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 Music educators often must find ways to deal with students’ performance anxiety.  

Little existing research is available to help guide music educators teaching 

performance-based music courses at the middle-school level as they seek to effectively 

reduce students’ performance anxiety before a performance.  Through this study, 

potential relationships were explored to help determine whether students who receive 

private instruction on a chosen instrument experience a higher or lower perceived level 

of anxiety compared to peers who do not take private lessons.  Additionally, students’ 

anxiety levels were compared to final performance ratings to examine how anxiety may 

affect students’ performance quality.  Middle-school orchestra students (N=6) were 

asked to complete a questionnaire after a graded solo performance.  Using a four-part 

Likert-type scale, the questionnaire included questions regarding the students’ self-

reported anxiety, preparation, and self-assessment of the performance.  Performance 

experience was gauged by students’ number of years playing an instrument, as well as 

whether students perform outside of school.   
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Analysis of the data indicated a correlation between students’ years of experience 

and the level of preparedness felt before the performance.  Additional correlations, 

although not statistically significant (p>.05), indicated students who take private lessons 

may also experience increased anxiety before a performance.  Additional relationships 

were discovered between students’ years of experience and a decrease in anxiety 

before the performance.  Students with more experience also tend to feel more 

prepared before the performance. 
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CHAPTER 1 
INTRODUCTION 

Introduction and Background 

 All performers, whether professional, amateur, or student, are subject to 

performance anxiety, or ―stage fright.‖  Performance anxiety affects each individual 

differently, and each individual deals with it in different ways.  Even seasoned 

professional musicians may have difficulty dealing with this stress.  Middle- and high-

school-aged students seem to be more often and more severely affected by 

performance anxiety, possibly due to the lack of experience in dealing with the added 

stress of performance, and the lack of technical development of skills to perform at the 

level they believe necessary for a ―good‖ performance (Sternbach, 2008).   

Depending on the individual situation, students may experience positive or 

negative effects on performance when feeling particularly anxious (Ely, 1991).  Some 

individuals thrive on this pressure, and are even able to perform at a higher level than 

usual, particularly those with more playing experience and higher levels of training 

(Hamann, 1982; Hamann & Sobaje, 1983).  For others, anxiety has a negative effect on 

the person’s eventual musical performance.  In fact, some individuals are so severely 

affected with anxiety before a performance that it can be debilitating (Ely, 1991).  

Understanding the effects of anxiety on students’ performance quality is particularly 

important for music educators who work to present public performances that are 

excellent in quality, not only for the total ensemble, but for each individual within the 

ensemble.  Learning ways to control students’ performance anxiety is of paramount 

importance.  Ely (1991) writes, ―to increase the likelihood of achieving outstanding 
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musical performances, we must find ways to control the debilitating effects of anxiety‖ 

(p. 35). 

In middle-school music students, there is often a reaction of extreme nervousness 

before each concert performed throughout the year.  One of the tasks for music 

educators is to help students work through these feelings of anxiety that seem to appear 

immediately before a performance.  Each teacher has developed a mental toolkit full of 

ideas and methods to help students through these situations.  For some teachers, 

simply talking with the students about the anxious feelings may be effective, helping 

them understand that it is completely natural to feel that way.  Others may use humor or 

different visualization strategies.  Teachers may also use examples of personal 

experience to help students understand methods of alleviating anxiety.  Occasionally, 

students’ problems may require the teacher to develop new strategies. 

Often, the first reaction from students experiencing anxiety before a concert is 

expressing that the performance will go poorly.  When talking with the students, the 

teacher can develop an understanding of the situation, and the cause for this attitude 

can often be determined.  More often than not, it seems students react this way 

because they do not feel adequately prepared, either as individuals or for the entire 

group.  Occasionally, the student’s feeling about preparedness is grounded in the fact 

that he or she simply lacks performance experience or has not developed adequate 

techniques because of his or her age.   A lack of personal time practicing the music 

being performed may also be a factor.  For those students feeling inadequately 

prepared, one could reason that giving additional instruction to a student may help to 

alleviate these feelings.   
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While music educators strive to provide opportunities for students to receive 

additional help on their music, there is often not enough time in the day.  Music teachers 

often have multiple schools to service, or may be required to work on large-group issues 

rather than finding time to assist individuals.  There also may be too many students 

requiring the teacher’s assistance with technique to allow the teacher adequate time to 

introduce strategies to alleviate stress for the additional teaching time spent to be 

effective.  In those cases, private instruction from a tutor outside of school is often 

recommended by the teacher, and can be an effective tool for learning music and for 

mastering technique.  Private tutors also can provide additional performance 

opportunities and help students improve technical skills on a musical instrument, which 

may in turn help the student learn to control his or her performance anxiety.   

Purpose of the Study 

Music educators who teach performance-based classes in middle school have 

many roles to play.  It can be difficult to find effective ways to manage all of the tasks 

that must be completed.  One focus of music educators is to produce an effective and 

satisfying performance event.  Students in music ensembles with little performing 

experience may often feel more anxiety than students with higher levels of experience, 

which may affect the quality of the students’ performance.  The purpose of this study 

was to determine the effect that additional instruction from a private instructor may have 

on the level of students’ perceived performance anxiety, and in turn, the effect of anxiety 

on the final performance product. 

Research Questions 

Studies have been conducted to examine the effects of performance anxiety on 

students.  Some researchers have sought to help alleviate the effects, giving students a 
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higher level of comfort while performing, allowing them to potentially perform at a higher 

level.  Hamann (1982) studied performance anxiety in collegiate music students, 

searching for a relationship between a ―subject’s training and ability‖ (p. 80) and 

performance quality under differing levels of anxiety.  While the purpose of this study is 

not to manipulate the performer’s anxiety level, questions similar to those in Hamann’s 

study are raised:  

1. Do students who receive private instruction experience different levels of 
performance anxiety than those who do not? 

2. Does a student’s level of anxiety before a performance affect the final quality of the 
performance?  

Delimitations 

No attempt was made in this study to determine whether students received any 

instruction from teachers (either private instructors or classroom music teachers), peers, 

or parents regarding techniques to help manage anxiety related to a musical 

performance. Additionally, this study did not control for other variables including the 

number of times a student has performed a solo, or how many times a student has 

participated in an adjudicated audition or performance. 
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CHAPTER 2 
REVIEW OF RELATED LITERATURE 

Introduction 

Numerous studies discuss the human response to stress, including several that 

particularly address music performance anxiety.  The focus of many of the studies was 

performance anxiety in music students, and ways in which music educators may be 

able to alleviate the stress levels of students under their supervision.   

The following literature review is divided up into several sections:  an overview of 

the physiological effects of anxiety, studied effects of anxiety on performance ability,  

and methods of managing the effects of performance anxiety. 

Overview of Physiological Effects of Anxiety 

 Stress and anxiety are often considered detrimental to performance, whether 

musical or otherwise.  When confronted with a stressful situation, the brain transmits 

warning signals via the autonomic nervous system as the body prepares for the 

impending threat.  This reaction is referred to as the acute stress response or the ―fight 

or flight‖ response, which triggers certain predictable physiological reactions throughout 

several of the body’s systems.  When performing in front of an audience, performers 

may experience symptoms of this response as the body tries to deal with this perceived 

threat of public performance.   

Upon acknowledgement of a threat, the body reacts with ―an almost instantaneous 

surge in heart rate, blood pressure, sweating, breathing, and metabolism, and a tensing 

of muscles‖ (U.S. Dept. of Health and Human Services).  As Lee (2002) reports, ―an 

awareness of some danger causes fearful thoughts that trigger sweaty palms, dry 

mouth or trembling hands, that, in turn, cause behavioral responses such as missing 
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notes and forgetting words‖ (p.38).  Abel (1990) adds that not only are there the 

physiological effects listed above, but also ―negative cognitions including apprehension 

and fear of making mistakes‖ and a ―decrease in performance quality when playing in 

front of others (e.g. trembling bow hand, memory slips) compared to playing alone‖ 

(p.171). Steptoe (1982) offers similar information.  These are examples of the fight or 

flight response that individuals may face when experiencing performance anxiety. 

Effects of Anxiety on Performance Ability 

 Ely (1991) documented the wide range of reactions in individuals to anxiety when 

performing, both positive and negative.  True, a vast array of the available research 

shows that stress will likely create problems for performers, causing performances to be 

less than stellar (Lee, 2002; Ely, 1991; Sternbach, 2008; Leglar, 1978).  Hamann (1985) 

mentions that some ―research in the areas of anxiety reduction and musical 

performance generally indicates that anxiety should be reduced for a musician to 

perform at his or her optimum level‖ (p. 26). There is some research to the contrary, 

however. 

Against conventional wisdom, there are indications that anxiety may contribute to 

positive performances, or even increased ability levels in some performers.  Hamann 

studied performance anxiety using the Trait-State Anxiety Theory.  Essentially, the Trait-

State Anxiety Theory posits that two types of anxiety exist: one when a person is at rest, 

referred to as ―trait anxiety‖; and ―state anxiety‖ which is ―a deviation from the normal or 

trait level of anxiety or a transitory emotion that can vary from situation to situation‖ 

(Hamann, 1985, p. 26).  An individual with high trait anxiety will experience higher 

increases in state anxiety than one with a low trait anxiety level.  The theory also posits 

that individuals with high-task mastery and high trait anxiety will benefit from increased 
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anxiety states, while individuals with low task-mastery skills and high trait anxiety will 

not benefit from increased anxiety (Hamann, 1982, 1985). 

Hamann (1982) found that individuals with higher levels of experience and ability 

performed ―in a superior manner under conditions of significantly increased anxiety 

states‖ (p. 88).  This gives credence to the assertion that more performing or additional 

practice may help to alleviate anxiety, or at least help to decrease the number and 

severity of errors due to the additional stress of performance.  In addition to showing 

that experienced students tend to perform well under pressure, Hamann (1985) 

discovered that students with ―low trait anxiety and low task-mastery skills performed 

better than individuals with high trait anxiety and low task-mastery skills‖ (p.28).   

Tartalone (1992) compared anxiety between different experience-level college 

students performing a graded jury and found that the peak of anxiety symptoms 

occurred ―approximately six minutes into the performance and decreased steadily 

afterwards‖ (p. 184), and that the more experienced performers had a more gradual 

increase and decrease of heart rate than their less experienced counterparts.  In 

contrast, according to Kokotsaki and Davidson (2003), individuals with more experience 

showed higher levels of anxiety before the performance than during the performance.  

These individuals also seemed to have ―better‖ performances, as anxiety levels peaked 

prior to the actual performance.  Regardless of when the anxiety peaks, the students 

with higher task-mastery appear to perform at a higher level.  Hamann (1985) concludes 

that for students with ―more years of formal or private study, the effects of anxiety tend 

to enhance their performances‖ and ―for musicians with low task-mastery skills, the 

prudent approach would seem to be to undertake more formal training‖ (p.28).  So how 
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can music educators help to ensure that developing musicians (those with low task 

mastery) lower their anxiety levels to reduce the chances of hindering their 

performance? 

Managing Performance Anxiety 

 Music educators are on the front lines in the effort to help students overcome 

performance anxiety.  Several ideas are presented in the literature to assist teachers in 

this task.  Sternbach (2008) suggests that ―one very direct way for music teachers to 

help ease their students’ stress is by cultivating a relaxed, humorous, and extroverted 

style in ensemble rehearsals and lessons‖ (p.43)  Sternbach also advises ways to help 

students directly cope with the feelings of excitement or anxiety—the first feelings of 

fight-or-flight: ―They need to know it’s ok to feel some edge before a performance—

sometimes a lot of edge.  Performing can be a lot more appealing when there is the 

excitement of eager anticipation‖ (p. 45).  Perhaps we can best control performance 

anxiety, or at least understand its origins if we take a trip backward, and re-examine  

childhood. 

Child development and anxiety. Children, particularly elementary-aged students, 

often seem more at ease about performing.  Ely (1991) supposes that performance 

anxiety is at least somewhat a learned behavior, saying ―it seems likely that our 

tendency to experience anxiety when performing in public is learned. Evidence for this 

belief is the fact that young children sing and dance in front of people with no fear 

whatsoever. In fact, most young children get very excited about performing for others. 

They simply love the attention‖ (p.36).  Lee (2002) adds ―public exhibition is natural to a 

child at this phase‖ (p.37).  Lee continues, noting that as we progress through 

adolescence, ―peer acceptance and criticism become more important than self-
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acceptance‖ (p. 37).  Essentially, as we age, we begin to feel anxiety as peer pressure 

and the desire to ―look good‖ overtakes our childish excitement to perform.  We begin to 

look at the audience as a potential threat, an enemy.  Perhaps a way of eliminating or 

controlling the effects of this stressor is to develop ―an attitude of appreciating and 

embracing the audience, instead of ignoring or fearing it‖ (Lee, p.37).  Becoming more 

accustomed to the performance situation through structured performance opportunities 

may be helpful to students. 

Increased performance opportunities. Kirchner (2005) and Petrovich (2004) 

advocate frequent performances, including authentic simulations of performances to 

help students prepare for ―real‖ performances.  Petrovich promotes a progressive 

system of performances, starting small and very low-key, and progressively moving to 

more difficult situations which more closely resemble the final performance situation.  

Offering the students positive performance opportunities also appears to help.  After a 

performance in a master-class, for instance, students should be ―evaluated with an 

emphasis on positive, as well as negative, feedback, with attention to the students’ 

interpretation of the feedback‖ (Petrovich, 2004, p.26).  Petrovich cautions that some 

students may misinterpret any feedback as negative, despite a teacher’s intentions to 

provide constructive comments to help improve performance.  Providing students 

simulated, yet authentic performance opportunities may lead to reduced anxiety when 

the actual performance time comes.  Orman (2003) used virtual reality technology to 

simulate stressful performance situations in a study with collegiate music students.  

Each student was exposed to a series of virtual performance situations to determine 

how exposure to these virtual environments would affect the subject’s measured stress 
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levels.  Orman discovered that once subjects experienced the same performance 

situation twice, heart-rates and perceived anxiety levels decreased.     

Coping with performance anxiety.  Several authors and researchers have 

examined coping strategies to assist in the management of performance anxiety: using 

different relaxation techniques (Alexander Technique, deep breathing, etc.); 

visualization; positive imagery and positive thinking; and cognitive therapy (Ely, 1991; 

Kirchner, 2005).  Many of these ideas can be used effectively by teachers in the 

classroom.  For instance, teaching students to effectively visualize a performance may 

allow them to mentally prepare for the performing environment.  Kirchner encourages 

students to not only visualize the performance of an individual work on a program, but in 

fact the entire program from start to finish.  She writes, ―this process may include 

walking on the stage, sitting down at the piano and composing yourself, playing through 

the program, having the audience favorably acknowledge the performance and walking 

off the stage‖ (Kirchner, 2005, p. 32).   

Effects of practice on anxiety.  Despite having the best of intentions, teachers 

are sometimes even to blame for their students’ feelings of anxiousness, even when 

trying to alleviate those anxious feelings.  Taborsky (2007) summarizes that ―student 

musicians are often told that they will not feel the stress and anxiety of a performance if 

they are well prepared on a given piece of music‖ (p. 15).  Given the conclusions made 

by Hamann after his studies in the early 1980s, some evidence supports that thought.  

Perhaps the big push for additional practice may add a level of stress that may not help.  

It may instead negatively affect the students’ eventual performance.    Additionally, the 

way a student practices or one’s attitude while playing may affect his or her anxiety level 



 

19 

(Dews, 1989).  Sternbach (2008) warns that ―excessive self-criticism in practicing can 

be a predisposing factor for performance anxiety‖ (p.44).   

Ely (1991) reminds us that ―it is a good idea to distribute your practicing over a 

period of time rather than cramming hours of work in the last few days‖ and to ―try to 

practice the music the way you will be performing it, even though you are not giving a 

public performance‖ (p. 39).  Sternbach (2008) points out that ―musicians are taught to 

be highly self-responsible‖ (p. 44).  Because of this, students may end up over-

practicing, and possibly setting a student up for additional self-blame that will affect later 

performances, ―even when circumstances in a performance are outside the performer’s 

control‖ (Sternbach, 2008, p. 44).  Part of the responsibility of music educators is 

instructing and coaching students on practicing techniques that may help them learn 

their music without undue stress.   
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CHAPTER 3 
METHODOLOGY 

Design 

This study was a non-experimental descriptive study.  The study took place during 

district Solo and Ensemble Music Performance Assessment in November of 2009.  The 

population consisted of seventh- and eighth-grade students from several middle schools 

within the district.  Participants were asked to complete a questionnaire after their 

performance.  The questionnaire focused on several points: 

 Grade level 

 Length of study on instrument 

 Participation in private lessons 

 Participation in performances other than school 

 Anxiety level before and after performance 

 Student’s perception of preparedness and performance quality 
 

Questions regarding anxiety, preparation and performance quality were measured using 

a fully-anchored four-point Likert-type scale.  In addition, final adjudicated scores from 

the students’ performances were collected to allow comparison with data collected from 

the questionnaires.  

Procedure 

Principals of middle schools selected to participate were contacted via email 

inviting them to take part in the study.  Nine schools were chosen randomly from a total 

of sixteen in the district, and did not include the researcher’s own school.  Of the nine 

schools selected, four responded by the deadline with willingness to participate. From 

the four participating schools, parent consent was received for six students, all of whom 

elected to participate in the study.  Parent consent and student assent forms are found 

in Appendix A. The students who took part in this study all performed solos at a solo 
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and ensemble assessment in the district.  Once the students finished their 

performances, they were given questionnaires.  The form included questions regarding 

the students’ self-reported anxiety, preparation, self-assessment of the performance, 

and private instruction; and questions about performance experience.  Regarding 

anxiety levels, students were asked to rate both the level of anxiety before the 

performance and the level of relaxation after the performance.  Performance experience 

was queried via students’ number of years playing an instrument, as well as whether 

students perform outside of school.   
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CHAPTER 4 
RESULTS  

Of the six students, three students reported that they receive private instruction; 

three do not.  The students’ range of experience runs from only two years of playing to 

over four.  Two of the students perform in ensembles outside of their school 

responsibilities.  Most of the students felt prepared for their performances, and all but 

one student felt that they played well on their solo.  When asked Question 1, ―before the 

performance, how nervous did you feel‖, scores ranged from 1 (not at all) to 3 (very 

nervous), with a mean score of 2.33.  Student responses to Question 2, which gauged 

relaxation after the performance, elicited responses ranging from 2 (a little bit) to 4 (very 

relaxed), with a mean of 3.00.  Student responses to Question 3 regarding preparation 

included responses ranging from 3 (prepared) to 4 (very prepared).  Question 4 was a 

self-assessment of performance quality, with scores ranging from 2 (I did OK) to 4 

(almost perfect).  Means for Questions 3 and 4 were both 3.33.   

Table 4-1.  Descriptive statistics of students’ responses (N=6) 
Question How nervous pre- 

performance 
(1-low, 4-very) 

How relaxed post-
performance 
(1-low, 4-high) 

How prepared 
(pre-performance) 
(1-low, 4-high) 

Performance self-
assessment 
(1-low, 4-high) 

Mean 2.333 3.000 3.333 3.333 

St. Dev. 1.033 0.894 0.516 0.816 

 
The data was analyzed to help determine possible relationships between students’ 

performance anxiety and how much additional experience or instruction students 

received.  Analysis, showed a positive correlation (r=.875, p=.022) between the 

students’ years of experience and the level of preparedness a student felt before the 

performance.  The remaining data failed to show statistically significant results, although 

some relationships were discovered.  There was an apparent correlation, for instance, 

(r=.707, p=.116) between students who take private instruction and a higher level of 
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self-reported anxiety before a performance.  There was no correlation between 

students’ participation in private lessons and how relaxed they felt after the 

performance, or how well prepared they felt they were for the performance.  There was 

a weak (r=.447, p=.374) correlation of students who take private lessons and a positive 

reaction to the performance quality. 

Students with more years of experience tended to be less anxious before the 

performance (r=-.688, p=.131), and to be more relaxed afterward (r=.650, p=.163).  

Students who felt more prepared on the music also appeared less anxious before the 

performance (r=.625, p=.185.  Analysis of data from the standpoint of performing 

experience outside of school did not show any significant correlations to students’ 

anxiety, feelings of preparedness or positive performances.    

Table 4-2. Correlations: Private instruction and years studied with anxiety 
beforeperformance, relaxation after performance, preparation, and self-
assessment (N=6) 

Question Anxiety pre-perf. Relax post-perf How well prepared Self-assess quality 

Variable r p r p r p R P 

Private 0.707 0.116 0.000 1.0 0.000 1.0 0.447 0.374 

Years -0.688 0.131 0.650 0.163 0.875 0.022 0.079 0.882 
 

All adjudication scores were equal for each of the six students.  Each student 

received a rating of ―Superior,‖ the highest rating available for a solo.  As the scores 

were all identical, no correlation could be calculated when using the score data.  
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CHAPTER 5 
DISCUSSION OF RESULTS 

Discussion 

Given the small sample size, the results of this study are, for the most part, not 

statistically significant.  The results do, however, give some insight into the middle 

school music student’s reaction to performance anxiety.   

There was no decisive, statistically significant answer to the first research 

question, although the data did indicate the possibility of a higher feeling of anxiety for 

students who take private lessons.  Within the study population, students who received 

private instruction reported they were more nervous than those who did not take private 

lessons.  This does not seem to agree with conventional wisdom.  It would seem that 

the additional preparation and experience gained through private instruction would help 

decrease anxiety, not increase it as was seen in the study.  Perhaps the students felt 

that the expectations of others (teachers, peers) may be higher since they receive 

additional instruction compared to other students, which in turn may increase the 

perceived anxiety level before performance.  Alternately, through increased, in-depth 

learning, they may simply become aware that they don’t necessarily know everything 

they need to in order to perform.  Kokotsaki and Davidson (2003) found similar results 

with collegiate music students with differing experience levels.  Hamann (1985), too, 

found that more experienced students with higher anxiety levels tended to have better 

performances.   

The second research question focused on whether performance quality was 

affected by anxiety.  No correlation was found, either in students’ self-assessment after 

the performance or in the adjudicated scores, as all six students received identical 
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scores.  The scoring system used for solo performances at solo and ensemble 

assessment uses a five-point grading scale that is somewhat subjective in nature.  In 

addition, there was no way to control whether one adjudicator listened to all six 

participants, or that the material performed was consistent or level-appropriate for the 

students.  This may explain the fact that all six students received the same score on the 

performance, although there may be significant performance quality differences for each 

student.   

Using the data collected, there may be a relationship between the number of years 

a student studies an instrument and the decrease in anxiety levels the student feels 

both before and after a performance.  This indicates that private instruction and 

experience may not have the same effect on anxiety.  Additionally, it appears that as a 

student gains experience, he or she may gain confidence in his or her performance 

preparation.  Along with ensuring that students continue to participate in music courses, 

encouraging students to participate in groups outside of school may help to build a 

student’s experience level, and in turn, help students gain confidence in future 

performances.   

Implications for Music Educators and Future Research Questions 

The initial idea for this study came from the realization that there was no published 

literature that dealt with performance anxiety in middle-school or even high-school 

music students.  The literature is full of studies examining a population of collegiate or 

even professional musicians.  Any data from younger populations is anecdotal.  As the 

research progressed, and the research questions developed, an interest in exploring a 

relationship between students’ performance anxiety and performance quality also 
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emerged.  Although all of these things were examined, based on the results of this 

study, there appears to be a need for future exploration.   

For instance, it would likely be more useful to music educators to attempt this 

study with a larger population.  Future studies may be able to better control the 

adjudicator variable as well as ensuring the students all perform the same material, 

thereby avoiding adjudicator bias in the scoring system.  It may be interesting to 

examine the relationship between experience and anxiety more fully, perhaps with a 

longitudinal study tracking students through middle and high school.  The middle-school 

students who received additional instruction seemed more nervous before the 

performance than those who do not.  It would be interesting to examine this more fully 

to determine why this is the case. 

Although statistically there is not much significance to the data, there is a great 

deal of ―practical‖ significance to the results of this study.  Educators are always 

searching for more ways to help students in their pursuits of excellence.  All of the 

stronger correlations had very low probability values, although most were above the 

p=.05 test of statistical significance.   This shows there is some significance to the 

results, at least within this small sample size.  For instance, the relatively strong 

negative correlation between students’ years of experience and level of anxiety felt 

before the performance does suggest that students will begin to feel less anxious as 

they gain experience performing.  Additionally, the data suggests that students who felt 

more prepared tended to feel less anxious before the performance, leading to the 

conclusion that the more prepared a student feels, the less anxious s/he may feel. 
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Music educators may be able to apply this data to classrooms by encouraging 

students to continue with diligent preparation before a performance, or by being sure to 

tell students that the feelings of anxiety may get better the more they perform.  While 

encouraging students’ participation in private instruction does not appear to help with 

anxiety, it may continue to be a valuable resource for classroom music teachers in 

certain circumstances.  Future research questions and study topics could include: 

 Replication of the study utilizing a larger population 

 A longitudinal study exploring middle- and high-school students’ performance 
anxiety as students gain experience 

 Do students who receive private instruction feel more anxiety, and what is the 
cause of this phenomenon?
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APPENDIX A 
IRB APPROVAL AND CONSENT FORMS 
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APPENDIX B 
QUESTIONNAIRE 

 
Survey Questionnaire   
Please answer the following questions on this paper.  You may write on this page.  You do not 
need to answer any questions you do not want to.     
 
Section I  
 
Name:       
 
School:       
 
Grade:     
 
ID# (on index card)    
 
Do you take private lessons outside of school?   Y / N 
 
How long have you played your instrument?(years)   1       2       3       4       more than 4 
 
Do you perform in any other groups outside of school?  Y / N    (i.e. youth orchestra,  

church orchestra, etc.) 
 
Section II 
Circle the most appropriate response 
 
1)  Before your performance, how nervous did you feel? 
 

1 2 3 4 
Not at all A little bit I was nervous I was very nervous 

 
2) Right after your performance, how relaxed did you feel? 
 

1 2 3 4 
Not at all A little bit I was pretty relaxed Very relaxed 

 
3)  How prepared did you feel you were for your solo performance? 
 

1 2 3 4 
Not at all Somewhat 

prepared 
Prepared Very prepared 

 
4)  How well do you feel you performed your solo? 
 

1 2 3 4 
Not well I did OK I played well Almost perfect 
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