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Chair: T.Grady Roberts 
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As times change, there is an increased push towards globalization. With this 

comes the need for students, who are the future work force, to have meaningful and 

culturally enriching experiences. Educational institutions are working diligently to meet 

the demands of globalization through internationalization of their curriculum and 

increased international opportunities for their students. This qualitative study examines 

the best practices for a successful study abroad program. This was done through the 

investigation of two cases. Both cases were study abroad programs hosted at the same 

university in a Latin American country. There were 17 participants as a part of the first 

case and 11 in the second case. Journals, reflective sessions, personal interviews, and 

the researcher’s field notes were data collected for this study.    

Findings suggest that the study abroad programs positively affected the students. 

Accordingly, there were practices identified as essential for a successful program. 

These practices include different components for before, during, and after an 

experience. Students expressed the need for the program to be coordinated with best 

practices in mind to ensure an exceptional experience.  
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CHAPTER 1 
INTRODUCTION 

Background 

Globalization is not a new concept. It has been around for centuries beginning with 

the discovery and colonization of new continents. However in the past few decades, it 

has become an important process that impacts everyone. Inda and Rosaldo (2006) 

defined globalization as ‘‘spatial-temporal processes, operating on a global scale that 

rapidly cut across national boundaries, drawing more and more of the world into webs of 

interconnection, integrating and stretching cultures and communities across space and 

time, and compressing our spatial and temporal horizons’’ (p. 12). Through this 

definition, it is visible to see the challenges and opportunities facing various markets, 

politics, and now education. Companies and organizations in a variety of industries 

have found that they must be global to compete and survive in the new millennium. 

Bikson (1996) stated that being aware and having a profound understanding of global 

issues is extremely important in higher education so as to prepare students to be 

competitive in this global economy. It is the role of education to provide students with 

experiences that they can apply in a culturally diverse work place. 

Globalization is what is happening all around the world and internationalization is a 

university’s response. Knight (1994) described internationalization, in regards to higher 

education, as “the process of integrating an international/ intercultural dimension into 

the teaching, research, and service functions of the institution” (p.16). There are many 

forms through which internationalization of higher education and the academic 

communities can occur. The following are a few diverse examples: student and faculty 

exchanges, study abroad, internships or service learning in a foreign country, 
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‘globalized’ curricula, and offshore campuses. Jackson (2008) stated that “among these 

options, an ever increasing number of universities are encouraging their 

undergraduates to participate in study abroad programs” (p. 350). According to the 

Open Doors report on study abroad in 2006-07, there was an 8.2% increase from the 

year before, a 143% increase within the decade, and a 400% increase since 1985-86 

(Bhandari & Chow, 2008). These statistics show that with the increasing emphasis on 

internationalization, students and educators recognize that “an international experience 

is not only personally enriching but also valuable in the increasingly competitive job 

market, where language and cultural skills can help an applicant stand out to 

prospective employers” (Bhandari & Chow, p.18).   

Being culturally aware can have impacts not only globally, but locally as well. The 

U.S. Chamber of Commerce Report on Global Engagement (2006) provided the 

following data: immigrants now supply from 12% to 22% of the U.S. workforce in highly 

skilled occupations; foreign born workers make up 44% of the U.S. workforce in 

agriculture; and over 500,000 foreign students, researchers, and scientists attend or are 

employed by universities. These facts make clear that one does not even need to leave 

home to encounter cross-cultural issues. An incredibly diverse workforce reemphasizes 

the need for future employees to be well versed in global issues. 

Rationale 

There are many ways through which a person might gain global experiences. An 

increasingly popular method is study abroad. It can be a defining moment in a young 

person’s life that continues to impact them for many years after the experience. Study 

abroad in a non-English speaking environment provides a valuable way for students to 

gain experiences they need to make progress in seeing how others live, work and learn 
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(Acker & Scanes, 1998). However, not all experiences are equal (Dewey, 1938). With 

careful planning, a meaningful learning experience can occur.   

Statement of Research Question 

As diversity increases amongst the students seeking study abroad opportunities, 

the number of programs available is also dramatically rising. Despite the increase in the 

number of programs, the amount of research pertaining to effective practices remains 

insufficient. There is literature giving detailed itineraries of different tour activities, pros 

and cons on different in-country activities, but they offered little to no guidance on what 

worked and what did not (Koernig, 2007). Upon further investigation of the literature, 

“generally, an in depth discussion of the more tactile considerations of planning and 

organizing a study aboard tour is absent…” (Koernig, 2007). This led to the research 

question: What are the best practices for conducting [an agricultural] study abroad 

program?          

Statement of Purpose 

The purpose of this study was to identify the best practices that should be 

implemented before, during, and after a study abroad experience. The purpose of this 

research is to add to the body of knowledge. The question itself and the data collected 

align themselves with the National Research Agenda: Agricultural Education and 

Communication (Osborne, 2007) RPA #4 under Agricultural Education in University and 

Postsecondary Settings. The results of this study will add further to implementing quality 

educational programs in agricultural and life sciences. In particular, because the study is 

focused on a study abroad experience, it will shed light to the importance of 

international experiences in agriculture. In a global world, there are very few professions 
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that are isolated from the rest of the world. The need for students to have global 

knowledge is a must and this study will further that understanding.   

Definition of Terms 

In order for one to have a holistic representation of the study, there are terms that 

should be defined.  

• Experiential learning: The definition will be adopted from Roberts (2006):  

experiential learning begins with an initial focus of the learner, followed by 
an initial experience. After the experience, learners reflect on their 
observations, and then formulate generalizations. Using those 
generalizations, learners subsequently experience the phenomenon 
again, by testing the generalizations with experimentation. Following 
experimentation, learners further reflect and refine the generalizations, 
thus leading to further experimentation. The experiential learning process 
is on-going in a spiral-like pattern. (p. 22) 

• Globalization: Inda and Rosaldo (2006) define this as: 

a ‘spatial-temporal processes, operating on a global scale that rapidly cut 
across national boundaries, drawing more and more of the world into 
webs of interconnection, integrating and stretching cultures and 
communities across space and time, and compressing our spatial and 
temporal horizons’. (p. 12) 

• International experience: For this study, as defined by the researcher, this 
describes an experience that is based in another country with a culture different from 
the United States. 

• Internationalization: Knight (1994) defined internationalization, pertaining to higher 
education, as “the process of integrating an international/ intercultural dimension into 
the teaching, research, and service functions of the institution” (p.16). 

• Short term study abroad programs: Jackson (2008) defines this as an 
international experience “ranging from a week to 3 or 4 months” (p. 350).    

• Study Abroad: travel and study outside of one’s home country. Either accompanied 
by coursework in the home country or academic work in the host country and where 
structured reflection is often an essential element.  
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Limitations of Study 

As with any research study, there are always limitations, especially when dealing 

with human beings. A significant limitation in this study arises from the use of a case 

study as the research design. A case study is meant to be a descriptive study which 

Merriam (1998) said “would be limited to describing the phenomenon rather than 

predicting future behavior” (p. 41). An effect that immediately stands out is that of 

observer effect. The researcher will be observing the participants in natural settings. To 

lower this effect, the researcher spent time building trust amongst the participants and 

has been trained on when and how to take notes so that it is unobtrusive to the 

participants and their experiences. An additional limitation is that of time. The study 

abroad programs examined in this research were only three weeks in length. Given that 

study abroad programs can vary in length from one week to an entire semester abroad, 

differences may exist as a result of duration. Similarly, the amount of time spent with 

each student daily, could potentially not be long enough. Other limitations of a case 

study can be issues of credibility, trustworthiness, and transferability. To address these 

issues, the researcher employs different methods outlined in the methods section in 

Chapter 3. 

Basic Assumptions & Researcher Biases 

Basic assumptions that must be taken into consideration for this study are the 

following. The researcher is assuming that the participants are being as truthful and 

accurate in their rendition of their experiences in their journals. As a qualitative study, 

the researcher herself acted as the main instrument in collecting the data. As such, it is 

the duty of the researcher to present her biases at the beginning of the study. Merriam 

(1998) stated: “Both the readers of the case study and the authors themselves need to 
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be aware of biases that can affect the final product” (p. 42).  For the purpose of this 

particular study, the researcher defines her biases here. The researcher has an interest 

in the impacts of international experiences and how they affect students. She is 

interested to see the cultural experiences, having had her own previous to the study. 

The researcher spent 6 months living, attending university, and traveling in Australia on 

her own. She is from a multicultural family and a first generation American, thus 

believing in the importance of understanding different cultures. Knowing these biases, 

allows for the study to be seen through the lens of the researcher. 

Summary 

Study abroad programs can be the capstone experience in an academic program. 

Dwyer & Peters (2004) stated: “Few other experiences in life have proven to net such a 

positive and sustainable impact” (p. 2). These experiences not only provide an 

extraordinary experience, but if planned and coordinated maintaining a student focus, it 

can provide an irrepetible learning experience. This study is meant to identify those best 

practices to ensure that the study abroad program is student centered and allows the 

experience to be educationally valuable.  
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CHAPTER 2 
REVIEW OF THE LITERATURE 

Introduction 

Throughout Chapter 1, the argument for the need of internationalization 

throughout education was made. Due to the globalization of various markets worldwide, 

higher education institutions have begun to highly encourage their students and faculty 

to take opportunities to travel abroad. Study abroad programs are the most accessible 

and realistic opportunities for students throughout their college careers. This Chapter 

presents an overview of the relevant literature and theory as it relates to study abroad 

programs. The Chapter focuses on literature that support and describe effective 

methodology for study abroad programs while presenting a relevant theoretical 

framework.   

Theoretical Framework 

There are a number of theories that can be applied to study abroad. Merriam 

(1998) described theory in a qualitative study as providing explanation and not 

necessarily predicting results as is often the case with quantitative research (p. 45). This 

study can be grounded in grand theory and mid-level theory both of which are described 

in detail below. 

Grand Level Theory 

Constructivism as defined by Crotty (1998) is “the view that all knowledge, and 

therefore all meaningful reality as such, is contingent upon human practices, being 

constructed in and out of interaction between human beings and their world, and 

developed and transmitted within an essentially social context” (p. 42). Doolittle & Camp 

(2009) further stated that “constructivism acknowledges the learner's active role in the 
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personal creation of knowledge, the importance of experience (both individual and 

social) in this knowledge creation process, and the realization that the knowledge 

created will vary in its degree of validity as an accurate representation of reality” (p. 6). 

 There are several forms of constructivism. The two most appropriate for this 

setting are the radical and social constructivist approaches. “Radical constructivism is 

concerned with the construction of mental structures, the position of cognitive 

constructivists, and the construction of personal meaning” (Doolittle & Camp, 2009, p. 

8). This form of constructivism gives more emphasis on the learner creating their own 

personal and coherent reality throughout the experience. The second form is social 

constructivism. This type of constructivism maintains “the social nature of knowledge, 

and the belief that knowledge is the result of social interaction and language usage, 

and, thus, is a shared, rather than an individual, experience” (Doolittle & Camp, p. 8). A 

balance between the two for this experience would be most appropriate since a student 

will be creating their own reality throughout, but also as part of a collective group.     

Study abroad experiences should be grounded in a constructivist approach. The 

student should be presented with the information, but through their interactions and 

experiences abroad, construct their knowledge. Constructivism allows the learner to 

assume responsibility for his/her learning through active engagement in the process. By 

having more responsibility for their learning, students would feel more inclined to 

participate and make the most of their experience. Implementing the constructivist 

approach throughout the experience would be extremely valuable to the participant.         

Mid-Level Theory 

Study abroad programs are an ideal demonstration of experiential learning. Kolb 

(1984), one of the leading theorists for experiential learning defined it as: “the process 
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whereby knowledge is created through the transformation of experience. Knowledge 

results from the combination of grasping and transforming experience” (p. 41). Beard 

and Wilson (2006) further defined experiential learning as “the sense-making process of 

active engagement between the inner world of the person and the outer world of the 

environment” (p. 2). During a study abroad, the student is constantly engaged as a 

whole person: thoughts, feelings, and physical activities. This active engagement is one 

of the basic components of experiential learning (Beard & Wilson). Although there has 

been some research conducted pertaining to study abroad programs and student 

engagement, there lacks reference to the actual learning process.  

To address this lack of research, Roberts and Jones (2009) examined the 

relationship between study abroad experiences and experiential learning and created “a 

theoretically-based experiential framework for international experiences based on 

cognitive science” (p.405). The authors developed a framework as a guide to 

experiential learning for international experiences (Figure 2-1). Their model was guided 

by the fact that “numerous researchers have provided . . . insight into creating 

meaningful learning experiences . . .” (Roberts & Jones, p. 405) yet they did not 

incorporate our knowledge of how the brain works. Their framework consists of 

combining Roberts’ (2006) experiential learning model and elements necessary for a 

successful international experience. The model is divided into three main events: 

before, during, and after an international experience. Each event has specific 

components meant to facilitate the learning process throughout the entire experience. 

Roberts and Jones stated that “implementing this framework should enhance learning 

and thus make graduates better prepared for a global society” (p. 409).  
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Previous Research 

As stated previously, Roberts and Jones (2009) found it important to incorporate 

brain-based knowledge research into the experiential learning process. This section is 

will support their framework by incorporating previous research for the components 

each event: before, during, and after an international experience.  

Before 

There is much that is needed to prepare the student before they embark on a 

study abroad.  McGowan (2007) stated that “without the proper preparation and 

knowledge of what to expect when entering another country, one will not reap the full 

benefits from such a program” (p. 62). The outcomes of an international educational 

experience are highly dependent on the amount of preparation the participant received 

prior to traveling (Tritz & Martin, 1997). Not only should a student be prepared 

logistically, but they should also be prepared for learning (Roberts and Jones, 2009).  

The first step to prepare a student for an international experience is preflection. 

Jones and Bjelland (2004) defined preflection as “the process of being consciously 

aware of the expectations associated with the learning experience” (p. 963). If a student 

is made aware of their expectations before hand, they are more likely to meet them 

throughout the experience and accordingly will be more in tune with their learning 

process. “Students who are involved in facilitated preflection will be able to utilize the 

process of reflecting upon concrete learning experience in a greater degree than will 

those students who receive no preflection facilitation” (Jones & Bjelland, p. 963). This 

method of preflection allows students to prepare for learning. “By preparing learners in 

advance, they can be better prepared to interpret the plethora of data and focus on 

aspects most important for their learning” (Roberts & Jones, 2009, p. 405).  
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Along with preflection and learner preparation, it is important to address a 

student’s emotional state. According to Maslow’s theory of the hierarchy of needs: “a 

higher need will become active only if the lower needs are sufficiently satisfied” 

(Hofstede, p. 53). If the student feels worried about or feels threatened by the 

experience, they will not be receptive to learning. Fear, and other primary emotions, 

have an important impact on learning (Beard & Wilson, 2006, p. 177). By addressing a 

student’s emotions, they will able to focus on other aspects of their experience.  

As unique human beings, who we are, where we come from, our dispositions and 

experiences, all “play a significant role in making each experience we undergo unique to 

ourselves” (Beard & Wilson, 2006, p. 21). Every learner being has previous experiences 

and knowledge that they call upon when learning something new. As cited in Beard and 

Wilson (p.21), “each experience is influenced by the unique past of the learner”. 

Learners build their new knowledge upon existing knowledge, accordingly, it is 

important to be aware of a student’s previous experiences and stereotypes if any 

(Roberts & Jones, 2009). “Allowing students to use their background experiences to 

interact provided a positive learning environment . . .” (Wingenbach et al., 2006, p.80). 

Within this reciprocative environment, the educator and the student can engage in 

shared goal setting for the experience. All of these components beforehand are geared 

to prepare the student to process the plethora of stimuli they will encounter during their 

international experience.  

During  

As a student is engaged in their international experience, it is important to aid in 

the synthesis of information they are receiving. Reflection is a crucial part of experiential 

learning. Beard and Wilson (2006) contend that without reflection, “the experience will 
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tend to merge with the background of all the stimulants that assail our senses . . .” (p. 

20). The international setting could potentially be overpowering to the student. To help 

the assimilation of new knowledge, at times guided reflection is necessary. Roberts and 

Jones (2009) said that “with an overabundance of culturally and cognitively complex 

situations that occur in an international experience, learners (especially novices) may 

need guided reflection” (p. 407). Guided reflection can take be anywhere from directed 

journaling to group reflection sessions. Not all students will need this type of reflection 

so it is necessary to have a good balance of individual and guided reflection.  

With so much sensory rich information during a student’s experience, it is difficult 

not to get overwhelmed. Cognitive load theory purports that working memory is limited 

and that a person’s senses can become overloaded to the point of negatively affecting 

learning (Sweller, 1988). Roberts & Jones (2009) stated that in order to help students 

combat an overwhelming of senses, “educators can help learners focus on key aspects 

of the experience that are most relevant to achieving learning objectives” (p. 407). It is 

key to help students gather the necessary information and not allow an overabundance 

of stimuli to detract from their experience.   

Roberts & Jones (2009) also stated that according to the type of experience, 

learners might be given more responsibility for their learning allowing them to create 

their own meaning from the experience. “Self regulated learning refers to the process by 

which learners personally activate and sustain cognitions, affects, and behaviors that 

are systematically oriented toward the attainment of learning goals” (Schunk & 

Zimmerman, 2008, p. iiv). Schunk & Zimmerman (1994) found that allowing students to 

take part in self regulating their learning, also encouraged them to be more self 
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motivated. They also found that these students were also able to concentrate better in 

the face of distractions. Giving students responsibility for their learning further allows for 

students to construct their own knowledge.   

Inductive and problem-solving activities are other methods that enhance learning 

during an international experience (Roberts & Jones, 2009). These activities can help 

students build on their existing knowledge through the use of schema. Schema: 

is defined as a structure which allows problem solvers to recognize a 
problem state as belonging to a particular category of problem states that 
normally require particular moves. This means, in effect, that the problem 
solver knows that certain problem states can be grouped, at least in part, by 
their similarity and the similarity of the moves that can be made from those 
states. (Sweller, 1988) 

These schemas allow students to relate their new knowledge with their existing 

knowledge to make their learning more meaningful. Encouraging the building of schema 

encourages the student to see the experience in a different light, perhaps in a more 

applicable manner as well.  

After 

An international experience does not end with the student’s return to their home 

country. Everything seems to move so quickly during their stay, that at times, the 

reflection after their experience will help make certain connections and lead to 

realizations that perhaps they had not had the time to make during the experience. By 

reflecting once again, they are able to somewhat relive their experience which can 

prove to be very beneficial to their learning process. This further reflection will continue 

the learning experience for the learner by keeping their attention to the experience for a 

longer amount of time (Roberts & Jones, 2009, p. 207). Not only is reflecting on the 

experience important, but also to ensure that the reflection connects “back to the goals 
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established during preflection” (Roberts & Jones, p. 407). Looking back the goals set at 

the beginning will refocus the student and help them make further forward progress 

towards those goals. A student’s awareness of their learning process, their goals and 

accomplishments, will likely encourage motivation for further learning.  

 Summary 

A study abroad experience aligns itself with the theory of constructivism in that the 

student is constructing his or her own knowledge throughout the experience. The 

students’ interpretations of their reality are profoundly affected by their background 

knowledge (Wardlow & Scott, 2000). Accordingly, the experiential learning theory allows 

for the learner to consider what they know and begin formulate their know knowledge 

following the cycle. New knowledge comes from both attaining the experience and 

transforming it (Kolb, 1984). This experiential cycle is cyclical in nature and has been 

proven to be an effective method of instruction. Roberts and Jones (2009) applied the 

experiential learning model developed by Roberts (2006) to international experiences. 

They created a framework to allow for higher order learning to be facilitated throughout 

the experience thus enriching the learning experience. Their framework consisted of 

three parts: before, during and after. Each part has various unique activities that will 

supplement that particular time during the experience. The one commonality shared 

throughout the entire process is reflection. Not only is it a vital part of experiential 

learning, but reflection also encourages a student’s introspection creating a more 

meaningful experience. 
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Figure 2-1.  A model for facilitating an international experience (Roberts & Jones 2009). 
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CHAPTER 3 
RESEARCH DESIGN AND METHODS 

Introduction 

There are many avenues through which social research may be conducted. 

Merriam (1998) referred to three different research orientations: positivist, interpretive, 

and critical. Positivist research is characterized by “knowledge gained through scientific 

and experimental research [which] is objective and quantifiable” (Merriam, p. 4). In 

contrast, interpretive, or qualitative, research “builds abstractions, concepts, hypothesis, 

or theories rather than tests existing theory” (Merriam, p. 7). Another major distinction is 

that positivist research “requires the researcher to be objective as he or she engages in 

an unbiased investigation of research questions using the scientific method” (De Lay, 

2008, p. 49). As is the nature with qualitative research, the researcher: “is responsive to 

the context and he or she can adapt techniques to the circumstances” (Merriam, p. 7). 

Therefore, it is near impossible for the researcher to remain completely objective. 

Considering the aforementioned, a qualitative approach was identified to be the most 

appropriate methodology for this study. Here, the researcher will make the case to 

support the choice of qualitative research. Researcher biases, details of the research 

design, data collection and analysis will be presented. Trustworthiness and 

transferability of the study are also discussed.    

Rationale for Qualitative Approach 

The purpose of this study was to identify the best practices of study abroad 

programs before, during, and after the experience through an in depth investigation of 

two different programs. Qualitative research is further defined by Merriam (1998) 

through Patton (1985): 
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[Qualitative research] is an effort to understand situations in their 
uniqueness as part of a particular context and the interactions there. This 
understanding is an end in itself, so that it is not attempting to predict what 
may happen in the future necessarily, but to understand the nature of that 
setting- what it means for participants to be in that setting, what their lives 
are like, what’s going on for them, what their meanings are, what the world 
looks like in that particular setting- and in the analysis to be able to 
communicate that faithfully to others who are interested in that setting . . . . 
The analysis strives for depth of understanding. (p.1) 

Most important to qualitative research is to understand the phenomenon from the 

participant’s perspectives, not the researcher’s (Merriam, 1998). Since a qualitative 

study focuses on process, meaning and understanding, the product is highly descriptive 

(Merriam). This study uses words and pictures rather than numbers to convey the 

findings from the research. To further support the researcher’s descriptions, data in the 

form of participants’ own words and direct citations from documents will be included 

(Merriam).    

As a final characteristic of a qualitative study is fieldwork. The researcher was 

closely tied to the groups being studied, allowing her to become “intimately familiar with 

the phenomenon being studied” (Merriam, 1998, p. 7). Only a qualitative methodology 

would permit such involvement from the researcher. Having this access to the 

participants allowed the researcher to make her own observations in the natural setting 

adding yet another perspective to the phenomenon. Due to the unique involvement of 

the researcher in the study, grounded theory and case study methodologies were 

chosen. Grounded theory as a qualitative method is unique in that its end result “is a 

theory that emerges from, or is ‘grounded’ in, the data” (Merriam, p.17). As mentioned in 

the theoretical framework section, Roberts and Jones (2009) designed a framework for 

international experiences based on the experiential learning theory. Through this study, 
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the researcher investigated to determine whether the findings supported or led to further 

development of Roberts and Jones’ (2009) framework. 

The Case Study Choice 

Merriam (1998) stated that “A case study design is employed to gain an in-depth 

understanding of the situation and meaning for those involved. The interest [of the 

study] is in the process rather than outcomes, in context rather than a specific variable, 

in discovery rather than confirmation” (p. 19). Case studies have special features that 

also made it a practicable option. A case study is particularistic, descriptive, and 

heuristic. It is particularistic in that it focuses on a particular situation or phenomenon; 

descriptive in that the end product is a rich thick description of the phenomenon; and 

heuristic because it illuminates the reader’s understanding of the phenomenon 

(Merriam). All three characteristics were goals of this particular study therefore matching 

this methodology.  

The researcher felt that in order for there to be a holistic view of the phenomenon, 

being as close to the subjects of interest was ideal. Case studies allow the researcher to 

get as close as possible to the subjects through direct observation whereas other 

methods such as surveys would not permit it (Merriam, 1998). Lastly, Merriam 

supported that case studies are a “suitable design if [the researcher is] interested in 

process” (p. 33). Study abroad programs have a process. The ones in question in this 

study are the processes before, during, and after the experience. Case studies help 

understand processes of the phenomenon under study. As with any research 

methodology, there are certain limitations. Because the researcher is the primary 

instrument of data collection, “qualitative case studies are limited . . . by the sensitivity 

and integrity of the investigator” (Merriam, p. 42). In lieu of this, both the readers of the 
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case study and the researcher herself need to be aware of biases that might affect the 

study. The researcher will, to the best of her ability, identify her biases for the reader.  

Subjectivity Statement 

The more objective a study can be the better. This is the challenge with qualitative 

research. The subjectivity statement is provided so that all related experiences of the 

researcher are presented and made clear. This ensures that the reader can critically 

examine the truthfulness of the research as being as free of bias as possible. In turn this 

will also contribute to the trustworthiness and transferability of the research study. The 

subjectivity statement, as stated in the researcher’s own words, is as follows: 

My interest in study abroad programs has a solid root in my ethnic background. I 

am a first generation American. My mother and her family came from Colombia in the 

late 1970’s to the United States. Since then, my mother and many of her siblings have 

yet to return to their country. Similarly, my father is from Nicaragua and also came to the 

United States in the 1970’s. Although, he has had the opportunity to return several 

times to his home country since his immigration. My parents have done a fair job in 

teaching my siblings and I about their cutlure but as with many immigrated families, their 

true identity has faded throughout the years and the amount of ‘culture’ that my younger 

siblings received from my parents is much less than that which I received growing up. 

This phenomenon within my family has set the stage for my desire to travel and learn 

more about not only my parent’s cutlures but others as well.  

During high school, I was chosen to go on an ambassador program to Australia 

and New Zealand in 2002. This was my first experience abroad. Although it was not to 

one of the my parent’s respective countries, I was excited and willing to go. This 

program had an intensive 3 month preparation period before departure. The group got 
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to know each other, the teachers chaperoning, and basics about the cultures we were to 

visit. The program leaders helped with everything from the process of obtianing 

passports and visas to aquiring any shots needed pre-departure. Not to mention we 

were also advised about preparation, what to pack, and any safety and health 

considerations when traveling abroad. This not only prepared the group, but also helped 

easy any concerns we had about the trip. The trip was much better having been 

prepared in that manner. 

In 2006, as an undergraduate, I had the opportunity to take another study abroad. 

I was much more independent as I was 21 years old. My undergraduate program had 

not had many, if any, students travel abroad. Therefore, there was not a structured 

program that met my particular needs. I did several hours of research on universities 

and created my own program with the help of the study abroad coordinator at my home 

university. I had a strong desire to see agricultural practices in another part of the world. 

This time, I was on my own. There was no predeparture orientation, much less an 

onsite orientation. Preparing myself to live and study in another country without any 

guidance was somewhat daunting. I felt that I craved somewhat more guidance to 

prepare me as I had had before. Although, this did dramatically increase my sense of 

independence.  

Since my own study abroad experience, I have been a strong advocate of 

international experiences. I have encouraged as many people as possbile to embark on 

their own experience. Being a student in the College of Agricultural and Life Sciences, 

has let me see the value of international experiences in agriculture. This college has the 

least number of students engaging in international experiences than any other college. 
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Accordingly, my background in Agricultural Education, has also given me the 

opportunity to learn about many learning theories, experiential learning theory being the 

most pertinent to study abroad experiences. This led me to be increasingly interested in 

planning study abroad programs to meet the various needs to learners throughout their 

experience. I feel that if students have the right preparation, support throughout, and 

follow-up pertaining to their experience, then it could potentially be one of few capstone 

experiences that helps them become more global individuals.This desire to coordinate 

study abroad programs lead to my involvement in the two cases involved in this study. 

Through my own reflection I have been able to identify how all of my life and 

educational experiences have shaped how I view study abroad programs. My own 

personal experiences have developed my strong desires to seek the best practices for 

study abroad programs. I truly believe that the fully coordinated program in 2002 helped 

me to be ready for that particular experience but also inadvertantly helped me embark 

on my own in 2006.     

Description of Cases 

As a qualitative study, it is important to understand the populations in the study. 

Two cases were selected for this study. They had different structure and expectations, 

yet had some similarities. Both cases were study abroad programs studying at the same 

host university for the same amount of time. They also had mostly undergraduate 

students with a few graduate students. Further details of each case are presented 

below.    

Case 1 

The first case was comprised of seventeen participants recruited to take part in 

this study abroad from four different North American universities. Of the participants, 
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eleven were female and six were male, ranging in age from 20 to 27 years of age.  

Thirteen of the participants were sophomore, junior, and senior undergraduate students 

and four of the participants were graduate students. The students represented a variety 

of educational majors including:  

• Agricultural Business (2) 
• Agricultural Education (2) 
• Animal Sciences (2) 
• Biology (2) 
• Economics (2) 
• Plant Medicine (2) 
• Biochemistry 
• Environmental Science 
• Environmental and Natural Resources Engineering 
• Horticulture 
• Mathematics 
 
There were also two lead professors from different universities working closely with the 

students during their study abroad.  

At this point, it is important to outline the role of the researcher in this case study. 

In case studies, observation of the participants is an important part of the research 

(Merriam, 1998). For this specific case, the researcher was the teaching assistant/ 

researcher. Merriam defined an ‘observer as participant’ as the researcher observing 

and interacting “closely enough with members to establish an insider’s identity . . .” (p. 

101). In this role, the researcher was able to get to know the students on a very 

personal level. Her teaching assistant responsibilities also allowed her to observe the 

students in all aspects of their study abroad experience.  

Due to the role of the researcher during this case, she was involved prior to the 

beginning of the course. According to McGowan (2007), initial preparation is essential in 

making an international experience successful and satisfying for the students. Calling 
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upon prior experiences and supporting research, the researcher coordinated four pre-

sessions for the group prior to departure. Due to the four different universities, pre-

sessions were set up through Poly-Com technology. Most students were able to join the 

greater group virtually, if not in person. Tritz and Martin (1997) acknowledged criteria for 

study abroad programs. Of these ten, five were identified for the pre-sessions: 

expectations, culture preparation, identifying perceptions, communications, and keeping 

an open mind. In addition to these, the researcher also presented a lecture on reflection 

and how to keep a journal, which was a significant component of the research.  

During the international experience, the students were asked to keep a journal not 

only for research purposes, but also as a fundamental part of the course. This journal 

was private to the individual, required for everyday, and served as a personal reflection 

of the day’s activities, etc. The researcher also held five guided reflection sessions. 

Here the researcher guided students to think about the information gathered and make 

connections. The students also took this time to air any concerns or feelings they had 

as the course progressed.  

The students spent three weeks in the Latin American country. Not one of the 

students had been to that particular country, many had never been to Latin America, 

and several were embarking on an international journey for the first time. This set the 

stage for the study abroad experience. The goals of this case were to give the students 

a solid interdisciplinary view of sustainable agriculture and entrepreneurship in the 

tropics. The students were engaged in various activities to learn more about topics such 

as crop production, Latin American reality, and entrepreneurship. Students also had 

short lectures and activities on plant medicine, soil sciences, and sustainability.    
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The students engaged in several activities to enhance the learning experience. 

They had lab activities outdoors at various farms and at times also worked in the lab 

facilities on campus. The students’ main project was to work in groups with a few select 

farms to develop a project to show what the farms are implementing as ecotourism 

presently and then create a plan to show improvement for their system. Additionally, 

students had exposure to several cultural activities such as hiking an active volcano, zip 

lining, visiting a museum, touring a coffee plantation and cotton fields, visiting hot 

springs, and two beach trips.    

For this group, the students were housed in three houses. The houses were on the 

host university’s campus situated within the faculty housing area. The eleven females 

were split into two houses located near one another with the lead female professor as 

chaperone in one house and the researcher herself as the chaperone in the other. The 

six males were housed in a house a few streets away from the ladies with the lead male 

instructor as the chaperone in their house. There were two to three students per room in 

the houses.  

Case 2 

The second case within this study came to the same host university a few weeks 

after the first. This course consisted of eleven students, four males and seven females. 

They were all from the same North American university and were accompanied by one 

professor. There was also one professor from the host university that served as a guest 

lecturer for specific topics. The students’ ages ranged from 20 to 26 years of age. All 

participants were part of the forestry and natural resource management program at their 

home university.  
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As with the first case, it is important to detail the researcher’s role with this group. 

Unlike the first group, the researcher did not interact with the students prior to their 

experience. She became the onsite program coordinator within two weeks before their 

arrival to the host university. The researcher was given the course outline and was 

asked to coordinate all aspects of the course during their three weeks study abroad. 

She met the students upon arrival at the airport in the host country. Although the 

researcher planned the course, she spent most of the time ensuring that activities were 

on schedule while ensuring that the professor and students had everything they 

needed. She was able to get to know the students well, but due to the lack of constant 

interaction, she was not as intimate with this group as with the first case. She was 

viewed more as an outside coordinator than as an integral part of the study abroad 

program. 

Due to the researcher’s late involvement, the lead professor for the course 

conducted his own pre-sessions focusing on: course costs, liability issues, proper 

clothing, course activities, cultural issues, and expectations. Students were not required 

to keep a reflective journal, however as a course assignment, the students did keep a 

photo journal. This journal mostly recounted that day’s activities with little to no 

reflection. At the end of the program, the researcher did conduct a reflective session to 

receive feedback about the course in general. As with the previous course, due to busy 

schedules and so forth, there was no post-trip reflection or follow up.       

Many of these students had had some level of previous international experiences 

with only three venturing out of the United States for the first time. The goals for this 

program were very different from the first case. This group’s focus was forestry in the 
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tropics. They were interested to see how forestry in the tropics functioned to be able to 

compare and contrast it to practices in the United States. The professor also integrated 

components of the host university by enlisting the students to take part in community 

projects and student work days. This group was also given the option to take structured 

Spanish lessons in the afternoons. 

Similar to the previous case, the students were split into two houses located within 

the faculty housing section on campus. The females were in one house and the males 

were housed in a house close by. Due to the number of females as part of this course 

and that they only had a male chaperone; they did not have a chaperone in their house. 

The male students on the other hand, had the researcher herself as the chaperone in 

their house. The lead professor and his wife were given their own house.  

Data Collection 

A qualitative study, as opposed to a quantitative study, is emergent and has the 

potential for change (Merriam, 1998). Having this in mind, the researcher began with the 

data from the first case but then was given an opportunity to also include the second 

case. As a qualitative study, the researcher identified three main sources of data: 

observations, interviews, and documents. The data collection process as for either case 

is described in detail below.  

For case 1, the researcher had access to the participants all day throughout every 

day of the experience. Merriam (1998) stated that observation is useful in many ways, 

one being that “ the participant observer sees things firsthand and uses his or her own 

knowledge and expertise in interpreting what is observed rather than relying upon once-

removed accounts from interviews [or journals]” (p. 96). Accordingly, the researcher 

took field notes. “What is written down or mechanically recorded from a period of 
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observation becomes the raw data from which a study’s findings eventually emerge” 

(Merriam, p. 104). These field notes were as detailed as possible and were taken every 

day. The researcher also carried a digital camera to capture data in the form of photos.  

Based on the researcher’s observations, key individuals were identified for semi- 

structured interviews. As a semi-structured interview, Merriam (1998) stated this format 

“allows the researcher to respond to the situation at hand, to the emerging worldview of 

the respondent, and to new ideas on the topic” (p. 74). It was chosen in order to clarify 

an observation reflected in the field notes while also having the freedom to explore other 

topics of interest revealed in the interview.  

Lastly, the researcher collected daily journal entries from each of the students 

through means of a wiki page. Klien, Lawver, and Davis (2007) emphasized that 

“journals offer accurate perspectives of participants at a specific time, eliminating any 

change of perspective due to post phenomenon experiences” (p. 101). Access to the 

student’s personal journals was given to the researcher. Merriam (1998) gave support 

for using all three methods of data collection: “[Observation] offers a firsthand account 

of the situation under study and, when combined with interviewing and document 

analysis, allows for a holistic interpretation of the phenomenon being investigated” (p. 

111).  

As with any qualitative study, the researcher must be prepared for a certain sense 

of ambiguity. Merriam (1998) further explained this tolerance of ambiguity: “throughout 

the research process- from designing the study to data collection, to data analysis- 

there are no set procedures or protocol that can be followed step by step” (p. 20). 
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Having an appreciation for the fact that the study had the potential to change, the 

researcher was able to add this case to the study.  

The data collection for case 2 was dissimilar due to the difference in the 

researcher’s role with this group. The researcher was not able to take detailed field 

notes due to the nature of her responsibility as program coordinator. However, the 

researcher kept a personal journal to detail her observations. The student’s created a 

photo journal to which she was given access upon completion of the program. Both 

cases were somewhat similar in their data collection although due to the researcher’s 

roles and program goals, different data was available for the researcher’s use. 

Denzin and Lincoln (1995) stated that in order to develop an intertwined set of 

data to give a better perception of the phenomenon, various methods should be 

implemented. Merriam (1998) further corroborated stating that the use of triangulation in 

a qualitative study would allow for a holistic understanding of the situation. Accordingly, 

the researcher used student journals, her own field notes and personal journal, along 

with personal interviews and reflection sessions. This use of triangulation allowed the 

researcher to see the phenomena from a number of different views.    

Data Analysis 

Merriam (1998) stated that “data collection and analysis is a simultaneous activity 

in qualitative research . . . . Analysis begins with the first interview, the first observation, 

the first document read” (p. 151). With this in mind, the researcher engaged herself in 

rudimentary data analysis throughout the experience. This allowed her to identify 

students to interview based on researcher field notes, guide conversations during the 

reflection sessions, and to further investigate interesting leads. It is important to mention 
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here once again, that this study is not meant to be a comparison, rather an examination 

and description of either case.  

 For the first case, the researcher attempted to transcribe the reflection sessions 

as soon after the event as possible, that way again, she would be engaged in the 

analysis process throughout. At the end of the experience, she then transcribed her field 

notes, personal journals, and compiled student journals into a reader friendly format. 

Some system to keep track of and organize all data should be identified early (Merriam, 

1998). For this study, the qualitative data analysis tool called Weft QDA was chosen. All 

of the transcribed data were then entered into the data analysis program.  

For case 1, the researcher had all the data at one time. This was not the reality 

with case 2. This case was added later in the study and as such did not allow for the 

researcher to conduct simultaneous data analysis. Here, the researcher began by 

transcribing her field notes and personal journal. The student journals from case 2 were 

also transcribed and entered into Weft QDA a short period after the experience.  

Throughout the experience, the researcher kept track of her data collection and 

analysis methods through an audit trail. Merriam (1998) further explained how this done: 

“In order for an audit trail to take place, the investigator must describe how data were 

collected, how categories were derived, and how decisions were made throughout the 

inquiry” (p. 207). There are several reasons for which this is done, one being enhancing 

the study’s trustworthiness which will be discussed further below. According to the audit 

trail, the researcher began by reading the student journals, field notes, researcher 

personal journal, and reflection notes from case 1. She made notes about interesting 

passages from the data. Afterwards, the researcher began to group together notes that 
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had commonalities and began to form categories. Upon creation of the categories, the 

researcher went through the data again and categorized more passages. She did this 

with case 1 only at this point. It is important to note that as the researcher was 

categorizing data, more separate categories and sub-categories also arose. This 

allowed for further classification of information.  

As stated previously, much of the data for case 2 came at the conclusion of the 

experience. The researcher began by reading through the field notes and her personal 

journal, making notes throughout. As a result of the primary analysis of case 1, there 

was a good basis of categories already identified. The researcher used these categories 

for the data on hand. Once again, a few new categories emerged due to the difference 

between the cases. When the student journals were released to the researcher, she 

read through them and then began the same process of analysis with the categories. At 

this point, very few new categories emerged.  

With a plethora of data, many categories were identified. Here, it was necessary to 

condense the list and recognize themes. The researcher began to study further what 

the data was presenting. The data spoke volumes about the organization of study 

abroad programs and very little of the original research questions. Due to the nature of 

the qualitative study, the researcher was able to accommodate and identify new 

objectives for the study. The researcher began to group the categories into overarching 

themes that matched the newly identified objective. These new objectives allowed the 

researcher to identify three themes that were present within most sets of data.  

Trustworthiness and Transferability 

As a qualitative study, trustworthiness and transferability play an important role to 

establish credibility for the study. Trustworthiness in a qualitative study is defined as 
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being the reliability of a qualitative study; “the extent to which data and findings would 

be similar if the study were replicated” (Ary, Jacobs, Razavieh, & Sorensen, 2006, 

p.509). Guba (1981) recommended specific strategies be used to attain trustworthiness 

such as peer debriefing, prolonged engagement and persistent observation, audit trails, 

and member checks. Characteristics of the investigator were also important: being 

responsive and adaptable to changing circumstances, holistic, having processional 

immediacy, sensitivity, and ability for clarification and summarization (Guba, 1981). The 

researcher stove to maintain these characteristics throughout the study knowing that 

increasing trustworthiness for a qualitative study is of the utmost importance.  

Of the above mentioned, the researcher for this study, began with persistent 

observation which she accomplished through observation every moment she was with 

the groups. She kept an audit trail which provided “a mechanism by which others can 

determine how decisions were made and the uniqueness of the situation” (Ary et al., 

2006, p. 509). The audit trail would allow an independent party to examine the study 

and attest to the dependability of the researcher’s procedures and determine whether 

the findings were grounded in the data collected (Ary et al., p. 509). Accordingly, as the 

researcher made decisions and recorded the process, she also made member checks 

as often as possible. Member checks are defined by Merriam (1998) as “taking data and 

tentative interpretations back to the people from whom they were derived an asking 

them if the results were plausible” (p. 204). 

Transferability is “the degree to which the findings of a qualitative study can be 

applied or generalized to other contexts or to other groups” (Ary et al., 2006, p. 507). In 

order to increase transferability of this study, the researcher provided a thick, rich, 
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detailed description of the context and participants so that potential users could make 

judgment about similarity (Ary et al., p. 507). Transferability of this study was also 

enhanced through the inclusion of another case. Two cases with similar findings would 

allow for further application to other similar settings and contexts.  

Summary 

This investigation was best suited as qualitative case studies and as such has 

developed a very rich description of the phenomenon, context, and findings. It is 

important to know the research biases in order to understand the context through which 

the data collection instrument, the researcher herself, viewed the data. In order to build 

a holistic view of the experiences, the researcher made sure to give a very thorough 

description of the cases for the reader. The data collection and analysis were done 

carefully and were fully documented here. All of the above mentioned were done strive 

to have a high level of trustworthiness and transferability with the study. Now, with all 

the methodology outlined, the findings will be presented.     
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CHAPTER 4 
DATA FINDINGS 

Introduction 

This Chapter features a thorough description of the experiences with study abroad 

programs from each case. The data has been organized into before, during, and after 

the study abroad experience. Due to the difference in data collected, cases 1 and 2 will 

be presented separately and then connections between the two will be shown.    

Findings 

Case 1 

The findings for case one are presented here. They are divided into before, during, 

and after the experience.  

Before 

Carey (2002) stated that good preparation is essential in making an international 

experience successful. Both cases had some sort of pre-trip preparation from their 

home universities before departure. Student’s perceptions of their pre-sessions varied 

greatly. This was in part due to varying degrees of comfort with international travel.  

Preparation beforehand can help ease student worries such as these expressed 

by this student:  

I have never left the country before and I don't know what to expect. . . 
Where am I living? Do I need more money? Do I have my passport? These 
questions race through my mind even though I am staring at my passport. I 
don't understand it. I am normally very independent. . .  (Participant 10) 

As previously stated, this case had four pre-sessions geared toward helping the 

students. The first pre-session dealt with expectations where they were given both 

course expectations and overall program expectations. They were receptive to these 

expectations although felt specially that the course syllabus left much ambiguity in terms 
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of course assignments. Student introductions were also made to begin to establish a 

sense of comfort with whom they would be traveling.  

The second pre-session was dedicated to discussing how to reflect using a journal 

and identifying perceptions. The students discussed the value to having a journal and 

how to use it as tool for self-regulated reflection. Some students were looking forward to 

have a journal to look back on, while others remained skeptical of its purpose.  When 

identifying perceptions, the students were asked what they thought their host country 

would be like. Many students believed that it would be underdeveloped in most parts 

with poverty prevalent in most of the country (Participants 6, 8, 10, & 13). Part of 

perceptions is to address concerns as well. Some students expressed concern with 

personal safety, food availability, and water safety (Participants 9 & 12). These 

concerns were voiced mainly from students that had never visited a Latin American 

country or that were about to leave the United States for the first time. 

The third pre-session addressed cultural awareness focusing on specifics about 

their host country and intercultural communication. The students were very excited to 

learn about their host country and expressed appreciation for having a base 

understanding of the country they would visit. During this session, students also learned 

more about their host university. As a whole, students were excited at the end of this 

session. One student stated that she was even more excited now that she was learning 

more about the cultures of both the host country and at the host university (Participant 

9). Three students also expressed their concerns for not being at all familiar with the 

language (participants 3, 9, & 10). One said that she would have liked to learn more 

Spanish before leaving (participant 9). 
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The last pre-session was dedicated to traveler’s tips and setting big picture goals. 

During this session, the students expressed concern with what to pack and bring. One 

student asked what specific clothing was required (Participant 12). Concerns were 

addressed by providing a packing list. Setting goals is an important part of preparation. 

Many students stated that their main goal was to learn as much as possible about their 

host country (Participants 7, 8, 9, & 11). Very few students stated main goals pertaining 

to the course in general. 

During 

The students had a variety to opinions to express about their trip. In the first case, 

the following themes emerged from the data: language barriers, cultural differences, 

course structure, and reflection. 

Language. The first theme that was evident amongst most participants was their 

thoughts about language and culture within their host country. Many did not come with 

any Spanish background. Some of the students expressed concerns about this when 

faced with challenges of communication. One of the students expressed: 

 The language barrier made things a little difficult, but I was able to piece 
most things together from the other students… It is easier to communicate 
when you are trying to get something accomplished than when you are just 
explaining . . . .You really create a special bond with someone after working 
with them and experiencing their everyday life, even if you don’t speak the 
same language. (Participant 1) 

She found she was able to make better connections despite the language barrier 

through active interaction with the other person. Other students found the language 

barrier to affect their learning experience (Participants 4 & 15). One student expressed 

that she felt that perhaps her dissatisfaction with a selective part of the course was 

perhaps in part due to the fact that some of the information was “lost in translation” 
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(Participant 7). This same student also made an interesting connection between 

language and culture by saying that her host farm’s owner did not speak their (the 

students’) language both literally and culturally (participant 7). The students had to work 

hard to be able to communicate their thoughts at times. This is well illustrated through 

Figure 4-1. Here the student is listening intently and taking notes.  

 
Culture. Cultural differences can sometimes be very evident and other times, very 

subtle. Accordingly, some students can be sensitive to cultural differences, while others 

may not be. A few of the differences expressed by students was the pace of life being 

much slower, relaxing/ “taking things in stride”, Latin America being a culture of food, 

sense of community, open and inviting individuals, gender roles, and the different views 

of socioeconomic status. Students felt the pace of life slow the moment they arrived in 

Latin America (Participants 3, 9, & 16). There was no rush about anything. This is 

something that a few struggled with, but most became accustomed by the end of the 

trip. Throughout the trip, they viewed first hand that they needed to relax and accept 

what was happening despite that it might have been different than originally planned.  

The students were amazed that when visiting someone’s home in Latin America, they 

almost always had food prepared in honor of their guests (Participants 4 & 13). Latin 

American’s sense of community was evident throughout the students’ involvement in 

farm projects, community visits, and even on campus itself. The farm and community 

visits also demonstrated their willingness to open their homes and invite strangers to 

learn their way of life. Figure 4-2 illustrates the owner of one of the farms cooking a treat 

for her visiting students. 
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Gender. A few other differences observed were those of gender roles. Through 

their interaction with rural farmers, students in case one saw gender roles in Latin 

America clearly demonstrated. In accordance with these gender roles, the some 

students found themselves migrate towards the same roles (Participants 7 &15). Lastly, 

the students felt a significant difference between their American cultures and the Latin 

culture when it came to the disparity of wealth displayed through different 

socioeconomic statuses (Researcher’s field notes, June 2). They visited two very 

different groups of farmers as part of their study abroad experience. Students made 

comments about the family’s living situations but realized that those families felt blessed 

with what they had and were relatively happy with their homes (Participants 4, 6, & 9). 

All of the cultural differences expressed above gave students the opportunity to see a 

culture through varying degrees giving them a deeper understanding than would have 

been difficult to relate having read it solely out of a text.   

Learning Activities. The following is related more towards logistical and 

educational considerations for the course. The first was a consensus amongst the 

students about the amount of time spent in the classroom (Researcher’s field notes, 

June 8). Every student expressed that too much time was spent in the classroom. One 

student stated: “I think that there should be a lot less emphasis on time spent in the 

classroom and more emphasis on experiential learning” (Participant 2). Accordingly, the 

group as a whole expressed the following during a reflection session: “There has been 

too much lecture. We sit in a classroom all day. It’s hot and miserable. This course was 

supposed to be experiential learning. When are you going to experience?” 

(Researcher’s field notes, May 28). Another student made his own suggestion: “My 
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suggestion is, more time outside interacting with natives or students. I enjoyed the 

sciences in the classroom but I feel that a good amount of time was wasted in class” 

(Participant 16). Figure 4-3 illustrates the students working outside during a lesson on 

crop production. This shows how a lesson can be incorporated in a hands-on manner 

out of the classroom. 

Students found that they valued hands on experiences more than being in the 

classroom. One student stated:  

The hands on experiences that we get from this course are much better 
ways to learn than sitting in the classroom. I understand that parts of the 
learning need to occur in the classroom, but I enjoy getting the chance to 
apply our knowledge in the field. (Participant 7) 

Several students found that learning through experience was highly valuable. They also 

enjoyed the experience more when they were involved in the learning.  “I think it was 

really good to get out into the field and actually see what we had been talking about in 

class. Most of this trip has done a good job getting us to learn through experience. It's 

incredible how effective this is” (Participant 1). Figure 4-4 shows students in the 

classroom as part of several lecture sessions throughout their experience. 

Throughout the course, the professor planned of campus activities to add to their 

learning experience. There were farm visits, tours, and fun activities. The students felt 

that their farm visits were able to give them a view of the culture that they were not able 

to see sitting in a classroom. Students made comments such as: “[the farm visit] I feel 

gave us a good chance to not only study but actually be in the shoes of the people we 

are studying” (Participant 8), “This experience was completely eye opening. It has to be 

my favorite part by far” (Participant 10), and “Each person was excitedly discussing their 

farm visit from that day, and all that they had heard and learned about.  They had all 
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experienced different things, but all felt that they learned much” (Participant 14). Figure 

4-5 exemplifies the students’ excitement over their farm visits. They not only worked 

with the families but also created bonds with them. 

The students also had extracurricular tours of various farming activities. On this, 

the students had varying opinions. Some students felt that the farm tours were a 

valuable experience: “It was amazing to see how coffee is grown, and I wish that we 

had been given more of an opportunity earlier in this trip to actually see the landscape 

and farms in this country” (Participant 2), “I loved the coffee plantation. I thought it was 

so amazing that we were able to see a different aspect of the industry” (Participant 7), 

and “We then headed to the tilapia farm, which I really enjoyed” (Participant 13). Other 

students felt that the farm visits were not as useful. A few students commented that they 

liked the farm visits but did not see the value in going because they were not able to 

either see how it tied into the overall course or because they were just observers and 

not practitioners at the visited farms (Researcher’s field notes, June 8). When it came to 

the fun activities, student’s main comments pertained to coordination and timing. Nearly 

all students made commentary on having to wait long periods of time for events due to 

poor coordination (Researcher’s field notes, June 8). Figure 4- 6 shows students at a 

farm tour of a coffee plantation. Here students were just observers. 

Lastly, having to do with program considerations, the students valued the time 

they had to themselves. Students felt that the free time they had was a good to get to 

know the other people on the trip and spend time with each other. One student 

commented saying: “The hour or so of free time at the end of the evening is nice 

because it allows us to unwind from the day and to also get to know our fellow students 
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without being in a big group all the time” (Participant 3). Several students commented 

that they truly enjoyed time on their own to relax, explore, and catch up on work 

(Participants 9, 11, 13 & 14). Several students agree with the following suggestions: 

“would have been nice to perhaps have class in the morning and then free time in the 

afternoons. More balance and structure on a day by day basis. It would be better than a 

whole day of lecture and then a whole day of work outside” (Researcher’s field notes, 

June 8). During the students’ free time, they were able to spend time with their fellow 

participants and explore their surroundings. Figure 4-7 shows the students spending 

their time off together at a location they discovered on the host campus. 

Reflection. Moving on from program considerations, students also made 

comments about the reflection sessions. Most of the comments were positive comments 

pertaining to reflection.  

Tonight was our first reflection session. I found this to be a very powerful 
tool in solidifying our ideas and opinions on the course. It was a chance for 
us to "tell it like it is" and I also found it to be an informal way to get know 
each other better. I am excited to have more of these as the days go by. 
(Participant 15) 

Another student commented saying: “It was interesting to hear the other students’ 

opinions of our time here. It helped me to think about things in a new way and even 

helped to strengthen my ideas when I heard others present conflicting arguments” 

(Participant 1). Students also made comments saying that without the guided reflections 

they may not have had the opportunity to speak to anyone about the topics at hand 

(Researcher’s field notes, May 22). This particular student spoke about her experience 

saying: “I was forced to reevaluate my stance on a number of issues based on other 

students’ comments, but that’s good because it forces me to keep my mind open” 
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(Participant 9). Figure 4- 8 shows students during their reflective session. Students were 

courteous and open to what their classmates had to say. 

The reflection sessions also served as catharsis for some students about their 

feelings. “A lot of negative energy was released as people spoke of the complaints, 

disappointments about the program so far, and solutions were discussed. It was a much 

needed release and I believe things will improve because of it” (Participant 9). Students 

felt that the reflection sessions were not only a way to synthesize the information they 

were learning, but also “it is a good way to communicate our concerns and solutions 

about the program” (Participant 9).  

 After 

Data pertaining to after the experience was very scarce. Although some students 

did comment on their thoughts on how this experience has changed their ideas for 

future personal plans. One student wrote the following after he arrived home:  

First of all I want to say that my life has changed. I’m still not sure 
everything has sunk in. My motivation has peaked. I feel like I should strive 
to be more aware of reality. I have been trying to tell everyone I know about 
what went on but I cannot use enough good adjectives. Hopefully I will be 
able to continue reflecting on the experience and elaborate to others. I think 
everyone that went on the trip bonded like family almost. The sweating was 
my favorite- there is nothing more fulfilling to me than being tired at the end 
of the day.  On this trip I was tired at the end of every day, and I think that 
says enough . . . . Overall I am excited about my next adventure, and I can 
only hope it is an equally good learning experience! (Participant 16) 

Another student expressed his interest for further travel: “I retained and grew my 

interest for traveling. Going [abroad] showed me that I want to keep traveling and 

seeing more things. There is so much out there, and I want to see at least a few parts of 

it” (Participant 14). Another student expressed his desire through this study abroad to 

acquire information and ideas to bring them back to his university and start planning 
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future projects (Participant 5). An additional student in case one said: “I think it allowed 

us to engage in a way that most tourists never have the chance to. I met a lot of good 

people . . . and engaged in many activities that will be with me for a lifetime” (Participant 

16). 

Case 2 

The findings for case two are presented similarly here. Following the previous 

structure, findings are divided into before, during, and after the experience.  

Before 

   The students in the second case received three pre-sessions that included 

course costs, liability issues, proper clothing, course activities, and cultural issues and 

expectations. These were led by the instructor. Many of the students in this group had 

traveled abroad to varying extents. One of the students expressed that she felt better 

having these sessions with the professor beforehand because it made her feel more 

comfortable (Participant 18). 

During 

The students in this group were overall very pleased with their study abroad 

experience. Pertaining to the course’s daily structure the students found it to be a good 

balance between class time and free time (Researcher’s field notes, July 2). They 

enjoyed having the afternoons to themselves. They also felt that the two hours in the 

classroom and then the other two outside provided them with the opportunity to see the 

course content in the unique topical context. Accordingly, the students made positive 

comments about their extracurricular activities such as the community visits and 

language exchange dinners with local students. Students described their experiences 

as “the best dinner . . . we had great company” (Participant 24) and “helping the local 
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community was not what I anticipated” (Participant 19). One student described her 

experience with the community as “one of the best experiences I had on our trip” 

(Participant 23). Students felt that these greatly activities enhanced their experience. 

Figure 4-9 illustrates the students as they interacted with their community visits.  

 
Learning Activities. This group had many off campus activities, several of which 

were made to enhance student understanding of their topic in the humid tropics. 

Students felt that the “field trip was just about the most informing day we had all trip” 

(Participant 19). Another stated: “the coolest part of the day was when a [local] forester 

took us out into some dense forests where they perform selective logging. We were 

able to see some awesome wildlife and plant life relatively deep in the jungle” 

(Participant 25). The students also had a few days to see what else their host country 

had to offer. One student described their extracurricular activities as “probably the most 

exhilarating and eventful days of the whole trip” (Participant 19). Students were involved 

in several trips one of which was hosted by a company that demonstrated the practices 

they were learning in class. Figure 4-10 shows the students engaged during their field 

trip. 

After 

In the second case, a student expressed a new career interest: “This learning 

experience inspired me to possibly pursue a career that would help these types of 

nations improve their current states” (Participant 25). Similarly, another student stated 

that he began to think of ways an American could get involved in international work 

(Participant 27). Participant 19 stated that the study abroad program was “the best 

experience I have ever had in my life.” The experiences of students in both cases one 
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and two expressed how it was a unique experience that changed them in one way or 

another.  

Summary 

This study has presented two very different cases. Each case is unique therefore 

the purpose of this research is to help the reader synthesize the data provided. With this 

in mind, although they were both very different cases, there were some similarities. 

Students appreciated and felt more comfortable with a varying degree of preparation 

before departure. Overall, the students felt that they were more prepared due to their 

pre-departure sessions. The pre-sessions for both groups were similar in context 

although time spent on each topic area varied. Both groups received information about 

the course, clothing considerations, cultural awareness, and course expectations prior 

to departure. The information provided to both groups helped them mentally, 

emotionally, and physically prepare for their international experiences.  

During the experience, the students synthesized an incredible amount of 

information. There were several different themes that emerged in the first case. They 

were: language, culture, gender, learning activities, and reflection. Language and 

culture were two themes that the students experienced through their time interacting 

with different people on the trip. Students were able to see the different gender roles 

present in the Latin American culture. The students also gave insight into the 

coordination of their experience. Themes of learning activities and reflection were 

identified. Both the first and the second case presented considerations for the structure 

of the study abroad course. Students in both cases felt that preparation was key to a 

successful program. Accordingly, timeliness and communication were also emphasized. 

The importance and value of reflection were presented during the experience. 
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Reflection allowed the students to process the information further and helped them 

consider different points of view from their classmates.  

Finally, after the experience, the students from both cases felt that the study 

abroad programs made a difference in their lives. The students began to think about 

their futures involving international work, a desire for further travel, and stated that the 

study abroad program was one of the best experiences of their lives. Students made 

commentary not only for their own purposes, but in hopes for the betterment of future 

programs. Overall, both cases presented many considerations to best practices for 

study abroad programs.  
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Figure 4-1.  Participant 7 speaking with the farm owner, navigating through the 
language barrier. (photo by Mary Rodriguez) 

 

 

 

 

 

Figure 4-2.  Farm owner preparing a treat for her student guests on their farm visit. 
(photo by Mary Rodriguez) 
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 A) 

 B) 

Figure 4-3.  Students learning about crop production. A) Students listening to the 
professor teach about pineapple production. B) Students engaged in planting 
the pineapple as the first step in the production process. (photos by Mary 
Rodriguez) 
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Figure 4-4.  Students in a classroom during one of several lectures. (photo by Mary 
Rodriguez) 

 

 

 

 

 

 

Figure 4-5.  Students with the children at their farm visits. (photo by Mary Rodriguez) 
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Figure 4-6.  Students listening to the tour guide at the coffee plantation and processing 
plant. (photo by Mary Rodriguez) 

 

 

 

 

 

Figure 4-7.  Students enjoying their time off together as they explored their host 
location. (photo by Mary Rodriguez) 
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Figure 4-8.  Students during their reflection session. (photo by Mary Rodriguez) 

 

 

 

 

 

Figure 4-9.  Students with the family during their community visit. (photo by Mary 
Rodriguez) 
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Figure 4-10.  Students listening to an expert speak about sustainable practices 
pertaining to their area of study. (photo by Mary Rodriguez) 
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CHAPTER 5 
DISCUSSION 

Introduction  

The current study posed the question: What are the best practices before, during, 

and after for a successful study abroad program? The participants in this study were 

students from several universities around the United States. They all participated in two 

separate three week study abroad programs and were hosted by the same university in 

a Latin American country. Even though the cases were two very distinct programs, there 

were similarities which made them successful experiences.  This Chapter will discuss 

conclusions from the study and relate them with existing literature on study abroad 

programs. Implications and recommendations for research and practice will also be 

presented. 

Conclusions 

Study abroad programs are very dynamic experiences. Upon careful analysis of 

both cases, the researcher identified several themes which emerged within the data. 

Activities before, during, and after were identified within each case. Many of these 

themes coordinated nicely with Roberts and Jones’ (2009) model for facilitating an 

international experience (Figure 2-1). The students emphasized different aspects of this 

model according to their experiences. Each student in the study placed high value on 

study abroad programs upon completion of their programs.  

Before  

Based on the data collected, the best practices before are: addressing concerns 

about safety, cultural considerations, travel preparation, identifying preexisting 

knowledge, and preflection. To begin, a student must feel comfortable before further 
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learning can be addressed. Beard and Wilson (2006) found that some primary emotions 

such as fear can have an important impact on learning. Accordingly, Wingenbach et al. 

(2006) found that students were unwilling to participate in international experiences 

because of barriers such as: safety concerns, lack of cultural knowledge, 

communication barriers, and fear of the unknown to name a few. To address these 

fears, pre-sessions geared towards particular topics can greatly reduce a student’s 

worries about embarking on a study abroad. Both cases did this to varying degrees.    

Addressing concerns about safety and cultural considerations early can greatly 

enhance a student’s ability to learn before departure and upon arrival in the foreign 

country.  Tritz and Martin (1997) stated that “with experience, a new country or new 

situation is handled better because psychologically one is better prepared” (p. 52). 

Giving the students an overview of cultural practices and how they might be 

encountered will help identify potential cultural shock that could be a factor feeding their 

fear. According to McGowan (2007), “preparation aids students with cross-cultural 

adjustments and makes experiencing another culture more enjoyable resulting in a 

more rewarding study abroad program” (p. 65). Further preparation should also include 

traveler tips. Students tend to worry excessively about what to bring and have a 

tendency to over pack for their study abroad experience (McGowan, 2007). A packing 

list specific to their program can be tremendously helpful. Having this in hand will further 

allow students to concentrate on other aspects of their study abroad preparation.  

The previous topics were geared towards the emotional and physical needs of the 

learners prior to their study abroad experience. Roberts and Jones (2009) stated that 

“educators should make sure students have sufficient details about the experience and 
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its’ potential application to reduce anxiety and stress while at the same time increasing 

excitement and focus” (p. 406). To help enhance their focus, preflection is an important 

part. Neither the first nor the second case included this in their preparation for the 

students.  

Accordingly, identifying perceptions and preexisting knowledge is just as valuable. 

In the first case, both of the above were addressed with the students. Tritz and Martin 

(1997) stated  

perceptions will vary with each individual and how we view the world . . . it 
is important to identify perceptions of people from one’s host country as well 
as have a sense of self- awareness by knowing what perceptions one had 
of the country one will be in . . . it is important that each student going 
abroad is cognizant of various world views and attitudes. (p. 53) 

The first case indentified student’s perceptions of the culture they were to visit and 

addressed those within the pre-sessions. Similarly, preexisting knowledge is important 

to address because as stated by Roberts and Jones (2009), “all new knowledge builds 

off of existing knowledge” (p. 406). Knowing the students’ previous knowledge allows for 

the educator to address misconceptions and to build a solid base for the new 

knowledge they will gain through their experience.     

During 

While the students are in country, they will have an overwhelming amount of 

stimuli to sort through. It is the educator’s duty to help the students through the process 

of sorting through and making connections. The data collected presented the following 

best practices during a study abroad: course structure, community involvement, 

extracurricular activities, and reflection. These themes were present in both cases 

although they varied in intensity within each one. To begin, the most important best 
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practice for an educator is to prepare the course structure to give the students the most 

interactive experience possible. 

During the study abroad, the student is looking to experience their course content 

in the environment in which they find themselves. The educator should ensure that their 

course allows for this. In the first case, students felt that they were spending too much 

time in the classroom and not enough ‘experiencing’. Similarly, the students stated that 

they valued hands on experiences more than knowledge gained in a classroom setting. 

Beard and Wilson (2006) emphasized the need to link the mind and the body. Both case 

one and case two show that the students felt they learned better and more when 

working one on one with the topic at hand. Involving the student in their learning 

experience will produce better results.  

Course structure also includes planned ‘down time’ for the students. In the first 

case, the students did not have much time for themselves although when they were 

given some time, they enjoyed building the relationships amongst their fellow 

classmates, having time to work on course assignments, exploring their environment. In 

both the first and the second cases, students commented that they were glad for time 

off scheduled course activities. Accordingly, three weeks of an intense study abroad 

experience can create a severe fatigue in the students. According to Maslow (1943), 

sleep and rest are physiological needs that must be met. He further stated “If all the 

needs are unsatisfied, and the organism is then dominated by the physiological needs, 

all other needs may become simply non-existent or be pushed into the background” (p. 

373). The students need to have this ‘down time’ in order to recover from the day’s 
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activities, synthesize what they have experiences thus far, and prepare themselves for 

further learning.  

 Involving oneself in the community in their host country is an excellent way to 

enhance cultural awareness and to allow students to make further connections with 

their location. Students in both cases one and two not only enjoyed their interactions 

with local families but also felt that they were able to experience another part of their 

host country that they may not have otherwise. Additionally, students appreciate their 

interactions with students from the host university. McGowan (2007) encouraged 

students to make friends with host country students and spend time with them. 

Engaging on a personal basis allows students learn more about the culture and have 

the experience of sharing their own with others.  

Extracurricular activities can enhance learning by adding a different dimension to 

the experience. Utilizing local resources to teach the course topics is an excellent way 

to show the students application first hand. Case two did an excellent job of including 

different dynamics to the program by implementing field trips with corporations utilizing 

methods discussed in class. The students were able to learn about it and then see it 

being implemented. Students felt that they learned much more through these activities. 

Similarly, the first case made several trips to different operations pertaining to the 

course topic. Trips and extracurricular activities should be well planned and run 

smoothly. Several students expressed frustration at poorly planned activities and felt 

strongly against wasting time waiting.  

Lastly but most importantly, the best practice for a study abroad program is the 

inclusion of reflection during the experience. Roberts and Jones (2009) emphasized 
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reflection as a necessary part of an international experience. This is not only beneficial 

for the student but also for the instructors and the program itself. Including the students 

in decision making for activities within the course will make them feel more a part of the 

process. As illustrated through the data with the first case, students valued their guided 

reflection time. It was used not only as an exchange of ideas but also a time to express 

their thoughts and emotions about a number of issues. Both cases also implemented 

personal journaling although with different methodology. However the journaling is 

manifested, it allows students to reflect on their experiences and synthesize their inputs 

further.  

 After 

As indicated earlier, the data collection protocol provided little data about after an 

experience. Despite the lack of data, there are two best practices that should be 

implemented after a study abroad experience: reflection and motivating students for 

further learning. It was evident in both cases that reflection after the experience was 

needed. At the end of the experience, ideally, the students would have had another 

reflective session after a few weeks. Unfortunately, this was not the case and there was 

no follow up for either case. It might take a student to remove himself or herself from the 

experience to see how his or her life has changed. This post reflection would have 

allowed students to explore how the experience changed them and what they had 

learned after being able to reflect on the experience as a whole.  

Accordingly, throughout the data of both cases, students found that they had 

increased motivation to learn more about other cultures, to travel again, and even had 

peaked career interests. Dwyer and Peters (2004) found that the “long term impact of 

study abroad on a student’s personal, professional, and academic life . . . [is] that study 
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abroad positively and unequivocally influences the career path, world-view, and self-

confidence of students” (p. 56). Motivating students for further learning would help 

students see where these new thoughts and desires might take them.  

Implications  

As a result of the data, many implications related to study abroad programs rise to 

the surface. There are many studies demonstrating the many benefits of students’ 

participation in study abroad programs. Yet, there is a lack of literature supporting the 

best practices for study abroad programs. The present study added the perspective of 

agricultural programs to the spectrum of research on the phenomenon. Despite this 

addition, this study can only represent these two very specific groups of students. To 

further confirm the study’s findings, further research should be conducted to replicate 

the study in similar and dissimilar contexts.  

Study abroad has become a national issue. In this global world, every aspect of 

today’s life feels the effects from around the world. The United States government has 

taken note and is determined to better prepare its future work force. In June 2009, the 

House of Representatives approved an act called the Paul Simon Study Abroad 

Foundation Act which is 

 a visionary bill to address today's need for more Americans to know more 
about the rest of the world as a basic part of their undergraduate education. 
By numbers ranging from 77 percent to more than 90 percent, Americans 
believe that it is important for their children to learn other languages, study 
abroad, attend a college where they can interact with international students, 
learn about other countries and cultures, and generally be prepared for a 
global age, according to a national survey conducted by Lake Research 
Partners and the Tarrance Group. (NAFSA, 2009, p.1) 
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With initiatives from the government and within universities themselves, it is important to 

establish best practices for the study abroad programs that will be giving students these 

experiences.  

There are many different studies that further understanding of study abroad 

programs. In order to widen the lens of the study, programs of different lengths, 

locations, and areas of study within agriculture could be explored. Studies could be 

conducted using quantitative methodology for the data to be comparable. Accordingly, a 

tool to measure the effectiveness of various study abroad practices would also be 

helpful to quantify usefulness of each.  

Furthermore, Colleges of Agricultural and Life Sciences are in need of further 

research to attract more of its students to study abroad. In a study conducted by Open 

Doors (2009), students in agricultural studies only accounted for 1.2% of the 262,416 

students that studied abroad in 2007/2008. In order this sector of the university to 

internationalize, it first needs to encourage its students to involve themselves in 

international experiences. Irani, Place, Lundy, and Friedel (2004) identified student’s 

perceptions and levels of interest for international opportunities for students in the 

colleges of agriculture. In their study, they found that students had very good 

perceptions of international involvement and demonstrated interest in taking advantage 

of many of the international opportunities. There is a disparity between student’s desires 

to participate in international activities and students acting upon those desires and 

engaging. 

The experiential learning cycle was identified as the leading framework for study 

abroad programs. Roberts and Jones’ (2009) model was presented as a possible 
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framework for study abroad programs. Further research is needed to corroborate their 

framework. Conducting studies using quantitative methods for comparison and 

qualitative methods such as content analysis of journals and focus groups could prove 

effective as additional supporting literature.  

Recommendations 

There is much research that needs to be conducted in the area of study abroad 

programs and the colleges of agricultural sciences. Much research has been conducted 

to detail the importance of study abroad programs. The need is to research and find out 

more about motivation of students to study abroad and how to overcome the barriers 

identified by previous research should be conducted. As stated in this study, the 

colleges of agriculture and life sciences have one of the lowest rates for students to 

study abroad. It would be beneficial to universities to investigate how to be best meet 

the needs of their students and encourage their travel abroad.  

As pertaining to the findings of this research, it is recommended that educators 

facilitating study abroad programs take into consideration the best practices illustrated 

in this study. In order to better describe the best practices, the researcher has 

developed a model (figure 5-1). In this model, the researcher illustrated the three stages 

of a study abroad program: before, during, and after. In conjunction with the data 

collected and the literature she detailed the best practices for each stage. This is by no 

means meant to be a complete guide to best practices all though it can potentially serve 

as a starting point when coordinating a study abroad program.  

Conclusion 

Education, amongst many other facets of the United States, finds itself needing to 

internationalize to meet the global demands of today’s world. Johnson and Mulholland 
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(2006) commented that “if U.S. leadership is crucial for the world, then the United States 

must understand the world. Today, our country is woefully unprepared to do that” (p. 6). 

In order to meet this demand for better prepared leaders and graduates, universities are 

encouraging students to engage in international activities, study abroad being one of 

several options. In a statement by Judith McHale, Under Secretary of State for Public 

Diplomacy and Public Affairs as captured in the Open Doors Report (2009), she said: 

“Today more than ever before, study abroad can help our students to understand our 

interconnected world and to participate productively in the global economy” (p.1). Study 

abroad has been identified as a highly effective method of acquiring global knowledge.  

  The study abroad experience starts before the students depart for their host 

country and continues well after the student returns for the program. Understanding this, 

educators facilitating study abroad programs should incorporate the experiential 

learning theory into the experience as the student is constantly experiencing and 

learning. In lieu of the above, the study at hand found best practices for study abroad 

programs through information given from participants on two separate international 

experiences. Using student journals, researcher field notes, reflection sessions, and 

personal interviews, the researcher built the study on three different stages: before, 

during, and after. Similar themes were identified and used to create a model (Figure 5-

1) to depict the best practices for each stage. Study abroad programs should be 

coordinated with the student in mind. Doing so would incorporate best practices to 

enhance student learning and engagement throughout the experience.   
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Figure 5-1.  A model for best practices for study abroad programs 

 

Before

• Pre-sessions
• safety concerns
• identifying perceptions 
• increasing cultural awareness
• logistical preparation

• Preflection

During

• Course structure
• experiential learning cycle
• hands on activities
• off campus activities
• cultural interactions
• scheduled down time

• Reflection
• guided group reflection
• individual journaling

After
• Post Reflection
• individual journaling

• Motivation for future 
learning
• guided group discussion
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APPENDIX A 
RESEARCHER’S PERSONAL REFLECTIVE JOURNAL 

May 20 

 Students arrived today! I am very excited to get to know them all! I hope that they 

get to really enjoy this experience. We are headed back to the host university. We took 

them all to their houses and gave them time to settle in. We all walked together to the 

cafeteria and chatted to get to know each other. They were all so excited to be here! 

Once in the cafeteria, the students all stuck together and seemed to be happy here and 

finally sitting down to dinner. We had a quick get to know you session. I was hoping that 

there would have been some activities to get the students comfortable with each other 

but the professors didn’t really plan it out well. The professors that had arrived earlier 

had spent the day getting all the last minute things ready. What a long day! I am getting 

really anxious to get started.  

May 21 

 First full day with the students! We started off with an orientation session with the 

provost of the host university and with the head of international programs. They both 

spoke about how the university was very special and that we were to conduct ourselves 

as professionals while on the campus. Each professor also gave a brief introduction 

about themselves and what their role would be in the course. It was exciting to see all 

the different things they would be learning throughout the course. I also told them about 

the research I was conducting and asked for IRB signatures to make sure it was all 

okay. We were all getting a bit restless just sitting there so we quickly took a break and 

got ready to take a campus tour. We met our tour guides and split into three different 

groups. Our tour guide took us all over campus and then we all loaded onto the bus and 
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went to see the farms. We went to the dairy, beef, and pig production farm. Students 

were all pretty impressed. There was a lot to see and not enough time. At this point, we 

all got together and went to have lunch. After lunch, we had our first lesson with a host 

university faculty member. We started by harvesting heart of palm which was in itself 

really hard work for such a little bit! Many of the students got right out there and tried it! I 

took pictures while they tried it. The professor had a great way of teaching us. We were 

meant to see the entire process from start to finish which was really neat anyways. So, 

the first step was to plant. We began by planting pineapple. Every one of the students 

got involved! The professors mostly stayed in the shade, although some did come and 

try it out. We them moved to harvest the pineapples that were ready on another lot. 

YUM! It was fun to see all the smiles and sticky faces! We also worked with jam, and 

with sweet potatoes. The students demonstrated great team work! We all came back to 

the campus just in time for dinner. We didn’t get to shower or change so we managed 

the best we could. After dinner, the professors had created a set of seminars to let the 

students know what they were doing at their home universities. Only three host 

university students came. I found out later that a group of students had jumped into the 

pool with all of their clothes on! Well, after that, we all went back to the houses… what a 

long day. We were all thoroughly exhausted.  

May 22 

 One of the professors gave his lecture on organic agriculture. It went pretty well, 

he is a captivating lecturer. We then headed out to see the organic farm on the campus 

to learn a little more about what we had just spoken about. I really enjoyed seeing the 

organic farm and saw that the students were very interested and asked lot of questions. 
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Although, there was a small group of students that stuck with one of the lead professors 

and mainly asked him questions and not the other professor. I saw that this group 

enjoyed this one on one interaction as opposed to more of a tour guide setting. Good to 

note. After lunch, we had more lectures by two other professors. The first lecture was 

very interesting and she did a great job to include the students in the discussion. 

Although, there was way too much information given to the students. The next lecture 

was not as captivating. You could see students in the room were getting upset about 

what she was saying and were getting irritated. Then, poor guys, I knew they must have 

been tired, but we took a short break and then had the first reflective session. It went 

great! Everyone was really attentive and gave great opinions. I feel that it was really 

valuable for them to see what others were thinking and feeling. I can’t wait to see how 

the others go! Finally, time to go back to the houses.  

May 23 

 What a long, long day. We started the day early with the first farm visit. I was 

hoping to stay with the professors so that I could get to see the students interacting with 

all the farms. This was not the case. I had to stay with a group of students because the 

farmer was not there, only the farm hand, and he didn’t speak a word of English and 

was very shy. No worries though. The guy was very shy and didn’t say very much and 

really, neither did the students. Slowly though, both started to open up and ask 

questions. The farm was beautiful. It was nothing like we had expected. I thought that 

we were going to see more of a ranch style farm where this one was an ecotourism 

farm. It had been in the works for two years with only the farmer and his farm hand 

working it. It looked great yet there were a few places that still needed a b it of work. 
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The students seemed to get into the farm and asked great questions and really enjoyed 

walking all over and seeing some really neat plants and critters! Afterwards, we loaded 

the bus and headed down to pick everyone else up. We went back to have lunch and 

then went out to the ethno botanical garden for another lecture on medicinal plants. This 

went well. The professor gave the students a more active role and gave them each a 

plant to learn about then teach the class about it. They were also able to taste, smell, 

and see some great plants! They really loved this. We gave the students the opportunity 

to relax, go home, and shower. The day was nowhere near over. They all arrived at 

dinner very nicely dressed. Some however, were a little more ‘scandalously’ dressed. 

So, after being stared at all through dinner, we went to meet our dance instructors! They 

were to host university students. This was great fun! All the professors also got moving! 

After a while, we all loaded into the bus and headed out for a dance to a place nearby. 

At first, our group of students kept to themselves, but as the evening went on, they 

danced with others too. We stayed a while, but left all together not too late. The night 

however, did not end there for me. One of the girls had a little too much to drink and had 

to be taken to the emergency room. By the time we got back with her, it was near 6 am 

the next morning.  

May 24 

 I left today to go to Puerto Rico. I was completely exhausted. It was a crazy long 

night. I hope the students have a good few days and the gal that got sick learns her 

lesson and feels better too.  

May 28 
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 Finally got back to Costa Rica! I met the students at lunch time at a mall in the 

capital city. It was good to see them. We headed to the center of town to visit a museum 

of gold. We were late and the guide was not in a good mood at all. We’re not often on 

time for anything. The museum was nice but the tour got a little long towards the end. 

Afterwards, we left to go back to the host university. The students said they had a lot to 

tell me. That they did. We got back for dinner and then had a reflection session. Phew! 

They had a lot to complain about. While I was gone, they’d had a lot of lectures and 

were tired of sitting in a classroom. After hearing all of their concerns, I mentioned 

perhaps that it was not just the course that was not going well, but their attitudes as 

well. Many agreed and all said they would work on it. I went to speak with the two lead 

professors about some of their concerns in hopes that it would be fixed so that they 

could all have a bit more fun. 

May 29 

     Lectures, lunch, lab. Nothing exciting today. I spent most of my day in the 

office working with one of the professors on budgeting things. . The students were not 

overly excited about their day either. They had lectures on entomology and plant 

diseases today. Interesting topics but again, a lot of information. They used the lab to 

look at some specimens they collected. I checked in on them, and they were not all 

engaged. The day was long and a bit boring. 

May 30 

 What a great day today. Started off early with work experience. Here, the 

students were split into different groups and matched with a group of host university 

students. They went to a few different farms around the campus. I went to all the areas 
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and took video of each of them working and explaining what and why they were doing. 

Most of them seemed to have enjoyed this. Afterwards, it was back out to the farms. We 

dropped everyone off and I once again stayed with the group from the first visit. This 

time, the students came prepared to give the farmer some suggestions about what they 

thought might be of help to him. The farmer was very attentive and appreciative of their 

suggestions. The students did a great job. We invited the farmer to the university for the 

following week to see the student presentations and to have dinner with everyone. We 

all got together at one of the farms and had lunch. Then, we took a 45 min hike to a 

waterfall on her property. One of the students had difficulty doing the hike so I gladly 

stayed behind with her. It was amazing when we arrived. Everyone was having a great 

time swimming and jumping off rocks into the water. This lead to more student climbing 

all the way up the waterfall and jumping from up there! None of the professors said 

anything. It was really making me nervous. Finally, what I thought might happen, 

happened. One of the girls jumped off and landed wrong and hurt herself. The guys 

made a makeshift stretcher from rope, bamboo and their t shirts. They showed an 

incredible amount of strength and team work. Thank goodness for such a great group. 

The ambulance arrived at the farm and took her to the hospital to make sure she was 

alright. Another trip to the hospital, not fun. I stayed with the students and two of the 

professors went with her. Long day. 

May 31 

 Beach! Finally. We went to the beach with the whole group. It was a bit dirty so 

not many students bathed, but had a good time nonetheless. They students got to do a 
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little shopping for souvenirs and ate where ever they pleased. It was interesting to see 

the dynamics of the groups after sometime together. 

June 1 

 Today, they had a lot of time in the classroom. They did go out and do some 

nitrate testing but I am not sure the group as a whole were engaged during the 

discussion of what they did. The best part of the day was the afternoon. I had spoken to 

one of the English teachers at the university and arranged a coffee session for the 

students to speak to other students learning English. Everyone was so engaged!! Great 

to see it! I asked a few what they had thought and many really enjoyed it! It was great to 

see the interaction. They did mention however that they wish this would have happened 

earlier. Can’t wait to hear what else they think. I had a great talk with one of our 

students on the walk back. It was neat to hear what he was thinking when talking to the 

Latin American student.  

June 2 

 After a lecture first thing in the morning, we got on the road for a coffee tour. It 

was a really long drive and am personally not sure it was completely worth it. We got 

there around lunch time. We all ate outside and met the guy who was to give us the 

tour. He was not the most engaging speaker and it was difficult for me to even pay 

attention. We then got to walk around a bit. The lead professor asked him to show us 

his plants, which was not something on his agenda. He obliged but almost seemed 

taken aback by the request. Weird. We then saw a short video of the plantation and 

toured an old coffee plant. We headed off after shopping in their gift shop. The reflection 

session tonight went well. They all reiterated that they enjoyed the activity with the 
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students but again, felt it would have been nice to have at the beginning to have known 

some students earlier.  

June 3 

 Presentations today. The students had the morning to work on their 

presentations. They call came down very nicely dressed. The farmers arrived and the 

presentations went well. I feel that the famers were a little unclear about why they were 

there and what they were seeing. Some of the presentations were very well put together 

and others seemed unorganized. Although there was one that used some humor to get 

the audience’s attention. I am on the fence about this one. I think it was clever, but they 

used American references and comments that the farmers were not aware of and did 

not understand. It made the class laugh, but it made the farmers uncomfortable. 

Another issue was that of translation. The lead professor had a student translate and I 

really felt this was not appropriate. Mainly because he interjected his own opinions and 

commentary into other’s presentations. He also omitted things and did not represent the 

presentations clearly. I think that this could have been avoided had someone who was 

not invested in the projects as the translator. The students gave the farmers a few great 

pictures of themselves and their farms with a few little tokens. Then, we all went to 

dinner in the cafeteria. The groups sat with their farmers and attempted conversation. I 

really enjoyed watching a particular student and the farmer he had worked with. Both 

were very engaged in conversation through the whole meal!  

June 4 

 Today were the Latin American reality presentations. They went sell but you 

could tell that the students did not put in as much effort as they could have. The 
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conversations from the presentations were decent. Many of the students had not been 

able to sufficiently research their topic and many questions were left unanswered. It was 

a long and not too exciting day. We had them do a peer assessment but felt that it was 

not done well.  

June 5 

 We left the host university today. It was bitter sweet. Many of the students said 

that they were ready to go but others expressed they wished they had had more time 

there. With all our bags packed, we headed to a local professor’s dairy farm. He, 

however, was not able to be there and so his brother showed us around. The students 

seemed fairly engaged at the beginning but then lost interest quickly. We then thanked 

the family and went to a nearby tilapia farm. This was very different from what we had 

seen before. We toured their operation and ate fresh tilapia for lunch. After lunch, we 

left to the volcano area to spend a few days. It was pouring rain and we had to stay at a 

restaurant for a while until we were able to cross a bridge to get to our hotel.  

June 6 

 We started late this morning with a volcano hike lead by a shaman from a native 

tribe. The whole group the help of two other guides took a long 6 hour hike! It was 

supposed to have been a light hike. It was very hard for some and slightly difficult for 

most. I once again ended up staying with one of the students that could not make the 

hike. I didn’t mind this at all. Someone needed to stay and we just enjoyed our time 

together. The scenery was amazing! We finished the hike late, of course, and then went 

straight to a zip line company for a quick lunch and a canopy tour. We were not able to 
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do the whole tour because we were so late. This timing is getting a little silly. We’re 

nearly always late. All went back to the hotel exhausted after a long hard day.   

June 7 

           We went into the nearest town for the students to do a little shopping then went 

back to the canopy location for them to see the butterfly and frogs. Then, we made our 

way to our next location. We arrived at our hotel with some time before having to get 

ready for dinner. Dinner went well and that evening we had a session with another 

researcher for the grant project. The students were a bit unresponsive to her. Guess 

they were tired too. 

June 8  

 We headed out this morning to meeting with a cotton breeding company. I was 

very curious to hear what people thought about this operation. There were a lot of 

preconceived notions about this particular company. The fields were a lot smaller than 

what I was expecting. There were only women working that day in the fields which 

raised a lot of questions from the group. Some students were interested in hearing the 

talk about the company while others were a bit distracted. We walked into the fields to 

get a closer look at what the ladies were doing. It was interesting to see who and how 

many of the students went and actually engaged in speaking with the ladies or just 

getting closer to see. Afterwards, we had lunch and went to their lab facilities to take a 

tour there. The students seemed to somewhat enjoy this whereas others, again, 

seemed very disconnected. Went back to the hotel and had the last reflection session 

before leaving to dinner. This went well and I got some great feedback. The people from 

the cotton breeding company came to dinner with us where one of the professors 
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recapped the day’s activities. One student later expressed his frustration that those 

guests had to sit through the presentation and that he saw no point to having them 

there.  

June 9 

 We left for the last location of the trip. This was again not without problems. We 

arrived late at the location. The students went straight to work on their last presentations 

and had a final session with the researcher. This was not received well as they felt that 

they did not have anything to say to her and were tired of talking about the trip for 

research. Well, we packed them up and went to the beach were we had an amazing 

cookout and a really nice time with everyone! Came back to the ranch where we were 

staying and presented their final presentations. It was a great way to end the trip. The 

students gave their thanks to the faculty and staff and vice versa. There were definitely 

a few tears going around. The guys had to stay at a hotel nearby while the girls stayed 

on the ranch in a dorm style room. We stayed up late chatting and said goodbye to 

everyone. Some of the students had to leave super early so I made sure they got up 

and were ready when it was their turn to leave.  

June 10 

 That’s it. The last day. We had breakfast with the last students. They were all 

pretty quiet. WE dropped them off at the airport and said goodbye to them all. It was sad 

to see them go. Time just flew by. Great experiences, great times, great people.  



 

83 

APPENDIX B 
FIELD NOTES AND RESEARCHER’S PERSONAL NOTES CASE 2 

June 15 – 26 

I have been working hard to get ready for Case 2. I have had the assistance of 

The administrative assistant but have been in charge of making sure that everything is 

ready! It has been a great responsibility. Although, I must say that it’s been a little 

difficult at times to work with some of the people here at the host university. There is 

never any rush to do anything you ask. Many people are hard to reach and then when 

you ask them about something, you have to keep reminding them through emails, calls, 

even personal visits to get what you need to have done, done. It can be a bit ridiculous 

at times. No one knows who I am and I think that that also has something to do with it. It 

seems that people will do things faster for you if they know who you are. Frustrating. I 

see why it is important to have someone that knows the University and can 

communicate well and efficiently with them. I have to dedicate all day for some tasks 

that would otherwise be done in a few hours at most. Is it perhaps their sense of time? I 

had only TWO weeks to plan and have everything ready. Some days I felt as though I 

would not have time, but it has all come together… It has been good to know how things 

work though. I have a better understanding for the system here at the host university. 

I am really looking forward to meeting the students. The professor seemed to be 

excited to have someone here helping him. From the beginning, he has been easy 

going as far as demands go. I have been in communication with him nearly every day 

and he is quick to respond which makes my life easier. There are some things that I 

needed to change in the schedule to be able to accommodate what they wanted to do 

and to make sure to work with the professor here. That has been another hardship. The 
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professor here is not willing to make a commitment but he wants to be involved… it is a 

little frustrating. He is a nice man and I feel will be invaluable to the class but it would be 

nice to have more of a solid commitment for his involvement.  

A few more days and they arrive. There are still things that need to be finalized. 

No worries, I feel that I am, for the most part, ready.  

June 28 

Case 2 arrived today! What a day… I was so excited. I rode there early in the 

morning to make sure we were on time. I was there with a host university sign hoping to 

gather everyone with no problems… for the most part; it was fine… the students all 

seemed excited to be there and to get moving. We waited nearly an hour after our 

meeting time for two of the students who finally arrived. I made sure everyone was fed, 

and then we headed to the host university. I spoke with the professor and his wife the 

whole way there. I can tell that the professor is very laid back and casual about 

everything… nice to know. I split up the boys and the girls into separate houses and 

gave the professor and his wife house 26 at the end. I shared the house with the boys. 

They were all excited to get there! They were completely impressed with the houses. 

We set a time to meet to walk to dinner. The group has odd dynamics as some do not 

know each other at all and others very well. We went into the cafeteria and they were all 

a bit nervous. I let a few of them go ahead of me and they all found a place to sit and 

sat together. After dinner, I told them what time and where to be in the morning. I am 

getting really excited! 

June 29 
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Today was a good day… went too fast. We started off the morning with wake up 

calls and sleepy faces. There’re not used to waking up this early. They will be! We had 

an orientation with the director of international programs. It was nice to hear his 

perspective of the university. It was also more intimate since there were fewer students 

in this group. We then headed to a computer lab to have the class introduction with the 

professor and to talk about a few things that I had planned. Because there was some 

flexibility in the schedule, I was able to talk him into a few things that were not planned 

for the trip. We talked about it and decided to add a day in the community and a work 

day with the students. There were also some options about the trip off campus that they 

could chose, so I presented them and will wait to see what they decide. I spoke to a 

friend of mine, Jack, and set it up for him to give the students a tour of the campus… 

unfortunately, he didn’t have enough time, nor did we have transportation available to 

take a complete tour including all the farms and such. The students got to have the 

afternoon off while I worked on completing the course schedule and working with the 

host university professor. 

Tonight, they had their first Spanish lesson with Alicia. She is really sweet and 

everyone was active and participated throughout the class. I had to leave during the 

lesson but I did get to hear them practicing questions with her. Dinner was fine, they all 

sat together, nothing new. I told them the schedule for the next day as far as where and 

what time to start and I went home to do work. Great first day. 

June 30 

The morning was supposed to start with a lecture in the computer lab, but the host 

university professor came and found the class and took them to another room to give 
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them an unplanned lecture and then out to the field.  We did have a bus ready at 10, but 

the host university professor told the guy to wait until he was ready… it took a while. 

This was really frustrating because I had transportation booked and rooms reserved. 

This is something I need to get used to. It turned out to be great though. The professor 

is incredibly flexible and appreciates the help from the host university professor no 

matter if it changes things up. This is really good. The students enjoyed the host 

university professor which is also really good.  

They had their Spanish lessons that night. Alicia decided that the group was better 

suited to be split into two groups, so starting Wednesday, they were going to split up. 

This evening, I coordinated a casual meeting with an English teacher to invite our 

students and her second year English student to have dinner and chat. We reserved the 

private dining room. It was nice, not too many the host university students came at first, 

but then a few came in a little later. They were all talking! It was great to see them all 

interacting. There were a few girls that came in and didn’t talk much, but for the most 

part, there were real conversations going on. The case 2 students really seemed to like 

this. 

July 1 

This was the day to go out into the community. I made sure that the cafeteria 

packed their lunches and a bag of rice, beans, coffee and sugar for the farmers whose 

houses they were going to visit. There was a student that was not feeling well so his 

wife stayed with her and the rest of the students including the professor and I got up at 

5AM to get ready. The students were all put into pairs and then paired up with a host 

university student that spoke some English. We all loaded the buses, waited around 
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almost an hour, had a few stops, and then finally made it to the farmer’s houses around 

8AM! The professor and I were sent to a famer’s house with two other students. The 

famer’s name was Tom. He was really nice and gave us a tour of his place. The 

professor had a lot of questions since he knew mostly about forestry and not agriculture. 

It was great to spend time with the farmer. We did a little bit of work, but he was mostly 

interested in talking to us and showing us him place. Apparently, this farmer is one that 

works the students the most… they commented that this was the easiest day they’d had 

their whole semester! Tom’s wife had cooked us lunch and left it there for us to reheat 

and eat when we were ready. It was great to sit around the table and share a meal with 

the students and the farmer. I translated the whole time I was there, but even through 

the translation, the professor and Tom were able to have decent conversation. 

On the bus, everyone was a bit tired, the host university and case 2 students alike. 

When we got back, everyone went back to the houses to relax. I went to the office to 

work. Everyone came back up to campus for their hour of Spanish and dinner. 

July 2 

Today was another full day. We got ready and met up in front of the library to 

leave for the field trip with a forestry company. A representative from the company came 

to the host university and we all went on a host university bus to the field trip. This was 

really good. It had three different stops on the way. The weather was not fabulous but 

for the most part held up for us. The guide had great English and was able to 

communicate and answer the questions really well. We had a great lunch and then 

ended up on our last stop. I had NO idea we were going to hike into the forest! I was 

completely embarrassed because as the coordinator, I should have known and 
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prepared everyone. Well, everyone really understood and enjoyed the hike nonetheless. 

It was pretty great! 

We all got back pretty tired. I went back to the office to do work and to get other 

events ready. The students were on their own for the rest of the afternoon until dinner.  

July 3 

This morning went well, with a lecture by the professor. The afternoon was good 

with the host university professor who was ready to take them on a field trip. I was not 

able to go, so I stayed and worked. I heard later that it went really well. I am glad to 

know that the host university professor has been such a great ‘hit’ with the students. 

Again after their afternoon, they had free time to themselves. Things are coming 

together really well. Even though there are still a few things that need to be finalized, it 

is nice to know that most of it is taken care of.  

July 4 

To the beach we go! We all got ready and left at a decent time in the morning. 

Although there was a little confusion about when the bus should be there and I had to 

track it down. No worries though, we left and headed to the beach. It was raining when 

we got there and not really that great. We let the students have a look around and then 

headed to another beach. We did a little shopping and had lunch. Then we went to see 

another beach. This was awesome! The rain had stopped and we got to see some great 

sights. We stayed there as long as we could then left back to the host university.  

When we got there, the professor and his wife bought everyone pizza and we had 

a nice time eating and chatting there at their house.  That night, we all went out for a 

night of dancing.   



 

89 

July 5 

The FAT. Everyone got to sleep in a little which was great. I told them to meet me 

when they were ready for lunch and I would give them their meal tickets. I volunteered 

at the USA stand to work for a while. The students came around noon to get their tickets 

and have a look around. It was really neat! I also got to walk around and see what all 

there was. The stands the students had built were great! So neat! It seemed everyone 

had a good time. Although some of the students decided they wanted to go swimming 

even though the gate was locked. They got caught and I was reprimanded for this. NOT 

FUN. Everyone was a little hungry that night, so the girls decided to make banana 

pancakes. They hung out but I went to bed. Exhausting week! 

July 6 

Today was a full day with the host university Professor. I was not there for any of it 

since I needed to make reservations and confirm the trip that we were about to go on. 

Since the groups were split up, they had Spanish at different times. The next time I saw 

everyone was at dinner. Long day of planning. So far so good! 

July 7 

This morning, the professor gave his presentation and told them about their final 

project. Then I came and told them about the trip we were about to take and what they 

needed to pack. Everyone, including myself was excited. I have started to feel sick; I 

hope that it goes away soon. A few of the other students are feeling the same way. I 

have sent from some medicine, let’s hope it helps.  

July 8 
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We left early this morning to start our trek to the cloud forest. We took another 

intern that just needed a ride to the capital city, so we dropped her off and headed on 

through. It took us nearly 6 hours. Long drive. We had packed lunches, so we ate on the 

bus and just kept on going. I was feeling even worse than I had been and slept most of 

the way, just waking up to give directions and ensure we were headed in the right 

direction. The cloud forest was pretty confusing and it took us a while to find the place 

we were heading to. We finally arrived and to be honest, I was not thoroughly 

impressed with the place. But, it turned out to be amazing! So nice! We let everyone 

pick their rooms and then headed into town before dinner. We all had a little snack, got 

more medicine, and then went back. We had an awesome dinner and I went to bed. 

Many of the students stayed up and played cards. By the way, I did not bring a sweater 

warm enough for the cool night climate. Good thing to know for future trips.  

July 9 

We had breakfast early and then headed out to take a hike. This was a busy day. 

We hiked in the morning, around the property, which I was not able to finish due to 

being really, really sick. Then we went to find the suspension bridge walk. This was 

alright. I was really hoping to see more animals and birds… but it was still good. Then 

we headed back into the town for a little while to kill some time before the night hike. I 

was really excited but completely disappointed. There were too many people and we 

only say three different night animals. It was very crowded and too touristy. We went 

back for a late dinner and off to bed again! 

July 10 
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We left early again for the volcano area. We first went to the national park to hike 

the 1990-something eruption. This was actually really neat! It started pouring hard when 

we trying to leave. We were all soaked! We waited in the bus for everyone and checked 

into the hotel in town. We all free time until dinner so they got to walk around the town 

and I headed to relax for a little while. Finally starting to feel better! We all met again for 

dinner and went to another hotel for a great dinner. By the time we got back, some of 

the students wanted to go dancing, so we got ready and headed out to the disco. I told 

them that they could go, only if they would be ready to get up at 6 AM!! There were not 

a lot of people there at the beginning but then it got more crowded. We didn’t stay out to 

late and took a bus back in. It was a late night. 

July 11 

We woke up early and got ready to go rappelling and zip lining. Not everyone was 

excited to wake up early. Well, we got everyone together and we were able to get there 

on time. There were a few that were not feeling great, but they sucked it up and did it 

anyways. It was a lot of fun. Although, on the rappel, the professor got hit by a rock and 

got the wind knocked out of him. That was the not best. We finished the tour, saw the 

indigenous village and then headed on horseback to the reception again. We ran to the 

hotel to pick up all the bags and then came back to the canopy to see the butterflies, 

frogs and to play in a nearby river. The students had a great time jumping off the rope 

swing! It started to rain and we were going to head to the hot springs but it was not 

possible. We went to the observatory lodge, everyone got settled, had dinner together, 

and then relaxed.  

July 12 
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Everyone had a relaxed morning, breakfast at the hotel, hiking if they wanted to, 

and then we ate lunch and left back to the host university. The students were 

disappointed that they were not able to go to the hot springs, but there was not enough 

time. No matter how much I tried to plan into the trip, there seems to always be 

something that changes or that cannot happen. It’s all about being flexible. 

July 13 

 This day was lecture for the students, Spanish lessons, and then another dinner 

with some students. For me, it was working all day and making sure to have the rest of 

the week worked out. This time for dinner, there were a few more students that came. It 

was still a nice time. The case 2 students went to the game room with the students after 

dinner. It was great to see them interacting. This group in general seemed to get more 

comfortable with the host university students earlier and easier.  

July 14th 

This was supposed to be a day for their presentations, but the professor decided 

to take out the trip to another university since the students had not had too much time to 

work on their presentations and since he still had some material to cover. This worked 

out well since it also ended up being cheaper, no transportation needed.  They just had 

lecture today and their last Spanish lessons tonight. 

July 15 

Today did not go as I had hoped. It was to be their work experience day. They 

were going to be split into at least two different groups for two different work 

experiences. Well, one professor changed his schedule at the last minute and all the 

students went to one together. The idea was for them to work with the host university 
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students. Apparently, there were not any the host university students there… not too 

sure why. This was really disappointing to them and to me. I now know that it is best to 

go to the professor that is to receive the students and ensure that they know the point of 

the activity. Also, a few of the students expressed that they would have liked to have 

worked somewhere else. I think that another good idea is to perhaps have a signup 

sheet of different work areas that are willing to accommodate few students and allow 

them to choose where they would like to work. That way, they are more spread out and 

they are happy working where they wanted to. Well, despite it not going as planned, it 

was not that bad.  

July 16 

Today were their presentations. I was disappointed that I could not be there to 

listen, but I had a lot of work waiting for me. I needed to make sure everything was paid 

for and complete since they only had a day left! 

July 17th  

Today was their final exam. They had a little while of lecture first and then the 

exam. It seems to have gone well. I know they were not too worried. Some even went 

out partying the night before. Crazy kids! I had a little wrap up session with them and 

had them fill out course evaluations. It was great to hear what they thought went well 

and what could have been improved.  

July 18 

We all woke up very early and packed up the van, everyone had some breakfast 

and headed off to the airport. It was sad to see everyone leaving. It went by way to fast! 

I felt that I was not able to get as close to this group as my other one, but I think that it is 
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because of the role I had and the time that I had to spend doing all of the logistics 

ensuring everything was taken care of. I really enjoyed getting to know all of the 

students and the experience I have had with coordinating a trip. Glad that everything 

turned out well for the most part and that everyone is leaving happy! 
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APPENDIX C 
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