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Abstract 

Over the past few decades it has become apparent that the curricula utilized in most elementary 

schools are based on highly teacher directed activities with strictly defined expectations and 

possibilities (Kemple, Batey, & Hartle, 2004) Contrary to the organizations of these curricula, 

some researchers have suggested that young children learn naturally through their involvement in 

explorative, imaginative, and playful activities (Lew & Campbell, 2005). When teachers allow 

their students to engage in playful activities they create an unthreatening environment in which 

awareness and skills are developed (Niland, 2009). In fact, the overall cognitive, physical, social, 

and emotional development of young children is enhanced through playful interactions 

(Tarnowski, 1999). Because exploration, play, and discovery have such a vital role in the 

education of young students, it is necessary that music teachers enact an effective music 

curriculum that enhances the natural learning experiences of young students. In order to do so, 

music educators must recognize their personal role in the play environment. In addition, teachers 

must also allow themselves to become aware of their students immediate needs and interests. In 

doing so, teachers will be able to provide their students with a healthy learning environment that 

encourages children to experience music to the best of their natural abilities. Based on these 

findings, a curriculum was developed that addresses the immediate student need for exploration, 

play, and discovery within the educational environment. The purpose of this Preschool and 

Kindergarten music curriculum is to pursue the satisfaction of this need with a suggested balance 

between both teacher- and child-directed musical play activities (Kemple, Batey, & Hartle, 2004, 

Miranda, 2004; Berger & Cooper, 2003; Tarnowski, 1999).  
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Music Curriculum for Preschool and Kindergarten: 

Learning Fundamentals Through Exploration, Play, and Discovery 

Chapter One: Introduction 

As an elementary music teacher, I understand the importance of fostering young 

children’s natural innovation and imagination. In every aspect of their lives, young children 

display an instinctive creative thought process that is evident through their dramatic play, 

imaginative use of colors, and inventive use of language (Sawyer, 2012). In fact, young children 

naturally learn through the processes of exploration, play, and discovery (Lew & Campbell, 

2005). Therefore, it is the responsibility of elementary music educators to provide their students 

with countless opportunities to experience and learn music creatively through expression and 

imagination.  

The Purpose of a Curriculum Based on Exploration, Play, and Discovery 

Music is an important source of enjoyment and recreation in young children’s lives 

(Nardo, Custodero, Persillin, & Fox, 2006). “When music educators adopt a playful approach to 

music, they are valuing children’s music making in [a] wider context” (Niland, 2009, p. 18). In 

other words, play, utilized as an educational approach, allows children to not only learn about 

music, but also experience music to their fullest and greatest potential through interactive 

applications.  

In order to provide students with the means necessary to learn to the best of their natural 

abilities, teachers must first understand the relationships that exist between children and 

exploration, play, and discovery. As previously stated, play is an instinctive quality of young 

children (National Association for the Education of Young Children, NAEYC, 2009). Children 

of all ages participate in playful activities that engage and develop problem solving, social, and 
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language skills (NAEYC, 2009; Tarnowski, 1999). Play also provides the natural and 

experiential learning that helps young children construct knowledge of the world around them 

(Tarnowski, 1999). Through playful interactions, children also learn how to “interact with others, 

express and control emotions, develop their symbolic and problem-solving abilities, and practice 

emerging skills” (NAEYC, 2009, p. 14). Therefore, it can be rightfully assumed that children can 

develop socially, emotionally, physically, and cognitively through playful interactions. In fact, 

play considerably affects the development of the whole child (Tarnowski, 1999). Not only do 

children experience benefits to their overall development through play, but children also 

experiment with knowledge and skills that they have previously acquired.  

Once music educators have concrete knowledge of their students’ development, they may 

begin to construct a curriculum that supports their students’ direct needs. It is vital that young 

children are educationally equipped through curricula, lessons and activities that foster their 

instinctive creativity through playful interactions. Because play is already an instinctive 

characteristic of young children, it can be easily incorporated into instruction. Play is also made 

up of a series of explorative and discovery processes (Niland, 2009). Therefore, educators can 

anticipate that children will need time to develop and process their previously gained knowledge 

through playful experiences. It is necessary that music educators incorporate and facilitate 

musical development through planned opportunities for play. Through play, students will not be 

encumbered with the need to meet performance goals, but rather encouraged to participate 

playfully within a risk free environment (Tarnowski, 1999). Instead, young students will 

experience music naturally and joyfully (Kemple,	  Batey,	  &	  Hartle,	  2004).	  When	  music	  

educators	  recognize	  and	  capitalize	  on	  the	  playful	  nature	  of	  children’s	  musical	  activity,	  

music	  education	  will	  be	  familiar	  territory	  to	  their	  students	  (Kemple,	  Batey,	  &	  Hartle,	  2004). 
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“A play-based, child-centered…music curriculum [will] nurture the innate musicality of young 

children so that they become and remain music makers throughout their lives” (Niland, 2009, p. 

20).  

The Need for a Music Curriculum Based on Exploration, Play, and Discovery 

An effective music curriculum for preschool and kindergarten students should include 

lessons and activities that provide teachers with the means to appropriately equip their students 

with the foundational skills and knowledge of music through exploration, play, and discovery 

(NAEYC, 2009). Unfortunately, not very many elementary curricula provide students with 

multiple opportunities to learn music through experimentation and exploration (Kemple, Batey, 

& Hartle, 2004). In fact, the content of instruction and current teaching practices are far from the 

creative and playful practices suggested by the National Standards for Music Education (Nardo, 

et. al., 2006).  

More often than not, the musical potential of young children is overlooked. Young 

students are often expected to willfully participate in monotonous musical interactions lead by 

teachers who are unfamiliar with their utmost musical potential (Kemple, Batey, & Hartle, 

2004). On the other hand, teachers who value the playful interactions of young children, nurture 

their students by way of the their natural strengths and instinctive interests (Lew & Campbell, 

2005). Teachers must familiarize themselves with their students’ needs and natural learning 

abilities, and strive to learn about each student’s musical and non-musical interests (Miranda, 

2004). Young children’s educational needs can also be met through the incorporation of their 

ideas and suggestions into the learning process (Miranda, 2004). When children feel that their 

needs and desires are being met within the educational environment they willingly engage as 

active learners (Miranda, 2004).  



MUSIC CURRICULUM FOR PRESCHOOL AND KINDERGARTEN	  
	   	  	  

11	  

The purpose of this Preschool and Kindergarten music curriculum is to pursue the 

satisfaction of this need with a suggested balance between both teacher- and child-directed 

musical play activities (Kemple, Batey, & Hartle, 2004, Miranda, 2004; Berger & Cooper, 2003; 

Tarnowski, 1999). This curriculum will equip teachers with the means to encourage students to 

express themselves freely and playfully through music education. Teacher’s who implement this 

curriculum will be encouraged to continually foster their students’ overall growth and 

development through exploration, play, and discovery. 
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Chapter Two: Review of Literature 

Public music education has changed drastically over the past few decades. Several 

advancements have occurred over the years including the implementation of the national music 

standards in 1994 and creation of the common core standards in 2009 (National Association for 

Music Education, NAfME, 2014). Unfortunately, some of these advancements have caused some 

music educators and administrators to shift their focus and attention from learning through 

exploration and play to using goals and standards to motivate student progress (Miller & Almon, 

2009). In turn, many children have been unable to experience learning through their natural 

playful qualities. Instead opportunities for exploration, play, and discovery have been replaced 

with regimented curricula (Miller & Almon, 2009; Kemple, Batey, & Hartle, 2004).    

Children and Musical Play  

Recent research suggests that developmentally appropriate elementary general music 

practices should be playfully centered on child-initiated instruction (Miranda, 2004). This means 

that teachers need to be aware of the interests and developmental needs of their students, and 

have the willingness to allow student guided learning within the instructional environment. 

Awareness of students’ interests and involvements can lead to “a greater understanding and 

appreciation of the rich musical possibilities that children…possess and express” (Lew & 

Campbell, 2005, p. 58). Teachers must therefore teach to enhance learning and increase students’ 

overall development by making choices, planning curriculum, and choosing activities that reflect 

their understanding and sensitivity to the students’ needs.  

Miranda (2004) conducted a study involving the instructional strategies of three 

elementary general music teachers from three separate schools. During this study, Miranda 

observed three kindergarten classes over the period of one instructional year. Through her 
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observations, Miranda found that effective and developmentally appropriate strategies are 

conclusive to creating a learning environment and curriculum based on students’ needs and 

interests. When the general music teachers chose curriculum content based on generic reasons, 

rather than considering the specific interests and abilities of their students, the overall learning 

experiences resulted in boredom and frustration.  

One of the teachers in Miranda’s (2004) study appeared to consistently construct 

curriculum based on generic reasoning, such as personal familiarity with specific materials or 

thematic purposes. For example, this teacher selected an extensive book about popcorn to help 

introduce a popcorn themed song. Unfortunately, because the book was lengthy and took over 

twenty minutes to read most of the children lost interest in the activity before the popcorn 

themed song was ever introduced. However, when the teachers displayed knowledge and 

awareness of students’ interests within their constructed curriculum, their students engaged as 

active learners. Another teacher in Miranda’s study frequently showed flexibility in her 

curriculum construction, and encouraged student input during instruction. This teacher, for 

instance, introduced a counting song and game in which the students would count to three. The 

students were asked to make a circle in the middle of the room, and the teacher would move 

about the circle and touch the students as they counted. The third student the teacher touched 

would move from the inside circle to an outer circle. When there were only two students 

remaining in the inner circle, the teacher asked for her students input on what to do. The students 

brainstormed together and decided that the best way to continue the game would be to count the 

first student again as the third student. Because this teacher positively responded to the students’ 

ideas and requests, the students continued to be actively involved throughout the entire activity.  
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  Through her studies, Miranda (2004) also found that the most effective, appropriate, and 

congruent instructional strategies were implemented when the teacher and students operated as 

co-learners. Teachers who are willing to include a balance of both teacher- and student-directed 

activities allow room for student input and student suggestions. They encourage healthy 

interactions, and appropriately adjust lesson plans to coincide with students’ capabilities. In other 

words, the teachers in Miranda’s study who were able to successfully interact with students as 

equal learning partners knew how to respond to the children’s knowledge rather than solely be 

aware of the students’ understandings or capabilities. These teachers exhibited the flexibility to 

adjust and modify their curricula based on the responses of the children. Furthermore, these 

teachers experienced more positive student interactions and applications of learning than 

instructors with highly teacher directed curricula.   

Although teachers have a responsibility to direct and instruct their students, teachers 

should also allow time for students to explore new concepts and ideas on their own. Children 

have a need to connect their learning through playful activities. When this need is ignored and 

replaced with prolonged discussion or monotonous repetitions the children lose interest in the 

learning experience (Miranda, 2004). Once children understand or master the skills and concepts 

taught by the teacher, they are ready to “create, ready to take ownership, [and] ready to make 

their own music” (Miranda, 2004, p.51) In order for children to learn to the best of their natural 

abilities through playful activities, children must be “allowed to listen, watch, and musically 

explore as they wish” (Taggart, 2000, p. 24) without teacher employed boundaries. As children 

participate in self-regulated play activities, they experience an increase in their developmental 

awareness and skill set (Niland, 2009). In fact, repetitive and frequent musical play encourages 

young children to develop keen understanding of specific musical skills such as beat, tempo, 
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form, and pitch (Niland, 2009) Therefore, it is possible for children to create their own learning 

experiences through musical play, and it is vital that teachers tend to these needs of the student 

by allowing them to actively engage in playful learning experiences.  

The Functions of Musical Play 

Play can be considered any intrinsically motivating activity that is pleasurable to the 

participant. “It is an activity in which being engaged in a process, rather than achieving a final 

product, is the goal” (Tarnowski, 1999, p. 27). In fact, some researchers, theorists, and educators 

would agree that “play involves free choice, enjoyment, self-motivation, and a focus on process 

rather than product” (Niland, 2009). Musical play, therefore, can be considered any musical 

activity in which students enjoyably participate.  

Tarnowski (1999) further suggests that musical play should consist of a variety of 

activities that enable children to explore, improvise, and create sound. There are several ways in 

which music teachers can incorporate these types of musical play activities into their elementary 

music education. Music play can consist of explorative activities that allow children to discover 

new musical concepts through vocalizations, experiment with rhythmic patterns through 

movements in the body and movements of objects, and explore sounds through playing 

instruments. Playful vocal activities can include the investigation of rhythmic speech, tone color 

and inflection, and the use of songs and chants. Playful activities in which movement is the 

primary focus can include walking, running, rocking back-and-forth, twisting, and dancing alone 

or with objects such as a scarf or ribbon. Playful activities centered on instrument exploration 

can include the repetition or stabilization of melodic and rhythmic patterns, as well as, the 

creation and recognition of melodic and rhythmic patterns.  
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 Tarnowski (1999) also differentiates musical play as having three separate varieties: 

functional musical play, constructive musical play, and dramatic musical play. Functional 

musical play refers to the exploration of sound and the ways through which sounds are made. 

One example of functional musical play in the music classroom could involve the process of 

using an abstract object to make a sound. For instance, the music teacher could provide his or her 

students with multiple objects, such as building blocks and newspapers, and encourage the 

student to explore the objects’ possible sounds. Students would discover that clapping two 

building blocks together creates a clicking noise, while crinkling newspapers together creates a 

crackling noise. During this functional play activity, students could not only explore what sounds 

are made with the objects separately, but also what sounds are made when the objects are used in 

combination. Constructive musical play can be viewed as an extension of functional musical 

play. During constructive musical play the initial exploration of sound begins to develop a sense 

of structure through “patterns of rhythm, melody, tempo, dynamics, or tone color” (Tarnowski, 

1999, p. 28). For example, a functional musical play activity would transform into a constructive 

musical play activity when the students begin to use the abstract objects to create dynamic 

patterns. Not only do the blocks make a clicking sound when they are tapped together, but they 

also sound louder when tapped abruptly and softer when tapped gently. The last function of 

musical play is dramatic musical play. This function of musical play can include the involvement 

of songs, chants, or instruments during musical and nonmusical play themes. For example, the 

music teacher could sing a song about traveling through the jungle. The students would then 

imagine themselves traveling through the jungle as the teacher sings. The students would be 

encouraged by the teacher to move about the room in a way that mimics walking through thick 

foliage and brush. The teacher could also include the sounds of a flute to imitate the sounds of 
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birds, or the sounds of a drum to imitate the sounds of gorillas pounding their chests. This 

activity may also be adjusted to reflect child-initiated and directed play. For instance, the teacher 

could provide his or her students with various rhythmic instruments and costumes. The scenario 

of dramatic play would then be determined by the students’ imaginations and creativity.   

The Benefits of Musical Play  

When play is appropriately utilized within a learning environment, the child develops a 

personal understanding of the world and how to appropriately function within it. Play promotes 

natural and experiential learning that helps to support a child’s whole development (Tarnowski, 

1999). Music learning through appropriate and playful experiences positively supports a child’s 

social, cognitive, and emotional development (Fox & Liu, 2012). In addition, musical play also 

promotes self-awareness and a child’s overall physical development (Tarnowski, 1999).  Specific 

areas of development that are addressed through playful education by Tarnowski are as follows:  

• Social development  

o Cooperation  

o Patience  

o Sharing and taking turns  

• Cognitive development  

o Divergent thinking  

o Problem-solving skills 

o Concept development  

o Language development  

o Creativity  
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• Emotional development  

o Self-esteem  

o Self-expression of feelings and emotions  

o Cooping skills  

• Physical development  

o Gross motor control  

o Fine motor control  

o Hand-eye coordination   

 Musical play not only positively affects a child’s social, cognitive, emotional, and 

physical development, but also the overall musical development of a child. What follows are 

some of the specific musical developments enhanced through playful interactions that are 

addressed by Isenbery and Jalongo (1993):   

• Music listening  

• Music performance  

• Musical understanding  

• Musical creativity  

• Response to Music  

With the maturity of these specific musical developments, students learn how to appreciate the 

music they listen to and value it as a part of everyday life. They can experiment with classroom 

instruments through functional play, and develop their sense of melodic and rhythmic knowledge 

through constructive play. Students are also encouraged to interact with music through physical 

interpretations of expressive and rhythmic movements. As students continue to engage in 
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musical play, they will eventually develop age appropriate music concepts that are valued by 

their level of understanding (Isenbery & Jalongo, 1993).  

The Role of the Teacher 

 The teacher has many roles in an instructional and interactive play environment 

(Tarnowski, 1999). One of these roles is a responsibility that most teachers are already quite 

familiar with: the director. When teachers assume this role they are leading activities and giving 

students instructions. Although this may be the most familiar role for teachers to assume, it is 

suggested that teachers also be willing to assume other roles to maintain a healthy and playful 

atmosphere. For example, the teacher may also assume the role of the observer. As an observer, 

it is the teacher’s responsibility to provide his or her students with an environment for 

independent musical play. Then, the teacher will observe the students and assess their application 

of musical understanding, musical skill, and the students’ overall development. Another role 

teachers assume in a playful instructive environment is that of the entertainer. During this role, 

the teacher helps to focus and direct the children’s attention by encouraging them to participate 

in playful activities. In addition to the director, the observer, and the entertainer, the teacher also 

acts as a balancer. As the balancer, the teacher learns to combine his or her roles as a director, 

observer, and entertainer and operate as all three at once.  

There are many responsibilities that coincide with the willingness to operate as a 

balancer. A teacher who functions simultaneously as a director, an observer, and an entertainer, 

must know how to effectively plan, observe, participate, extend, model, and motivate students 

(Kemple, Batey, & Hartle, 2004). In an interactive play environment, it is the balancer’s 

responsibility to plan new materials in creative ways that will help spark and hold students’ 

interest. It is also the responsibility of the balancer to be able to introduce new materials in 
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engaging ways. When the balancer operates as an observer, he or she must be able to detect 

teachable moments, and determine when students need problem solving assistance. As an 

entertainer, the balancer participates in playful activities as an equal learning partner with 

students. The balancer may also extend the students learning experiences through interactive and 

independent play by asking open-ended questions or proposing an idea for consideration. 

Another way for teachers to effectively participate in playful activities with children is by 

modeling and demonstrating new behaviors. When the balancer demonstrates new behaviors, he 

or she does not simple show the students what to do. Instead, the balancer verbally describes his 

or her actions and allows students to offer suggestions (Kemple, et. al., 2004). Lastly, the 

balancer must be able to successfully motivate his or her students. Through positive motivation 

the balancer helps his or her students feel safe within the learning environment, and encourages 

them to participate in both interactive and independent play activities.   

As the teacher continues to encourage and motivate playful learning, he or she will 

eventually inspire self-propelled learning. In other words, a teacher who first supports the 

students learning through extension, modeling, and motivation, will initiate self-regulated 

learning. This transition from teacher-supported to student-regulated learning is often associated 

with Russian psychologist Lev Semenovich Vygotsky’s scaffolding theory (Vygotsky, 1978, as 

cited in Woolfolk, 2007). According to Vygotsky, scaffolding is support for learning and 

problem solving through “clues, reminders, encouragement, breaking the problem down into 

steps, providing an example, or anything else that allows the student to grow in independence as 

a learner” (Woolfolk, 2007, p. 48). As the student learns and masters new skills, and is 

increasingly able to perform independently, adult support is gradually withdrawn (Kemple, et. 



MUSIC CURRICULUM FOR PRESCHOOL AND KINDERGARTEN	  
	   	  	  

21	  

al., 2004). Eventually, the student is able to plan, monitor, and guide his or her own learning and 

problem solving (Woolfolk, 2007).  

 

The Emotional and Physical Classroom Environment  

 In addition to the role of the teacher, one of the most important influences on a child’s 

music education is the actual learning environment. The learning environment should be a place 

in which “children can take risks without the fear of failure” (Tarnowski, 1999, p. 29). It must be 

a place in which the natural musical expressions of children are nurtured and valued (Taggart, 

2000).  

 Children feel appreciated within an educational environment when they are entrusted to 

operate freely without specific instructions or teacher-led activities. When students engage freely 

during musical play, they are given the opportunity to utilize their knowledge of music through 

exploration, improvisation, and composition (Berger & Cooper, 2003). During free musical play, 

teachers operate under the role of the observer. This means that it is the teacher’s responsibility 

to provide the students with materials and resources that encourage independent and social 

musical play, and access the students’ natural musical applications and interactions. Throughout 

musical free play, the teacher may also observe the students natural musical abilities, sound 

exploration, unconventional uses of instruments, peer teaching and interactions, and spontaneous 

games (Berger & Cooper, 2003).  

Berger and Cooper (2003) conducted a study of free musical play in which preschool 

aged students could experience music education with both group instruction and independent 

play through the exploration of various musical centers. Each class session consisted of a similar 

schedule that involved opening free play, followed by guided group activities, middle-free play, 
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and a closing group activity. The lead music teacher led group activities with singing songs, 

moving activities, listening activities and reading children’s literature. During free play, the 

teacher strove to provide the students with adequate materials and tools for musical play, along 

with an appropriate amount of time to participate in free musical play. The preschool students 

were allowed to individually choose which musical center to explore and self-regulate their play 

activities. The students were accompanied by their parents, and the parents were encouraged to 

observe and interact with the children. Results from this study suggest that children who 

experience unfinished play, or play that is interrupted or inhibited, desire to continue their play 

experiences beyond the contained time frames within class sessions. The students’ musical play 

could also be extinguished by way of inappropriate adult responses through corrections or 

criticisms. However, the students’ free musical play was enhanced when adults encouraged 

student creativity and imagination. Through their study Berger and Cooper (2003) found specific 

techniques that successfully help adults encourage musical exploration. The first strategy is 

addressed through observation. Children feel encouraged in their free musical play when adults 

show value in the students’ exploration by giving them attention. Students also felt encouraged 

in their free musical play when adults modeled playful behaviors and made positive comments 

about the children’s interactions. Adults may also encourage free musical play by guiding the 

students’ exploration through open-ended questions. In fact, “open-ended instructional strategies 

using questions and suggestions may guide children to discover musical elements, thereby laying 

the ground work for later skill acquisition” (p.162).  

 Kemple, Batey, and Hartle (2004) feel that one of the best ways to help students engage 

in free musical play is to provide them with musical centers. A musical center is an area 
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dedicated to specific music activities or resources. A musical center can exist anywhere in the 

classroom, and there can be multiple musical centers throughout the entire classroom.  

 Several examples of different musical centers are given in Kemple, Batey, and Harte’s 

(2004) article. Some of the musical centers mentioned in the article involve sound exploration 

through abstract objects and instruments, composing music through drawing and recording, and 

dramatizations through musical theater. A musical jars center, for instance, can encourage 

children to participate in functional and constructive musical play. This center would include 

several identical glass jars filled with equal amounts of colored water, a safe striker to tap the 

edges of the jars with, and a pitcher of water. The students would then be left to experiment with 

sounds by adding water to and striking the glass jars. The children could even be encouraged to 

create their own compositions using the musical jars. The teacher could also provide the students 

with colored crayons and paper to draw out their original musical jars compositions.  

Another musical center that could be created to encourage sound exploration is an 

exploring bells center. This center could include various types, shapes, and sizes of bells. The 

students could explore the different sounds made by the different bells. The teacher could also 

provide paper and crayons to help the children graft the findings of their explorations.  

A multicultural instrument center could also exist in the classroom to encourage free 

musical play. This musical center would perhaps involve more preparation and guidance from 

the teacher so that students would be able to understand how to properly and respectfully utilize 

the different instruments. However, students could also initiate functional and constructive play 

within this center.  

Dramatic musical play can be encouraged within a musical theater center. This center 

would simply include costumes, instruments, a performers’ area, and an audiences’ area. The 
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role-play and music incorporation would then be left to the students’ imaginations. Another 

center that could encourage dramatic musical play would be a recording studio center. This 

center could be set up with props and devises to mimic a music-recording studio. The students 

could be equipped with a working microphone and recording devise to record sounds or original 

compositions. Other centers could include a movement and dance center or a making musical 

instruments center.  

 When creating musical centers within an educational environment, it is best to consider 

the needs and the interests of the students. Students can be included in the planning process for 

musical centers though brainstorming and discussion. Although the primary purpose for musical 

centers is to allow students to operate freely within the educational environment, teachers must 

also help to guide their student to safely and appropriately utilize the materials and resources 

within each music center. Teachers may also interact with their students by assuming the role of 

the entertainer or by engaging as an equal learning partner.  

As students engage in free musical play at a music center, it is very crucial to allow 

adequate time for students to “explore materials and construct musical concepts” (Kemple, 

Batey, & Hartle, 2004, p. 36). If students’ free musical play is interrupted or extinguished, they 

may be less likely to engage during a free play activity or produce functional or constructive 

musical outcomes (Berger & Cooper, 2003). Instead, the teacher should promote and enhance 

free musical play through positive behaviors and attitudes that create an overall safe learning 

environment for all students.   
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Summary 

  Based on the understandings of the natural relationship between young children and 

play, a suitable and effective preschool and kindergarten curriculum can be constructed. First, the 

findings and results of several educators and researchers suggest that music curricula should be 

formulated around the interest of the students (Miranda, 2004; Lew & Campbell, 2005). Because 

play is an instinctive and natural interest or desire of young children (NAEYC, 2009), a 

curriculum that allows for planned opportunities for play will inevitably meet some of the needs 

of students (Miranda, 2004). However, teachers should not discontinue the involvement of 

students’ interests into the curriculum with the incorporation of play. Instead, teachers should 

strive to learn about their students’ interests both within and outside of the classroom.  

 Teachers must not only be aware of the needs and interests of their students and how to 

choose curriculum based on those desires, but also learn how to adjust or modify curriculum due 

to the responses of the children (Miranda, 2004). Flexibility is a necessary trait for teachers to 

possess when facilitating learning through play. Teachers must learn to reconstruct and redesign 

their predetermined plans in an instant to accommodate the interests and desires of the students. 

If a child makes a request for a specific activity or song, the teacher must seize that moment as 

an opportunity to reinforce learning, rather than a waste of time.  

The teacher must possess a variety of skills that allow him or her to lead activities and give 

instructions; watch, observe, and assess the overall development of the children; focus their 

students’ attention and encourage them to participate; and recognize every moment as a 

teachable moment to enrich the students’ complete learning experience. Therefore, the teacher 

must plan for opportunities to act as the director, the observer, the entertainer, and the balancer 

(Tarnowski, 1999). An effective learning environment will consist of a healthy balance between 
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teacher- and child-controlled options (Miranda, 2004).  Teachers must therefore plan for 

opportunities to act under different roles. When teachers incorporate a combination of guided 

and free-play activities into their curriculum they will enrich the overall learning experiences of 

their students (Berger & Cooper, 2003).  

Both guided and free musical play can consist of a variety of activities that enable children to 

explore, improvise, and create sound (Tarnowski, 1999). Teachers may include planned activities 

for functional musical play, constructive musical play, and dramatic musical play into their 

curricula. A play-based music curriculum should consist of a variety of functional sound 

exploration activities, structured constructive activities, and theatrical applications. Even though 

educators can plan for specific teacher-directed activities, it can sometimes be difficult to plan 

for periods of independent play. One of the ways in which teachers can plan for or incorporate 

free-musical play into their curricula is by providing their students with an unthreatening 

environment in which awareness and skills are developed (Niland, 2009). A variety of musical 

centers can be created within the classroom to help inspire functional, constructive, and dramatic 

musical play (Kemple, Batey, & Hartle, 2004). Musical centers can consist of musical 

instruments, recording devices, random objects, costumes, or writing materials that trigger the 

exploration, play, and discovery of musical concepts.  

The overall play-based music curriculum should be one that encourages students to enjoy 

learning (Nardo, et. al., 2006). The music curriculum should encourage the healthy development 

of students cognitive, emotional, physical, and social development through both structured and 

independent opportunities for musical play (Tarnowski, 1999). It should inspire students to 

create their own learning experiences through musical play, and continue as active music 

learners throughout their lives (Niland, 2009).   
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Chapter Three: Curriculum  

In attempts to move beyond the commonly utilized teacher-directed curricula (Kemple, 

Batey, & Hartle 2004), I have created a Preschool and Kindergarten music curriculum that 

encompasses a suggested balance between both teacher- and child-directed activities (Kemple, 

Batey, & Hartle 2004; Miranda, 2004; Berger & Cooper, 2003; Tarnowski, 1999). The majority 

of this curriculum is based on both teacher-directed lessons and group activities and child-

directed playful experiences and interactions, all of which were created to foster the instinctive 

creativity of young children. The learning experiences found within this curriculum were chosen 

to specifically encourage the exploration of new sounds and musical concepts, the musical 

interaction of inventive movements, the contribution of the creation of new music and musical 

ideas, and the discovery of natural musical capabilities among students. 

Curriculum Design  

The overall design and construction of this curriculum follows the inclusive structures of 

those found in The Understanding by Design (UBD) Guide to Creating High-Quality Units 

(Wiggins & McTighe, 2011). The focus of Understanding by Design is to help students achieve 

specific outcomes. Some of the specific outcomes of this curriculum, for example, include the 

ability to create simple rhythmic patterns through constructive musical play and the ability to 

distinguish between loud and soft sounds through functional musical play (see Appendix A). In 

order to accomplish the specific goals established through an Understanding by Design 

curriculum, teachers must first implement the three stages of backwards design: identify desire 

results, determine acceptable behaviors, and plan learning experiences and instruction 

accordingly.  
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Unlike most traditional forms of curriculum design, backwards design first addresses 

what students are able to do with content, rather than the content itself. This first step of the 

backwards design plan is a reiteration of the overall focus of Understanding by Design: to help 

students achieve specific outcomes. Therefore, the desire results and specific outcomes are 

determined in the first stage of backwards design.  

Once the desired outcome has been determined, the next step of backwards design is to 

decide how students will show evidence of outcome achievement. Teachers who utilize 

Understanding by Design feel that learning happens best when students are given multiple 

opportunities to apply their learning in a meaningful context. Understanding by Design provides 

students with many opportunities to show understanding of content through explanation, 

interpretation, application, shift perspective, empathizing, and self-assessment (Wiggins & 

McTighe, 2011). In relation to this curriculum, students will be provided with many 

opportunities to demonstrate their understanding and knowledge through both group and 

independent interactions. The teacher will guide the students to learn new musical concepts and 

ideas. However, the teacher will also provide the students with the materials and resources to 

independently discover musical notions. 

 The last step of backwards design is to create content that cohesively aligns with the 

achievement of the desired outcomes. During this stage of backwards design the actual 

curriculum is formulated. From here, teachers may begin to structure their lessons and activities 

based on the amount of knowledge and acquired skill sets that they anticipate their students will 

have at the conclusion of the curriculum.  

The music curriculum I have created will cover the time span of ten instructional weeks. 

Each Preschool and Kindergarten class will meet once a week for a total of ten musical 
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instruction periods. The lessons and activities within this curriculum are constructed to 

accommodate class periods that are approximately thirty minutes in length with class sizes of 

fifteen to twenty-four students. Each class period was assembled to incorporate both teacher led 

and student directed activities. The structure of the classes is similarly based on the suggestions 

of Berger and Cooper (2003). Each class period begins with a teacher-directed group activity, 

which is then followed by a period of free play. During free play, students are provided with 

multiple musical play centers that will encourage functional, constructional, or dramatic musical 

play. Students are allotted approximately ten to fifteen minutes to explore the different musical 

centers. Throughout the period of free play, the teacher assumes the role of the observer. The 

teacher is responsible for observing and assessing the students’ behaviors and interactions as 

they investigate the musical centers. When the teacher monitors his or her students, he or she 

must carefully track and record the students’ interactions (Tarnowski, 1999). Once the period of 

free play has ended, the students gather for a final group activity. Both opening and closing 

group activities are designed to include a series of planned musical experiences that involve 

singing, playing instruments, moving, listening, and children’s literature.   

The overall design of this curriculum was created to reflect the natural learning processes 

of young children through exploration, play, and discovery (Lew & Campbell, 2005). Within 

each lesson, young students are given the opportunity to explore musical concepts, experience 

free musical play, and discover and draw connections between teacher initiated learning and 

independent practice. Table 1 organizes the musical concepts that will be addressed throughout 

this curriculum by way of exploration, play, and discovery.   
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Table 1 
 
Music Curriculum for Preschool and Kindergarten 

Lesson Musical Goals 
1 Music as Sound 
2 Dynamics 
3 Steady Beat (Part I) 
4 Steady Beat (Part II) 
5 Tempo 
6 Articulation 
7 Rhythm Patterns 
8 Pitch 
9 Voice Choices 
10 Songs and Chants 

 
Lessons and Activities 

The first lesson in this general music curriculum for preschool and kindergarten students 

is themed around sounds that make music. Throughout this lesson students will ponder the 

question, “What makes music?” The teacher will provide a combination of guidance-based and 

exploration-based instruction that will encourage students to ponder and recall various objects 

and instruments that make music. Students will (a) explore the various sounds that can be made 

with classroom objects and instruments, (b) participate in activities that encourage functional 

play, and (c) discover that it is possible for any sound to be categorized as music.  

 

Explore, Play, and Discover: Music as Sound 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week One 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr6.Ka 
• Connecting: MU:Cn10.0.Ka, MU:Cn11.0.Ka 
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New York State Standards for Arts Education  
1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources 
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate vocal pitch matching on an interval of a minor third (Sol-Mi). 
2. Demonstrate simple vocal call and response techniques.  
3. Demonstrate what it means to make music through sound exploration during 

functional play. 
 

Materials: 
• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro  
• Materials for Musical Play Centers 

o Marbles and empty glass or plastic jars 
o Newspapers and magazines  
o Building blocks  
o Differently sized buckets  

• Music: 
o “Echo Hello” arranged by Cheyenne Cleveland 
o “What Makes Music” by Joe Raposo  
o “Color Song” arranged by Cheyenne Cleveland 

• Book: The Listening Walk by Paul Showers 
• Miscellaneous Items: frying pan, rubber band, comb, etc. 
• Instruments (for visual reference): drum, triangle, recorder, etc.   

 
Procedures:  
 Anticipatory Set:  

• Hide Allegro the Frog in the classroom in a place that that will be somewhat 
visible to the children.  

• Meet children at the door and welcome students to your classroom. Ask students 
to find a seat anywhere on the colored rug (the colored rug is in the center of the 
room in front of the white board and bulletin board) 

• Introduce yourself as “Mrs. Cleveland” and say, “this must be your first time in 
my music classroom.”  

• Tell students that you are very excited to get to know them, and they are going to 
have great fun learning about music.  

• Let students know you have a special friend in the room that is kind of shy. Tell 
students that he’s name is Allegro, and have the students pronounce his name. 
Tell the students that if we call out his name really loudly he might come out.  

• Have students call out, “Allegro.” As students are calling for Allegro, find him in 
the room and put the puppet on your hand.  

• Introduce Allegro to the class.  
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Instructional Strategies:  
Opening Activity   

• Tell students that Allegro is a special frog that really likes to sing, and he has a 
special “Hello” song that he would like to sing with everyone.  

• Explain to students that every time Allegro sings hello we sing hello back. “Let’s 
try it!” 

• Teach students that when your hand is pointed inward that means it’s the 
teacher’s turn to sing (or Allegro’s turn) and when your hand is pointed outward 
that means it’s the students’ turn to sing. 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro.  
• Tell students that you and Allegro really enjoy music class because we love to 

make music. Have Allegro say “Make Music? How do we make Music Mrs. 
Cleveland?” Respond and say, “Hmmmm, that’s a very good question. Why don’t 
we ask our new friends?” 

• Ask the students to put their thinking caps on and think about how to make music. 
Allow a few moments for students to ponder how to make music. Ask students to 
raise their hands once they have an idea.  

• Allow time for student response and discussion.  
• Tell students that you have an idea. Get out your miscellaneous items and 

instruments. Tell students that you have all of these things that may make music. 
Take turns holding up either an item or an instrument, each time asking the 
students “Does this make music?”  

• As students respond with either “yes,” or “no,” tell them that you know a great 
song that can help us figure out what makes music.  

• Sing “What Makes Music.” Have students listen to the words that tell us what 
makes music. (If you have items that correspond with the song hold them up 
when you sing about them.) 

• Once the song is complete, ask students again, “What makes music?” Answer: 
“Anything.” 
 

Free Play 
• Provide the class with multiple music centers that encourage functional play. 

o Functional Musical Play Center Suggestions:  
§ Marbles and empty glass or plastic jars 
§ Newspapers and magazines  
§ Building blocks  
§ Differently sized buckets  

• Explain to the students that they will now have a chance to explore different 
things that make music.  

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   
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Closing Activity 
• Tell students that you would like to share a story with them about a little girl who 

liked to listen for sounds that make music. Get out the book A Listening Walk.  
• Tell students to listen to the story and think about the sounds in the story that 

could be heard as music.  
• Read A Listening Walk to the students. Demonstrate the various sounds in the 

book. Signal the students to repeat/echo the sounds you demonstrate.  
• Once the story is finished, ask students to think about the sounds in the book. 

Ask, “What are some of the things we talked about in the story that could make 
musical sounds?”  Allow time for student responses and discussion. 

• Encourage students to listen for musical sounds everywhere they go. Ask students 
to share some of the musical sounds they hear throughout the week with you 
when they come back to music class.  

• Dismiss the class with the “Color Song.” 
 
Assessment:  

• Aural observation of students singing the echoed phrases of the song “Echo, Hello” in 
time and on the correct pitches with at least 80% accuracy.  

• Observation of students’ understanding of key lesson concepts; “What makes music?” 
through functional musical play interactions.  

 
Provisions for Students with Special Needs: 

• Gifted and Talented: Provide an opportunity for students to sing a solo echoed phrase 
during the song “Echo, Hello.”  

• Vocal Disabilities: Students will not be required to interact vocally. Students will be 
encouraged to listen and respond through physical actions. For example, students will 
wave “Hello” with their hands during the “Echo, Hello” song.  

• Movement disabilities: No provisions needed.  
• English Language Learners: No provisions needed.  

 
Music References: 

 
Raposo, J. (2000). What makes music. Joe Raposo songbook: Piano, vocal guitar.  

Milwaukee, WI: Hal Leonard Corp. 
 

The second lesson in this general music curriculum for preschool and kindergarten 

students is themed around dynamics. During this lesson students will learn about sounds that are 

soft and sounds that are loud. The teacher will provide both guidance-based and exploration-

based instruction that will encourage students to ponder and recall various sounds that are loud 

and various sounds that are soft. Students will (a) explore how to make loud and soft sounds both 
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vocally and with classroom objects, (b) participate in activities that encourage constructional 

play, and (c) discover connections between loud and soft sounds within music learning and 

everyday life happens.  

 
Explore, Play, and Discover: Dynamics 

 
Teacher’s Name: Cheyenne Cleveland    Date: Week Two 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr6.1Ka 
• Responding: MU:Re8.1Ka 
• Connecting: MU:Cn10.0.Ka, MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources 
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate vocal pitch matching on an interval of a minor third (Sol-Mi). 
2. Demonstrate the differences between loud and soft sounds through appropriate 

displays of vocal use and physical gestures.  
3. Appropriately demonstrate loud and soft sounds during functional play. 

Materials: 
• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro  
• Materials for Musical Play Centers 

o CDs and a CD player with a working volume knob 
o Different sized bells 
o A bucket of leaves  
o Pots, pans, and cooking spoons 

• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o “Lions Roar, Mice Squeak” by Cheyenne Cleveland 
o  “Color Song” arranged by Cheyenne Cleveland 

• Book: Quiet Loud by Leslie Patricelli 
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Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Ask the children to recall the “Hello” song they sang with you the last time they 
were in your classroom. Tell students that we will begin each music class by 
singing this song.  

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro.  
• Ask the students to recall what else we learned during our last music class. Ask, 

“Do you remember what we were supposed to listen for during the week?” 
Answer: Sounds that make music.  

• Allow children to share some of the sounds they heard throughout their week.  
  
Instructional Strategies:  
 Opening Activity 

• Explain to the children that sometimes sounds can be loud and sometimes sounds 
can be soft. Each time you say “loud” and “soft,” use a dynamic and expression 
that easily demonstrates the definition of each word. 

• Tell the children that you have a story to share with them about loud and soft 
sounds. Note that some of the sounds talked about in the book may be some of the 
sounds your students heard throughout the week.  

• Read Quiet Loud to the students. Demonstrate the various sounds in the book. 
Signal the students to repeat/echo the sounds you demonstrate. 

• Once the story is finished, tell students that today we are going to practice making 
loud and soft sounds.  

   
Free Play  

• Provide the class with multiple music centers that encourage functional play. 
o Functional Musical Play Center Suggestions:  

§ A listening station with CDs and a CD player with a volume knob 
§ Different sized bells 
§ A bucket of leaves  
§ Pots, pans, and cooking spoons 

• Explain to the students that they will now have a chance to explore different 
things that make loud and soft sounds.  

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   
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Closing Activity 
• Let students know that you have an activity that will help us learn when to make 

loud sounds and when to make soft sounds.  
• Have children stand up and spread out throughout the room.  
• Help the students find their “self-space.” (Self-space is the space around the child 

that should be clear of obstacles and people.) Students find their self-space by 
placing their hands on their hips and twisting at the waist. If their elbows are 
bumping a friend or something else in the classroom they do not have appropriate 
self-space.” Set clear boundaries for the students so they know exactly where they 
can move while having fun and being safe. 

• Tell children to watch you and do what you do.  
• Speak the “Lions Roar, Mice Squeak” chant while moving about the room. Be 

loud with your voice and your feet movements too: stomp and roar during the lion 
part of the chant, and tip-toe and squeak during the mice part of the chant. Repeat 
the chant as needed.  

• Ask your students to have a seat on the colored rug.  
• Thank the students for making loud and soft sounds with you. Ask them to recall 

which animal made loud sounds, and which animal made soft sounds.  
• Ask for students to give examples of loud or soft sounds. Remind students of the 

many different loud and soft sounds that were talked about during music class.  
• Make various noises and sounds and continue to ask students to decipher if the 

sounds you are making are loud or soft.  
• Tell students that we will continue to learn about loud and soft sounds when they 

come back to music class.  
• Dismiss the class with the “Color Song.” 

 
Assessment:  

• Aural observation of students singing the echoed phrases of the song “Echo, Hello” on 
the correct pitches with at least 80% accuracy.  

• Observation of students’ ability to appropriately express loud and soft sounds both 
vocally and physically.  

• Observation of students’ understanding of key lesson concepts; “Loud and Soft” through 
functional musical play interactions.  

 
Provisions for Students with Special Needs: 

• Gifted and Talented: Provide an opportunity for students to sing a solo echoed phrase 
during the song “Echo, Hello.” Provide an opportunity for students to give vocal 
examples of loud or soft sounds during lesson closure. 

• Vocal Disabilities: Students will not be required to interact vocally. Students will be 
encouraged to listen and respond through physical actions. For example, students will use 
their hands to clap either loudly or softly during classroom activities.  

• Movement disabilities: Students will not be required to interact during movement 
activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities.  

• English Language Learners: No provisions needed.  
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The third lesson in this general music curriculum for preschool and kindergarten students is 

themed around the steady beat of music. During this lesson students will learn about steady beat 

in relation to music. Again, the teacher will provide both guidance-based and exploration-based 

instruction that will encourage students to demonstrate their understanding of steady beat 

through both vocal and physical exemplification. Students will (a) explore the use of steady beat 

in relation to music, (b) participate in activities that encourage constructional play and play 

games that encourage the physical and vocal demonstrations of steady beat, and (c) discover 

connections between steady beat in music learning and everyday life activities.  

 
Explore, Play, and Discover: Steady Beat (Part I) 

 
Teacher’s Name: Cheyenne Cleveland    Date: Week Three 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr6.1Ka 
• Responding: MU:Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources 
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate the differences between loud and soft sounds. 
2. Describe the concept of steady beat in relation to music. 
3. Appropriately demonstrate use of steady beat through vocal and physical 

exemplifications.  
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Materials: 
• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro  
• Materials for Musical Play Centers 

o Building blocks 
o Different sized bells 
o A bucket of leaves  
o Pots, pans, and cooking spoons 

• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o “Boom! Bang!” poem by Anonymous  
o “The Steady Rain” by Cheyenne Cleveland 
o  “Color Song” arranged by Cheyenne Cleveland 

• Instruments: Hand drum (teacher use only) 
 
Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro.  
• Tell the students you have a special poem you would like to read. Tell the 

students that the name of the poem is “Boom! Bang!” (Say with loud expression) 
Ask the children if the name of the poem sounds loud or soft. Answer: Loud.  

• Read “Boom! Bang!” with expression.  
• Ask the students if the words expressed in the poem were loud or soft. Answer: 

Loud.  
• Tell the students that there are a lot of loud sounds we hear during a thunderstorm. 

Give the students examples: thunder and howling wind.  
• Tell the students that there are soft sounds during a thunderstorm too, but 

sometimes we have to listen very carefully to hear them because of all the loud 
sounds we hear.  

  
Instructional Strategies:  

Opening Activity  
• Tell the children to listen carefully as you chant with a soft voice the portion of 

“The Steady Rain” chant that says “drip, drop, drip, drop.” Exemplify a steady 
beat by taping with both hands on your lap as you chant for the students.  

• Ask the students to describe what they hear. Looking for answers such as soft 
sounds and falling rain.  

• Ask the students use their soft voices and join you as you chant “drip, drop, drip, 
drop.” Have the students use their hands to tap the steady beat on their laps.  
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• Speak the entire chant, “The Steady Rain” while you and your students keep a 
steady beat.  

• Teach the children “The Steady Rain” chant. Signal to the children to repeat each 
phrase. Once the children have learned each smaller phrase, work on larger 
sections of the chant, eventually chanting the entire chant together while keeping 
the steady beat.  

• Ask the children to continue taping on their laps with you. Count “1, 2, 1, 2” and 
remind the children to try and tap with you at exactly the same time.  

• Tell the children that together we are keeping a steady beat.  
• Explain to the students that a steady beat is kind of like the heartbeat of music 

because it keeps going at a steady pace.  
 

Free Play   
• Provide the class with multiple music centers that encourage constructional play. 

o Constructional Musical Play Center Suggestions:  
§ Building blocks 
§ Different sized bells 
§ A bucket of leaves  
§ Pots, pans, and cooking spoons 

• Explain to the students that they will now have a chance to explore different 
things that can make a steady beat.  

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity  

• Ask the students if it would be possible to keep a steady beat with our feet when 
we walk. Answer: yes!  

• Tell the students to stand up, spread out, and find their self-space. Once students 
have found their self-space, ask them to march in place with a steady beat. Count 
out loud so your students know when to march with their feet.  

• Tell the children that instead of counting you are going to play a steady beat on 
the drum. Have the children match the movement in their feet to the steady beat 
you play on the drum. Give verbal directions as needed.  

• Tell the children that we are going to play a game called “The Beat In My Feet.” 
Explain to the students that during this game we can move about the room. 
Remind them of the safely set boundaries. During this game, children will be 
expected to listen to the steady beat played on the drum and match the pace of 
their march to that of the steady beat.  

• Randomly stop playing the drum to see if children are paying attention to the 
steady beat. Remind children to listen to the steady beat and freeze when they 
hear silence.   

• Repeat “The Beat In My Feet” game as desired.  
• Ask the students to take a seat on the colored rug.  
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• Tell the students that today we learned about keeping a steady beat. Ask the 
children to recall some of the things we talked about that can keep a steady beat. 
Allow time for student responses.  

• Ask the children to look around them. Name a few items in the classroom, each 
time you name an item ask the children if it can keep a steady beat. 

• Encourage students to listen for things that keep a steady beat throughout the 
week. Ask students to share some of the steady beats they hear throughout the 
week with you when they come back to music class.  

• Dismiss the class with the “Color Song.” 
 
Assessment:  

• Observation of students’ ability to appropriately express loud and soft sounds both 
vocally and physically.  

• Observation of students’ understanding of key lesson concepts; “Steady Beat” through 
constructional musical play interactions.  

• Observation of students’ ability to maintain a steady beat physically, and aural 
observation of students’ ability to maintain a steady beat vocally.  

 
Provisions for Students with Special Needs: 

• Gifted and Talented: Provide an opportunity for students to sing a solo echoed phrase 
during the song “Echo, Hello.” Provide an opportunity for students to lead a steady beat 
activity by initiating the steady beat. 

• Vocal Disabilities: Students will not be required to interact vocally. Students will be 
encouraged to listen and respond through physical actions. For example, students will use 
their hands and feet to tap, clap, and stomp the steady beat.  

• Movement disabilities: Students will not be required to interact during movement 
activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses, such as counting the steady beat.  

• English Language Learners: No provisions needed.  
 

The fourth lesson in this general music curriculum for preschool and kindergarten students is 

a continuation lesson themed around the steady beat of music. During this lesson students will 

continue learn about steady beat in relation to music. The teacher will provide a balance between 

teacher-directed and child-directed instruction that will encourage students to demonstrate their 

understanding of steady beat through both vocal and physical exemplification. Students will also 

explore ways to visualize steady beat patterns through iconic notation. Throughout this lesson, 

students will (a) explore the use of iconic notation in relation to steady beat, (b) participate in 
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activities that encourage constructional and dramatic play, and (c) discover the uses of steady 

beat in relation to music through sight, sound, and movement.  

 

Explore, Play, and Discover: Steady Beat (Part II) 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week Four 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb, MU:Cr2:1.Ka 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr6.1Ka 
• Responding: MU:Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate correct use of singing voice while pitch matching short vocal phrases.  
2. Read iconic notation in relation to steady beat.  
3. Demonstrate the concept of steady beat in relation to music through constructive or 

dramatic play interactions.  
4. Appropriately display use of steady beat through both vocal and physical 

exemplifications.  
 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro  
• Stethoscope 
• Heart Beat/Steady Beat Iconic Notation Examples (removable Velcro pieces and a poster 

board to display different rhythms)  
• Materials for Musical Play Centers  

o CDs, a CD player, crayons and paper 
o Building blocks 
o A bucket of leaves 
o A dress-up corner with army soldier and knight costumes  
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• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o “Hickory, Dickory, Dock” English Traditional Folk Song  
o  “Color Song” arranged by Cheyenne Cleveland 

• Instruments:  
o Piano or keyboard  

 
Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro.  
• While patting a steady beat on your lap, say in rhythm, “Raise your hand if you 

remember what we learned last time in music.” (Pause) “I’m giving you a hint.”  
• Allow time for student response. Answer: Steady Beat.  
• Ask students to recall some of the things we talked about that can keep a steady 

beat (heart beat, windshield wipers, rain drops etc.)  
  
Instructional Strategies:  

Opening Activity  
• Tell students that today we are going to read some music. Show the students the 

Heart Beat/Steady Beat examples (four plain hearts in a row on a poster).  
• Ask the students to explain what they see. Guide students and help them discover 

that four hearts=four beats. Count the number of hearts out loud with the students.  
• Perform the steady beat pattern with the students while counting out loud “1, 2, 3, 

4.” Have students count with you.  
• Remove the hearts from the poster and replace them with hearts containing 

headless quarter notes. Ask the students to discover and describe the differences 
they see.  

• Explain to the students that the line in the middle of the heart represents one note. 
It may look different, but it still sounds the same. Ask the students to play this 
new notation with you. Ask the students to pat the steady beat on their laps.  

• Place the words “Tick” and “Tock” underneath the iconic notation. Ask the 
students, “What do you think the music is trying to tell us this time?” Allow time 
for student response. Help students realize that we are to speak the words and play 
the steady beat at the same time. Chant “tick, tock” with the students as everyone 
pats a steady beat on their laps.  

• Tell the students that we are going to try something tricky. Encourage the students 
and let them know that they are well prepared for the task.  

• Tell the students to play the music that they see on the poster. Explain that while 
they play this music, you are going to perform something else.  
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• Start off playing the four-note pattern with students and chanting, “tick, tock.” As 
the students continue to chant, begin to sing the words of “Hickory, Dickory, 
Dock.”  

• Praise the students for completing the task.  
• Teach the students “Hickory, Dickory, Dock” repeating one phrase at a time. Add 

larger sections together until students are able to sing the entire song.  
• Have students perform the entire chant while keeping a steady beat on their laps.  
• Remind students of loud and soft sounds. Give the students scenarios in which the 

mouse would need to be loud or soft. For example, “The mouse is trying to hide 
from a hungry cat! Let’s sing softly.” Have the students perform the entire song 
softly with a steady beat. Or, “The mouse is happy he found a piece of cheese. 
Let’s sing loudly.” Have the students perform the entire song loudly with a steady 
beat. Repeat song as desired. 

 
Free Play  

• Provide the class with multiple music centers that encourage both constructional 
and dramatic play. 

o Constructional Musical Play Center Suggestions:  
§ A listening center with CDs, a CD player, crayons and paper 
§ Building blocks 
§ A bucket of leaves 

o Dramatic Musical Play Center Suggestions  
§ A dress-up corner with army soldier and knight costumes  

• Explain to the students that they will now have a chance to explore different ways 
they can make a steady beat.  

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity  

• Get our the stethoscope and tell the students that today you brought your special 
heart beat detecting tools because you wanted to be able to hear the steady beat of 
music. Ask the students to help you find the steady beat in music.  

• Go over to the piano and play familiar songs with the students. Each time you 
play a song, refer to the song as a doctor’s patient. Help the patient find his heart 
beat. Tell the students to listen for the steady beat. When they find the steady 
beat, ask them to show you by taping the steady beat on their laps. Help students 
find the steady beat by playing the piano chords on the steady beat of the song. 
Repeat activity as desired.   

• Remind children of the iconic notation used earlier in class and how we used 
hearts to represent beats.  

• Ask the students to take a seat on the colored rug.  
• Tell the students that today we learned about finding a steady beat. Remind 

children that we learned how to see and hear a steady beat by listening and 
reading music.  
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• Tell the students that today you are going to clap the steady beat of the “Color 
Song” as you sing while they line up. Ask students to march to the steady beat as 
they line up. 

• Dismiss the class with the “Color Song.” 
 
Assessment:  

• Aural observation of students singing “Echo, Hello” and “Hickory, Dickory, Dock” on 
the correct pitches with at least 80% accuracy.  

• Aural observation of students’ ability to read iconic notation of steady beats with at least 
80% accuracy.  

• Observation of students’ understanding of key lesson concepts; “Steady Beat” through 
both constructional and dramatic musical play interactions.  

• Observation of students’ ability to maintain a steady beat physically, and aural 
observation of students’ ability to maintain a steady beat vocally.  

 
Provisions for Students with Special Needs: 

• Gifted and Talented: Provide an opportunity for students to sing a solo echoed phrase 
during the song “Echo, Hello.” Provide an opportunity for students to lead a steady beat 
activity by initiating the steady beat. 

• Vocal Disabilities: Students will not be required to interact vocally. Students will be 
encouraged to listen and respond through physical actions. For example, students will use 
their hands and feet to tap, clap, and stomp the steady beat.  

• Movement disabilities: Students will not be required to interact during movement 
activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses, such as counting the steady beat.  

• English Language Learners: No provisions needed.  
 

The fifth lesson in this general music curriculum for preschool and kindergarten students is 

themed around tempo. During this lesson students will learn about three different tempi speeds: 

slow, medium, and fast. The teacher will provide a combination of guidance-based and play-

based instruction that will encourage students to demonstrate their understanding of these three 

tempi speeds through both movement and listening related activities. Throughout this lesson, 

students will (a) explore the use of tempo in relation to animal movements, (b) participate in a 

series of activities that encourage constructional and dramatic play, and (c) discover how to 

detect different tempi within music listening examples.  
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Explore, Play, and Discover: Tempo 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week Five 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr6.1Ka 
• Responding: MU:Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Appropriately demonstrate use of steady beat through innovative movements. 
2. Describe the concept of tempo in relation to music.  
3. Demonstrate correct use and application of tempo during constructive and dramatic 

musical play.  
4. Listen to and detect tempo changes in music.  

 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro 
• Coloring Sheets and Crayons enough for each student 
• Tempo Rubric  
• Recordings:  

o “Carnival of the Animals” by Saint Saëns  
§ “Wild Asses” [03] 
§ “Tortoise” [04] 
§ “The Elephant” [05] 

• Materials for Musical Play Centers  
o CDs, a CD player, crayons and paper 
o Marbles and empty glass or plastic jars 
o A dress-up corner with an assortment of costumes and props  
o A dance center with scarfs and flags  

• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o  “Color Song” arranged by Cheyenne Cleveland 

• Instruments: Hand drum (teacher use only) 
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Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro.  
• Pretend that Allegro whispered something in your ear and respond with, “What’s 

that, Allegro? You want to sing our song again while keeping a steady beat?”  
• Tell the students that Allegro would like to sing our song again, but this time we 

are going to practice keeping a steady beat while we sing.  
• Start patting a steady beat on your lap, ask the students to join you. (Allegro may 

jump on your lap to show a steady beat) Sing, “Echo, Hello” again while keeping 
a steady beat. If needed sing the echoed phrases along with the students to 
maintain a steady beat.  

• Have Allegro jump for joy. Tell the students that Allegro really likes to keep a 
steady beat when he jumps.  

• Pretend that Allegro whispered in your ear. Tell the students that Allegro wants us 
all to jump with him on a steady beat.  

• Have the students spread out and find their self-space. Remind students of safety 
guidelines. Have students hop like frogs around the room while you count the 
steady beat, “1, 2, 1, 2.” Substitute counting for “hop” or jump.”   

  
Instructional Strategies:  

Opening Activity  
• Ask the students to “freeze” and have a seat wherever they are.  
• Tell the students that there are many animals that can keep a steady beat when 

they move, just like we kept a steady beat during the “Beat in my Feet” game.  
• Tell the students to put their thinking caps on and think of an animal that can keep 

a steady beat. Ask the students to raise their hand when they’ve thought of an 
animal.  

• Call on a few students to share the animals they thought of.  
• Get out your hand drum. Tell the students that we are going to keep a steady beat 

like the animals do.  
• Like the “Beat in my Feet” game, have the students match their movements to the 

steady beat that you play on your hand drum. However, each time you play a 
steady beat call out an animal name. The students must create inventive ways to 
move like various animals to the steady beat. Try to correspond the speed of your 
steady beat to a speed relatable to the animal’s natural movements.  

• Begin to relate to three different animals to show differences in speed. 
Turtle=slow (Adagio), Elephant=medium (Andante), and Horse=fast (Presto). 
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• After a few rotations of different animals tell the students to “freeze.” Begin 
prompting a connection between the different animal movements and speed. Ask 
students to share and describe how they showed the movement of the different 
animals. Capitalize on and reinforce any mentioning of speed.  

• Summarize by saying, “When we moved like a turtle we moved slow, when we 
moved like an elephant we marched at a medium pace, and when we moved like a 
horse we moved fast.”  

 
Free Play  

• Provide the class with multiple music centers that encourage both constructional 
and dramatic play. 

o Constructional Musical Play Center Suggestions:  
§ A listening center with CDs, a CD player, crayons and paper 
§ Marbles and empty glass or plastic jars 

o Dramatic Musical Play Center Suggestions  
§ A dress-up corner with an assortment of costumes and props  
§ A dance center with scarfs and flags  

• Explain to the students that they will now have a chance to explore fast and slow 
movements.  

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity 

• Tell the students you have some music that you want them to listen to. Tell the 
students that the name of the music is called “Carnival of the Animals” written by 
the French Composer Saint-Saëns.  

• Tell the students that we are going to listen to three different animals in this 
carnival. Tell the students that they are the same animals we talked about earlier 
in class, the turtle, the elephant, and the horse.  

• Pass out crayons and coloring sheets to the students of the turtle, the elephant, and 
the horse. Tell the students that when we listen to the music we are going to color 
the picture of the animal that we hear.  

• Listen to “Carnival of the Animals: Wild Asses,” “Carnival of the Animals: 
Tortoises,” and “Carnival of the Animals: The Elephant.” As you listen to each 
selection, guide the students listening to hear the tempo of the piece. Walk around 
the room with your rubric and pay attention to the students coloring. Mark on the 
rubric to track student understanding.  

• Once the recordings have finished, review with the students the songs they heard 
and how they correspond with each animal through tempo. Example: “The first 
song we heard was fast. It reminded me of running. Which animal would we use 
to describe this song? (Answer: Horse)”  

• Collect the students’ work as evidence of understanding.  
• Dismiss the class with the “Color Song.” 
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Assessment:  
• Observation of students’ ability to maintain a steady beat physically while generating 

inventive, yet appropriate, movements.  
• Observation of students’ ability to appropriately and effectively demonstrate tempo 

through movement. 
• Observation of students’ understanding of tempo; “Slow, medium, and fast” through both 

constructional and dramatic musical play interactions.  
• Written rubric to track student understanding of tempo and ability to detect tempo 

changes in music during listening activities.  
 
Provisions for Students with Special Needs: 

• Gifted and Talented: Provide an opportunity for students to lead a movement activity by 
choosing a tempo and an animal that correctly reflects that tempo.  

• Vocal Disabilities: No provisions needed.  
• Movement disabilities: Students will not be required to interact during movement 

activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses, such as making animal noises or counting with the tempo of the steady beat.   

• English Language Learners: No provisions needed.  
 

Music References: 
 
Saëns, S. (1886). Czechoslovak Radio Symphony Orchestra, perf. Carnival of the  

Animals. Saint Saëns. 1990. Naxos Music Library. 
 

The sixth lesson of this general music curriculum for preschool and kindergarten students 

is themed around articulation. During this lesson students will experience elements of time both 

with and without musical elements. Students will learn to connect their movements to the three 

different tempi markings of Adagio, Andante, and Presto. They will also experience movements 

as sustained, moderate, or quick. Students will relate their movements to their personal and 

imaginative experiences in connection to gravity and outer space. Throughout this lesson, 

students will (a) explore the use of movement in relation to time and articulation, (b) participate 

in a series of activities that encourage both constructional and dramatic play, and (c) discover an 

awareness of their individual sense of sustained, moderate, and quick movements in relation to 

internal timing and pulse.  
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Explore, Play, and Discover: Articulation   
 

Teacher’s Name: Cheyenne Cleveland    Date: Week Six 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr5.1Kb, MU:Pr6.1Ka 
• Responding: MU:Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate movements that correspond with specific tempi markings.  
2. Demonstrate movements that correspond with both triple and duple meters.  
3. Demonstrate movements on both micro and macro beats.  

 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro 
• Materials for Musical Play Centers  

o Different sized pebbles and rocks 
o Multiple plastic and Styrofoam cups 
o A dress-up corner with an assortment of costumes and props  
o A dance center with scarfs and flags  

• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o “Moon and Sun” by James DesJardins  
o “Traveling Through Space” by Cheyenne Cleveland  
o “Gravity” by Cheyenne Cleveland  
o “Weightless” by Cheyenne Cleveland  
o  “Color Song” arranged by Cheyenne Cleveland  
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Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro 
Instructional Strategies:  

Opening Activity  
• Tell the students that today we are going to be going on a wild adventure. Ask the 

students to put on their imagination caps, and strap them on tight! 
• Tell the students that we are going to take a rocket into space! Pretend to climb 

into the rocket and buckle yourselves in.  
• Act surprised. Tell the students that the rocket ship is a music rocket ship and it 

can only blast off if we keep a steady beat and count down from 10. Pat a steady 
beat on your lap with students and count down from ten on the strong beats. 

• Shout, “BLAST OFF!” and shake like the rocket is moving into space. Encourage 
imagination by telling the students to look out the windows and share what they 
see.  

• Tell the students you see the moon. Ask the students to put their space suits on 
because were going to go for a walk on the moon.  

• Speak the chant “Moon and Sun” with the students. Have the students move with 
sustained movements when they are on the moon. Jump to the sun! Have students 
move with quick movements while walking on the sun.  

• Repeat the chant a few times. Have the students jump from the moon to the sun. 
Recognize the differences between the sustained movements and the quick 
movements.  

• Ask the students to recall the different animal movements made in the last class 
and how they relate to the way we move on the moon and on the sun.  On the 
moon we move slowly because there is no gravity. On the sun we move quickly 
because our feet our hot! 

• Ask the students to think about the way we walk on earth in the halls of our 
school. We move at a medium pace, like the elephant, when we walk on earth. 

• Practice going from the moon to the sun and then to the earth, so that students can 
feel the differences of the three tempi.  
 

Free Play  
• Provide the class with multiple music centers that encourage both constructional 

and dramatic play. 
o Constructional Musical Play Center Suggestions:  

§ Different sized pebbles and rocks in a large plastic bin 
§ Dozens of plastic and Styrofoam cups 

o Dramatic Musical Play Center Suggestions  
§ A dress-up corner with an assortment of costumes and props  
§ A dance center with scarfs and flags  
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• Explain to the students that they will now have a chance to explore outer space. 
• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity 

• Tell the children that you would like to visit a few other planets before we head 
home.  

• Talk to the students about gravity and how it can make you feel heavy and low to 
the ground. Tell the students that some planets we visit will have heavy gravity, 
and other planets we visit will have no gravity and we will feel light as a feather. 

• Explain to the students that when we feel heavy we will move really low to the 
ground and when we feel light we move really high.  

• Begin to sing “Traveling Through Space” and encourage the students to move 
like you move. Pretend to float through space moving with waltz like movements 
on the macro beat, orbiting back-and-forth and around the room.  

• Pause and say, “This planet’s heavy.” Then sing “Gravity” as the students move 
slowly with the strong beats of the song. Encourage the students to move with 
low-space movement.  

• Sing “Traveling Through Space” again. This time visit a lighter planet and sing 
“Weightlessly” as the students move about the room with quick movements on 
the 6/8 micro beat. Encourage the students to move with high-space movements.  

• Visit other heavy and light planets, each time singing the appropriate correlating 
song. Sing “Traveling Through Space” between visiting each planet. Choose 
heavy and light planets at random.  

• Tell the children that it has been an awesome adventure in space, but now its time 
to head home.  

• Pretend to climb back in the rocket and buckle up. Remind students that the 
rocket will not blast off unless we keep a steady beat and count down from ten.  

• Pat a steady beat on your lap with students and count down from ten on the strong 
beats. Shout, “BLAST OFF!” and shake like the rocket is moving back to earth.  

• Once you arrive back at earth, have the students pretend to unbuckle and climb 
off the rocket back into our classroom.  

• Tell the students that you really enjoyed our space adventure today, but now it’s 
time to go.  

• Dismiss the class with the “Color Song.” 
 
Assessment:  

• Observation of students’ understanding of tempo; “Slow, medium, and fast” through both 
constructional and dramatic musical play interactions.  

• Observation of students’ ability to effectively demonstrate movements during songs with 
4/4 and songs with 6/8 meters.  

• Observation of students’ ability to appropriately and effectively demonstrate sustained, 
moderate, and quick movements on both micro and macro beats.  
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Provisions for Students with Special Needs: 
• Gifted and Talented: Provide an opportunity for students to lead a movement activity by 

choosing what type of planet (heavy or light) our class will land on.  
• Vocal Disabilities: No provisions needed.  
• Movement disabilities: Students will not be required to interact during movement 

activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses, such as high noises, low noises, and counting with the tempo of the steady 
beat.  

• English Language Learners: No provisions needed.  
 

The seventh lesson of the general music curriculum for preschool and kindergarten students 

is themed around the construction of rhythmic patterns. During this lesson, students will discover 

the differences between steady beat and simple rhythmic patterns using quarter notes and eighth 

notes. The teacher will provide a balance between teacher-directed and child-directed instruction 

that will encourage students to demonstrate their understanding of rhythmic patterns through 

both physical and instrumental exemplifications. Students will be given the opportunity to 

connect their audible understanding of rhythmic patterns with the visual use of iconic notation. 

Students will (a) explore ways to visualize rhythmic patterns through iconic notation, (b) 

participate in activities that encourage constructional and dramatic musical play, and (c) discover 

the connections between musical rhythmic patterns and everyday speech patterns.  

Explore, Play, and Discover: Rhythm Patterns 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week Seven  
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb, MU:Cr2.1.Ka 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr5.1Kb, MU:Pr6.1Ka 
• Responding: MU:Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 
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New York State Standards for Arts Education  
1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate the differences between steady beat and rhythm patterns. 
2. Read iconic notation in relation to steady beat and rhythm patterns.   
3. Demonstrate the concept of rhythm patterns in relation to music through constructive 

or dramatic play interactions.  
4. Appropriately demonstrate the use of rhythm patterns through vocal and instrumental 

exemplifications.  
 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro 
• Heart Beat/Steady Beat and Rhythmic Iconic Notation Examples (removable Velcro 

pieces and a poster board to display different rhythms)  
• Materials for Musical Play Centers 

o  
• Music: 

o “Echo, Hello” arranged by Cheyenne Cleveland 
o “The Rhythm of the Jungle” by Cheyenne Cleveland   
o  “Color Song” arranged by Cheyenne Cleveland  

• Instruments:  
o Djembe (teacher use only) 
o Hand drums, one for each student 

 
Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro 
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Instructional Strategies:  
Opening Activity  

• Show the students a steady beat with iconic notation on your Velcro poster board. 
Use hearts with headless quarter notes.  

• Ask the students to recall what it is they see. Answer: Steady beat.  
• Allow the students to play the steady beat for you on their laps.  
• Replace the steady beat iconic notation with the following rhythmic pattern: 

eighth note, eighth note, quarter note, eighth note, eighth note, quarter note. Use 
hearts with headless eighth and quarter notes.  

• Ask the students if the pattern they see on the poster board still looks like a steady 
beat. Allow time for student discussion. Is it a steady beat? Why, or why not?  

• Explain to the students that when we see a pattern that is not a steady beat it is 
called a rhythm. Tell the students that a rhythm is made up of a pattern of 
different notes that may not look the same.  

• Tell the students that sometimes it is easier to understand the differences between 
steady beats and rhythms when we use a secret language to help us.  

• Teach the children that the headless quarter notes are pronounced “ta” in our 
secret music language and the headless eighth notes are pronounced “ti, ti.”  

• Have the students verbally perform the rhythm that is displayed on the poster 
board. Replace the rhythm with a new rhythm using both headless eighth and 
quarter notes. Again have the students verbally perform the rhythm.  

• Display the first rhythmic pattern played in “The Rhythm of the Jungle” (ti, ti, ti, 
ti, ta, ta). Have the students perform it verbally.  

• Pass out hand drums to each student. 
• Exemplify the rhythmic pattern by speaking it and playing it on the djembe.  
• Have the students perform the rhythm verbally while playing it on the hand drum.  
• Have the students continue playing the rhythm while you sing “The Rhythm of 

the Jungle.”  
• Show the students how to go back and forth between a steady beat and a rhythm. 

Speak “ta, ta, ta, ta” to represent the steady beat and “ti, ti, ti, ti, ta, ta” to 
represent the rhythm.  

• Sing the beginning of the song with the students.  
• Tell them to listen for the parts that you sing about the “beat” of the jungle and 

the parts when you sing about the “rhythm of the jungle.” When they hear the 
word “beat” they should play a steady beat, and when they hear the word 
“rhythm” they should play the rhythm displayed on the poster board.  

• Sing “The Rhythm of the Jungle” again. Demonstrate the correct rhythms or 
steady beat to be displayed while students follow along. 

• Have the students listen to you perform the second half of the song alone with 
your djembe drum. Ask the students to raise their hand when they hear the 
rhythms being played.  

• Play the refrain portion (the beginning portion) of the song again, and have the 
students perform it with you.  

• Collect the hand drums.  
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Free Play  
• Provide the class with multiple music centers that encourage constructional play. 

o Constructional Musical Play Center Suggestions:  
§ A listening center with CDs, a CD player, crayons and paper 
§ Building blocks 
§ A bucket of leaves 
§ Pots, pans, and cooking spoons  

• Explain to the students that they will now have a chance to explore different ways 
they can make rhythms.  

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity 

• Ask the students to remember the secret language we used earlier to help us learn 
about rhythm.  

• Tell the students that we use rhythms all the time in the language we speak in our 
classroom.  

• Demonstrate the use of rhythm in language by saying a simple greeting such as 
“Hi! How are you?” and playing the rhythm you speak at the same time on your 
drum.  

• Pass the hand drums out to the students, and tell them that we are going to have a 
music conversation.  

• Tell the students that you are going to talk to them by calling out their names one 
at a time. When you call on their name, they are to listen to your rhythm and play 
a rhythm back to you (question and answer, or call and response can be used to 
describe this activity).  

• One by one call out a students name and say in a four beat rhythm, “I am talking 
to you.” Ask a question by playing a rhythm on your drum then allow time for the 
student to respond with his or her own rhythm.  

• Repeat this “Talk to Me” activity as desired.  
• Dismiss the class with the “Color Song”  

 
Assessment:  

• Observation of students’ ability to vocally and instrumentally demonstrate the differences 
between steady beat and rhythmic patterns. 

• Aural observation of students’ ability to read iconic notation of steady beats and rhythmic 
patterns with at least 80% accuracy. 

• Observation of students’ understanding of rhythmic patterns through constructional 
musical play interactions.  

• Observation of students’ ability to express rhythmic patterns both instrumentally and 
vocally.  
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Provisions for Students with Special Needs: 
• Gifted and Talented: Provide an opportunity for students to start a rhythmic conversation 

during the “Talk to Me” activity.  
• Vocal Disabilities: No provisions needed.  
• Movement disabilities: Students will not be required to play rhythmic patterns on the 

hand drum. Instead, the students’ understanding will be observed through their vocal 
interactions. 

• English Language Learners: No provisions needed.  
 

Music References:  
 

DesJardins, J. M. (2011). Moon and sun. Magic and meaning: The what, why and how of early  
childhood movement. Rochester, NY: NYSSMA. 

 
 

The eighth lesson of this general music curriculum for preschool and kindergarten is themed 

around pitch. Throughout this lesson students will listen to and experience the differences 

between high and low sounds. The teacher will provide a combination of guidance-based and 

play-based instruction that will encourage students to demonstrate their understanding of pitch 

through various listening, movement, and performance activities. Students will (a) explore the 

use of pitch in relationship to physical places and vertical movements, (b) participate in a series 

of activities that encourage functional, constructional, and dramatic play, and (c) discover how to 

listen for, detect, and respond to the differences in pitch in musical examples.  

 

Explore, Play, and Discover: Pitch 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week Eight 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr4.2Ka, MU:Pr4.3Ka, MU:Pr5.1Ka, MU:Pr5.1Kb, MU:Pr6.1Ka 
• Responding: MU:Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 
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New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate movements that correspond with high-pitched melodies and low-pitched 
melodies.  

2. Listen to and detect pitch changes in music. 
3. Demonstrate changes in pitch during functional, constructive, and dramatic musical 

play.  
4. Demonstrate changes in pitch on Orff instruments.   

 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro 
• Recordings:  

o “Peter and the Wolf” by Prokofiev  
§ “The Bird” [16] 
§ “Grandfather” [19]  

• Materials for Musical Play Centers  
o Different sized bells 
o A listening center with CDs, a CD player, crayons and paper 
o A dress-up corner with an assortment of costumes and props  
o A dance center with scarfs and flags  

• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o  “Color Song” arranged by Cheyenne Cleveland  

• Instruments  
o Various Orff Instruments  
o Piano 

 
Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro 
 
 
 
 



MUSIC CURRICULUM FOR PRESCHOOL AND KINDERGARTEN	  
	   	  	  

58	  

Instructional Strategies:  
Opening Activity  

• Tell the children that you are going to play some different musical examples. Ask 
the children to listen closely to the sounds that they hear.  

• Play the “Peter and the Wolf: The Bird” track for the students. Ask the students to 
describe what they heard. Allow time for student responses.   

• Play the “Peter and the Wolf: Grandfather” track for the students. Again, ask the 
students to describe what they heard and allow time for student responses.  

• Have the students compare and contrast the two pieces using descriptive words 
they have already learned, i.e. fast, slow, loud, soft, etc.  

• Tell the students that one of the pieces sounds high, while the other piece sounds 
low.  

• Have the students find self-space within the room. Remind students of safety 
guidelines.  

• Ask the students if they can think of some high things that are way up in the sky. 
Allow time for student responses. 

• Have the students make a high shape with their bodies. They may stand on their 
tip-toes and reach for the sky.  

• Ask the students if they can think of some low things that are down on the 
ground. Allow time fore student responses.  

• Then, have students make a low shape with their bodies. The students may squat 
down to the ground and get as low as they possibly can.  

• Listen to “Peter and the Wolf: The Bird” again. Tell the students to move about 
the room and make shapes that reflect the sounds they hear in the song.  

• Listen to “Peter and the Wolf: Grandfather.” Ask the students move about the 
room and make shapes that reflect the sounds they hear in the song.  

• Switch back and forth between the two recordings. Have the students continue 
making shapes that reflect the high and low pitches that they hear.  

 
Free Play  

• Provide the class with multiple music centers that encourage both constructional 
and dramatic play. 

o Constructional Musical Play Center Suggestions:  
§ Different sized bells 
§ A listening center with CDs, a CD player, crayons and paper 

o Dramatic Musical Play Center Suggestions  
§ A dress-up corner with an assortment of costumes and props  
§ A dance center with scarfs and flags  

• Explain to the students that they will now have a chance to explore high and low 
sounds. 

• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   
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Closing Activity  
• Have the students sit in a circle in the middle of the room.  
• Pass out the various Orff instruments and mallets. Each instrument (depending on 

its size) should allow room for two students.  
• Show the students how to properly hold the mallets and play the instruments.  
• Have the students on the right find the smallest note/key. Have the students play 

the note with their mallets to a teacher-directed steady beat. Count 
“1…2…3…4…” as the students play their steady beat.  

• Ask the students if the sound they heard was high or low. (Answer: high) 
• Have the students on the left find the biggest note/key. Have the students play the 

note with their mallets to a teacher-directed steady beat. Count “1…2…3…4…” 
as the students play their steady beat.  

• Ask the students if the sound they heard was high or low. (Answer: low)  
• Go over to the piano and improvise a melody in the middle of the piano using the 

chords C major and G major. (You could also choose to play familiar songs such 
as “Row, Row, Row, Your Boat” and “Twinkle, Twinkle, Little Star”.)  

• Have all of the students play their notes to the steady beat of the song.  
• Ask the students to listen. Tell them that you will play the melody with high 

sounds and low sounds.  
• Tell the students on the right to play the steady beat when they hear high sounds. 

Likewise, tell the students on the left to play the steady beat when they hear low 
sounds. 

• Play the melody with high-pitched notes, and then play the melody on low-
pitched notes. Switch back and forth between the two melodies.  

• Allow an opportunity for students to switch sides, and repeat the activity as 
desired.  

• Collect the mallets and Orff instruments.  
• Dismiss with the class with the “Color Song.”  

 
Assessment:  

• Observation of students’ ability to effectively demonstrate corresponding movements, 
either high and low, during listening examples.  

• Observation of students’ understanding of pitch; “high and low” through functional, 
constructional, and dramatic musical play interactions.  

• Observation of students’ ability to appropriately and effectively demonstrate the use of 
high and low pitches while playing Orff instruments.  
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Provisions for Students with Special Needs: 
• Gifted and Talented: Provide an opportunity for students to lead a movement activity by 

creating specific high or low movements for the entire class.   
• Vocal Disabilities: No provisions needed.  
• Movement disabilities: Students will not be required to interact during movement 

activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses, such as high noises, low noises, and counting with the tempo of the steady 
beat.  

• English Language Learners: No provisions needed.  
	  

Music References: 
 
Prokofiev, S. (1936). Czechoslovak Radio Symphony Orchestra, perf. Peter and the Wolf. 

Prokofiev. 1990. Naxos Music Library. 
	  
	  

The ninth lesson of this general music curriculum for preschool and kindergarten is themed 

around four different voice choices. Throughout this lesson students will learn about the 

differences between a whisper voice, a singing voice, a shouting voice, and a speaking voice. 

The teacher will provide a combination of guidance-based and play-based instruction that will 

encourage students to demonstrate their understanding of the different voice choices and their 

appropriate uses. Students will (a) explore various situations in which different voice choices 

may be utilized, (b) participate in a series of activities that encourage constructional and dramatic 

play, and (c) discover how to appropriately use the four voice choices: whisper, sing, shout, and 

speak.  
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Explore, Play, and Discover: Voice Choices 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week Nine 
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb 
• Performing: MU:Pr4.3Ka, MU:Pr5.1Kb, MU:Pr6.1Ka 
• Responding: MU:Re8.1Ka 
• Connecting: MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

1. Creating, Performing, and Participating in the Arts 
2. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

1. Demonstrate differences between the four voice choices: sing, shout, whisper, and 
speak. 

2. Understand the appropriate uses of the four voice choices: sing, shout, whisper, and 
speak. 

3. Demonstrate the appropriate use of the four voice choices during constructive and 
dramatic play.  

 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro 
• Voice Choice Chart (four separate pictures of people singing, shouting, whispering, and 

speaking with the corresponding action words covered by a removable flap next to each 
picture) 

• Voice Choice picture matching quiz 
• Recordings:  

o “Voice Choice” by Bryan Louiselle  
• Materials for Musical Play Centers  

o Telephone construction area with paper cups, string, crayons, and PVC piping.  
o A dress-up corner with policemen and firemen costumes and props 
o A pretend stage area with an assortment of medieval princess and prince 

costumes.  
o A pretend recording studio area with a CD player, microphones, and a keyboard. 
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• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o “Voice Choices at School” by Cheyenne Cleveland  
o  “Color Song” arranged by Cheyenne Cleveland  

 
Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro 
 

Instructional Strategies:  
Opening Activity  

• Tell the students they are going to need their thinking caps for what we do next. 
Have the children pretend to place their thinking caps on their heads.  

• Show the students your voice choice poster. Ask the students to think about the 
pictures they see.  

• Point to the picture of people speaking, and ask the children to think about what 
the people are doing in this picture. Allow time for student response.  

• Tell the students that the people in this picture are speaking. Explain to the 
children that we are going to use the word “speak” in music class to describe our 
talking voices. 

• Speak in rhythm “my speaking voice” and have the students echo you. 
• Point to the picture of people shouting and ask the children to think about what 

the people are doing in this picture. Allow time for student response.  
• Tell the students that the people in this picture are shouting. Explain that our 

shouting voice is different than our yelling voice because our shouting voice 
doesn’t hurt our voices.  

• Shout in rhythm “my shouting voice” and have the students echo you. 
• Point to the picture of people singing and ask the children to think about what the 

people are doing in this picture. Allow time for student response.  
• Tell the students that the people in this picture are singing.  
• Sing in rhythm with a Sol-Mi pattern “my singing voice” and have the students 

echo you.  
• Point to the picture of people whispering and ask the children to think about what 

the people are doing in this picture. Allow time for student response.  
• Tell the students that the people in this picture are whispering.  
• Whisper in rhythm “my whisper voice” and have the children echo you.  
• Have the children think about different situations in which they may appropriately 

use their speaking voice, shouting voice, singing voice, and whisper voice. Allow 
time for student discussion.   
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• Tell the students that you have a song that will help us think about when to use 
our different voice choices.  

• Have the students find their self-space within the room. Remind students of safety 
guidelines.  

• Listen to the song “Voice Choice.” Tell the children to listen to the words of the 
song and mimic the motions you use as you move about the room. Also, 
encourage the students to speak, shout, sing, and whisper when indicated by the 
lyrics of the song.  

• When the song is finished, have the students return to their seats on the colored 
rug.  

• Review which voice choices were used during the different sections of the song.  
 

Free Play  
• Provide the class with multiple music centers that encourage both constructional 

and dramatic play. 
o Constructional Musical Play Center Suggestions:  

§ Telephone construction area with paper cups, string, crayons, and 
PVC piping.  

o Dramatic Musical Play Center Suggestions  
§ A dress-up corner with policemen and firemen costumes and props 
§ A pretend stage area with an assortment of medieval princess and 

prince costumes.  
§ A pretend recording studio area with a CD player, microphones, 

and a keyboard. 
• Explain to the students that they will now have a chance to explore our four voice 

choices: speak, shout, sing, and whisper. 
• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity  

• Have the students sit in a circle in the middle of the room.  
• Tell the students that we use all of these voice choices while we are at school. 

Have the students think about the different rooms in school and what voice 
choices we could use in each room.  

• Teach the children the song “Voice Choices at School” by echoing small phrases 
of the song with the children. Have the students demonstrate each voice choice 
appropriately when indicated.  

• Pass out the voice choice matching quiz and pencils to the students.  
• Read the directions out loud to the students as they complete the quiz.  
• Collect the picture matching quizzes.  
• Dismiss with the class with the “Color Song.”  
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Assessment:  
• Observation of students’ ability to appropriately demonstrate the different voice choices: 

speak, shout, sing, and whisper.  
• Observation of students’ understanding of the different voice choices; “speak, shout, sing, 

and whisper” through constructional and dramatic musical play interactions.  
• Picture matching quiz to display the understanding of when to appropriately use each 

voice choice.   
 
Provisions for Students with Special Needs: 

• Gifted and Talented: Provide an opportunity for students to explain different situations in 
which each voice choice would be appropriately used.  

• Vocal Disabilities: Students will not be required to interact vocally. Students will be 
encouraged to listen and respond through physical actions. For example, students will 
wave “Hello” with their hands during the “Echo, Hello” song or use the dynamics of an 
instrument to correspond with the dynamics of each speaking voice.  

• Movement disabilities: Students will not be required to interact during movement 
activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses.  

• English Language Learners: No provisions needed.  
	  

Music References: 
 
Louiselle, B. (2005). Voice Choice. Silver Burdett Making Music, student edition (p. 25).  

Pearson. Scott Foresman. 
 

The final lesson of this general music curriculum for preschool and kindergarten students 

is themed around the vocal performances of various musical works. During this lesson students 

will learn about the differences between musical works that are sung and musical works that are 

spoken. Students will learn to identify and draw connections between songs and the use of 

singing voices and chants and the use of speaking voices. The teacher will provide a combination 

of guidance-based and play-based instruction that will encourage students to demonstrate their 

understanding of the differences between songs and chants. Throughout this lesson, students will 

(a) explore both speaking and singing vocal performance techniques, (b) participate in a series of 

activities that encourage both constructional and dramatic play, and (c) discover an 

understanding of the differences between songs and chants.  
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Explore, Play, and Discover: Songs and Chants 
 
Teacher’s Name: Cheyenne Cleveland    Date: Week Ten  
Student Grade Level: Preschool/Kindergarten  Class Size: 15-24 
Class Subject: General Music     Lesson Length: 30 minutes  
 
National and State Standards Addressed in this Lesson:  
CORE Music Standards for Kindergarten 

• Creating: MU:Cr1.1.Ka, MU:Cr1.1.Kb, MU:Cr2.1Ka, MU:Cr3.1Ka 
• Performing: MU: Pr4.1Ka, MU: Pr4.2Ka, MU:Pr4.3Ka, MU:Pr5.1Kb, MU:Pr6.1Ka 
• Responding: MU: Re7.2Ka, MU:Re8.1Ka 
• Connecting: MU:Cn10.0Ka, MU:Cn11.0.Ka 

 
New York State Standards for Arts Education  

3. Creating, Performing, and Participating in the Arts 
4. Knowing and Using Arts Materials and Resources  
3.    Responding to and Analyzing Works of Art 

 
Mastery Objectives: 
Students will be able to:  

4. Demonstrate differences between songs and chants 
5. Demonstrate the appropriate use of speaking and singing voices during constructive 

and dramatic play.  
6. Identify the differences between songs and chants through listening examples.  

 
Materials: 

• Student Attendance List/Seating Chart 
• Frog Puppet, Allegro 
• Songs and Chants Quiz  
• Materials for Musical Play Centers  

o Telephone construction area with paper cups, string, crayons, and PVC piping.  
o A dress-up corner with policemen and firemen costumes and props 
o A pretend stage area with an assortment of medieval princess and prince 

costumes.  
o A pretend recording studio area with a CD player, microphones, and a keyboard. 

• Music: 
o “Echo, Hello” arranged by Cheyenne Cleveland 
o “Two Little Birdies” by Cheyenne Cleveland  
o “Monkey, Monkey, Moo” by Anonymous   
o “Color Song” arranged by Cheyenne Cleveland  

• Instruments  
o Piano 
o Hand drums, one for each student 
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Procedures:  
 Anticipatory Set:  

• Meet children at the door with Allegro the Frog and welcome students to your 
classroom. Ask students to find a seat anywhere on the colored rug (the colored 
rug is in the center of the room in front of the white board and bulletin board) 

• Sing the “Echo, Hello” song with Allegro. Help students pitch match the echoed 
phrases of the song.  

• Thank the students for singing with Allegro 
 

Instructional Strategies:  
Opening Activity  

• Ask the children to recall the four different voice choices that they learned about 
in the previous class. Ask the children to recall all of the different places and 
situations in which each voice choice may be used.  

• Ask the children about the different voice choices we use in music class.  
• Sing “Two Little Birdies,” and ask the children to identify the voice choice you 

used. (Answer: Singing Voice)  
• Teach the children to sing “Two Little Birdies.”  
• Explain to the children that we can sing loudly and softly, without whispering or 

shouting.  
• Ask the children to find their self-space within the room. Remind students of 

safety guidelines.  
• Tell the children that we are going to perform “Two Little Birdies” as a class. Ask 

the children to move about the room with gentle bird-like motions as they use 
their singing voices to sing “Two Little Birdies.” 

• Ask the children to have a seat on the colored rug. 
• Have the children listen as you chant “Monkey, Monkey, Moo” for the students, 

and ask them to identify the voice choice you used. (Answer: Speaking Voice)  
• Teach the children to chant “Monkey, Monkey, Moo.” 
• Explain to the children that when we use our speaking voices to perform a piece 

of music we speak with a rhythm pattern.  
• Perform “Monkey, Monkey, Moo” while playing the speaking rhythm on a hand 

drum.  
• Tell the children that we are going to perform “Monkey, Monkey, Moo” as a 

class.  
• Pass out hand drums to each student, and teach the children how to play the 

rhythm pattern of “Monkey, Monkey, Moo” using “ti,ti” and “ta”.  
• Perform “Monkey, Monkey, Moo” as a class using speaking voices and hand 

drums.  
• Collect the hand drums.  
• Ask the children to discuss the differences between the two pieces of music we 

performed. 
• Tell the students that when we sing a piece of music we call it a song, and when 

we speak a piece of music we call it a chant.  
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• Take time to review some of the songs and chants that you have introduced to the 
students in music class. Perform various chants and songs for the students and 
have them identify what voice choice you use and whether or not the piece of 
music is a song or a chant.  

 
Free Play  

• Provide the class with multiple music centers that encourage both constructional 
and dramatic play. 

o Constructional Musical Play Center Suggestions:  
§ Telephone construction area with paper cups, string, crayons, and 

PVC piping.  
o Dramatic Musical Play Center Suggestions  

§ A dress-up corner with policemen and firemen costumes and props 
§ A pretend stage area with an assortment of medieval princess and 

prince costumes.  
§ A pretend recording studio area with a CD player, microphones, 

and a keyboard. 
• Explain to the students that they will now have a chance to explore songs and 

chants.  
• Encourage the children to make up their own songs and chants during their 

independent play.  
• Divide and assign the students to different music centers. 
• Observe and monitor the students while tracking and recording their interactions.   

 
Closing Activity  

• Have the students sit on the colored rug in the middle of the room.  
• Pass out the Songs and Chants Quiz and writing utensils to each student.  
• Tell the students that we are going to take a short quiz on songs and chants.  
• Tell the children to listen to the directions carefully. Explain that you are going to 

read the quiz and perform the different musical examples that are used throughout 
the quiz.  

• Read the quiz for the students while giving specific directions. After you have 
read or performed each question, read the answer choices for the students and 
encourage them to circle the best possible answer.  

• Collect the quizzes.  
• Dismiss with the class with the “Color Song.”  

 
Assessment:  

• Observation of students’ ability to appropriately demonstrate the differences between 
songs and chants.  

• Observation of students’ understanding of songs and chants through constructional and 
dramatic musical play interactions.  

• Songs and Chants Quiz to display student understanding and knowledge of songs and 
chants.  
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Provisions for Students with Special Needs: 
• Gifted and Talented: Provide an opportunity for students to give examples of songs or 

chants that they know or have learned outside of music class.   
• Vocal Disabilities: Students will not be required to interact vocally. Students will be 

encouraged to listen and respond through physical actions. For example, students will 
wave “Hello” with their hands during the “Echo, Hello” song or use the dynamics of an 
instrument to correspond with the dynamics of each speaking voice.  

• Movement disabilities: Students will not be required to interact during movement 
activities. If possible, students will be encouraged to move in a way that is comfortable 
and appropriate to their abilities. Students will be encouraged to interact through vocal 
responses.  

• English Language Learners: No provisions needed.  
	  

 
 
Assessments and Rubrics 

The assessments and rubrics created for this curriculum were designed to track the students 

overall musical development and progression. Students will be assessed by way of a series of 

playful activities and interactions that will allow them to continue their musical development 

without fear of failure (Miranda, 2004). Students will not be encumbered with the need to meet 

performance goals. However, students will be encouraged to participate playfully and nurtured 

towards achievement.  
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Throughout this curriculum, students will be informally assessed based on their level of 

interaction, skill, and understanding. The students’ progression will also be tracked with a rubric 

at a basic, proficient, or advanced level. A lesson concept rubric (Figure 1) and a free musical 

play rubric (Figure 2) are consistently implemented during each lesson plan. Both rubrics are 

standardized rubrics used to aid observational assessment. The lesson concept rubric is used to 

assess the students’ level of musical application during the lesson activities and interactions, 

while the free musical play rubric is used to asses the students’ level of independent musical 

application during free play. The free musical play checklist (Figure 3) created for this  

 

 

 

Figure 1: Lesson Concept Rubric 

 



MUSIC CURRICULUM FOR PRESCHOOL AND KINDERGARTEN	  
	   	  	  

70	  

 curriculum may also be implemented during free musical play to help teachers quickly and 

efficiently record data about each child’s interaction, musical skill, and understanding.  

Figure 2: Free Musical Play Rubric 
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Figure 3: Free Musical Play Checklist 
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Only once within this curriculum is a specified rubric used to monitor student progress 

during a particular lesson activity. The tempo detection rubric (Figure 4) is used specifically 

during the closing activity of the fifth lesson of this preschool and kindergarten general music 

curriculum. This rubric assesses the students’ level of understanding of three different tempi 

markings while they complete an interactive listening activity.  

 

 
Figure 4: Tempo Detection Rubric 
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 Although the students’ development may be noted directly on the rubric itself, the teacher 

could also use the classroom seating chart (Figure 5) to track the students’ progress. The teacher 

would simply use the rubric for guidance and mark each individual student’s level of knowledge, 

understanding, and application on the classroom seating chart in the open boxes below the 

child’s name or picture. The music educator may utilize the rubrics as a more detailed approach 

to informal assessment to take notes or make comments about a particular students’ growth, or 

utilize the classroom-seating chart as a more generalized yet more time efficient approach to 

informal assessment.  

Figure 5: Classroom Seating Chart 
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Although student progress is predominantly monitored through informal and observational 

forms of assessment throughout this curriculum, it is also measured by way of formal written 

quizzes and assessments. The two written assessments used within this curriculum appear 

towards the end of the curriculum in the ninth and tenth lessons. All of the quizzes will be 

proctored and interactively administered to the students. 

The first written assessment is a picture-matching quiz (Figure 6). This quiz is administered 

to the students during the closing activity of the ninth lesson. The students will have spent the 

entire class exploring the concept of different voice choices. The test will measure the students’ 

knowledge of the different voice choices and the places in which these voice choices are most 

recommended.   

The second written assessment is a multiple-choice answer quiz (Figure 7). This multiple-

choice quiz is administered to the students during the closing activity of the tenth lesson. The 

students will have spent the entire class participating in activities that involve the knowledge, 

understanding, and application of songs and chants. The test will measure the students’ ability to 

differentiate between songs and chants.  
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Figure 6: Voice Choice Matching Quiz  
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Figure 7: Songs and Chants Quiz 
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Overall Curriculum Objectives 

The overall goal of this music curriculum for preschool and kindergarten students is to 

provide teachers with lessons and activities that will encourage child-initiated, child-directed, 

and teacher-supported learning. Through this curriculum teachers will be equipped with the 

means to foster the natural and playful learning abilities of young children, and encourage 

students to express themselves freely and playfully through music learning. Students will learn 

musical skills and concepts through a variety of interactive experiences that encourage endless 

exploration, dramatic play, and life-long learning. Together, the educators who implement and 

the students who experience a play-based music curriculum will be encouraged to learn, be 

inspired, and be imaginative through music.   
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Chapter Four: Conclusion 

Children become actively engaged in music learning when they are provided with 

opportunities to freely explore the unlimited possibilities of music making through functional, 

constructional, and dramatic play (Burton & MENC, 2011). Unfortunately, despite current 

research and studies to enhance playful music education, limited action has taken place to 

address the need for change in our early childhood and elementary music instructional methods 

(Nardo et. al., 2006). Therefore, it is vital that teachers take action to provide their students with 

play based curriculum and learning experiences that will equip them to positively experience 

music in innovative and creative ways. Because young children learn naturally through 

exploration, play and discover (Lew & Campbell, 2005) educators should strive to enact a 

curriculum that supports the natural learning abilities of children. The overall goal of the music 

curriculum should not be emphasized on the achievement of a final goal or product, but rather to 

provide students with lessons and activities that will encourage child-initiated, child-directed, 

and teacher-supported learning.  

The best way to address music education through play is by immersing young students in 

an interactive environment in which their natural musical expressions are nurtured and valued 

(Taggart, 2000). Thus, it is the responsibility of elementary music educators to provide their 

students with multiple opportunities to experience music creatively through expression and 

imagination. Music teachers must strive to provide young students with an instructional 

atmosphere in which child-initiated play and experiential learning are encouraged. Young 

children who are given the opportunities to learn through exploration, play, and discovery will be 

fostered through their instinctive creativity and encouraged to develop to their fullest potential 

(Miller & Almon, 2009). 
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Unit Title:  Explore, Play, Discover MUSIC! Grade Level: Preschool & Kindergarten 

Subject/Topic Areas: Sound, Loud & Soft, Steady Beat, Fast & Slow, Movement & Expression, 

Rhythm, Short & Long, Voice Choices, High & Low 

Key Words: music, sound, loud, soft, fast, slow, short, long, high, low, steady beat, whisper, speak, sing, 

shout, chant, song 

Designed by: Cheyenne Cleveland Time Frame: Ten 30 Minute Class Periods 

College/University: University of Florida                        Department: Music Education  

Brief Summary of Unit: 
 
This curriculum will be taught to a multiple Preschool and Kindergarten classes. Each class will 
consist of a combination of 15-24 Preschool and Kindergarten students.  
 
This curriculum is designed to help young children experience music to their fullest potential 
through play-centered learning. Students will explore sound in a way that encourages them to 
imagine and create, interact playfully with classroom activities and games, and discover the 
endless possibilities of music in relation to education and everyday life happenings.  
 
The primary goals and objectives of this curriculum are to encourage children to develop keen 
listening skills, interact with musical sound, and create new musical sounds during both teacher-
directed activities and independent play.  

 Unit design status Completed template pages - Stages 1, 2, and 3 
 
  Completed blueprint for each performance task Completed rubrics 
 
 Directions to students and teachers  Materials and resources listed 
 
 Suggested accommodations  Suggested extensions 
 
  
 

Appendix A 
Music Curriculum for Preschool and Kindergarten  

Understanding by Design 
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Stage 1 - Identify Desired Results 

 

Creating Music:  
• Imagine: Students will generate musical ideas for various purposes and contexts 
• Plan and Make: Students will select and develop musical ideas for defined purposes and contexts 
• Evaluate and Refine: Students will evaluate and refine selected musical ideas to create musical work(s) that meet appropriate criteria 
• Present: share creative musical work that conveys intent, demonstrates craftsmanship, and exhibits originality 

Performing Music 
• Select: Students will select varied musical works to present based on interest, knowledge, technical skill, and context 
• Analyze: Students will analyze the structure and context of varied musical works and their implications for performance 
• Interpret: Students will develop personal interpretations that consider creators’ intent 
• Rehearse, Evaluate and Refine: Students will evaluate and refine personal and ensemble performances, individually or in collaboration with others 
• Present: Perform expressively, with appropriate interpretation and technical accuracy, and in a manner appropriate to the audience and context 

Responding to Music 
• Select: Students will choose music appropriate for a specific purpose or context 
• Analyze: Students will Analyze how the structure and context of varied musical works inform the responses 
• Interpret: Students will support interpretations of musical works that reflect creators’/performers’ expressive intent 
• Evaluate: Students will support evaluations of musical works and performances based on analysis, interpretation, and established criteria 

Connecting to Music 
• Students will synthesize and relate knowledge and personal experiences to make music 
• Students will relate musical ideas and works with varied context to deepen understanding 

 

 

 

Established Goals: Core Music Standards 

What essential questions will be considered? What understandings are desired? 

	  
1. What makes music?  
2. How can we express loud or soft music?  
3. How can we express high or low music?  
4. How can we express fast or slow music? 
5. Can music be short or long?  
6. How can we express the music we hear 

through movement and dramatizations?  

 
Students will understand… 
 
Musical Opposites 

• Loud & Soft 
• Fast & Slow 
• High & Low 
• Short and Long  

What key knowledge and skills will students acquire as a result of this unit? 

1

Students will know… 
 
Key Lesson Terms 

• Steady Beat 
• Rhythm  
• Voice Choices: Speaking, Singing, 

Whispering, Shouting  
     

 
 

2

Students will be able to… 
 

• Explore a variety of sounds through 
functional musical play. 

• Create and construct simple melodic and 
rhythmic patterns through constructive 
musical play. 

• Interact with musical sounds with 
movement and personal expression through 
dramatic musical play. 

 

G 

T

Q 
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Stage 2 - Determine Acceptable Evidence 

 

 

Students will self-asses their own development and understanding on a “Thumbs Up” grading scale. The 
teacher will prompt the students as desired or as needed.  
• Thumbs Up = I really understand what we are learning about.  
• Thumbs In The Middle = I kind of understand what we are learning about, but I need more     

explanation. 
• Thumbs Down = I do not quite understand what we are learning, and I need more explanation and 

application.  
 

What evidence will show that students understand? 

Performance Tasks: 

What other evidence needs to be collected in light of Stage 1 Desired Results? 

Perform—Students put their learning into immediate action by way of group activities and 
independent play. Students will perform simple tasks, songs, chants, and activates that directly relate 
to key lesson concepts.  
 
Discuss—Students will engage in lesson related discussions. Evidence of student understanding will 
be apparent through effective communication when responding to a question or prompt.  
 
Generate—Students will generate their own musical ideas, sounds, and movements. Student 
understanding will be evident through effective and original musical expressions.  

Observation—The teacher will listen to students’ vocal and instrumental performances of various musical concepts. 
The teacher will visually observe student interaction and participation. 
 
Quizzes—Students will take a few picture based quizzes throughout this curriculum that will help the teacher assess 
student understanding of key lesson terms and concepts.  
 
Rubrics-- Students will be assessed based on their level of interaction, skill, and understanding. Rubrics created for 
this curriculum will assess students’ level of skill and application at a basic level, proficient level, and advanced 
level. 
 
  

Student Self-Assessment and Reflection: 
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Stage 2 - Determine Acceptable Evidence (continued) 

	    

  

  

Assessment Task Blueprint 
What understandings or goals will be assessed through this task? 

What criteria are implied in the standards and understandings regardless of the task specifics?  
What qualities must student work demonstrate to signify that standards were met? 

Through what authentic performance task will students demonstrate understanding? 

Task Overview: 

What student products and performances will provide evidence of desired understandings? 

By what criteria will student products and performances be evaluated? 

 
Student Understanding of Musical Opposites: 
Loud & Soft, Fast & Slow, High & Low, and 
Long & Short.  

	  

 
Student Understanding of Voice Choices: 
Speaking, Singing, Whispering, and Shouting. 

Student completion of in class and homework 
assignments through both verbal responses and 
picture quizzes.  

Student Products will be evaluated by:  
• Students ability to effectively 

communicate key lesson terms and 
concepts. 

• Students ability to correctly match 
related terms and pictures.  

Student Performances will be evaluated by:  
• Student Participation and Involvement   
• Musical Accuracy  

 

 

 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  

	  
	  

Students	  must	  demonstrate	  correct	  use	  of	  
terms,	  application	  of	  knowledge,	  and	  
verbal	  responses	  regarding	  standards	  to	  
be	  met.	  	  

	  Students	  will	  understand	  the	  use	  of	  
sounds	  in	  relation	  to	  music	  and	  everyday	  
life	  experiences.	  	  

Students	  will	  demonstrate	  understanding	  through:	  	  
• Verbal	  responses	  to	  discussion	  questions	  and	  prompts	  
• Verbal	  responses	  to	  listening	  and	  analysis	  	  
• Demonstration	  of	  musical	  elements	  through	  vocal,	  instrumental,	  and	  movement	  

performances	  
• Picture	  matching	  quizzes	  	  
• Applications	  of	  learned	  knowledge	  and	  skills	  through	  periods	  of	  independent	  musical	  play.	  	  

	  

Student	  vocal,	  instrumental,	  and	  
movement	  performances	  that	  reflect	  key	  
lesson	  concepts,	  and	  original	  and	  creative	  
use	  of	  imagination.	  
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	   Stage 3 - Plan Learning Experiences 

 

 What sequence of teaching and learning experience will equip students to engage with, develop, and 
demonstrate the desired understandings?  Use the following sheet to list the key teaching and learning activities 
in sequence.  Code each entry with the appropriate initials of the WHERETO elements. W=where is it going?, 
H=hook the students, E=explore and equip, R=rethink and revise, E=exhibit and evaluate, T=tailor to student 
needs, interests, and styles, and O=organize for maximum engagement and effectiveness.  

Week One:  
1. Introduced yourself and the frog puppet Allegro to students WHT 
2. Teach students “Echo, Hello” E-1O 
3. Prompt discussion and interaction by asking, “What makes music?” WHE-1E-2O 
4. Explore items that might make music HE-1TO 
5. Sing “What Makes Music” with students E-1 
6. Discover that anything makes music RE-2 
7. Read A Listening Walk by Paul Showers WHE-1TO 
8. Playfully engage students to echo sound demonstrations HET 
9. Encourage students to discover musical sounds throughout every aspect of their lives E-1RT 

Week Two:  
1. Ask students to share some of the musical sounds they heard throughout the week WHE-1RETO 
2. Read Quiet Loud by Leslie Patricelli and explore quiet and loud sounds HE-1T 
3. Teach students “Lions Roar, Mice Squeak” WE-1 
4. Have students play with movements that demonstrate loud and soft sounds HE-1T 
5. Explore items that might make loud or soft sounds HE-1TO 
6. Encourage students to discover loud and soft sounds throughout every aspect of their lives E-1RT 

Week Three: 
1. Read the poem “Boom! Bang!” by Anonymous WH 
2. Encourage discussion about sounds we hear during a thunderstorm WHE-1T 
3. Perform “The Steady Rain” for students while they listen for soft sounds E-1E-2 
4. Explore the concept of steady beat with students E-1T 
5. Discover steady beat in relation to everyday life activities E-1RT 
6. Play “The Beat in My Feet” game HE-1T 

Week Four:  
1. Review steady beat with students WRO 
2. Teach students to read iconic notation of steady beat E-1T 
3. Students explore the connections between visual iconic notation and audible music E-1E-2 
4. Students learn and perform the song “Hickory Dickory Dock” E-2 
5. Practice singing “Hickory Dickory Dock” with loud and soft singing voices WE-1R 
6. Explore items that may keep or help students create a steady beat HE-1TO 
7. Play “Music Doctors” and discover the heartbeat/steady beat of various songs HE-1T 
8. Play “The Beat in My Fee” game HE-1T 

Week Five:  
1. Explore original and creative movements in relation to steady beat WHE-1RE-2TO 
2. Play “Beat in My Feet Game” while imitating animal movements WHE-1RE-2TO 
3. Relate animal movements to specific tempi RO 
4. Explore the use of tempi through constructive and dramatic play HE-1TO 
5. Discover changes in tempi in the “Carnival of the Animals” by Saint Saëns HE-1RE-2TO 
6. Encourage students to discover appropriate times to move slow, medium, or fast outside of music 

class E-1RT 
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 Week Six:  
1. Explore the differences in articulation through movement and imagination WHE-1RE-

2TO 
2. Correspond specific movements with certain tempi markings RO 
3. Explore the use of articulation through constructive and dramatic play HE-1TO 
4. Relate knowledge of weight with sustained, moderate, and quick movements RO 
5. Discover an awareness of individual sense of sustained, moderate, and quick movements in 

relation to internal timing and pulse. HE-1RE-2TO 
Week Seven:  

1. Explore the differences between steady beat and rhythm patters WHE-1RE-2TO 
2. Use iconic notation to read rhythmic patterns E-1E-2T 
3. Use mnemonic syllables to remember specific rhythmic note patterns E-1E-2 
4. Demonstrate differences between steady beat and rhythm on instruments HE-1RE-2TO 
5. Explore the use of rhythm patterns through constructive play HE-1TO 
6. Improvise and play rhythmic patterns on hand drums HE-1RE-2TO 
7. Discover connections between rhythmic patterns and patterns of speech HE-1RE-2TO  

Week Eight:  
1. Explore the differences between high and low sounds WHE-1RE-2TO 
2. Discover changes in pitch in “Peter and the Wolf” by Prokofiev HE-1RE-2TO 
3. Relate physical places and vertical movements to both high and low sounds RO 
4. Explore the use of pitch through functional, constructive, and dramatic play HE-1TO 
5. Discover and perform changes in pitch on Orff instruments HE-1RE-2TO  

Week Nine:  
1. Explore the differences between four voice choices: speak, sing, shout, whisper WHE-

1RE-2TO 
2. Discover circumstances in which each voice choice is appropriately used HE-1RE-2TO 
3. Listen to the song “Voice Choice” and act out motions WHE-1RE-2TO 
4. Explore the use of the different voice choices through constructive and dramatic play HE-

1TO 
5. Discover how to appropriately use the four voice choices within the educational 

environment HE-1RE-2TO  
6. Take the “Voice Choice Matching Quiz” RE-2TO 

Week Ten:  
1. Explore the differences between songs and chants WHE-1RE-2TO 
2. Perform the song “Two Little Birdies,” and the chant “Monkey, Monkey Moo” HE-1RE-

2TO 
3. Listen to, discover, and identify the differences between songs and chants HE-1RE-2TO 
4. Explore songs and chants through constructive and dramatic play HE-1TO 
5. Take the “Songs and Chants Quiz” RE-2TO  
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Appendix	  B	  
Common Core Standards for Kindergarten Music Education 

 
Creating Music:  

• Imagine: Students will generate musical ideas for various purposes and contexts 
o MU:Cr1.1.Ka-With guidance, explore and experience music concepts 

(such as beat and melodic contour).  
o MU:Cr1.1.Kb-With guidance, generate musical ideas (such as movements 

or motives). 
• Plan and Make: Students will select and develop musical ideas for defined 

purposes and contexts 
o MU:Cr2.1.Ka-With guidance, demonstrate and choose favorite musical 

ideas.  
o MU:Cr2.1.Kb-With guidance, organize personal musical ideas using 

iconic notation and/or recording technology. 
• Evaluate and Refine: Students will evaluate and refine selected musical ideas to 

create musical work(s) that meet appropriate criteria 
o MU:Cr3.1.Ka-With guidance, apply personal, peer, and teacher feedback 

in refining personal musical ideas.  
• Present: share creative musical work that conveys intent, demonstrates 

craftsmanship, and exhibits originality 
o MU:Cr3.2.Ka-With guidance, demonstrate a final version of personal 

musical ideas to peers.  
Performing Music 

• Select: Students will select varied musical works to present based on interest, 
knowledge, technical skill, and context 

o MU:Pr4.1.Ka-With guidance, demonstrate and state personal interest in 
varied musical selections.  

• Analyze: Students will analyze the structure and context of varied musical works 
and their implications for performance 

o MU:Pr4.2.Ka-With guidance, explore and demonstrate awareness of 
music contrasts (such as high/low, loud/soft, same/different) in a variety of 
music selected for performance. 

• Interpret: Students will develop personal interpretations that consider creators’ 
intent 

o MU:Pr4.3.Ka-With guidance, demonstrate awareness of expressive 
qualities (such as voice quality, dynamics, and tempo) that support the 
creators’ expressive intent.  

• Rehearse, Evaluate and Refine: Students will evaluate and refine personal and 
ensemble performances, individually or in collaboration with others 

o MU:Pr5.1.Ka-With guidance, apply personal, teacher, and peer feedback 
to refine performances. 

o MU:Pr5.1.Kb-With guidance, use suggested strategies in rehearsal to 
improve the expressive qualities of music.  
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• Present: Perform expressively, with appropriate interpretation and technical 
accuracy, and in a manner appropriate to the audience and context 

o MU:Pr6.1.Ka-With guidance, perform music with expression. 
o MU:Pr6.1.Kb-Perform appropriately for the audience.  

Responding to Music 
• Select: Students will choose music appropriate for a specific purpose or context 

o MU:Re7.1.Ka-With guidance, list personal interests and experiences and 
demonstrate why they prefer some music selections over others.  

• Analyze: Students will Analyze how the structure and context of varied musical 
works inform the responses 

o MU:Re7.2.Ka-With guidance, demonstrate how a specific music concept 
(such as beat or melodic direction) is used in music.  

• Interpret: Students will support interpretations of musical works that reflect 
creators’/performers’ expressive intent 

o MU:Re8.1.Ka-With guidance, demonstrate awareness of expressive 
qualities (such as dynamics and tempo) that reflect creators’/performers’ 
expressive intent. 

• Evaluate: Students will support evaluations of musical works and performances 
based on analysis, interpretation, and established criteria 

o MU:Re9.1.Ka-With guidance, apply personal and expressive preferences 
in the evaluation of music.  

Connecting to Music 
• Students will synthesize and relate knowledge and personal experiences to make 

music 
o MU:Cn10.0.Ka-Demonstrate how interests, knowledge, and skills relate to 

personal choice and intent when creating, performing, and responding to 
music. 

§ MU:Cr3.2.Ka 
§ MU:Pr4.1Ka 
§ MU:Pr4.3.Ka 

• Students will relate musical ideas and works with varied context to deepen 
understanding 

o MU:Cn11.0.Ka-Demonstrate understanding of relationships between 
music and other arts, other disciplines, varied contexts, and daily life.  

§ MU:Pr4.2.Ka 
§ MU:Re7.2.Ka 
§ MU:Re9.1.Ka 
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Appendix C 
Carnival of the Animals Coloring Sheet 
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Appendix	  D	  
“Echo,	  Hello”	  	  
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Appendix	  E	  
“Color	  Song”	  	  
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Appendix	  F	  
“Lions	  Roar,	  Mice	  Squeak”	  	  
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Appendix	  G	  
“The	  Steady	  Rain”	  
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Appendix	  H	  
“Traveling	  Through	  Space”	  
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Appendix	  I	  
“Gravity”	  	  
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Appendix	  J	  
“Weightlessly”	  	  
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Appendix	  K	  
“The	  Rhythm	  of	  the	  Jungle”	  	  
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Appendix	  L	  
“Voice	  Choices	  at	  School”	  	  
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Appendix	  M	  
“Two	  Little	  Birdies”	  	  
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Appendix	  N	  
“Boom!	  Bang!”	  	  

	  
	  

	  


