretmenlerinin, çalgı çalmayla ilgili 
yeterli düzeyde donanım sahibi olmaları bir gerekliliktir, zorunluluktur. Her lisede bu 
durum sağlanmış değil. Birçok güzel sanatlar lisesinde öğretmenler çalgılarında yetersiz 
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durumdalar. Öğrenciye verdikleri eserleri bile çalamayan öğretmenler mevcut. Bu 
durumdaki öğretmen öğrencisini sağlıklı bir şekilde kontrol edemiyecektir. Bunun için 
güzel sanatlar liselerine atanacak öğretmenlerin alanlarıyla ilgili düzeyli bir sınavdan 
geçmeleri ve belli periyodlarla gelişimlerini gösterecek performans göstermeleri 
istenmelidir. Bu durum her alan için de geçerli olmalıdır. Ayrıca bu öğretmenler için 
hizmet içi eğitim düşünülebilir; (c) Yukarıda belirlemeye çalıştığım sorunların tümü 
üniversiteler için de geçerlidir. Aynı problemler üniversitelerde çalışan öğretim elemanları 
için daha da önem kazanmaktadır; (d) Öğretmen yetiştiren kurumlarda öğrenciler, 
çalgılarında öğrendiklerini konserlerle sergilemelidirler. Bunun için yaylı çalgı eşliklerinin 
(Korrepetisyon) mutlaka ders haline gelmesi, öğrencilerin çalıştıkları eserleri mutlaka 
eşlikle çalışabilmeleri gereklidir, zorunluluktur. Müzik liselerinde ve müzik öğretmeni 
yetiştiren kurumlarda çalgı dersi eşliği öğretim programında olmadığı için, sorun olarak 
devam etmektedir. Bunun çözülmesi gerekmektedir; (e) Orkestra dersleri bireysel çalgı 
derslerini mutlaka desteklemelidir. Programlar öğretmen insiyatifine bırakılmamalıdır. 
Ancak uygulama hem liselerde hem üniversitelerde öğretmen insiyatifine bırakıldığını 
göstermektedir. Orkestra dersi, bireysel çalgı dersinde öğrenilenlerin bir uygulama alanı 
olarak düşünülmelidir.  

• Sevgili Dilek, 

Senin çalışmandaki tanımlar bölümünde yer verdiğin derslerin sadece bir tanesi (Bireysel 
çalgı dersi eğitimi: Bir çalgı öğretmeni tarafından verilen bireysel çalgı eğitimi.) 
Türkiye’deki Müzik Öğretmenliği Anabilim Dallarında ders olarak yer almaktadır. Bu çok 
eksik ve yanlış bir uygulamadır. Çünkü bu ders tamamıyla öğretmen adayının performans 
becerisine dayalı olarak işlenmekte ve öğretmen adayları diğer pedagojik yaklaşımlar ve 
bilgilerden çok eksik olarak yetişmektedirler. Bunun ne kadar gerekli ve olmazsa olmaz 
olduğu yolundaki inancımda Polonya’daki gözlem ve izlenimlerim sonucunda bir kez daha 
haklı çıktığımı görerek açıkçası Türkiye’deki öğrenciler adına üzüntü duydum. Sadece 
yaylı çalgılar değil diğer çalgılar ve dersler için de pedagojik yaklaşım ve müzik 
öğretmenliğinin öğretilmesi maalesef eksik.  

Biz M.Ü. Müzik öğretmenliği anabilim dalı olarak yeni programda yer alması için çalgı 
pedagojisi içerikli bir dersi (Bireysel Çalgı Eğitimi ve Öğretimi) YÖK’e önerdik ve bu 
yıldan itibaren uygulamaya konan ders programında yer aldı ama henüz uygulanamadı, 
çünkü bir dönemlik son sınıf dersi. 

Senin çalışmanda yer alan diğer derslere gelince, keşke bu dersler de Türkiye’deki müzik 
öğretmenliği anabilim dallarının programlarında yer alsa. Bu dersler de tamamen okul 
öğrencilerinin ihtiyaçlarına yönelik dersler. Öğretmen adaylarımız bu gibi derslerde 
uygulayarak öğrenmeleri gereken bilgi ve becerileri maalesef öğretmen olduktan sonra 
özellikle İstanbul’daki özel okullarda mesleklerini yapmaya başlayınca işbaşında 
öğrenmek zorunda kalıyorlar. Bu derslerin olmayışının bizim anabilim dallarımız için 
önemli bir eksiklik olduğunu düşünüyorum. 26. sorunun cevabı olarak düşüncelerimi 
belirtmeye devam edersem, müzik öğretmenliği programlarında pedagojik yaklaşımların 
çok daha fazla olduğu derslerin yer alması ya da ders içeriklerinin bu anlayışla 
yorumlanması ve uygulanması gerekir. Bu anlayışla bizlerin (Öğretim elemanlarının) hala 
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müzik eğitimcileri yetiştirdiğimizin tam olarak farkına varamadığımızı ve bu alanda 
noksanlarımızın olduğunu düşünüyorum.  

Çalışmanda kolaylıklar dilerim…. 

• (a) Kendi müziğimizde metodlar oluşturmalıyız; (b) Bu metodların tonal yapıda olmasına 
dikkat etmeliyiz; (c) Yozlaşan müziğimize modal yapıda yapılan veya yaptırılan etüd ve 
ezgilerden inşa etmemeliyiz. 

• (a) Yaylı çalgı eğitimi kesinlikle daha küçük yaşlarda başlamalıdır; (b) Resmi olmasa da 
acil olarak ilköğretimdeki yetenekli öğrenciler müzik öğretmenleri tarafından tespit 
edilerek yaylı çalgı eğitimine yönlendirilmelidirler; (c) Güzel sanatlar liseleri yaylı çalgı 
öğretmenleri daha titiz bir çalışmayla seçilmelidirler. Yanlış teknikle üniversiteye gelen 
öğrenciler zaman kaybetmektedirler; (d) Üniversitelerde yaylı çalgı uzmanlarının sayısı 
daha fazla olmalıdır. Çok fazla ders saati olan hocaların verimi düşmektedir; (e) Her 
bölümde ciddi çalışan bir orkestra olmalıdır ki öğrenciler uygulama ortamı bulsunlar; (f) 
Yıl sonu bireysel çalgı konseri olmalıdır; öğrencilerin müzikal gelişiminde ve 
motivasyonunda büyük rol oynamaktadır. 

• (a) Özellikle taşra üniversiteleri diye de tabir edilen bölgelerde görev yapan çalgı 
eğitimcilerinin, o bölge insanının kendi özel koşullarına uygun ÖZEL EĞİTİM 
YAPILANMALARI olanaklarını değerlendirebilecek yeterlilikte olmaları gerekmektedir; 
(b)  Çalgı eğitimcisinin mesleki deneyiminin ileri yıllarda öğrencinin performansına 
önemli ölçüde olumlu katkılar getirdiğini düşünmekteyim; (c) Ülkesel bazda yaylı çalgı 
orkestralarının daha fazla sayılara ulaşması, öğrenci orkestralarının daha büyük 
organizasyonlarla seslerini duyurması yaylı çalgıları daha cazip bir duruma getirecektir; (d) 
Yaylı çalgı öğrencisi seçme işlemlerinin bir sürece yayılarak kontrollü bir çalışmayla çalgı 
tespitlerinin yapılmasını uygun görmekteyim. 

• (a) Görsel kaynakların arttırılıp öğrencilerin bu kaynaklardan yararlandırılması 
sağlanabilir; (b) Yaylı çalgı eğitimi ile ilgili yabancı kaynakların Türkçeye çevrilerek 
onlardan yararlanılması sağlanabilir. 

• (a) Yaylı Çalgılar Kurulu oluşturulmalı; (b) yaylı çalgılar araştırma enstitüsü veya birimi 
kurulmalı; (c) öğretmenlere ulusal uluslararası seminerler düzenlenmeli; (d) workshoplarda 
tek müzik türü baskın yapılmamalı, bize özgü deneysel çalışmalara yer verilmeli; (e) bize 
özgü material oluşturulmalı; (f) kayıt, yayın, dağıtım ağı oluşturulmalı, dergisi ve yıllık 
toplantılarıyla yurt dışı benzerleri gibi kuruluşlar gerçekleştirilmeli 

• (a) öğretim elemanı alımında bu işten anlayanların sınav yapması, yani bir keman hocasına 
ünvanı var diye piyano öğreten bir kişi karar vermemesi; (b) Öğretim elemenları kendini 
geliştirmeli. Dört yıllık yarım yamalak keman eğitimi ile öğrencisine hiç bir şekilde faydalı 
olamaz; (c) Yaylı çalgı öğretim yöntemleri üzerine daha fazla çalışma yapılmalı. 

• Bence özelikle metod v.b. şeyler değil, öncelikle müzik öğretmeni nasıl olmalıdır, formunu 
doğruca belirlemelidir. Bu konu halihazırda belirlenmedi. Bunu da (özür dileyerek 
söylüyorum) benim gibi ortaöğretim kurumlarında en az 15-20 yıl görev yapmış olanlar 
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belirleyebilir. Bu işleri ne yazık ki orta öğretimde hiç görev yapmayanlar belirliyor 
kanısındayım. Bu durumdan çok büyük üzüntü duyuyorum. Bence bu anketleri bizlere 
değil, halihazırda müzik eğitimi yapan öğretmenlere yöneltin. Kaç tanesi yaylı çalgı 
kullanıyorlar? Hiçbiri olduğunu göreceksiniz. Sebebinin de yanlış metod, yanlış program 
olduğu görülecektir. Bence metodlarımız; başlangıçta ezbere dayalı tekerleme, halk müziği 
ve halk oyunları müziklerini içeren ezgilerden oluşmalı. Devamı tonal, modal ve makamsal 
müziklerden oluşan, tematik ve tartımsal yönleri ağır basan etüd ve yapıtlardan oluşmalı. 
Öncelikle, yaylı çalgı öğretilecek öğrenciye ilk birinci yıl notayla çalgı öğretilmemeli 
tuşedeki notaların yerleri ve belirli yay teknikleri başlangıçta notasız öğretilir.  
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APPENDIX N 
UNDERGRADUATE CURRICULUM OF MUSIC TEACHER TRAINING SCHOOLS IN 

ENGLISH 
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Undergraduate Curriculum of Music Teacher Training Programs (2006) 

 
First Semester                   Second Semester 

 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr
A Ear Training  I 2 2 3 A Ear Training  II 2 2 3 
A Piano I 1 0 1 A Piano II 1 0 1 
A Main Instrument I 1 0 1 A Main Instrument II 1 0 1 
A Studio Singing  I 1 0 1 A Studio Singing  II 1 0 1 
A School Instruments I (Guitar-

Bağlama-Recorder) 
0 2 1 A School Instruments II (Guitar-

Bağlama-Recorder) 
0 2 1 

MB Introduction to Music Education 3 0 3 A Choir I  0 2 1 
GK Music Culture 2 0 2 GK General Music History I 2 0 2 
GK Introduction to Philosophy 2 0 2 GK Turkish II: Speaking 2 0 2 
GK Turkish I: Writing 2 0 2 GK Atatürk’s Reforms and History of 

Revolution II 
2 0 2 

GK Atatürk’s Reforms and History of 
Revolution I 

2 0 2 GK Foreign Language II 3 0 3 

GK Foreign Language I 3 0 3 MB Psychology of Education  3 0 3 
Total 19 4 21 Total 17 6 20

 
 
Third Semester          Fourth Semester 

 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr
A Ear Training III 2 2 3 A Ear Training IV 2 2 3 
A Piano III 1 0 1 A Piano IV 1 0 1 
A Main Instrument  III 1 0 1 A Main Instrument IV 1 0 1 
A Studio Singing III 1 0 1 A Studio Singing IV 1 0 1 
A Choir II 2 2 3 A Choir III 2 2 3 
A Harmony Counterpoint -

Accompaniment I 
2 0 2 A Harmony Counterpoint-

Accompaniment II 
2 0 2 

A Traditional Turkish Folk Music I 2 0 2 A Traditional Turkish Folk Music II 0 2 1 
A School Instruments (Guitar-

Bağlama-Recorder) III 
0 2 1 A History of Turkish Music 2 0 2 

MB Instructional Methods and 
Approaches 

3 0 3 A Electronic Keyboard 0 2 1 

GK General Music History II 2 0 2 MB Guidance Counseling 3 0 3 
GK Computer Skills I 2 2 3 GK Computer Skills II 2 2 3 
Total 18 8 22 Total 16 10 21
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Fifth Semester     Sixth Semester 
 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr

A Ear Training V 2 0 2 A Ear Training VI 2 0 2 
A Piano V 1 0 1 A Piano VI 1 0 1 
A Main Instrument V 1 0 1 A Main Instrument VI 1 0 1 
A Harmony Counterpoint-

Accompaniment III 
2 0 2 A Harmony Counterpoint-

Accompaniment IV 
2 0 2 

A Choir IV 1 2 2 A Choir V 1 2 2 
A Orchestra/Chamber Ensemble I 1 2 2 A Orchestra/Chamber Ensemble  II 1 2 2 
A Traditional Turkish Art Music I 2 0 2 A Traditional Turkish Art Music II 0 2 1 
A Instrument Care and Repair Skills I 0 2 1 A Instrument Care and Repair Skills 

II 
0 2 1 

A Accompaniment Skills 0 2 1 A Musical Forms 2 0 2 
A Repertoire of Educational Music 2 0 2 MB Educational Methods I 2 2 3 

MB Instructional Technologies and 
Production of Materials  

2 2 3 MB Administrativer Skills 2 0 2 

GK Contemporary and Popular Musics 2 0 2 GK Aesthetics 0 2 1 
Total 16 10 21 Total 14 12 20

 
 
Seventh Semester     Eighth Semester 

 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr 
A Piano VII* 1 0 1 A Choir VII 0 2 1 
A Main Instrument VII 1 0 1 A Orchestra/Chamber Ensemble IV 1 2 2 
A Choir VI 2 2 3 A Project-Thesis 0 2 0 
A Orchestra/Chamber Ensemble III 1 2 2 A Approaches in Early Childhood 

Music  Education* 
0 2 1 

A Turkish Music Arrangement * 0 2 1 MB Compositional Skills in 
Educational Music 

2 2 3 

MB School Experience  1 4 3 MB Conducting Musical Ensembles  1 2 2 
MB Educational Methods II 2 2 3 MB Teaching Experience and Practice 2 6 5 
MB Measurement and Evaluation 3 0 3 MB Teaching Piano 1 0 1 
MB Scientific Research Techniques  2 0 2 MB Teaching Main Instrument 1 0 1 
GK Practice in Serving for Society** 1 2 2 GK Turkish History of Education * 2 0 2 
GK Games, Dance and Music 0 2 1      
Total 14 16 22 Total 10 18 18 

 
Theoric Practice Credit Hours Total 

124 84 165 208 
 

A: Major (required) musical courses, MB: Courses on music teacher education, GK: Cultural courses 
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Definitions of the String Courses in Undergraduate Curriculum of Music Teacher Training 
Programs 

First Semester 

Violin I  

introducing the instrument; basic playing skills and techniques; correct posture; correct 

hold of the instrument; basic bow techniques; correct use of left hand; use of both hands with 

coordination; playing simple pieces (Turkish and western art music) 

Viola I 

introducing the instrument; basic playing skills and techniques 

Violoncello I 

introducing cello; basic playing skills and techniques; basic bow techniques (including 

speed; pressure on the bow; and the control of the pressure) 

Double bass I 

introducing double bass; basic playing skills and techniques; basic bow techniques 

(including speed, pressure on the bow, and the control of the pressure) 

Second Semester 

Violin II 

left/right-hand techniques and skills in the first position; use of fingers and the bow on 

different strings; correct use of detaché and legato bow techniques; basic double-chord practices; 

playing scales on all four strings; playing related repertoire (Turkish and western art music) 

Viola II 

left/right-hand techniques and skills in the first position; use of fingers and the bow on 

different strings; correct use of detaché and legato bow techniques; basic double-chord practices; 

playing scales on all four strings; playing related repertoire (Turkish and western art music) 
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Violoncello 

basic techniques and knowledge on the use of all four strings in the first position  

Double bass 

basic techniques and knowledge on the use of all four strings in the first position 

Third Semester 

Violin III, Viola III, Violoncello III, Double bass III 

learning higher positions (second and third); learning basic shifting in these positions; 

playing short pieces in string literature (such as sonatinas and concertinos); playing simple 

Turkish folk song arrangements 

Fourth Semester 

Violin IV, Viola IV, Violoncello IV, Double bass IV  

learning higher positions (second and third); learning basic shifting in these positions; 

playing with grace notes, mordan, trill and harmonics; using martele and staccato bow 

techniques; learning the basics of pizzicato and similar techniques; and interpreting pieces that 

include these techniques 

Fifth Semester 

Violin V, Viola V, Violoncello V, Double bass V 

playing in the third position (with exercises/staying in third position); shifting; developing 

previously learned bow techniques; learning new bow techniques; playing pieces in first three 

positions 

Orchestra/Chamber Ensemble I 

developing musical skills through understanding the music, interpreting, listening and 

creating; understanding the differences and similarities between western music and Turkish 

music in terms of their classical and folkloric forms; understanding the perception of Turkish 
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music among other music types in the world; developing musical sensitivity, cognition, 

interpretation and creativity; understanding music as the universal language; recognizing the 

basics of music; developing an orchestral repertoire that includes both contemporary Turkish 

music and western classical music; being a responsible musician in a group as well as an 

individual; learning musical discipline; representing Turkey in international musical arenas; 

developing national identity through music; improving the habit of following musical activities; 

understanding and practicing Atatürk’s ideas on contemporary Turkish music  

Sixth Semester 

Violin VI, Viola VI, Violoncello VI, Double bass VI  

playing in fourth position; playing in sixth position; shifting in previously-played 

positions; developing vibrato technique (left hand); learning spiccato bow technique; performing 

intermediate level pieces 

Orchestra/Chamber Ensemble III:  

developing musical skills through understanding the music, interpreting, listening and 

creating; understanding the differences and similarities between western music and Turkish 

music in terms of their classical and folkloric forms; understanding the perception of Turkish 

music among other music types in the world; developing musical sensitivity, cognition, 

interpretation and creativity; understanding music as the universal language; recognizing the 

basics of music; developing an orchestral repertoire that includes both contemporary Turkish 

music and western classical music; being a responsible musician in a group as well as an 

individual; learning musical discipline; representing Turkey in international musical arenas; 

developing national identity through music; improving the habit of following musical activities; 

understanding and practicing Atatürk’s ideas on contemporary Turkish music  
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Seventh Semester 

Violin VII, Viola VII, Violoncello VII, Double bass VII 

playing in fifth position; playing previously-learned positions; learning spiccato and sotié 

bow techniques; performing pieces with these bow techniques 

Orchestra/Chamber Ensemble III 

developing musical skills through understanding the music, interpreting, listening and 

creating; understanding the differences and similarities between western music and Turkish 

music in terms of their classical and folkloric forms; understanding the perception of Turkish 

music among other music types in the world; developing musical sensitivity, cognition, 

interpretation and creativity; understanding music as the universal language; recognizing the 

basics of music; developing an orchestral repertoire that includes both contemporary Turkish 

music and western classical music; being a responsible musician in a group as well as an 

individual; learning musical discipline; representing Turkey in international musical arenas; 

developing national identity through music; improving the habit of following musical activities; 

understanding and practicing Atatürk’s ideas on contemporary Turkish music  

Eighth Semester 

Violin VIII, Viola VIII, Violoncello VIII, Double bass VIII 

playing etudes, exercises and pieces in high positions (sixth, seventh, eighth positions etc.); 

developing previously-learned bow techniques; performing big-scale works 

Orchestra/Chamber Ensemble IV 

developing musical skills through understanding the music, interpreting, listening and 

creating; understanding the differences and similarities between western music and Turkish 

music in terms of their classical and folkloric forms; understanding the perception of Turkish 

music among other music types in the world; developing musical sensitivity, cognition, 
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interpretation and creativity; understanding music as the universal language; recognizing the 

basics of music; developing an orchestral repertoire that includes both contemporary Turkish 

music and western classical music; being a responsible musician in a group as well as an 

individual; learning musical discipline; representing Turkey in international musical arenas; 

developing national identity through music; improving the habit of following musical activities; 

understanding and practicing Atatürk’s ideas on contemporary Turkish music  

Conducting Musical Ensembles:  

developing musical skills through understanding the music, interpreting, listening and 

creating; understanding the differences and similarities between western music and Turkish 

music in terms of their classical and folkloric forms; understanding the perception of Turkish 

music among other music types in the world; developing musical sensitivity, cognition, 

interpretation and creativity; understanding music as the universal language; recognizing the 

basics of music; developing an orchestral repertoire that includes both contemporary Turkish 

music and western classical music; being a responsible musician in a group as well as an 

individual; learning musical discipline;  representing Turkey in international musical arenas; 

developing national identity through music; improving the habit of following musical activities; 

understanding and practicing Atatürk’s ideas on contemporary Turkish music; developing school 

orchestra conducting skills in educational settings
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APPENDIX O 
UNDERGRADUATE CURRICULUM OF MUSIC TEACHER TRAINING SCHOOLS IN 

TURKISH 
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Müzik Öğretmenliği Lisans Programı (2006) 

 

I. Yarıyıl      II. Yarıyıl 
 Dersin Adı T U K  Dersin Adı T U K

A Müziksel İşitme Okuma Yazma I 2 2 3 A Müziksel İşitme Okuma Yazma II 2 2 3 
A Piyano I 1 0 1 A Piyano II 1 0 1 
A Bireysel Çalgı I 1 0 1 A Bireysel Çalgı II 1 0 1 
A Bireysel Ses Eğitimi  I 1 0 1 A Bireysel Ses Eğitimi II 1 0 1 
A Okul Çalgıları I (Gitar-Bağlama-

Blokflüt) 
0 2 1 A Okul Çalgıları II(Gitar-Bağlama-

Blokflüt) 
0 2 1 

MB Eğitim Bilimine Giriş 3 0 3 A Koro I  0 2 1 
GK Müzik Kültürü 2 0 2 GK Genel Müzik Tarihi I 2 0 2 
GK Felsefeye Giriş 2 0 2 GK Türkçe II: Sözlü Anlatım 2 0 2 
GK Türkçe I: Yazılı Anlatım 2 0 2 GK Atatürk İlkeleri ve İnkilâp Tarihi II 2 0 2 
GK Atatürk İlkeleri ve İnkilâp Tarihi I 2 0 2 GK Yabancı Dil II 3 0 3 
GK Yabancı Dil I 3 0 3 MB Eğitim Psikolojisi 3 0 3 
Toplam 19 4 21 Toplam 17 6 20

 
 
 
III. Yarıyıl                   IV. Yarıyıl 

 Dersin Adı T U K  Dersin Adı T U K
A Müziksel İşitme Okuma Yazma III 2 2 3 A Müziksel İşitme Okuma Yazma IV 2 2 3 
A Piyano III 1 0 1 A Piyano IV 1 0 1 
A Bireysel Çalgı  III 1 0 1 A Bireysel Çalgı IV 1 0 1 
A Bireysel Ses Eğitimi  III 1 0 1 A Bireysel Ses Eğitimi IV 1 0 1 
A Koro II 2 2 3 A Koro III 2 2 3 
A Armoni Kontrpuan-Eşlik I 2 0 2 A Armoni Kontrpuan-Eşlik II 2 0 2 
A Geleneksel Türk Halk Müziği 2 0 2 A Geleneksel Türk Halk Müziği 

Uygulaması 
0 2 1 

A Okul Çalgıları(Gitar-Bağlama-
Blokflüt) III 

0 2 1 A Türk Müzik Tarihi  2 0 2 

MB Öğretim İlke ve Yöntemleri 3 0 3 A Elektronik Org Eğitimi 0 2 1 
GK Genel Müzik Tarihi II 2 0 2 MB Rehberlik 3 0 3 
GK Bilgisayar I 2 2 3 GK Bilgisayar II 2 2 3 
Toplam 18 8 22 Toplam 16 10 21

 
 
 
 
 
 



 

232 

V. Yarıyıl      VI. Yarıyıl 
 Dersin Adı T U K  Dersin Adı T U K

A Müzik İşitme Okuma Yazma V 2 0 2 A Müziksel İşitme Okuma Yazma VI 2 0 2 
A Piyano V 1 0 1 A Piyano VI 1 0 1 
A Bireysel Çalgı V 1 0 1 A Bireysel Çalgı VI 1 0 1 
A Armoni Kontrpuan-Eşlik III 2 0 2 A Armoni Kontrpuan-Eşlik IV 2 0 2 
A Koro IV 1 2 2 A Koro V 1 2 2 
A Orkestra/Oda Müziği I 1 2 2 A Orkestra/Oda Müziği II 1 2 2 
A Geleneksel Türk Sanat Müziği 2 0 2 A Geleneksel Türk Sanat Müziği 

Uygulaması 
0 2 1 

A Çalgı Bakım Onarım Bilgisi I 0 2 1 A Çalgı Bakım Onarım Bilgisi II 0 2 1 
A Eşlik Çalma  0 2 1 A Müzik Biçimleri 2 0 2 
A Eğitim Müziği Dağarı 2 0 2 MB Özel Öğretim Yöntemleri I 2 2 3 

MB Öğretim Teknolojileri ve Materyal 
Tasarımı 

2 2 3 MB Sınıf Yönetimi 2 0 2 

GK Güncel ve Popüler Müzikler 2 0 2 GK Estetik * 0 2 1 
Toplam 16 10 21 Toplam 14 12 20

 
VII. Yarıyıl      VIII. Yarıyıl 

 Dersin Adı T U K  Dersin Adı T U K
A Piyano VII* 1 0 1 A Koro VII 0 2 1 
A Bireysel Çalgı VII 1 0 1 A Orkestra/Oda Müziği IV 1 2 2 
A Koro VI 2 2 3 A Proje-Tez 0 2 0 
A Orkestra/Oda Müziği III 1 2 2 A Okul Öncesi  Müzik Eğitiminde 

Genel Yaklaşımlar* 
0 2 1 

A Türk Müziği Çokseslendirme* 0 2 1 MB Eğitim Müziği Besteleme 2 2 3 
M
B 

Okul Deneyimi  1 4 3 MB Müzik Toplulukları Eğitimi ve 
Yönetimi 

1 2 2 

M
B 

Özel Öğretim Yöntemleri II 2 2 3 MB Öğretmenlik Uygulaması 2 6 5 

M
B 

Ölçme ve Değerlendirme 3 0 3 MB Piyano ve Öğretimi 1 0 1 

M
B 

Bilimsel Araştırma Teknikleri 2 0 2 MB Bireysel Çalgı ve Öğretimi 1 0 1 

GK Topluma Hizmet Uygulamaları** 1 2 2 GK Türk Eğitim Tarihi* 2 0 2 
GK Oyun, Dans ve Müzik 0 2 1      
Toplam 14 16 22 Toplam 10 18 18

 
Teorik Uygulama Kredi Saat Genel Toplam 

124 84 165 208 
 

A: Alan ve alan eğitimi dersleri, MB: Öğretmenlik meslek bilgisi dersleri, GK: Genel kültür dersleri 
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Müzik Öğretmenliği Lisans Programı Yaylı Çalgı Derslerinin Tanımları 

I. Yarıyıl 

Keman I 

çalgıların ve öğelerinin tanınması; çalgı çalmaya ilişkin temel bilgi ve becerilerin 

öğrenilmesi ve uygulanması; çalgı çalmaya uygun duruş alabilme; çalgıyı doğru tutabilme; temel 

yay tekniklerini kavrayabilme ve uygulayabilme; sol el parmaklarını ilgili seslere doğru olarak 

düşürebilme; iki eli eşgüdümlü olarak kullanabilme; küçük ölçekli ulusal ve evrensel boyuttaki 

eserleri seslendirebilme 

Viyola I 

viyolanın ve öğelerinin tanıtılması; viyola çalmaya ilişkin temel bilgi ve becerilerin 

öğrenilmesi ve uygulanması 

Viyolonsel I 

Viyolonselin ve öğelerinin tanınmasını, viyolonsel çalmaya ilişkin temel bilgi ve 

becerilerin öğrenilmesini ve uygulanmasını, sağ elde yay kullanılmasında hızın (doğal basıncın) 

ayarlanmasına ilişkin temel bilgilerin verilmesini kapsar. 

Kontrabas I 

Kontrabasın ve öğelerinin tanınmasını, kontrabas çalmaya ilişkin temel bilgi ve becerilerin 

öğrenilmesini ve uygulanmasını, sağ elde yay kullanılmasında hızın (doğal basıncın) 

ayarlanmasına ilişkin temel bilgilerin verilmesini kapsar. 

II. Yarıyıl 

Keman II 

I. konumda dört telin kullanımına ilişkin sağ ve sol eldeki gerekli teknik, bilgi ve 

becerilerin kazanılması; aynı ve farklı teller üzerinde parmak-yay geçişlerini yapabilme; detaşe 

ve legato yay tekniklerini doğru olarak uygulayabilme; basit çift ses çalışmalarını 
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uygulayabilme; dört teli kapsayan dizi çalışmalarını yapabilme; düzeye uygun ulusal ve evrensel  

boyuttaki küçük ölçekli eserleri icra edebilme 

Viyola II 

I. konumda dört telin kullanımına ilişkin sağ ve sol eldeki gerekli teknik, bilgi ve beceriler; 

aynı ve farklı teller üzerinde parmak-yay geçişleri; detaşe ve legato yay tekniklerini doğru olarak 

uygulama, basit çift ses çalışmaları; dört teli kapsayan dizi çalışmaları; düzeye uygun ulusal ve 

evrensel boyuttaki küçük ölçekli eserlerin icrası 

Viyolonsel II 

Viyolonselde I. pozisyonda 4 telin kullanılmasına ilişkin temel bilgi ve becerileri 

kazanılmasını kapsar. 

Kontrabas II 

Kontrabasta I. pozisyonda 4 telin kullanılmasına ilişkin temel bilgi ve becerileri 

kazanılmasını kapsar. 

III. Yarıyıl 

Keman III, Viyola III, Viyolonsel III, Kontrabas III 

öğrenilen bütün tellerde parmak düşürme ve yay sürme becerilerinin geliştirilmesine, 

çabuklaştırılmasına ilişkin etüt ve yapıtların çalışılması; yay sürmede; detaşe ve legato 

tekniklerinin geliştirilmesi; birinci konumda karmaşık yay sürme ve parmak düşürmelerinin 

geliştirilmesi; yeni bir konuma (pozisyon) geçmek (II ya da III), bu konumda ön becerileri 

kazanmak; yaylı çalgılar literatüründe tanınmış küçük yapıtları (sonatin, konçertino) çalmak, 

tanımak; basit türkü ve oyun havalarını çalabilmek 
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IV. Yarıyıl 

Keman IV, Viyola IV, Viyolonsel IV, Kontrabas IV 

iki konumda kalarak ve değiştirerek çalmaya ilişkin becerileri kazanmak, geliştirmek; 

süslemeli çalmaya ilişkin çalışmalara başlamak; çarpma, mordan, tril, flöjöle türünden sesler 

üretmeye ilişkin beceriler kazanmak; martele ve staccato yay tekniklerini geliştirmeye yönelik 

çalışmaları ilerletmek; pizzicato ve benzeri parmakla çalmaya yönelik beceriler kazanmak ve bu 

teknikleri içeren şarkı, türkü ve evrensel yapıtları seslendirmek 

V. Yarıyıl 

Keman V, Viyola V, Viyolonsel V, Kontrabas V 

üçüncü konumu öğrenmek, bu konumda kalarak ve daha sonra diğer konumla geçiş 

çalışmaları yapmak; kazanılmış yay tekniklerini geliştirmek; karmaşık yay sürüşlerindeki 

becerileri ilerletmek; üç konumu içeren etüt ve yapıtlarda dağarcığı çoğaltmak, tanımak 

Orkestra/Oda Müziği I 

müzik yoluyla anlama, anlatma, dinleme, yaratma gücünü geliştirebilme; klasik ve 

folklorik türleriyle Türk müziği ve Batı müziği arasındaki fark ve benzerlikleri ayırt edebilme; 

Türk müziğinin Dünya müziği içindeki yeri hakkında fikir ve yorum sahibi olabilme; müziksel 

duyarlılığı, düşünmeyi, yorumlama ve yaratmayı geliştirebilme; müziğin tüm dünyadaki tek 

ortak dil olduğunu kavrayabilme; müziğin temel kavramlarını ve dilini kavrayabilme; orkestra ile 

ilgili Çağdas Türk Müziği ve Evrensel müzik eserlerinden bir dağarcık oluşturabilme; zamanını 

verimli kullanabilme; tek başına ve grup içinde sorumluluk alabilme; disiplinli çalışma 

alışkanlıklarını kazanabilme; ülkemizi ulusal ve uluslararası müzik etkinliklerinde temsil 

edebilme; müzik yoluyla milli birlik ve beraberlik bilincini geliştirebilme; yakın çevresindeki 

müzik etkinliklerini izleme alışkanlığı edinebilme; Atatürk’ün çağdaş Türk müziğine ilişkin 

görüş ve düşüncelerini kavrayabilme 
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VI. Yarıyıl 

Keman VI, Viyola VI, Viyolonsel VI, Kontrabas VI 

yeni bir konum daha ekleyerek, IV. konumda kalıcı ve diğer konumlarla değişmeli çalışma 

becerisini kazanmak; sol elde vibrato çalışmalarını geliştirmek, zıplatmalı yay sürüşlerine 

başlamak (spiccato); orta güçlükte yapıtları seslendirebilmek 

Orkestra/Oda Müziği II 

müzik yoluyla anlama, anlatma, dinleme, yaratma gücünü geliştirebilme; klasik ve 

folklorik türleriyle Türk müziği ve Batı müziği arasındaki fark ve benzerlikleri ayırt edebilme; 

Türk müziğinin Dünya müziği içindeki yeri hakkında fikir ve yorum sahibi olabilme; müziksel 

duyarlılığı, düşünmeyi, yorumlama ve yaratmayı geliştirebilme; müziğin tüm dünyadaki tek 

ortak dil olduğunu kavrayabilme; müziğin temel kavramlarını ve dilini kavrayabilme; orkestra ile 

ilgili Çağdas Türk Müziği ve Evrensel müzik eserlerinden bir dağarcık oluşturabilme; zamanını 

verimli kullanabilme; tek başına ve grup içinde sorumluluk alabilme; disiplinli çalışma 

alışkanlıklarını kazanabilme; ülkemizi ulusal ve uluslararası müzik etkinliklerinde temsil 

edebilme; müzik yoluyla milli birlik ve beraberlik bilincini geliştirebilme; yakın çevresindeki 

müzik etkinliklerini izleme alışkanlığı edinebilme; Atatürk’ün çağdaş Türk müziğine ilişkin 

görüş ve düşüncelerini kavrayabilme 

VII. Yarıyıl 

Keman VII, Viyola VII, Viyolonsel VII, Kontrabas VII 

V. konumda kalıcı ve değişmeli çalışmaya ilişkin becerileri kazanmak; yayı tele düşürerek 

kullanmaya dayalı teknik becerileri geliştirmek (spiccato, sotie, rikose); bu teknikleri içeren 

yapıtları seslendirmek ve tanımak 
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Orkestra/Oda Müziği III  

müzik yoluyla anlama, anlatma, dinleme, yaratma gücünü geliştirebilme; klasik ve 

folklorik türleriyle Türk müziği ve Batı müziği arasındaki fark ve benzerlikleri ayırt edebilme; 

Türk müziğinin Dünya müziği içindeki yeri hakkında fikir ve yorum sahibi olabilme; müziksel 

duyarlılığı, düşünmeyi, yorumlama ve yaratmayı geliştirebilme; müziğin tüm dünyadaki tek 

ortak dil olduğunu kavrayabilme; müziğin temel kavramlarını ve dilini kavrayabilme; orkestra ile 

ilgili Çağdas Türk Müziği ve Evrensel müzik eserlerinden bir dağarcık oluşturabilme; zamanını 

verimli kullanabilme; tek başına ve grup içinde sorumluluk alabilme; disiplinli çalışma 

alışkanlıklarını kazanabilme; ülkemizi ulusal ve uluslararası müzik etkinliklerinde temsil 

edebilme; müzik yoluyla milli birlik ve beraberlik bilincini geliştirebilme; yakın çevresindeki 

müzik etkinliklerini izleme alışkanlığı edinebilme; Atatürk’ün çağdaş Türk müziğine ilişkin 

görüş ve düşüncelerini kavrayabilme 

VIII. Yarıyıl 

Keman VIII, Viyola VIII, Viyolonsel VIII, Kontrabas VIII 

yüksek konumlarla (VI, VII, VIII, vb.) çalışma becerisi kazanmak, örnek, etüt ve yapıtları 

tanımak; öğrenilen yay tekniklerini geliştirmek; büyük boyutlu evrensel yapıtları tanımak ve 

seslendirmek 

Orkestra/Oda Müziği IV  

müzik yoluyla anlama, anlatma, dinleme, yaratma gücünü geliştirebilme; klasik ve 

folklorik türleriyle Türk müziği ve Batı müziği arasındaki fark ve benzerlikleri ayırt edebilme; 

Türk müziğinin Dünya müziği içindeki yeri hakkında fikir ve yorum sahibi olabilme; müziksel 

duyarlılığı, düşünmeyi, yorumlama ve yaratmayı geliştirebilme; müziğin tüm dünyadaki tek 

ortak dil olduğunu kavrayabilme; müziğin temel kavramlarını ve dilini kavrayabilme; orkestra ile 

ilgili Çağdas Türk Müziği ve Evrensel müzik eserlerinden bir dağarcık oluşturabilme; zamanını 
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verimli kullanabilme; tek başına ve grup içinde sorumluluk alabilme; disiplinli çalışma 

alışkanlıklarını kazanabilme; ülkemizi ulusal ve uluslararası müzik etkinliklerinde temsil 

edebilme; müzik yoluyla milli birlik ve beraberlik bilincini geliştirebilme; yakın çevresindeki 

müzik etkinliklerini izleme alışkanlığı edinebilme; Atatürk’ün çağdaş Türk müziğine ilişkin 

görüş ve düşüncelerini kavrayabilme 

Müzik Toplulukları Eğitimi ve Yönetimi  

müzik yoluyla anlama, anlatma, dinleme, yaratma gücünü geliştirebilme; klasik ve 

folklorik türleriyle Türk müziği ve Batı müziği arasındaki fark ve benzerlikleri ayırt edebilme; 

Türk müziğinin Dünya müziği içindeki yeri hakkında fikir ve yorum sahibi olabilme; müziksel 

duyarlılığı, düşünmeyi, yorumlama ve yaratmayı geliştirebilme; müziğin tüm dünyadaki tek 

ortak dil olduğunu kavrayabilme; müziğin temel kavramlarını ve dilini kavrayabilme; orkestra ile 

ilgili Çağdas Türk Müziği ve Evrensel müzik eserlerinden bir dağarcık oluşturabilme; zamanını 

verimli kullanabilme; tek başına ve grup içinde sorumluluk alabilme; disiplinli çalışma 

alışkanlıklarını kazanabilme; ülkemizi ulusal ve uluslararası müzik etkinliklerinde temsil 

edebilme; müzik yoluyla milli birlik ve beraberlik bilincini geliştirebilme; yakın çevresindeki 

müzik etkinliklerini izleme alışkanlığı edinebilme; Atatürk’ün çağdaş Türk müziğine ilişkin 

görüş ve düşüncelerini kavrayabilme; bütün bu bilgiler çerçevesinde okul müziği dağarcığına 

yönelik okul orkestrası yönetim bilgileri 
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APPENDIX P 
MODEL UNDERGRADUATE STRING TEACHER TRAINING CURRICULUM FOR 

MUSIC TEACHER TRAINING SCHOOLS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

240 

Model Undergraduate Curriculum of Music Teacher Training Programs  

 
First Semester     Second Semester 

 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr
A Ear Training  I 2 2 3 A Ear Training  II 2 2 3 
A Piano I 1 0 1 A Piano II 1 0 1 
A Main Instrument I 1 0 1 A Main Instrument II 1 0 1 
A Studio Singing  I 1 0 1 A Studio Singing  II 1 0 1 
A School Instruments I (Guitar-

Bağlama-Recorder) 
0 2 1 A School Instruments II (Guitar-

Bağlama-Recorder) 
0 2 1 

MB Introduction to Music Education 3 0 3 A Choir I  0 2 1 
GK Music Culture 2 0 2 GK General Music History I 2 0 2 
GK Introduction to Philosophy 2 0 2 GK Turkish II: Speaking 2 0 2 
GK Turkish I: Writing 2 0 2 GK Atatürk’s Reforms and History of 

Revolution II 
2 0 2 

GK Atatürk’s Reforms and History of 
Revolution I 

2 0 2 GK Foreign Language II 3 0 3 

GK Foreign Language I 3 0 3 MB Psychology of Education  3 0 3 
Total 19 4 21 Total 17 6 20

 
 
 
Third Semester          Fourth Semester 

 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr
A Ear Training III 2 2 3 A Ear Training IV 2 2 3 
A Piano III 1 0 1 A Piano IV 1 0 1 
A Main Instrument  III 1 0 1 A Main Instrument IV 1 0 1 
A Studio Singing III 1 0 1 A Studio Singing IV 1 0 1 
A Choir II 2 2 3 A Choir III 2 2 3 
A Harmony Counterpoint -

Accompaniment I 
2 0 2 A Harmony Counterpoint-

Accompaniment II 
2 0 2 

A Traditional Turkish Folk Music I 2 0 2 A Traditional Turkish Folk Music II 0 2 1 
A School Instruments (Guitar-

Bağlama-Recorder) III 
0 2 1 A History of Turkish Music 2 0 2 

MB Instructional Methods and 
Approaches 

3 0 3 A Electronic Keyboard 0 2 1 

GK General Music History II 2 0 2 MB Guidance Counseling 3 0 3 
GK Computer Skills I 2 2 3 GK Computer Skills II 2 2 3 
Total 18 8 22 Total 16 10 21
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Fifth Semester     Sixth Semester 
 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr

A Ear Training V 2 0 2 A Ear Training VI 2 0 2 
A Piano V 1 0 1 A Piano VI 1 0 1 
A Main Instrument V 1 0 1 A Main Instrument VI 1 0 1 
A Harmony Counterpoint-

Accompaniment III 
2 0 2 A Harmony Counterpoint-

Accompaniment IV 
2 0 2 

A Choir IV 1 2 2 A Choir V 1 2 2 
A Orchestra/Chamber Ensemble I 1 2 2 A Orchestra/Chamber Ensemble  II 1 2 2 
A Traditional Turkish Art Music I 2 0 2 A Traditional Turkish Art Music II 0 2 1 
A Instrument Care and Repair Skills I 0 2 1 A Instrument Care and Repair Skills 

II 
0 2 1 

A Accompaniment Skills 0 2 1 A Musical Forms 2 0 2 
A String Skills and Techniques I 1 2 2 A String Skills and Techniques II 1 2 2 
A Repertoire of Educational Music 2 0 2 MB Educational Methods I 2 2 3 

MB Instructional Technologies and 
Production of Materials  

2 2 3 MB Administrativer Skills 2 0 2 

GK Contemporary and Popular Musics 2 0 2 GK Aesthetics 0 2 1 
Total 17 12 22 Total 15 14 22

 
Seventh Semester     Eighth Semester 

 Name of the Course Th Pr Cr  Name of the Course Th Pr Cr
A Piano VII* 1 0 1 A Choir VII 0 2 1 
A Main Instrument VII 1 0 1 A Orchestra/Chamber Ensemble IV 1 2 2 
A Choir VI 2 2 3 A Project-Thesis 0 2 0 
A Orchestra/Chamber Ensemble III 1 2 2 A Approaches in Early Childhood 

Music  Education* 
0 2 1 

A Turkish Music Arrangement * 0 2 1 MB Compositional Skills in 
Educational Music 

2 2 3 

A String Methods and Pedagogy 2 0 2 A String Laboratory 0 1 1 
A Public School Orchestra 

Literature 
1 2 2 A Public school Orchestra 

Conducting 
0 2 2 

MB School Experience  1 4 3 MB Conducting Musical Ensembles  1 2 2 
MB Educational Methods II 2 2 3 MB Teaching Experience and Practice 2 6 5 
MB Measurement and Evaluation 3 0 3 MB Teaching Piano 1 0 1 
MB Scientific Research Techniques  2 0 2 MB Teaching Main Instrument 1 0 1 
GK Practice in Serving for Society** 1 2 2 MB School Experience  1 2 2 
GK Games, Dance and Music 0 2 1 GK Turkish History of Education * 2 0 2 
Total 17 17 26 Total 12 25 24

 
Theoric Practice CreditTotal 

131 99 181 
 

A: Major (required) musical courses, MB: Courses on music teacher education, GK: Cultural courses 
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Definitions of the String Pedagogy and String Teaching Methods Courses in the Model 
Undergraduate Curriculum of Music Teacher Training Programs 

Fifth and Sixth Semesters   

String Skills and Techniques 

Course Description: String Skills/Techniques I and II are designed to familiarize students 

with the basic principles of string instruments. After completion of this course, students will be 

equipped to teach the fundamentals of string instruments at a basic level. During the class 

periods, the primary performance techniques of the four string instruments (violin, viola, cello 

and double bass) will be taught via the Suzuki Method (with the support of the Essential 

Elements for Strings method book). Information will be disseminated through demonstration and 

in-class practice. Practice outside of the class periods is required. Four proficiency exams (equal 

weight) will be held throughout the semester and students will be asked to play assigned pieces 

for each exam. In addition to exams, an arranging project and a semester portfolio is required. 

This portfolio will be beneficial for students when they teach. String Skills/Techniques courses 

will also include a small performing ensemble where students play their secondary instruments. 

Additional assignments may be given at the instructor’s discretion.  

Objectives of the Course: Students will be required to develop the following skills for 

successful completion of this course: 

1. An understanding of the basic skills required to play string instruments (one upper one 
lower string instrument). 

2. Knowledge of basic teaching practices of string instruments. 

3. An understanding of the maintenance and protection of string instruments. 

4. An understanding of teaching basic performance skills including bow distribution, tone 
production, vibrato, shifting, different bowing styles, and good playing posture. 
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Seventh Semester 

String Methods and Pedagogy 

Course Description: The String Methods/Pedagogy course is designed to equip string 

students with information about the current string methods and materials that are used at the 

Anatolian high schools of fine arts and at the university level. These methods and materials, from 

beginning to advanced levels, will be introduced in the classroom. Topics will include the 

development of instructional techniques for violin, viola, cello, and double bass and a critical 

examination of current pedagogical materials such as Suzuki, Rolland and other contemporary 

methods. During the class periods, information will be distributed by lectures and discussions on 

current problems and issues, and discussions on sources written on the philosophy of string 

teaching. Advanced proficiency on a string instrument is required. Three written exams (two 

midterms/equal weight and a final exam) will be held throughout the semester. In addition to the 

exams, a term paper is required. Term papers can be prepared on the fundamentals and 

development of any string teaching method or students can create a hybrid curriculum. 

Additional assignments may be given at the instructor’s discretion.  

Objectives of the Course: Students will be required to develop the following skills for 

successful completion of this course: 

1. knowledge of basic and current string teaching methods and approaches 

2. an understanding of the instructional methods that can be used with instrumental 
ensembles at the Anatolian high schools of fine arts 

3. selecting or creating appropriate materials for string teaching 

4. improvement of teaching skills 

5. knowledge on starting a string program at public school level 

6. an understanding of the techniques of teaching the string instruments in class situations 
and the development of skills on each string instrument 
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Public School Orchestra Literature 

Course Description: Public School Orchestra Literature is designed to review the literature 

for string ensembles at the Anatolian high schools of fine arts settings. Students will attain skills 

through score study and analysis of selected works to be used in public school orchestras, 

examining the concert repertoire for school string orchestra, and studying the evaluation and 

selection of music suitable for public school ensemble. Advanced proficiency on a string 

instrument is required. Three written exams (two midterms/equal weight and a final exam) will 

be given during the semester. In addition to these exams, a resource notebook is required. The 

resource notebook will include the complete literature learned in the classroom. Students will be 

responsible for including comprehensive examination pieces including the information on the 

composer, historical perspective, technical considerations, stylistic considerations, musical 

elements, form and structure, suggested listening, and additional references and sources for each 

piece. The resource notebook will be beneficial for students when they teach. Additional 

assignments may be given at the instructor’s discretion.  

Objectives of the Course: Students will be required to develop the following skills for 

successful completion of this course: 

1. knowledge of the orchestra repertoire that is appropriate for use at the Anatolian high 
schools of fine arts 

2. an understanding of public school orchestra music 

3. knowledge on classification and evaluation of the pieces in the repertoire according to 
their difficulty level 

Eighth Semester 

String Laboratory 

Course Description: The String Laboratory is course designed to read, analyze, rehearse 

and perform selected string ensemble music for settings at the Anatolian high schools of fine 
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arts. Sections will be offered in violin, viola, cello and double bass. Through rehearsals and 

performances, students will explore string orchestra, ensemble, and chamber music literature 

appropriate to the settings at the fine arts high schools. During the classroom periods, students 

will examine the literature with the instructor in reading and discussion sessions and classify 

them according to their difficulty levels. Advanced proficiency on a string instrument is required. 

Two written exams (equal weight) will be held throughout the semester and a concert of selected 

pieces will be performed at the end of the semester. In addition to the exams, a resource 

notebook is also required. This notebook will contain the complete literature that can be used in 

public school string classroom settings. Students will be responsible for including a 

comprehensive analysis of each piece. The resource notebook will be beneficial for students 

when they teach. Additional assignments may be given at the instructor’s discretion.  

Objectives of the Course: Students will be required to develop the following skills for 

successful completion of this course: 

1. an understanding of the string repertoire that is used at the Anatolian high schools of fine 
arts settings 

2. knowledge of the public school string literature 

3. skills to analyze the public school string literature 

4. an understanding of the fundamentals of public school orchestra settings 

Public School Orchestra Conducting 

Course Description: Public School Orchestra Conducting is designed for string students to 

learn basic string ensemble conducting and rehearsal techniques for use at the Anatolian high 

schools of fine arts. Students will learn how to conduct public school string orchestras utilizing 

basic conducting patterns and gestures and also how to read an orchestral score. These skills will 

include the use of both hands with and without baton, and the use of the body when conducting. 
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During the second half of the semester, students will apply these skills in String Laboratory 

courses. Recordings will also be used when String Laboratory ensemble is not available. The 

materials used in this course will include works which are suitable for use in fine arts high school 

settings. Advanced proficiency on a string instrument is required. Two written exams (equal 

weight) will be held throughout the semester and a small concert of selected pieces from the 

public school repertoire will be performed at the end of the semester. In addition to the exams, a 

resource notebook will also be required. This notebook will contain selected school string 

orchestra literature that has been discussed in the classroom. Students will be given the 

opportunity to choose three pieces and be responsible for including a comprehensive analysis of 

each piece as they will have done in the classroom. The resource notebook will be beneficial for 

students when they teach. Additional assignments may be given at the instructor’s discretion.  

Objectives of the Course: Students will be required to develop the following skills for 

successful completion of this course: 

1. knowledge of how to conduct school string orchestras at the Anatolian high schools of 
fine arts settings 

2. an understanding of basic skills that are needed to conduct a school string ensemble 

3. knowledge of the repertoire for school string orchestras that can be used at the fine arts 
high schools
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