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In Florida, as well as many other states, PreK-12 art teachers can be certified through
Alternative Certification Programs (ACP). While the ACP format provides opportunities
for Bachelor degree holders to earn teaching certification while working in their own
classrooms, the program is designed as a ―one size fits all‖ to cover all subject areas
and grade levels. As someone with a Bachelor degree in Art who went through a ACP
to become certified K-12 art teacher in Florida, I found the preparation I received less
than adequate. The purpose of this project-in-lieu of thesis was to research the
alternative certification process for Florida art teachers and then to create a Web-based
―Survival Guide‖ for new program completers entering the classroom for the first time. In
addition to my research on ACPs, survey responses and interviews from art educators
in the field as well as my own experience going through the ACP process provided
additional material to support the design of the Web-based guide. The site includes
information about the Florida Teacher Certification Process, Sunshine State Standards,
Curriculum Models, Lesson Plans, Classroom Management and Preparation,
Professional Development, Technology in the Art Room, and Community Involvement.
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CHAPTER 1

Some people know that they want to be teachers from the time that they are
young children, and others, like me, do not have this epiphany until later in life. There
are many others like me though, as evidenced by the growing trend of Alternative
Certification Programs (ACP). ACPs have become a popular way to gain teaching
certification if you have a Bachelor’s degree within a field of study. According to the
report Profile of Alternative Route Teachers by The National Center for Education
Information,
Forty-seven states and the District of Columbia are now implementing
approximately 538 alternate route programs that produced approximately 35,000
newly certified teachers in 2004. The numbers are growing rapidly. Based on
data submitted by the states, NCEI estimates that more than 250,000 persons
have been licensed through alternative routes to teacher certification programs,
with most of the growth occurring in the last decade (Feistritzer, 2005, p. 2).
ACPs are attracting large numbers of individuals to education from a variety of diverse
backgrounds and experiences to the classroom.
Although ACPs have gained in popularity throughout the country, there are
questions about whether they are indeed good preparation for the real world classroom.
The National Academy of Education points out
the pre-service preparation of teachers once occurred almost exclusively through
state-accredited undergraduate programs in colleges and universities. That is no
longer the case. A variety of programs at the undergraduate and graduate
levels—run by school districts as well as colleges—now prepare teachers for
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classrooms. More information is needed about which elements of teacher
preparation programs, regardless of their institutional characteristics, contribute
the most to teacher capacity to produce student learning‖ (Wilson, 2009, p.3).
Due to the variety of preparatory routes to education careers, it is imperative to ensure
that teachers are receiving quality training and preparation for the classroom.
After graduating with a Bachelor’s degree in Visual Art, I went through an ACP
and found it to be less than adequate preparation for taking on the responsibility of my
own classroom. I began to wonder whether other art teachers were satisfied with how
effectively their ACPs prepared them, and began looking for ways to improve the ACP
experience for new art teachers. This became the motivation for my project.
In this paper, I will describe the certification requirements for Florida Art
Teachers, including those for teachers seeking certification through an ACP. I will
identify the problems within ACPs, and propose possible ways to correct them.

Statement of the Problem
I became aware of the problems that can occur in becoming an art teacher by
way of the alternative certification process through personal experience. Currently, I am
in my fifth year as an art teacher in Florida. I came to this position with a Bachelor’s
degree in visual art. In order to transition from artist to art teacher, I needed to apply for
temporary certification from the state of Florida, pass the Florida Teacher Certification
Exam (FTCE) as well as a subject area exam, and either take 17 hours of college
classes or pass an ACP within the first three years of public school teaching. While I
passed the FTCE and was given my own classroom, that still did not make me a
certified art teacher. The ACP that took three years to complete required me to prove
9

that I was competent in the 12 Florida Educator Accomplished Practices (FEAPS), but
gave me little instruction in how to demonstrate them. For example, my classroom
management instruction consisted of reading The First Days of School by Wong (1998).
This was hardly adequate preparation for teaching a class of teenagers.
The FEAPS are used to demonstrate a variety of competence in any subject
area. They do not prepare art teachers to deal with the unique circumstances that are
intrinsic to the art room. As stated by Henshaw in the article Alternative Certification
Programs for Art Teachers, ―Alternative certification programs rarely focus on a specific
subject. Instead, they focus on general teaching principles and methods‖ (2009).
Although the FEAPS can be applied to all subject areas, ACPs do not do an adequate
job of helping subject area teachers learn how to demonstrate these competencies
because they are too generalized.
A key problem is that Alternative Certification Programs attempt to be a one-sizefits-all program for individuals with Bachelor’s degrees who want to be teachers. ACPs
have surged in popularity over the last two decades, and I do not anticipate that they will
disappear anytime soon, but it is imperative that we find a way to customize, not
generalize, the experience so that it is relevant and effective preparation for all
teachers.
Thurber (2004) points out that there are recurring questions in the field of
research about art teacher education in the last two decades. Of the 12 she lists, four
are relevant to my research topic:


Where did art teachers learn to teach? In traditional or nontraditional
programs? How prepared were they? (pre-service practices and policies)
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What should happen to keep them prepared?



What can art teachers teach the field about art teacher preparation?
(reflective practice, teacher stories as research)



What are future directions for the preparation of teachers of art?

I believe that art teacher preparation could be improved by more hands-on
experiences, such as student teaching, classroom observations, and subject area
mentors.
My research was guided by these questions and by my own experience with an
ACP. What I discovered is that classroom management is the key to maximizing student
learning, and that classroom management in the art room is different than in a
traditional classroom. I also learned that since there is typically only one art teacher in a
school, there is no opportunity for a mentoring experience from an art teacher. I feel
that had I gone through a traditional art education undergraduate program versus an
ACP, I would have been better prepared to enter the art room as a competent teacher.
I feel that alternative certification wasn’t adequate preparation for me, and I wondered
how other Florida art teachers who went through alternative certification felt about their
programs.

Significance of Project
As previously stated, ACPs are a popular way for Bachelor’s degree holders to
achieve teaching certification while working in their own classrooms. Essentially,
it is on-the-job training for teachers. The topic of Alternative Certification Programs for
art teachers is significant to the future of art education for a variety of reasons. First, it is
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a topic that has not been researched extensively, especially as applies to Florida.
Secondly, the K-12 art teachers who are coming to the classroom through ACPs will
have a considerable impact on the future of art education. Their training could influence
their position on art advocacy, and their competence could influence whether or not
administrators and government keeps art in schools. Lastly, my research could promote
changes within the ACPs to aid art teachers in getting the training and support they
need to be successful in the unique environment that is the art room. Sabol explains,
Research focused at investigating recruitment, certification, and retention of
visual arts teachers can inform the field about how visual arts teachers perceive
themselves and understand their roles in the education of all students. Findings
from research can provide information and guidance in making decisions and in
taking actions that will affect the field. Creating a research base for art education
has a great potential to provide a foundation upon which art education can be
built and from which it can be judged in the future‖ (2004, p. 547).
Training new art teachers is a difficult task, and it is important to find the best ways to
prepare them for the ―real world‖ art room.
In response to my research, I wanted to create a Web-based ―Survival Guide‖ for
new program completers entering the classroom for the first time. My research on
ACPs, survey responses, and interviews from art teachers in the field as well as my own
experience going through the ACP process informed the design of the Web-based
guide. The site includes information about the Florida Teacher Certification Process,
Sunshine State Standards, Curriculum Models, Lesson Plans, Classroom Management
and Preparation, Professional Development, Technology in the Art Room, and
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Community Involvement. The function of the website is to fill in the gaps that ACP
typically does not cover for art teachers. I was inspired by the fact that I was
transitioning from high school to elementary school and created a list of questions - an
everything I want to know before I enter the classroom. It occurred to me that many of
the questions I had were not covered in my ACP, and that it could be a beneficial
resource for other new Florida art teachers.

Limitations
In order to complete this study successfully, I had to put aside the personal
biases that I developed due to my personal experiences in the Florida Alternative
Certification Program. Additionally, I limited my research to the state of Florida. There
may be a national impact but that is outside the scope of this research project.
Furthermore, there has been little research done in the area of alternative certification,
especially as it applies to art education. While my survey results were small, they
provided a glimpse into the experiences of other Florida art teachers who completed
their certification requirements through ACP.
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CHAPTER 2
LITERATURE REVIEW
The topic that I researched was the effectiveness of Alternative Certification
Programs for art teachers. In this section, I provide a brief history of ACPs in the United
States, and then discuss how the program is changing the face of education in recent
years. Finally, I evaluate the effectiveness of ACPs for art teachers, who deal with
unique circumstances within the traditional school setting. I accomplish this through a
combination of literary research, surveys of Florida art teachers who are graduates of
ACPs, and my personal experiences with a Florida ACP and in my classroom. The
outcome of my research is a Web-based Survival Guide that will serve as a resource to
fill the gaps in training that other new art teacher receive from ACPs.

Origin of Alternative Certification Program
First, we must define what we mean by ―alternative certification.‖ Mayer,
Deckerman, Glazer and Silva (2003) define alternative certification as ―a means for
bachelor’s degree holders to become the teacher of record with far less previous
teacher training than that required by traditional certification programs‖ (Retrieved from
http://www.ncrel.org/policy/pubs/html/altcert/re.htm). Miulecky, Shrodriani, and Wilner
(2004) explain that
alternative teacher certification programs (ACPs) are generally geared toward
aspiring teachers who already have a baccalaureate degree but who require
additional education methods coursework and classroom experience. Such
programs vary in requirements and sophistication and can be administered at the
federal, state or district levels (p.1).
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According to the report Profile of Alternative Route Teachers by The National
Center for Education Information, ACPs began in the 1980’s to ―ward off the prospective
shortage of teachers‖ (Feistritzer, 2005, p. 2). Since then, ―forty-seven states have
adopted a pathway to teaching, alternative to the standard state certification otherwise
required‖ (Nadler & Peterson, 2009, p.70). In the Handbook of Policy and Research in
Art Education, Sabol (2004) states that as early as 1988,
the National Endowment for the Arts called for states to develop and implement
flexible procedures that provide for special testing and certification of
experienced practicing artists and arts professionals who can demonstrate a
comprehensive background in the arts and substantial knowledge of the issues
and methodologies of K-12 arts instruction‖ (p.539).

Alternative Certification Programs in Florida
Several Florida counties began alternative certification pilot programs in 1998. In
response to Federal education legislation known as No Child Left Behind, Florida began
offering a competency-based ACP beginning with the 2002-2003 academic year.
Districts either offered Florida’s Alternative Certification Program or a program
developed by the school district and approved by the Florida Department of
Education. The competency-based programs provide on-the-job training for newly
hired instructional staff who qualify for a Temporary Certificate based on their
knowledge of a subject but who have not yet completed a traditional university
teacher preparation program. The course is taught by district resource teachers,
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not necessarily specializing in a particular field…there is no college or university
involvement‖ (Brewer, 2006, p. 271).

Florida Certification Requirements
According to the Florida Department of Education (FLDOE), people who aspire to
become teachers in Florida have three routes to certification that they can take:


Initial Teacher Preparation (ITP) – These programs typically terminate in a
Bachelor’s or Master’s degree in Education. However, what distinguishes
these program completers from others is that they have completed a
program in one or more specific subject area(s) and may qualify for
Professional Certification upon program completion. Currently there are
526 ITP programs offered by 34 Florida colleges.

Those who already hold a Bachelor’s Degree but are non-education majors can
enroll in one of the following programs:


Educator Preparation Institute (EPI) – These programs are typically
offered through a college and are done as a cohort and:



District Alternative Certification Program (DACP) – These programs are
offered through the applicant’s school district and done as an independent
study with help from mentors who may have no experience in your subject
area or grade level. It provides on-the-job training for teachers.

All candidates for professional teaching certification in Florida must meet the
following requirements:
 Hold a Bachelor’s Degree:
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 Complete all application requirements:
 Demonstrate subject area knowledge by passing an exam:
 Demonstrate Mastery of General Knowledge by passing an exam: and
 Demonstrate Professional Preparation and Educational Competence in a
variety of ways, including a combination of a passing score on the Florida
Professional Education Test and completion of a state-approved teacher
education program, such as College, EPI or ACP.
All the scenarios in which an individual can achieve Florida Professional
Teaching Certification are shown below in Figure 2.1, a visual aid obtained from
FLDOE.

Figure 2-1: This chart from the FLDOE shows how to attain a Florida Professional Teaching Certificate.
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As a pathway to the classroom alternative certification has become quite popular
in Florida. This following chart, obtained from a study conducted by Florida State
University on the titled Teachers from Florida Teacher Preparation Programs: A Report
on State Approved Teacher Preparation Programs with Results of Surveys of 20072008 Program Completers, shows the subject area placement of ACP completers by
type of ACP. Seventy-six art teachers came through ITP or more traditional art
education programs. Sixty-two came through DCAP, like I did, and 0 came from EPI.
Therefore, DACPs are training almost the same amount of art teachers than traditional
programs, and thus deserve greater attention and scrutiny.

Figure 2-2: FLDOE chart showing subject area placement of ACP completers
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The Alternative Certification Experience
As someone who received certification through a District Alternative Certification
Program in Florida, I was interested in studying the experiences of fellow Florida art
teachers who earned certification through a DACP. Experiences could vary widely since
―Section 231.17(b) of the Florida Statutes authorizes every school district to develop its
own ACP to allow individuals to obtain the professional preparation for certification
without earning college degrees‖ but ―the district plan must have approval by the Florida
Department of Education‖ (Suell and Piotrowski, 2006). The reason for variation is that
some districts may be better equipped to offer ACP training by providing quality
mentoring experiences, additional professional development trainings, and have more
experience dealing with a variety of subject areas within ACP than others.
The unifying feature of the 67 different Florida county school districts’ ACPs is
that they are based on 12 competencies referred to as the Florida Educator
Accomplished Practices (FEAPS) that were adopted by the Florida State Board of
Education in November of 1996. These include (a) assessment, (b) communication, (c)
continuous improvement, (d) critical thinking, (e) diversity, (f) ethics, (g) human
development and learning, (h) knowledge of subject matter, (i) learning environment, (j)
planning, (k) role of the teacher, and (l) technology which were assessed through the
completion of a comprehensive set of tasks that includes products and performance
practices (Suell and Piotrowski, 2006). The FEAPS are content specific, generic
teaching competencies that all teachers, including art teachers, should be able to
demonstrate.

19

Although all Florida teachers have to demonstrate the FEAPS, the Florida ACP
model that I went through gave little or no guidance or instruction on how to understand,
demonstrate, or reflect upon these practices. I was instructed to follow the rubric at the
end of the section. Directions were often ambiguous or in ―teacher-ease.‖ My mentors
were a former principal, retired guidance counselor, and a retired curriculum specialist.
None of them had any experience with art, and only one other art teacher has ever
gone through ACP in Citrus County beside myself. Being the only art teacher in my
school, I felt as though I did not have any support to complete my ACP in a way that
was meaningful to becoming a good art teacher.

Florida Department of Education Findings on Alternative Certification
Programs
Each year, the Florida Department of Education (FLDOE) in conjunction with Florida
State University (FSU) conducts a study entitled Teachers from Florida Teacher
Preparation Programs: A Report on State Approved Teacher Preparation Programs
which is posted on the Florida ACP website (http://tinyurl.com/628payg). The most
recent results are of Surveys of 2008-2009 Program Completers, which include me.
Overall, feedback was positive among District Alternative Certification Program
(DACP) completers, ―but as enthusiastic as some of the teachers were about their
preparation, others felt unprepared for the classroom environment, often citing a lack of
classroom management skills‖ (p. 25). Although 80% of ACP teachers stated that they
received some kind of training in classroom management as part of their training, they
were not all agreed that it was adequate. I personally received no training in classroom
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management as part of my ACP. The study went on to state that ―in particular, DACP
completers felt that classroom management skills came too late in their early careers.
This is a concern from a program design point of view: DACP teachers are supposed to
receive classroom management training early in their program. Thus, either the training
is not happening early enough, or the adequacy of the training needs to be evaluated
(p.30).
The graph below, obtained from the Teachers from Florida Teacher Preparation
Programs: A Report on State Approved Teacher Preparation Programs study, depicts
how many program completers found the classroom management training that they
received very useful, somewhat useful, or not very useful.

Figure 2-3: Of the 80% of ACP completers who received classroom management training, the above
graph depicts how useful they felt it was.
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My next biggest complaint about my ACP experience was that it was so general
that it did not prepare me for the art room. According to the FLDOE study, I was not
alone in my feelings since ―the next most common negative response from DACP
completers was that the program material was not applicable to their specialty. For
example, some programs emphasized particular skills that were not relevant to the
teacher’s subject matter, or were targeted to different grade levels‖ (p. 29).
The survey asked teachers what improvements could be made to make the ACP
a better preparatory program for the ―real world‖ classroom, and ―overall, completers of
all three programs agreed that more applicable scenarios such as hands-on internships,
classroom observations, or more time with their mentors would be the most beneficial
adjustments to their preparation programs – across the board’ (p. 5).

Summary
Alternative Certification Programs (ACPs) were started in the 1980’s to alleviate
projected teacher shortages in different states. Since that time ACPs have enabled over
200,000 people from 47 states to become public school teachers. However, because
ACPs are typically designed as one-size-fits-all programs to cover all subject areas and
grade levels, it is not adequate preparation for art teachers due to the special
circumstances that these teachers encounter in the unique environment that is the art
room. Therefore, changes must be made to personalize the process to effectively
prepare art teachers. In response to this problem, I created a web-based Survival Guide
to fill the gaps that art teachers are receiving in their ACP training.
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CHAPTER 3
METHODOLGY

In this section of my paper, I will discuss the steps I took to create my Webbased resource. After conducting literature research on Florida Teacher Certification
and alternative certification programs, I surveyed Florida art teachers who completed
ACPs to find out how effectively they felt their ACPs prepared them for the classroom.
Then I used that information in conjunction with my personal experiences with ACP and
in my classroom to create a Web-based Survival Guide for new art teachers that would
fill in the gaps that typically occur in ACP training.

Survey
For the first step of my research, I decided to survey other ACP completers to
discover whether or not they were satisfied with how the ACP prepared them to enter
the classroom. I created the survey using a website called Zoomerang
(www.zoomerang.com). The survey consisted of 10 forced-choice questions and
completers were anonymous. Survey completers rated how effective their ACP was in
preparing them to deal with a variety of issues related specifically to art, such as stages
of child’s development in art, assessing student progress, alternative curriculum models,
classroom management, professional development opportunities, working with special
needs students in the art room, and so on. Completers also had the option of adding
comments on two questions to explain their feelings about their ACP experience.
Please see a copy of the survey and results in the Appendix.
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I emailed the Florida Art Education Association (FAEA) and requested that the
survey be sent out through their email list-serv. I received only five responses to my
survey, but 40% of respondents stated that they were dissatisfied with their ACP
experience, 40% were neither satisfied nor dissatisfied, and 20% were satisfied. Even
with surveying such a small population, I felt that it supported my overall plan for
responding to the pitfall of ACP training for Florida art teachers.

Survival Guide
The second part of the project was the Survival Guide. In the summer of 2010, when I
decided to move from a high school to an elementary art teacher position, I interviewed
three other art teachers to gather information and strategies that I hoped would be
helpful to me in making the transition. I ask them each questions like: ―How do you
select age appropriate projects? ― Do you use a seating chart? Do you keep student
portfolios for the whole year, or send projects home as they are completed?‖ I then
sorted through the responses I received and used those that seemed to best fit my
personality and began preparing my classroom and curriculum based on the advice I
received. As I worked on my plans for the school year, I realized that many of the tips I
received were about topics not covered in my ACP, such as classroom management,
organization and distribution of art supplies, and exhibition of student work. I thought
that many new art teachers entering the classroom via ACP for the first time might also
have the same questions. That’s why I decided to create a Survival Guide as a resource
to fill the gaps that ACP training had left for me.
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I had initially intended the Survival Guide to be an article or book for publication,
but I decided to create it as a website instead. I came to this conclusion for several
reasons. First, art education is always changing and I learn new things everyday in my
classroom. Therefore, it is easier for me to update a website with new information and
keep the information on it current. I also believed that by creating a website, more
people would have access to the information and resources than if it was a print
document. Lastly, I am able to hyperlink to a variety of helpful websites for art teachers
that would make it easier to use than a document. All the information and resources are
at a new art teacher’s fingertips.
I entitled my website Survive the Art Room because that is the intention of the
project – to help a new art teacher survive and thrive in their classroom. My main goals
in creating the website were to be easily navigable, informative, and useful. The
purpose of this Web-based Survival Guide was to create a resource for new ACP
completers entering the classroom for the first time. In addition to my research on
ACPs, survey responses and interviews from art educators in the field as well as my
own experience going through the ACP process provided additional material to support
the design of the website. The site includes information about the Florida Teacher
Certification Process, Sunshine State Standards, Curriculum Models, Lesson Plans,
Classroom Management and Preparation, Professional Development, Technology in the
Art Room, and Community Involvement, as seen on the Home Page in Figure 3-1.

25

Figure 3-1: Home page of Survive the Art Room website.

I used the free website creation tool called Weebly.com to create my website
because I had no experience with website design and it offered several templates to aid
in the design process. It was very easy to use and the results are very professional
looking. I chose to use photographs from my classroom instead of stock photos as
visual aids on the site because I wanted to give it a personal touch and let viewers see
what a ―real world‖ art room was like.
To lend more credibility to the site and give new art teachers a greater taste of
what the art room is really like, I solicited advice from veteran art teachers. I posted on
social networking sites such as Twitter and Art Education 2.0, as well as emailed the art
teachers in Citrus County asking what advice they had for new art teachers. I sprinkled
26

the responses I received throughout the site like little gems of knowledge, as seen
below on the Professional Development page in Figure 3-2.

Figure 3-2: Professional Development Page of ―Survive the Art Room‖.

Once survivetheartroom.weebly.com was complete, I posted on Twitter, Art
Education 2.0, and emailed Citrus County art teachers sharing the site and requesting
feedback. I asked questions such as ―Is it easily navigable? Are there any topics I did
not cover that you think should be included? Did you find the information helpful?‖ The
responses I received were all positive. The strongest testimonial for my website was
from the other Citrus County art teacher to go through ACP, Sheri DeCesare, who
stated, ―I was blown away by this site!!!! I wish that I had seen something like this
when I was going through the ACP program.‖
27

CHAPTER 4
RESULTS
Over the last several months I have been working to complete Survive the Art
Room, my project-in-lieu of thesis. I began by researching the Florida Teacher
Certification Process and Alternative Certification Programs paying special attention to
DACPs, which is the program that I went through to achieve my professional teaching
certificate. Since my experience with ACP was less than adequate preparation for my
own classroom, I conducted literary research and surveyed other ACP completers to
find out whether they were satisfied with how effectively their ACPs prepared them.
While one of the limitations to my study were that only five people responded to
my survey, it is still interesting to note that overall 40% were dissatisfied with their ACP,
40% were neither satisfied or dissatisfied, and 20% were satisfied with their ACP
experience. Although the feedback was limited, I felt that it supported my overall plan for
my responding to the inadequacies of ACP training for art teachers.
As I previously mentioned, the two biggest complaints about DCAP that were
reported in Teachers from Florida Teacher Preparation Programs: A Report on State
Approved Teacher Preparation Programs with Results of Surveys of 2008-2009 were
that it is so generalized that it does not provide training for many of the unique situations
that are intrinsic to the art room. One of the survey completers stated, ―I found the ACP
program to be very stressful and challenging. I was only the second art teacher to be in
the program, the first was a high school art teacher with very different classroom needs
and curriculum. That meant that my ACP instructors were not yet prepared for the
individualized program that I needed and often we had to invent how my elementary art
program would benefit from what the ACP program had to offer.‖ Another respondent
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said, ―I was one of the first art teachers to go through the ACP in Hillsborough county
about 10 years ago. Most of what was taught in the ACP classes was geared toward
either an [a general] elementary classroom teacher or a [core subject] high school
teacher.‖ Therefore, there is a gap training provided by ACPs for subject specific needs
relative to classroom management, child development in art, and alternative curriculum
models in art, and the actual information that an art teacher needs prior to taking on the
responsibility of his or her own classroom.
Next, I used this information to create a web-based Survival Guide for these art
teachers and others like them. I chose to create a website because it is easy to keep
the information current, and it is easily accessible to new art teachers. In an effort to
give these teachers a look at a ―real world‖ art room, I included photos from my
classroom and advice from veteran art teachers. I solicited this advice using social
networking sites such as Twitter and Art Education 2.0 as well as emailing other art
teachers in Citrus County.
Once my website, entitled Survive the Art Room was complete, I reached out into
my professional learning network and posted an invitation to visit the site on Twitter and
Art Education 2.0 as well as emailing it to my fellow Citrus County art teachers
requesting feedback. Although I only received feedback from the art teachers in my
county, it was all positive. They found the site easily navigable, informative, and useful,
which were the three goals I had for it.

Discussion
At the beginning of my project-in-lieu of thesis, I thought I could write a paper that
would compel the FLDOE to make sweeping changes in the ACP, and create a product
29

that would help all the art teachers who are new to the classroom via ACP. However, I
have learned that training new art teachers is a complicated and difficult process.
As stated previously within the FLDOE study, Teachers from Florida Teacher
Preparation Programs A Report on State Approved Teacher Preparation Programs with
Results of Surveys of 2008-2009, ACP could be greatly improved by more hands-on
internships, classroom observations, and mentors who are in the same field. I feel that I
would have benefitted greatly by participating in classroom management training prior to
taking on a classroom full of teenagers as well. Each art teacher works in a unique
environment filled with children who are unique individuals. There is no one-size-fits-all
training that can prepare a teacher for that. Most of one’s education in how to be a
teacher is done experientially in one’s own classroom. I have learned more about
teaching from my students than any textbook could provide. Learning to teach is
definitely a trial and error process, but there could be fewer errors made if beginning art
teachers have preemptive classroom management training and a strong support system
with a mentor in the field of art education.
Additionally, I realize that my website is a resource for these teachers and
functions to fill in the gaps of their training. I think it will help new art teachers, both from
ACPs and traditional art education programs because of the practical advice and links
to additional resources, and I wish that I had a resource like that when I was entering
my classroom for the first time. In that regard, I feel that the website is successful.
Another thing that I learned both through this project and the hard way through
experience is the importance of developing a personal learning network (PLN) and
taking charge of one’s own professional development. ACPs may not be perfect, but like
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any program it can only be as successful as the people who participate in it. If the
training is not adequate within the program, seek elsewhere for the support and training
that is required.
I cannot overstate the importance of connecting with other art teachers both in the
same school district and throughout the world for getting support and sharing ideas.
Below is a list of ways new art teachers can get linked in with other art teachers and
develop their PLN:


Join professional organizations such as the National Art Education (NAEA) and
Florida Art Education Association (FAEA) and attend conferences.



Join Art Education 2.0, a social networking site which functions like Facebook for
art teachers. There are over 100 different groups to join to meet the needs of all
art educators.



Sign up for a Twitter account and begin following other art teachers. I began
using Twitter in January to build a PLN. I learn something new every time I log in.
Lesson plans, classroom management tips, project ideas, and resources are just
a tweet away.
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CHAPTER 5
FURTHER QUESTIONS

Upon final reflection of this project, further questions arose:


After researching how art teachers are trained and certified, I am wondering
if there is any way to truly prepare an art teacher for the ―real world‖ of
public education today? Each art teacher must deal with a unique working
environment and a classroom full of unique individuals. Some teachers
must provide students ―art on a cart‖ and have no classroom to call their
own. There are a variety of scenarios that new art teachers might find
themselves in. Can they really be prepared for everything they might
encounter?



In regards to ACPs, would subject-specific mentors enable ACPs to prepare
new art teachers and other subject area teachers in a more satisfactory
way? This would certainly personalize the process, and it was one of the
improvements suggested by completers in the FLDOE study. However, with
Florida taking away the mentoring bonus from National Board Certified
Teachers, where will these mentors come from? How many individuals will
be willing to mentor without compensation?



Also, what support systems could be created for new art teachers to ensure
success in the classroom? For instance, would it be feasible for districts to
offer special training for art teachers that would provide professional
development opportunities in areas such as classroom management, or
curriculum design aligned with the Sunshine State Standards?
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APPENDIX
ALTERNATIVE CERTIFICATION ART TEACHER SURVEY CREATED ON
ZOOMERANG INDIVIDUAL RESPONSES
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