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Abstract 
 

Despite the fact that most music educators have minimal formal training in reading education, 

there is an increasingly common expectation to show proof of reading instruction in the general 

music classroom.  The purpose of this Capstone project was to explore opportunities to 

incorporate shared reading into the lower elementary general music classroom through existing 

classroom resources.  This project explored the use of the already-present classroom library to 

incorporate shared reading in kindergarten, first, and second grade music classes through musical 

learning activities relevant to the content of the read-aloud book.  This resulted in the creation of 

a lesson plan template that is easily adaptable for various types of musical activities that are 

aligned to the National Core Music Standards (PreK-8), including performing, creating, and 

responding.  All these activities begin with reading aloud a classroom book and then engaging in 

a musical activity that can accompany the book.  Additionally, the project includes a chart with a 

sample classroom library with book titles, authors, DRA levels, and total read-aloud time and 

three sample completed lesson plans for use in the lower elementary grade levels. 
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Incorporating Shared Reading into the Lower Elementary Music Curriculum:  

 A Cross-Curricular Guide 

 It is common knowledge that reading skills influence all other subject areas in education 

since reading is required in nearly every aspect of adult life (Darrow, 2008; Hall, 2014).  In the 

public school system of the United States, a strong emphasis on reading has been in place for 

many years.  For elementary general music teachers, there is often much pressure to incorporate 

reading and writing skills into classroom music activities; however, since their training is in 

music education, they have often been taught very little about methods and skills for reading 

education (Hall & Robinson, 2012; Cardany, 2013; Hall, 2014). How can music teachers teach 

supplemental reading skills in the music classroom with minimal professional development in 

reading and with limited resources? 

 Many studies have been conducted in the past to explore the influence or correlation of 

music education with general reading skills. Many of the research studies that were reviewed 

referenced Butzlaff’s (2000) analysis.  Butzlaff’s analysis was of twenty correlational studies and 

six experimental studies that reflected on the relationship between scores on standardized reading 

tests and the study of music.  The analyzed studies included the number of students studied, the 

size that the effect of music training seemed to have on reading scores, the type of musical 

program or training in which the students participated, and which reading assessment the 

students were given.  Butzlaff’s analysis showed that in the twenty correlational studies, music 

students had much higher standardized reading test scores, but there was no consistency to claim 

effects on the six experimental studies that had been performed.  Butzlaff called for more large-

scale experimental studies with fewer errors to provide further evidence for the correlation or 

causation of music training effecting reading skills. 
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 In 2010, Telesco outlined several studies and called for more studies about the 

relationship between music and literacy as well, in hopes that with proof of positive causation, 

music teachers would purposefully include literacy education in their music classes, which in 

turn would positively impact students in both reading and music skills.  Telesco discussed a 1993 

study that is often referred to as the “Mozart Effect,” that has been regularly incorrectly cited as 

proof that music instruction increases intelligence.  Telesco argued that since the “Mozart Effect” 

study did not actually prove that music instruction increases intelligence, proof of the causation 

would be beneficial to advocate for music in schools, especially since reading scores of 

American students were alarmingly low in comparison to students of similar ages in other 

countries. 

 Both Butzlaff and Telesco referenced a few historical studies that studied the relationship 

between music training and reading skills.  Barwick, Valentine, West, and Wilding (1989) gave 

sixteen students, eight male and eight female, ranging from seven to ten years old a musical 

aptitude test and compared the scores to the students’ IQ scores and scores from a reading test. 

The researchers concluded that reading skills and musical abilities were related because the 

students with higher scores on the IQ and reading skills tests also scored higher on the musical 

aptitude test.  

In 1993, Gregory and Lamb studied the relationship between a student’s ability to hear 

phonetic differences in sounds and a student’s ability to discriminate between same and different 

musical patterns and the subsequent relationship to the student’s reading ability.  The subjects for 

this were eighteen British first graders, and the results indicated that understanding the difference 

between musical sounds is related to the amount of musical training the child has received, but 

the influential factor is the ability to hear the differences between pitches.  The results indicated 
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that the ability to hear the differences between musical patterns correlated positively with the 

student’s ability to hear differences in phonetic sounds, and that both abilities require finely 

tuned aural skills. The researchers determined that there was a need for a study to determine if 

enhancing awareness of differences in phonetic sounds would correlate with enhanced awareness 

of musical changes. The authors assumed that finding the correlation between the two would 

create a positive position for advocacy of music education, as it would imply that music 

education could naturally enhance reading skills.   

Lucas and Gromko (2007) referenced the study by Gregory and Lamb (1993), coming to 

similar conclusions but through using different tests.  Lucas and Gromko studied their hypothesis 

that since learning to read is dependent on connecting certain sounds with certain images and 

distinguishing between both the images and sounds, then music instruction that is designed to 

teach discrimination between musical patterns could teach students to apply the same 

discriminatory skills when reading. The researchers studied 27 first grade students from an 

American rural elementary school, and they discovered that scores between the musical aptitude 

test and the reading assessment were significantly correlated, as Gregory and Lamb had 

previously stated using different assessments. 

A study by Darrow, Register, Standley, & Swedberg in 2007 was conducted to determine 

if music education can improve reading skills of students with special needs, specifically those 

with a Specific Learning Disability (SLD).  The researchers developed a music curriculum to 

target reading comprehension and vocabulary with second graders over a four-week period in 

two public schools in the southeastern United States.  SLD students were placed in a treatment 

group, while regular-performing students were placed in treatment groups and control groups. 

After implementation of the reading-based music curriculum, the students in both the control 
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group and treatment groups had significantly improved, although the improvement was more 

significant for the students in the treatment group. 

 In 2010, Douglas and Williatts studied the correlation between students with high rhythm 

abilities and their reading skills under the hypothesis that if students could improve their 

rhythmic skills, their reading skills would also be improved.  The participants were 78 eight-

year-old students. Results showed that there was a positive correlation between students with 

higher rhythm abilities and better reading skills, and dyslexic students with lower reading skills 

tended to perform more poorly on rhythmic skills as well.  The researchers indicated that training 

in music, specifically training in rhythm and steady beat, might be an effective strategy for 

assisting children with reading difficulties.   

Based on the research from Douglas and Williatts, Slater and Kraus (2013) conducted a 

study with first and second graders over one year of musical training to discover how basic 

steady beat skills could be shaped by musical training to test if improvement in steady beat skills 

would correlate with an improvement in reading.  After one year of music instruction, students 

improved in their ability to keep a steady beat, making fewer mistakes than the students in the 

control group (who received no music training over the year period).  The authors concluded that 

there may be a connection between musical training and improvement in literacy, but they did 

not assess the students’ literacy growth, citing the study of both literacy growth and musical 

growth as a possible future study. The authors stated that if students can improve rhythmic skills, 

which correlate with reading performance, then their reading skills may naturally improve with 

musical training, and they called for future studies to examine the possible correlation or 

causation. 
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 In 1998, Wallick studied 148 fourth grade string students who were removed from 

general classroom activities in a public Ohio school weekly for string instruction and 148 fourth 

grade non-string students. The string students were matched with non-string students of similar 

academic abilities and socioeconomic backgrounds. Wallick studied the differences in scores on 

the Ohio Proficiency Test before the year of string instruction and the scores after the year of 

string instruction. Results showed that while there was no significant statistical difference in 

writing and mathematics between string students and non-string students, there was a statistically 

significant difference in favor of string students in both reading and citizenship skills. Wallick 

stated that being pulled from class for music instruction not only did not hinder the students in 

their academic performance, but it seemed to positively impact their scores.  

Citing Wallick’s study, Corrigall and Trainor conducted a study in 2011 that tested 

whether the length of time children took music lessons was associated with word decoding and 

reading comprehension skills.  The researchers studied 46 children, 35 girls and eleven boys, 

between the ages of six and nine years, and cited the number of years of music lessons the 

students received and their reading scores on standardized assessments.  While the study did not 

show significant statistical evidence that length of music training positively affected decoding 

skills, after administering a pitch and rhythm discrimination test, results revealed that the length 

of music training did seem to correlate with reading comprehension scores. 

 Studies have not been able to determine causation between music learning and reading 

skills. Darrow (2008) stated, “While the summarization and comparison of skills required for 

both literacy reading and music reading make music and reading a natural fit, there is not yet a 

significant amount of evidence to glean why or how this transfer of learning may occur” (p. 33).  

Despite this lack of evidence, it is nonetheless prudent for music teachers to consider ways to 
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incorporate cross-curricular reading skills in the music classroom.  There are several studies that 

indicate positive effects of curricular integration between general classroom studies and music 

studies.  Baker (2013) defined art integration as “learning core content subjects (math, reading, 

language, science, social studies) through the arts (drama, dance, music, visual arts)” (p. 1).  

Baker conducted a pilot study of the use of the arts to contribute to cognitive and intellectual 

growth in children through their core academic subjects.  The author collected fieldwork and 

observations in classrooms in a kindergarten through eighth grade school in North Carolina over 

a period of two months with 371 students.  Results showed that art integration significantly 

increases cognitive skills and positively impacts development.  Results also showed that 

integrating subjects teaches students that the subjects are connected and improves their 

interdisciplinary thinking skills. The author’s conclusion was that methods of instruction can be 

“guided by thematic objectives interwoven with the arts to yield rich and complex forms of 

learning for children that promote conceptual and intellectual development through the 

interrelatedness to overall instructional concepts and objectives” (p. 13-14). 

 Trinick (2011) wrote about the use of song to promote language learning.  From the 

viewpoint of using music in the general education classroom, the author stated that songs are 

valuable tools for literacy learning because “for children, singing is a form of personal and 

cultural expression, evoking emotional responses, telling stories, and creating a sense of 

belonging and well-being” (p. 5).  The author mentioned that songs can be useful to teach many 

things, such as colors or parts of the body, and songs can express cultural values or tell stories 

with metaphors and imagery, which develops language knowledge. The author also stated that 

songs could be used to trigger memory, making them useful in the classroom for transferring 

necessary memorized knowledge. 
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 In 2013, Miller conducted a cross-curricular experimental action research project where a 

general music teacher and a fifth grade classroom educator integrated all subjects including 

music into a unit to study student engagement across the subjects.  The study focused on five 

areas of connections among the arts and core subjects, including similar topics, related skill sets, 

similar concepts, higher-level thinking skills, and pedagogy.  The study was performed over two 

years with nineteen fifth grade students mostly from the lower middle class from a small 

community of about 10,000 people.  Results indicated that students were more interested in both 

subjects, their efforts toward their work and their achievements both improved, classroom 

behavior improved, and it resulted in a positive collaborative working experience with another 

teacher. Both teachers felt that they learned more about teaching from the other person’s skills, 

and the author was encouraged to go more in-depth in musical skills because it was observed 

from classroom activities that the students were capable.  The author stated that there was 

improvement in all five of the connection areas that were studied. 

 Darrow (2008) discussed that reading skills could be easily incorporated with music 

skills, but there was little research background in opportunities for collaboration between reading 

teachers and music teachers. Hall & Robinson (2012) discussed the connections between music 

and reading, and they stated that the subjects share several key instructional techniques.  These 

included phonemic awareness, which is the ability to identify and distinguish the sounds within 

words; phonics, which is the ability to connect the sounds of words with the images that 

accompany them; fluency, which is the ability to read quickly and accurately; vocabulary, which 

is understanding key words within a subject; and comprehension, which is the ability to 

understand what one has read. Hall and Robinson argued that using these techniques, music 

teachers could more naturally incorporate reading into the music classroom. 
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Shared Reading Studies 

 In an attempt to find ways to incorporate reading and writing skills into the music 

classroom without any professional development in the area and without a budget or time to 

purchase materials, I realized that a classroom library is often full of music-related books that 

can be easily incorporated as read-alouds (also known as shared reading).  Shared reading is 

defined by the U.S. Department of Education in the What Works Clearinghouse Intervention 

Report in 2007 as “a general practice that adults may use when reading with children and is 

intended to enhance young children’s language and literacy skills” (p. 1) and “a general practice 

aimed at enhancing young children’s language and literacy skills and their appreciation of 

books” (p. 1). According to What Works Clearinghouse reports, shared reading improves early 

reading and writing skills and implies statistically significant potentially positive effects in 

phonological processing, which is the ability to process the sounds that are contained within a 

word.  Shared reading is considered a vital part of early childhood reading instruction and is 

often part of the daily curriculum for elementary classroom educators in primary grades. 

 Several studies have been conducted to determine the impact of shared reading on young 

students.  In a 1996 dissertation, House-Walters stated that “read aloud…is establishing itself as 

a cornerstone of literacy development” (p.16).  The author studied shared reading practices in 

eight first grade classrooms in six schools over a twelve-week period. The teachers were 

instructed to keep a log of the books that were read to students and to collect three writing 

samples to represent the class’ average performance.  The study suggested that most teachers in 

primary grades read to children regularly, and teacher individual philosophies seemed to affect 

the quality and variety of reading.  The study also suggested that the amount of shared reading 

performed in the classroom and the quality to which it was performed can also impact young 
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children’s writing skills, stating that “read aloud…exposes a child to new ideas and words, it 

builds a child’s experiences, and it promotes a child’s understanding of the basics of story 

construction and the written language of books” (p. 14). 

 In 2012, Piasta, McGinty, and Kadervek studied the effects of Project STAR (Sit 

Together and Read), a program in which teachers read books aloud to students with specific 

instructional techniques to help them focus on the print instead of just the pictures, which in turn 

develops print recognition, or the ability to recognize the shapes of letters and combinations.  

The study participants were preschool students in 85 preschool classrooms, and it consisted of 

three study groups: a high-dose intervention group, a low-dose intervention group, and a 

comparison/control group.  The researchers found that students who received more shared 

reading time had significantly higher early literacy skills in reading, spelling, and comprehension 

than those in lower-dose groups. 

 In a similar study with four to five year old preschool children, Gallingame (2009) chose 

to evaluate a curriculum of structured, comprehensive vocabulary instruction during shared 

reading time in both a short term time period and a long term time period.  The study found that 

strategies used during shared reading greatly affected the vocabulary learning in students, and 

that long-term intervention had a much more lasting positive effect on student vocabulary.  

Additionally, the author noted that continual shared reading through primary education was 

likely as important for long-term vocabulary growth as it is for preschool students. 

 The literature related to shared reading also stated the importance of at-home read-alouds 

with the child’s parent before attending school.  Sim and Berthelsen (2014) reviewed the effects 

of shared book reading by parents with four to six year old children in a home environment.  

Parents were directed to read books aloud three times per week to their children using specific 
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strategies of dialogic reading and print referencing in which the parents received training.  The 

children were randomly placed in groups according to the types of strategies their parents were 

instructed to use, including a control group with no specific strategies, a dialogic reading group, 

and a dialogic reading with print referencing group.  Results indicated that children in the 

dialogic and dialogic print referencing groups significantly improved in both their expressive 

language and vocabulary skills.  The authors stated from their own previous research that shared 

reading showed to improve student expressive language, which improved all oral skills, 

vocabulary growth, and later success in reading and other academic areas. 

 The three previous studies related to shared reading were conducted through an 

established curriculum with trained teachers/parents and strategies. Kindle (2010) sought to 

examine how teachers with little professional development in shared reading used effective 

means of incorporating vocabulary development in shared reading time, including strategies such 

as questioning, labeling, and context.  The study was performed with four elementary teachers 

who had not received professional development specific to shared reading instruction.  The 

results showed that different teachers were significantly varied in their types of strategies and 

occurrences of strategies, and that the types of strategies varied in effectiveness.  The author 

suggested that some typically observed instructional strategies actually detracted from 

vocabulary learning, mostly due to the teacher speeding through the vocabulary instruction 

because of time constraint or poor student behaviors. 

 In 1998, Christensen studied patterns of student participation during the read-aloud time 

and the literature dramatization in six multicultural first grade students, two of whom were 

English Language Learners, over a sixteen-week period to determine if patterns of participation 

improved due to the type of read-aloud.  Results indicated that all students, and especially the 
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English Language Learners, increased their overall quantity and quality of participation, and that 

all six subjects had a significant increase in verbal participation for the literature dramatization, 

which the author speculated was likely due to the higher level of participation in the 

dramatization over a standard read-aloud. 

 Only one study was found that was directly related to music instruction and shared 

reading.  In 2006, Cornett published an article discussing the use of integrating the arts with 

general classroom instruction. After a discussion of activities in a school that has committed to 

integrating the arts into every core curriculum subject, Cornett made strong arguments about the 

possible effects of regularly integrating music and the arts into the core curriculum. In 

referencing schools that have chosen to integrate the arts completely into the general education 

curriculum, Cornett said, “Teachers believe drama, dance, music, and visual art should be 

integral to literacy instruction because they are essentially means of constructing meaning” (p. 

2).  The arts are a primary way to communicate, and since the arts and literacy are both based in 

an understanding of meaning, they are naturally related.  Cornett said, “The meaning-focused 

nature of the arts can combine with their instructional and motivational power to magnify the 

effects of daily read-alouds” (p. 3). Recognizing the obvious relationship between literacy and 

music, Cornett said, “Most important are the unique cognitive, affective, and social contributions 

the arts make to learning” (p. 2). 

Summary 

 While it is not contested that reading education is vitally important for a child’s success 

in life (Darrow, 2008; Hall, 2014), there is a need, as stated by Telesco (2010), to continue to 

study the relationship between music education and reading skills until there is proof of 

causation that music education positively influences reading skills, so that a statement of the 
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importance of music education can be similarly accepted.  Many researchers (Butzlaff, 2000; 

Corrigall & Trainor, 2011; Lucas & Gromko, 2007; Wallick, 1998), have found a relationship 

between musical skills and reading skills, although the specific cause of the correlation remains 

to be determined.  With an understanding of the obvious importance of reading instruction, a 

school-wide goal has been applied in my district: “Every student, without exception or excuse, 

will be proficient or advanced in reading, writing, and math,” (S. Binegar, personal 

communication, August 21, 2013) and it is expected that all teachers, regardless of type of 

position, are working with students toward that goal. Cardany stated, “Music teachers are 

charged with the task of aligning standards for other subjects to their music content. The 

expectations are clear: music teachers must demonstrate how music objectives and experiences 

relate to other subjects’ standards and create experiences that provide continuity within and 

across subjects” (p. 36). 

 With budget cuts occurring all over the United States, and with music education 

programs often among the first areas to be considered for cuts, music teachers may be more 

likely to retain their positions with definitive proof that reading education is occurring in their 

classrooms. However, some music educators are apprehensive about incorporating music and 

reading into their classrooms (Hall & Robinson, 2012).  Some music teachers are concerned that 

incorporating reading activities into their classrooms will result in a loss of important music 

instructional time in lieu of reading skills (Hall & Robinson, 2012) or that they will be seen as 

enhancers of reading instruction rather than specialists of an important subject that can stand 

alone (Hall 2014). Cardany (2013) warned music teachers to be cautious about the percentage of 

their curriculums that they are choosing to align with the English Language Arts (ELA) Common 

Core standards, as too much incorporation will result in less music instruction and more reading 
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instruction. Cardany suggests instead that music teachers should align their curriculums first to 

music standards and then find ways in which ELA can apply afterward, which should happen 

naturally, as music and reading both require reading, writing, speaking and listening skills, and 

language, which are the four primary strands of the ELA standards. However, Trinick (2011) 

made the argument that music is valuable both for music’s sake and as a springboard for learning 

other skills. Both “fulfill different functions within the musical sphere of music education and 

are neither opposing nor complementary – just different means to different ends” (p. 6). In other 

words, using music to teach reading does not take away from the value of music as a stand-alone 

subject; instead, it enhances its value and results in better-educated children. 

 The apprehension that music teachers feel is also related to their lack of professional 

development or training in reading.  Darrow (2008) stated that music lessons are most effective 

when they are purposely and expertly designed to include activities which enhance reading skills, 

but according to a study by Hall (2014), only half of colleges require a reading course for an 

undergraduate degree in music education, and of those, 90% of the courses are offered through 

the school of education, resulting in little opportunity for future music educators to receive 

techniques for incorporating the two.  In the same study, music education professors were asked 

about their philosophies of incorporating music and reading in music courses, and only 64% 

believed that reading should be incorporated into music learning at all. With little support for 

cross-curricular teaching in undergraduate courses and with little or no professional development 

funds, music educators are tasked with the difficult situation of creating meaningful lesson plans 

in an area in which they have not been, and likely will not be, taught formally. 

 In working toward the goal of proficient or advanced students in reading, writing, and 

math, music teachers can consider using shared reading from their existing classroom libraries in 
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the music classroom.  Though a cornerstone of the daily curriculum for most elementary school 

classrooms (House-Walters, 1996), shared reading has not held a prevalent presence in general 

music classrooms or in music educator training programs.  This is unfortunate, as several studies 

provided evidence that shared reading in the general education classroom positively impacted 

student literacy, vocabulary, verbal skills, and writing skills (Piasta, McGinty, & Kadervak, 

2012; Gallingame, 2009; Kindle, 2010; Christensen, 1998; Sim & Berthelsen, 2014). If shared 

reading can do so much to improve reading skills, it should be part of the general music 

curriculum as well. 

 An important reason to consider shared reading in the music classroom is the evidence of 

positive effects on students who learn across the curriculum instead of compartmentalizing 

different subjects.  Baker’s (2013) and Miller’s (2013) studies have shown that teaching students 

to make connections between disciplines instead of compartmentalizing them can improve 

higher-level thinking and meaning-making.  Incorporating music into a shared reading activity 

could encourage students to think more critically about the meaning behind stories and to remain 

engaged for longer in the skill or task (Cornett, 2006). 

 Even with evidence provided by Cornett of the excellent uses of music with shared 

reading, there is a need for templates for lesson planning that will allow teachers to easily adapt 

books for simultaneous shared reading and musical skills learning.  These templates for creating 

25-minute music lessons using classroom books and shared reading can be incorporated for a 

much lower expense than purchasing an entire curriculum or attending several training sessions, 

and many music teachers already have classroom libraries from which they can choose 

appropriate books.  For those who do not have classroom libraries, the school library often 
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contains excellent rhyming, song-based, or rhythmic books at appropriate reading levels for 

young children that could be borrowed and used during music classes. 

 The purpose of this Capstone Project was to create a template lesson plan for using 

classroom books for simultaneous shared reading and musical skills learning.  Specific research 

questions include: 

1. What musical skills can be taught and supplemented through classroom books and shared 

reading? 

2. Using knowledge about effective reading and listening skills, what would be a 

meaningful lesson plan template for incorporating classroom books into the music 

classroom? 

3. How would this template appear if employed in a sample lesson? 

Method 

 My first research question related to the musical skills that can be taught and 

supplemented through classroom books and shared reading.  I began by studying the National 

Core Music Standards (2014) for kindergarten, first, and second grades.  The new standards 

include three major core standards: creating, performing, and responding, all of which I believed 

could easily be incorporated by reading classroom books.  Lamme (1990) mentioned the use of 

musical theme teaching, which is using the theme or content of the book to serve as the basis for 

a lesson.  Lamme gave several suggestions for categories of books to use for music instruction, 

including stories about musical performances; music for personal enjoyment; and creative 

activities such as writing lyrics or setting music to rhythmic phrases, for example, jump rope 

rhymes or hand games; music and dance; and music in nature.  While the specific content in the 

article was rather outdated, it served as a springboard for incorporation of my own ideas using 
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my classroom books.  It occurred to me that students could easily create new verses for a folk 

song that was illustrated through a classroom book, or students could create musical sounds on 

classroom instruments to accompany the mood of the book.  Additionally, students could create 

by composing a musical tune for a rhyming story.  Students could perform any of their creations, 

or they could perform by singing the refrain or parts of the verses if the book was an adapted folk 

song.  Students could act out any of the musical stories as part of arts performing, as well, which 

would incorporate many musical skills such as steady beat, rhythm, melody, or opposites such as 

loud/soft, high/low, fast/slow, and upward/downward movement.  With responding, the read-

aloud books could be related to biographies or stories about composers, and the students could 

do a listening activity related to the actual music.  Students could also write in a musical journal 

related to the music by the composer or the mood of the book.  It seemed that there were many 

simple options for incorporating shared reading into musical activities in the music classroom. 

 The first step of my project after studying the national standards and brainstorming some 

musical activities that could accompany the books was to find the grade levels of the books.  In 

Gallingame’s (2009) study, it was determined that vocabulary teaching was an important part of 

shared reading instruction, so it was important that the books that I chose for each grade level 

were appropriate and contained vocabulary that would be beneficial to the students and possible 

for them to learn.  My coworkers suggested that I level the books using the Developmental 

Reading Assessment (DRA), which is a content leveling system used for guided reading in our 

classrooms.  The teachers who suggested using the DRA also recommended that I choose books 

for shared reading that are within two grade levels of the students, but it was not vital that the 

books be exactly the same grade level as the students since DRA levels are intended for the 

children’s independent and guided reading experiences. Since I would be reading the books 
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aloud to my class, it was recommended that they be a little higher than the suggested DRA grade 

level.  Keeping this in mind, I decided to include the DRA levels of the books, but I did not 

choose books for the sample lesson plans according to their DRA levels.  See Appendix A for a 

list of my classroom books, authors, and DRA levels. 

 The next part of my project was to find how long it would take to read the books in my 

classroom library aloud.  It seemed impractical to me to use books for shared reading that lasted 

longer than 10 minutes for a 25 minute music class, especially considering the research in my 

literature review that showed that shared reading was less effective when students were not 

engaged, and spending large amounts of time reading a book would likely disengage them.  Over 

a period of several weeks, I read the books aloud and wrote the amount of time it took in black 

permanent marker in the front cover of the book, just underneath the DRA level. I also recorded 

the timing of the books in a spreadsheet with the book title and author.  I felt it was important to 

read the books aloud to time them because I read much more slowly when I am reading to a 

classroom of students, and I wanted the timing of the books to be realistic for other music 

educators who may want to utilize the appendices.  See Appendix B for a list of books, authors, 

and times. 

 Since my first research question was to determine what musical skills and activities could 

be taught through shared reading, a very important part of my project was to categorize the 

content of the books into possible musical skills or standards that they could easily teach.  I 

found several categories for my classroom books, including musical stories, illustrated and 

expanded folk songs or other songs, instruments, biographies, and skills focus books (such as 

teaching high/low or loud/soft).  See Appendix C for a sample chart of book titles, authors, and 
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categories.  Some books contain multiple categories since they could be incorporated for 

different purposes. 

 My second and third research questions were to create a meaningful lesson plan template 

that could be easily incorporated into many different lessons that were geared toward shared 

reading.  I chose to study the district-wide lesson plan that my school district employs for teacher 

evaluations, and I compared and contrasted it with other lesson plan templates I found on the 

Internet by searching Google.  I decided to create a template lesson plan using the categories in 

my district-wide lesson plan, also incorporating a few other items into the design, such as a place 

to include materials and a place to write the focus vocabulary words of the book.  I also decided 

the lesson plans should not exceed two pages, because then one copy could be printed front and 

back and included in any binder for easy future access and for simpler quick scanning.  I decided 

that the first page should contain the age group and lesson length, lesson title, aligned national 

core music standards, objectives, materials, vocabulary, explanation of the assessment, and the 

assessment rubric.  It would be simplest to view all learning activities on the second page, so I 

included them there, including the anticipatory set, basic instruction, modeling, guided practice, 

independent practice, and closure.  See Appendix D for the lesson plan template with 

instructional writing and for the blank lesson plan template without instructional writing.  In the 

lesson plan template, I included a basic assessment rubric that could easily be adjusted for 

different types of activities.  See Appendix E for the rubric alone, tripled on one page so that it 

can be copied for use in individual student files for simpler data collection. 

 After completing the template for the lesson plans, I chose three books, one for each 

grade level in kindergarten, first grade, and second grade, which I thought were appropriate to try 

as read-alouds.  I studied the content of the books and the music, and I decided to create one 
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lesson plan in each major core standard.  For second grade, I decided to make a creating lesson 

plan.  For first grade, I decided to make a responding lesson plan, and for kindergarten, I decided 

to make a performing lesson plan.  Using the charts of categories and books in Appendix C, I 

was able to easily find books for each grade level that fit the standards and musical concepts that 

I wanted to teach.  See Appendix F for each of the sample lesson plans. 

Results 

 As mentioned briefly above, upon completion of the lesson plan template, I chose to 

create a sample kindergarten lesson, first grade lesson, and second grade lesson.  I chose the 

younger grades because the research showed that the most effective vocabulary development is 

for young readers aged five to seven. I also chose the younger grades because the classroom 

teachers in my school typically only use shared reading as a regular part of the curriculum in 

kindergarten, first, and second grades. 

 For the sample kindergarten lesson, I chose the book Buzz and Ollie’s Steady Beat 

Adventure written and illustrated Donna Sloan Thorne and Marilyn Sloan Felts. I chose to do a 

performing lesson for this book, although I believe it could be easily incorporated as a creating 

lesson or responding lesson.  For the lesson, the teacher begins by reading the book. During the 

book reading, the teacher stops periodically to include the students in a demonstration and 

performance of steady beat and unsteady beat as mentioned in the text of the book.  There are 

several different types of steady and unsteady beats in the book, including rain falling (steady), 

windshield wipers (steady), a flat tire (unsteady), a clock (steady), a faucet (unsteady and 

steady), a rocking chair (steady), hammering (steady), a metronome on a piano (steady), and 

raindrops again (steady). The more interactive the teacher can make the read-aloud time, the 

more productive the skill teaching time will be.  After reading the book, the teacher gives a short 
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formal lesson about the difference between steady and unsteady beats. The students receive 

rhythm sticks and perform steady and unsteady beats as the assessment.  In my classroom, I use 

this book as part of my opposites unit with kindergarten, so during the closure, I tie in the 

concept of opposites. After this lesson, there are also lessons in high/low, fast/slow, up/down, 

and loud/soft. 

 For the sample first grade lesson, I chose the book The Heroic Symphony written by Anna 

Harwell Celenza and illustrated by JoAnn E. Kitchel. The book is an excellent background story 

for Beethoven’s creation of Symphony No. 3, including historically accurate information related 

to the original dedication to Napoleon Bonaparte. The text of the book does an excellent job 

describing the emotions and expressiveness of the music, which will prepare the students well 

for a responding segment of the lesson in their listening journals.  As an assessment, students 

listen to the Symphony No. 3 and write about what they hear. As a prompt, the teacher 

encourages the students to think of their favorite superhero and write about what they think the 

superhero is doing during the music. 

 For the sample second grade lesson, I chose three books with similar content: I Know An 

Old Lady, designed and illustrated by Marjorie Taylor, There Was An Old Lady Who Swallowed 

Some Books written by Lucille Colandro and illustrated by Jared Lee, and I Know A Shy Fellow 

Who Swallowed a Cello written by Barbara S. Garriel and illustrated by John O’Brien. As a 

creating lesson plan, the teacher reads all three books to the students and then discusses their 

similarities and differences. The teacher discusses that the authors were creative because they 

took a folk song with which they were familiar and adapted the lyrics to their own new ideas. For 

the creating lesson, students will adapt the melody with their own text with the prompt title of “I 

Know A Cool Student” instead of “I Know An Old Lady.” Students also write about the 
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expressive intention behind their lyrics, as aligns with the music standards. The teacher performs 

one student’s creation at the end of class.  The lesson could possibly be expanded to give 

students more time to create and to give the teacher more time to perform student samples.  

Students could also perform their own samples, and then students would respond to the samples 

of others for an all-inclusive series of related lessons. 

Conclusion 

 After writing the sample lesson plans, I used each one in my classroom, and I noted 

immediate increased engagement in student behavior.  With interesting pictures and stories, 

students engage well with books, and with fun activities that either interrupt portions of the story 

or are included after the story, students engage in a musical idea and a literary idea at the same 

time, which seems to help them remember musical concepts more thoroughly. 

 In the kindergarten lesson plan, my students enjoyed reading the story and applying it in 

an interactive way. They asked questions related to what was happening in the pictures and were 

interactive as we acted out the different types of steady and unsteady beats that we found around 

the world. They retained the information, as they were able to answer the questions during the 

lesson closure and demonstrate the steady and unsteady beats during their assessments. Very few 

students scored below the “meets expectations” grade on the assessment. Since the lesson plan, 

students have retained the information and have been able to build from it in other activities 

related to steady beat and rhythm. 

 In the first grade lesson plan, my students were very interactive during the story of the 

Heroic Symphony. They asked me questions about Napoleon Bonaparte and about Beethoven’s 

friend during the story, demonstrating that they comprehended the story and engaged in what 

they thought might happen next. They really liked drawing their cartoons, but the class time 
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finished more quickly than they hoped. After implementing the lesson plan in my own 

classroom, I would recommend that other teachers either shorten the book or stretch the plan 

over two music classes to give students ample time to draw because they were extremely creative 

and engaged in the activity. 

 The second grade lesson plan was the most successful of the three when I implemented it 

into my classroom. The second graders were extremely excited, engaged, and active when they 

were able to make up their own verses to the song. Their answers were far more creative than I 

was expecting, and many were very funny. Because of the success of the lyric change lesson plan 

and the ease of allowing students to create, which can sometimes be challenging for music 

teachers to implement, I recommend this lesson plan or an adaptation of it for other teachers to 

try, especially with older elementary students. 

 This Capstone project has resulted in very useful resources for general music classrooms.  

From the template lesson plan, I have found it very simple to adapt the content of my books into 

25-minute lesson plans that are meaningful to students and include a cross-curricular design. I 

have found it meaningful that the lesson plans are in a simple two-page design but still 

incorporate all of the required portions of a lesson plan according to my district’s curriculum.  

Using the template, I have saved hours of lesson plan writing, and many of the lesson plans I 

have written have been easy to adapt for substitute teachers who are often untrained in music.  

 Including an easy-to-adapt rubric has ensured that I have proof of student work, records, 

and benchmarks for skills, which is something that is required on the teacher evaluation system.  

I can slip the rubric easily into a student’s file folder for quick access when I am planning for the 

future or discussing the student with another teacher, administrator, or the child’s parent. In 

addition, the rubric holds me accountable to align my objectives and activities with an 
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assessment for each lesson.  Other music educators could easily adapt the lesson plan for their 

own needs and find the same positive uses that I have found. 

 By teaching reading in the music classroom, music teachers can demonstrate their desire 

to collaborate with other teachers as members of a team of similarly minded educators. As a 

member of the team of teachers in my own school, just demonstrating a desire to be included in 

the school goal of proficient or advanced students in reading and writing has generated positive 

conversations and opportunities for collaboration with other teachers and administration that may 

not have otherwise occurred. These conversations could lead to an opportunity for cross-

curricular work or studies such as the study performed by Miller (2013) that mutually benefits 

the students and the teachers. 

 To expand on the project, I would recommend a study of the individually chosen state 

Common Core ELA standards because proof of cross-curricular design in that area would be 

very meaningful to general educators and administrators. A good way to begin with 

incorporating the ELA Common Core standards is to utilize Cardany’s 2013 article “General 

Music and the Common Core: A Brief Discussion,” which outlines several specific strands of 

Common Core ELA standards that regularly apply and are easily adapted into the general music 

classroom. In addition, it would allow a music teacher to collaborate with classroom educators as 

he/she sought to correctly incorporate standards in which he/she may not have been trained.  

Additionally, through further study, the lesson plan template could be incorporated into other 

cross-curricular areas, including other fine arts such as drama, visual art, and dance, and other 

core curriculum such as math, science, and social studies.  General classroom educators often 

have core content books in their classroom libraries that a music teacher could borrow.  

Additionally, I recommend a study of benchmark assessments of concepts taught through shared 
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reading to find correlation or proof of the improvement of student musical skills because of the 

incorporation of shared reading and musical activities. 

 Students are sure to benefit from a music teacher who incorporates shared reading into 

the music classroom.  These benefits include a strong correlation of music skills related to 

reading skills in a positive manner, shared reading time that teaches important skills such as 

reading comprehension and vocabulary, and cross-curricular education formulating connections 

between subjects in a student’s brain that enhance interdisciplinary thinking. With purposeful 

cross-curricular goals in mind and a collaborative mindset, a music teacher can easily adapt the 

shared reading lesson plan template into use in her or her classroom with his or her personal 

classroom library.  The music teacher could find success in saving money, finding useful 

substitute lesson plans, collaborating with general classroom educators, and enhancing student 

learning through teaching musical skills and activities while incorporating shared reading into 

the music classroom. 
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