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Background 
 This module is designed to provide participants with an overview of the key issues associated with conducting research in Critical Sexuality Studies, including the

ethical, social, and political complexities of studying sexuality, and the relationship

between epistemology, methodology and method.

In addition, the module will provide students with the opportunity to undertake a research design case study, starting from identification of key issues to be researched through to development of a dissemination plan. Throughout, students will have the opportunity to reflect upon and share their own experiences of research, while learning more specific details about the relationship between Critical Sexuality Studies and research methodology.

The aims of this module are:
•
To introduce participants to key terms and approaches within research methodologies

•
To consider the intersections between ways of understanding the world, methodology and field methods, and the implications for Critical Sexuality Studies research in general and in the Caribbean

•
To examine the research design process, from a Critical Sexuality Studies’

perspective

Participants will:
•
Develop an understanding of issues specific to conducting research on sexuality, including the ethical, political, cultural and social implications of sexuality as a field of inquiry

•
Obtain basic familiarity with how to design a research project

•
Be able to apply the principles of Critical Sexuality Studies methodologies to the development of a research project relevant to the Caribbean in co-operation with other members of the group

Module approach 
 While the module does contain some lecture material, the overall aim is that participants should be involved in active learning. Group work will be undertaken in each of the three sessions, and time is given for review and discussion of issues raised after each of the lecture segments. The short course team advises that any review or amendment of the module maintains the focus on active learning wherever possible.

Overview 

Introduction
The module schedule, aims and anticipated participant outcomes will be described.

Session 1. What is research? Key terms and concepts – 2 hours
This session will provide the grounding for the rest of the module. A Critical Sexuality Studies understanding of methodology will be provided, objective and subjective understandings of knowledge will be explored, and key differences between quantitative and qualitative research will be described. The session will also

provide an opportunity for participants to share their own experiences of research, and the module pre-readings will be examined.

Session 2. The importance (and difficulty) of CSS research – 2 hours
Participants will be given an overview of issues related to research within Critical Sexuality Studies. The challenges of CSS research will be explored, along with consideration of why Critical Sexuality Studies research is important in general and in relationship to the Caribbean. This session also introduces consideration of many ethical issues related to Critical Sexuality Studies research, along with a guided reading of a key text.

Session 3. Conceptualising and designing CSS research – 4 hours
This session—which can be run at a later date, after Sessions 1 and 2 have been delivered together—takes participants through the main steps in research design. Guidance will be provided on each of these main steps, from identifying the larger context in which a research project will ‘sit’ through to designing a dissemination plan. During the session, participants will be given the opportunity to apply design principles to practice through use of a research design case study.

Conclusion
The module’s key ‘take-home’ points will be reviewed.

Required Pre-reading
Kempadoo, Kamala. “Sexuality in the Caribbean: Theory and Research (with an emphasis on the Anglophone Caribbean).”  Social and Economic Studies 52.3 (September 2003). University of the West Indies. pp. 59-88. 

Jenny Sharpe and Samantha Pinto.  “The Sweetest Taboo: Studies of Caribbean Sexualities – A Review Essay.”  Signs 32.1  (Autumn 2006).  University of Chicago Press.  pp. 247-274. 

Recommended Pre-reading
Kamala Kempadoo, “Caribbean Sexuality: Mapping the Field.” Caribbean Review of Gender Studies.  Issue 3 - 2009.  Online Journal.  (Discussed in the Introduction Module already, but we will refer to it in this module as well when needed.) http://sta.uwi.edu/crgs/november2009/journals/Kempadoo.pdf
Materials
Flipchart paper or whiteboard and marker pens; or blackboard and chalk

For Session 2:

Kempadoo, Kamala. “Sexuality in the Caribbean: Theory and Research (with an emphasis on the Anglophone Caribbean).”  Social and Economic Studies 52.3 (September 2003). University of the West Indies. Pp. 59-88. 
For Session 3:
Handout A: teenage pregnancy and contraception (in Resources folder).

Module structure, materials and timing
	Session & approach
	PowerPoint
	Other materials (provided or required)
	Est. timing

	

	Introduction, objectives, schedule
	Slides 1-4
	
	5 mins

	

	Session 1. What is research? Key terms and concepts
	5
	
	120 mins

	Brainstorm
	Group work
	6
	Flipchart paper or board; marker pens or chalk
	30 mins

	Terms and concepts:

lecture, Q&A
	Facilitator delivery
	7-14
	
	25 mins

	Pre-readings review
	Group discussion
	15
	Flipchart paper or board; marker pens or chalk
	40 mins

	
	Brainstorm
	15
	Flipchart paper or board; marker pens or chalk
	20 mins

	Lecture (cont.)
	Facilitator delivery
	16
	
	5 mins



	

	Session 2. The importance (and difficulty) of CSS research
	17
	
	120 mins

	CSS research: lecture
	Facilitator delivery
	18-23
	
	30 mins

	Ethical issues
	Small Group Work
	23
	
	30 mins

	Work with Pre-Readings
	Group Discussion & Activity 
	24
	

	30 mins

	Research in the Caribbean
	Writing Time and Reflection
	24
	
	30 mins

	

	Session 3. Conceptualising and designing CSS research
	25
	
	240 mins

	Research design diagram
	Facilitator delivery
	26
	
	           5 mins

	Research design:

lecture
	Facilitator delivery
	27-37
	
	15 mins

	
	Group work
	38
	Handout A: 
	60 mins

	Research design next steps: lecture
	Facilitator delivery
	39-45
	
	20 mins

	
	Brainstorm
	46
	Flipchart paper or board; marker pens or chalk
	15 mins

	Lecture (cont.)
	Facilitator delivery
	46-51
	
	10 mins

	Case study cont.
	Group work
	52
	Flipchart paper or board; marker pens or chalk
	60 mins

	Lecture cont.
	Facilitator delivery
	53-57
	
	10 mins

	Case study cont.
	Group work
	58
	Flipchart paper or board; marker pens or chalk
	45 mins

	

	Conclusion
	59
	
	5 mins

	Total
480 mins
(8 hours)


Key to symbols and formatting
Throughout these notes, the following symbols and formatting ‘clues’ have been used:

⇒  This symbol marks an instruction to the facilitator.

• 

Use of a bullet point indicates steps to be followed in completing an instruction.

║  This symbol, plus a different font which is larger and more widely spaced, indicates text to be read aloud. The end of the text to be read

aloud will be indicated with the following symbol.║
We have also indicated the points where a slide transition occurs on the PowerPoint presentation by inserting:

SLIDE

 Module instructions
SLIDE 1
Introduction                                                                           (5 mins)
⇒  Read (or amend):

║  This module is designed to provide participants with an overview of the  key  issues  associated  with  conducting  research  in  Critical Sexuality Studies. This includes both the ethical, social, and political complexities of studying sexuality, and the relationships between different ways of knowing the world, research approaches and field methods.
Throughout, there will be opportunities for participants to reflect upon and share their own experiences of research, while learning more specific detail  about  the  relationship  between  Critical  Sexuality Studies and research methodology. Participants will also be given the opportunity to undertake a research design case study, starting from identification   of   the   key   issue   to   be   researched,   through   to development of a dissemination plan.  ║
SLIDE 2
SLIDE 3
Schedule 

⇒  N.B.: The schedule currently does not include lunch, tea or coffee breaks. Insert as required.

SLIDE 4
Module aims 

⇒  Read (on slide):

║ This module aims to:

–
Introduce participants to key terms and approaches within research methodologies

–
Consider the intersections between ways of understanding the

world, methodology and field methods, and the implications for

Critical Sexuality Studies research

–
Examine the research design process from a Critical Sexuality

Studies perspective
SLIDE 5
Participants will:

–
Develop an understanding of issues specific to conducting research on sexuality, including the ethical, political, cultural and social implications of sexuality as a field of inquiry

–
Obtain basic familiarity with how to design a research project

–
Be able to apply the principles of Critical Sexuality Studies methodologies to the development of a research project relevant to the Caribbean in co-operation with other members of the group ║
SLIDE 6 

Session 1. What is research? Key terms and concepts  (120 mins)

⇒  Tell participants that this first session of the module will begin by offering them a chance to share their research experiences to date. Also tell participants about your own research experiences and offer a range of examples (of your own or others).
SLIDE 7
Brainstorm 
(30 mins)
⇒  Break participants into small groups and ask them to share some of their research experience to date within those groups.
(10 mins)
⇒  Ask for volunteers to share with the whole group either their own experiences or their thoughts on what they heard regarding other people’s experiences. Note key words/phrases and experiences on flipchart paper or a whiteboard.     (10 mins)
⇒  Ask the group to brainstorm a working definition of research, beginning first by calling out words or phrases they associate with research and moving towards developing a one or two sentence definition.
(10 mins)
⇒  Record the definition on flipchart paper or a whiteboard.

⇒  Click to bring up the rest of the text on this slide (it has been animated).

o Tell participants that according to the Oxford English Dictionary, the word ‘research’ comes from the French recerche / recercher, which means ‘to go about seeking’.
Lecture, Q&A 
(20 mins)
⇒  Read (definition on slide):

║Research is defined by the Oxford English Dictionary as: ‘A search or investigation
directed
to
the
discovery
of
some
fact
by
careful consideration or study of a subject; a course of critical or scientific inquiry’ (http://dictionary.oed.com/)  (OED online).
Yet, in Critical Sexuality Studies, research is understood to be much more complex than simply uncovering the ‘facts’ of a research object. Research is political, contextual and often problematic. According to Maori researcher Linda Tuhiwai Smith, ‘…“research” is probably one of the dirtiest words in the Indigenous world’s vocabulary’ (Tuhiwai Smith, [1998] 2008: 1). Smith went on to explain this statement: ‘The ways in which scientific research is implicated in the worst excesses of colonialism remains a powerful remembered history for many of the world’s colonised peoples.’  Clearly this resonates across the colonized and postcolonial world, including the Caribbean. Many who have been marginalised or discriminated against on the basis of gender or sexuality are similarly critical of research. Sexual minority communities, among other marginalized communities, have been critical of the ways traditional methods of science have categorised, pathologised and stigmatised sexual practices, bodies and desires. So while we may be able to agree on a working definition of research, we need to pay heed to the fact that research is anything but a neutral, non-political term with fixed meaning.
SLIDE 8
Research also has its own lexicon, and common terms and phrases from within that lexicon are used in different ways by different people. One  such  term  is  methodology.  It  is  important  to  note  that researchers in other disciplines use the term methodology as synonymous

with field methods. Methodology as used in this module 

includes field methods (i.e. data-gathering techniques) but extends far beyond them. Sarantakos notes that ‘the view of what constitutes a methodology … in the context of social research is a contentious issue’ (Sarantakos, [1993] 1994: 32). According to the Macquarie Dictionary, methodology is defined as: ‘the logical principles underlying the organisation of … the conduct of scientific enquiry’ (1981). In the influential Sage Handbook of Qualitative Research,  Denzin  and  Lincoln  explain  methodology  as:  ‘The  best means of acquiring knowledge about the world’ (Denzin and Lincoln, 2005: 183).

The Macquarie Dictionary’s reference to ‘the logical principles’, as well as Denzin and Lincoln’s use of the word ‘best’ in their definition of methodology, provides a major clue to the source of the contention noted by Sarantakos. For some researchers, ‘best’ can be objectively measured.
SLIDE 9
For others, including Critical Sexuality Studies researchers, ‘best’ is a word that carries a heavy weight of subjective judgement, inextricably bound up with context, culture, politics and more. Despite the multifaceted  nature  of  Critical  Sexuality  Studies,  which  crosses several social science and humanities disciplines, all Critical Sexuality Studies   work   focuses   on   the   shifting   relationships   of   power,

knowledge, context, and culture. Therefore, within Critical Sexuality Studies, methodology is understood to include ways of understanding the  world,  which  are  inextricably  linked  to  ways  of  acquiring knowledge about the world, as well as including the field methods one

chooses.
SLIDE 10
Different ways of understanding the world and of how one should ‘best’ acquire knowledge about the world are closely linked to different understandings of knowledge. Frequently, different understandings of knowledge are presented as a simplistic binary in which an understanding of knowledge as objective is set against an understanding  of  knowledge  as  subjective.  Broadly,  a  view  of knowledge as objective is characterised by a belief that knowledge exists outside of human experience, that it is non-context dependent and that there is a singular, fixed truth to be found in response to each question. An understanding of knowledge as subjective can be characterised by a belief that knowledge exists within the world of human experience, that it is dependent on socio-cultural, historical, political, emotional, experiential context and meaning, and that there are multiple, shifting truths.
Most people hold elements of both understandings, but prefer one over the other. To date, the majority of sexuality-related research has drawn on an understanding of knowledge as objective. But its important to note that Contemporary Caribbean and Postcolonial studies, however, often consider knowledge subjective, in part because much of their work responds to biased or more obviously subjective (colonial) research from the 19th and 20th centuries.  Thus, Critical Caribbean Sexuality Studies, recognizing the biases of dominant discourses and research, is more likely to view knowledge as subjective. Different disciplines approach the world with different assumptions of knowledge embedded in their approach, and this in turn frames how they perceive a problem. For example, medicine and health sciences each  draw  on  the  seemingly  objective  truth  of  biology  to  explain human sexual behaviour, where sexual instinct originates “naturally” in the human animal, male and female are “naturally” sexually compatible, and deviations from “normal” sexual behaviour are described as pathologies.
In contrast, the social sciences and humanities are more likely to draw on an understanding of sexuality that places emphasis on cultural processes and history. In this framework, rather than expressing a natural or innate drive, sexuality reflects the social and cultural organisation of a particular society, with some practices and identities valued more than others. Yet, even in the social sciences, different academic disciplines have different ways of seeing and understanding the sexual world. For example, psychologists generally understand sexual behaviour as resulting from drives or energies developed within the person. In contrast, sociologists generally see behaviour as organised by a society’s cultural processes and history, both encouraging and limiting choices and possibilities for action for the person. Researchers in Critical Sexuality Studies are unlikely to undertake research in order to uncover objectively ‘true’ facts about a topic, but it is important for a Critical Sexuality researcher to be able to clearly demonstrate how they derived and analysed their data, and how they produced their interpretation.
SLIDE 11
A belief in knowledge as objective tends to lead to use of a quantitative research approach, which can be briefly summarised as looking for causal or law-like explanations and descriptions of patterns or associations. A qualitative research approach includes the gathering and analysis of opinions, beliefs, experiences and meanings to try and understand the why or how of a research topic.
SLIDE 12
To consider each in more detail: quantitative research focuses on data in numerical form, in non-natural settings, and is deductive: that is, it works downwards and inwards from a hypothesis. Quantitative research requires large samples and involves generalisation and predicting  majority  trends  and  differences.  The main research method is the survey/questionnaire; other methods include social network analysis. The strength of associations is evaluated mainly through use of statistical analysis.
SLIDE 13
A qualitative approach is less interested in measuring an issue than in understanding that issue taking into account different perspectives on its constitution. In general, a qualitative approach seeks in-depth and subjective understandings with a focus on ‘rich’ or ‘thick’ description. It involves smaller sample sizes, in naturalistic settings, and is inductive: that is, it works upwards and outwards from specific observations to broader generalisations and theories. A qualitative approach looks for applicability of findings at the socio- cultural process level, and there is an expectation that the researcher will  be  ‘reflexive’  about  her  or  his  role  in  and  influence  on  the research. Qualitative research draws on many field methods, often in combination, for example in-depth interviews, focus groups discussions, textual    analysis,  participant  observation, and participatory action research.
SLIDE 14
Marshall  (1996:  524)  summarised  the  major  differences  between quantitative and qualitative research thus: ║
⇒  Read through the chart (on slide), then continue to read lecture (below):
║  Of course, some research projects take a mixed approach, combining both quantitative and qualitative elements.

SLIDE 15
While quantitative methods are not necessarily incompatible with Critical Sexual Studies, recognition that sexuality is not a fixed or natural feature of all individuals, but an intersubjectively negotiated

social and historical product has meant that qualitative methods are seen to offer the best framework for interpreting sexual meanings, identities and categories (Gamson, 2000).
For the researcher, the skill is in deciding which approach is the appropriate one for the task at hand. As an example here, let us consider World Health Organization surveys that were carried out in  16 “developing” countries the late 1980s and early 1990s as part of the early response to HIV/AIDS. These surveys asked, among other things, about young people’s age at first sexual intercourse, and found major differences between countries in terms of the median (midway) age at first intercourse for both young women and young men.
Is this simply a similar phenomenon, measured in different places, or a dissimilar phenomenon, measured in a similar way in different places? A Critical Sexuality Studies researcher would argue that quite different cultural and personal meanings could be ‘read’ as underlying the findings in each location. While the quantitative data provides evidence of an apparent difference, a critical research methodology is needed to better understand the phenomenon in each place.
To summarise, the approach and field methods chosen in any particular research  project  will  be  influenced  by  the  overarching methodology. ║
⇒  Check to see if there are any questions arising from the lecture so far. (5 mins)
SLIDE 16
Pre-readings discussion 
(40 mins)
⇒  Break the participants into small groups (try to ensure that each group contains at least one person who has read each of the articles).

⇒  In their groups, participants should discuss the focus questions for each reading (on slide): 








(20 mins)

Kempadoo (2003 & 2009)
· Why does Kempadoo insist upon a focus on sexual praxis? How does this impact research methods in Caribbean Sexuality Studies?  
· What are the main research methods? What similarities or differences do we see in the research methods mentioned in Kempadoos’ and Sharpe and Pinto’s essays? 
Sharpe and Pinto (2006) 
· How have transnational approaches to Caribbean Sexuality Studies affected more current research? What are the main research methods?             
⇒  Each group reports on what they discussed. Write responses on board.  (20 mins)
⇒  Ask each group to add to each others’ responses.

⇒
Summarise the key points from both pre-readings.
(5 mins)
Brainstorm 
(20 mins)
⇒  Ask participants to think back over their research experience to date, and to consider: in their experience, is one research approach given more legitimacy than another? If so, why do they think that is?






        (20 mins)
SLIDE 17
Lecture (cont.)                                                                    (5 mins)
⇒  Read (or amend):

║ To end this session, we will now look at some overarching principles of  good  research  design.  Well-designed  research  is  research  that shows a clear link between the overall methodology, the research approach (meaning is it qualitative, quantitative or mixed) and the field methods. Good research is well thought through and has a precise focus. It is clear what the issues are that are being researched, and the research questions are well crafted and serve to illuminate the issue  being  researched.  Good  research  also  sets  out  its  overall purpose and can demonstrate that the methodology chosen will contribute to the achievement of this purpose. There should be identified probable outputs, including a dissemination plan related to the outcomes.
Most research has to attract funding, so a good research design is one that meets with funding/grant application requirements and other restrictions. There should be a clear ‘paper trail’ documenting all steps taken, and last but by no means least, good research is ethical research. Every researcher needs to spend time considering issues such as anonymity, security, and safety—both for researchers and for participants. Might your research have a negative effect on those being researched, or on the researchers? We will look at each of these points in more detail in Session 3, which deals with the practicalities of research design. II
SLIDE 18
Session 2. The importance (and difficulty) of CSS research
(45 mins)
⇒  Tell participants that before moving further into the details of research design, this session will offer them the opportunity to consider why good research is both so important, and so difficult, in the Critical Sexuality Studies field.
SLIDE 19
Lecture                                                                              (20 mins)
⇒  Read (or amend):

║  Critical Sexuality Studies is characterised by multidisciplinary and interdisciplinary approaches. A multidisciplinary approach utilises theory and methodology from a range of research disciplines in an aggregative and complementary way. A good example is a mixed methods research approach where a study might, for example, include a survey of a population (or a sample of it) and then select some members of that population for intensive in-depth interviewing. The data   sets   produced   are   then   often   lined   up   side-by-side   for comparison, illustration and amplification. Each adds value to the overall  analysis.  An  interdisciplinary  approach  seeks  to  integrate theory and methodology to investigate phenomena that cannot fully be captured inside one disciplinary approach, e.g. as in gender studies or peace studies. As the overview of Critical Caribbean Sexuality Studies we’ve read so far suggests, many recent studies engage this approach.
Whether Critical Sexuality Studies research is multidisciplinary or interdisciplinary, it requires a focus on the shifting relationships of power, knowledge, context and culture that surround and affect the issue being researched. Sexuality is also related to other aspects of identity and experience, and it often makes no sense to explore sexuality without reference to other issues related to gender, class, ethnicity, race, colour, religion, spirituality, age, generation, etc. For example, the sexual lives of working-class, rural men are likely to be quite different from those of  middle-class,  urban  women  in  any  cultural  setting.  Critical Sexuality Studies as a field is attentive to the ways these aspects of experience and identity inform sexuality, and seeks to avoid reductionist or generalist statements about sexuality.

Thus, the methods used by Critical Sexuality Studies scholars tend to be innovative, reflexive, and critically and politically grounded in the communities in which they are engaged. The knowledge that emerges from such research is likely to be specific to the local setting in which the research took place, and broad generalisation or ‘grand’ theory is usually avoided in favour of complex, contextual analysis.

Research in Critical Sexuality Studies tends more toward qualitative inquiry. There are several reasons for this. Because Critical Sexuality Studies have emerged, in part, from feminism and gay and lesbian movements, it tends to be critical of epistemologies that attempt to make objective truth claims about the nature of sexuality and social life. Rather, the humanities and social science disciplines in which Critical Sexuality Studies can be found are attentive to the ways in which such truth claims and appeals to objectivity can in fact support power relations and knowledge-making practices that marginalise or stigmatise some sexual behaviours, practices and identities, while legitimating  others.  For  example,  those  researchers  who  draw  on queer theory are attentive to the ways in which heterosexuality is often naturalised or normalised in relation to research findings that objectify the sexual practices and identities of sexual others. Research in Critical Sexuality Studies is not interested in determining the moral value of sexual practices, identities or behaviours, but in understanding   how   social   structures   and   cultural   discourses, including academic research, perpetuate such moral values, and how those who practise such sexual behaviours, or have such identities, negotiate and challenge those conventions. In this way, qualitative methods are more compatible with the political aims of Critical Sexuality Studies.
Importantly, there is no one qualitative field method associated with Critical Sexuality Studies research. Rather, different disciplines have developed different qualitative approaches to pursuing knowledge about topics and issues specific to their disciplinary focus. Critical sexuality researchers in the humanities employ qualitative methods such as discourse analysis and genealogy to analyse the ways in which sexuality is embedded in language, culture and history. Critical sexuality scholars in the social sciences tend to favour empirical research with population samples, institutions or on specific social issues  to  explain  the  relationship  between  knowledge,  power  and social life. Frequently, critical sexuality scholars draw on ideas from across disciplines, but produce research that draws on the methods favoured in their discipline.

This is not to say that critical sexuality researchers cannot use quantitative methods. However, such methods are likely to form one part of a broader research methodology designed to understand a social process or pattern, rather than predict the nature of social life or explain sexuality as a fixed object.

This does not preclude the identification of patterns that reflect the effects   of   large   social   structures   on   local   settings,   such   as transnational economic policies or cultural attitudes to gender norms or sexual behaviours, but it aims to avoid the reductive tendencies of large-scale analysis that typifies quantitative approaches and which summarises the many complexities in sexual life as simply sexual behaviours. Such approaches are more likely to be found in those disciplines  that  dominate  sex  research:  sexology; sexual and reproductive health; and epidemiological and behavioural HIV/AIDS research.
For example, recent criticisms of the HIV epidemic in Africa have noted that models of HIV intervention that favour clinical and medical knowledge of sexual behaviour fail to understand the social and cultural processes driving the transmission of the virus. Such approaches are in need of revision in light of the need for more contextualised cultural analysis of the social relations and power dynamics that inform sexuality in African settings (and in any other setting). The focus must be less on describing behaviour patterns, or on devising large-scale solutions to the HIV/AIDS pandemic as if there is one coherent experience of the virus. This requires research methods that are more attentive to differences between social and cultural settings, and the specific experiences of those ‘at risk’ of the disease.
SLIDE 20
Critical Sexuality Studies work is not without its challenges. Sexuality is a sensitive topic in most societies, and cultural and religious values play a big part in determining how sexuality is organised and thought about. Researchers need to be aware of the issues and sensitivities they face in designing and conducting a sexuality research project. Such issues may include secrecy, shame and stigma experienced by individuals who may be reluctant to participate in research; legal statutes and regulations that might affect the conduct of research, the participation of individuals or institutions, and the collection and/or dissemination of findings; and the cultural, historical and political context in which research is to take place and which may have a part to play in defining the appropriateness or efficacy of any research project. Furthermore, in a number of countries the research of sexuality is subject to laws such as mandatory reporting that can require researchers to report what are considered improper or illegal acts, such as sexual abuse or an intention to commit suicide. These mandatory reporting laws differ from jurisdiction to jurisdiction, but carry serious implications for sexuality research.

Sexuality research thus raises a number of complex and intersecting ethical issues. Most universities and institutions require researchers conducting research with human subjects to apply for ethics approval before they can begin to collect data. Human research ethics committees have different names in different countries, but they all seek to anticipate the possible risks of research to participants and researchers, and may be particularly cautious with research projects exploring sexuality issues. Ethical issues are not limited to ethics application procedures alone, and may in fact involve a broader understanding of the social and cultural context in which sexuality research is to be conducted. There are also human rights issues to be considered.

A further challenge in relation to Critical Sexuality Studies research is that of potential intrusiveness. Researchers must weigh up the rights to  privacy  of  individuals  and  groups  against  the  public  good  of research findings. For example, participants may be reluctant to participate in research exploring their sexual behaviour if there is a risk to their personal safety or the security of their information, but it is important that such research can occur. For example, this makes research on sexual offenders or on topics such as childhood sexuality or pornography difficult, if not impossible, to conduct. Similarly, individuals who participate in research may feel vulnerable or unsure about their own sexual interests and behaviours, and may seek reassurance about them. Such situations can put researchers in difficult ethical and personal positions.

Some research findings may also shock the conventional morality in many societies. A famous example is that of Alfred Kinsey and his colleagues, who faced widespread criticism after the publication of Sexual Behavior in the Human Male (1948), and Sexual Behavior in the Human Female (1953). Both volumes catalogued the sexual behaviour of thousands of research subjects in the 1940s and 1950s United

States, and scandalised the public with their findings.
SLIDE 21
There is an enormous breadth of possible Critical Sexuality Studies research topics, often occurring on a huge scale—for example informal polygamy, teenage pregnancy, HIV – and more recently, same-sex desire, homophobia, and sex work.
As the field of Critical Sexual Studies demonstrates, older ways of thinking about sexual acts, behaviours and individuals are being challenged, particularly in response to broader changes in social life related to processes such as globalisation and commodification. A conceptual focus on sexual practices, sexual identities, sexual meanings and sexual cultures allows researchers to explore issues of contemporary experience related to sexuality in ways that are more responsive  to  these  changes.  Examples  include  the  interaction between sexuality and new media technologies such as the Internet; changes in gendered intimacy practices such as the perceived “crisis” of Caribbean masculinity and heterosexual men’s sexuality, often attributed to women’s increased autonomy; and urban professional women’s negotiation   of   the   sexual   double   standard   in   societies   where traditional gender values remain dominant.
It is also important to consider how knowledge and ideas in the field of sexuality apply to different cultural contexts. In particular, theories and knowledge of sexuality produced in the global North may not make sense in other contexts.  For  example,  Cindy  Patton  has  written about  the  problematic  application  of  the  term  ‘heterosexual’  in research exploring the HIV epidemic in Africa, given that the term was first used and given meaning in late 19th century Europe (Katz, 1995).
Another challenge in relation to Critical Sexuality Studies research is that of the dominance of a public health approach to research in the field of sexuality, including studies on women’s fertility; population growth; and HIV/AIDS and other sexually transmissible infections (STIs). This dominance has implications for the types of research conducted and the methodologies that are perceived to offer the best data.
Within public health approaches, quantitative research with large sample sizes is often considered more legitimate than qualitative research with small sample sizes. There remains a perception of incommensurability between qualitative and quantitative approaches and methods;  the  two  are  often  not  accepted as ‘fitting’ together. Within this framework, there are constant tensions between a public health demand for the quantitative measure of reliability—indicated by the replicability of findings—versus the qualitative measure of validity—based   on   the   strength   of   conclusions,   inferences   or

propositions.
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Finally, in relation to the challenges of Critical Sexuality Studies research, the cross-disciplinary nature of the field creates its own challenges.  Particular  disciplines  or  intellectual  approaches  favour different field methods and methodologies; on the slide you can see just some of the discipline areas that Critical Sexuality Studies research cuts across.
There is also a methodological division in Critical Sexuality Studies between the humanities, which have tended to focus on texts and discourses, and the social sciences, which have tended to focus on institutions  and  social  structures  (Gamson,  2000).  Following  the broad shift to social constructionist, poststructural and queer theoretical positions in the study of sexuality, social science research in Critical Sexuality Studies has been challenged to do more than simply study the lives of sexual subjects. Exploration is called for into the ways in which discourses and knowledges of sexuality and gender are institutionalised and give structure to the practices of individuals and  groups.  This  adds  complexity  to  the  conduct  of  qualitative

research on sexuality.
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Despite the challenges outlined so far, Critical Sexuality Studies research can affect social change for the better through generating and sharing understanding of an issue or a group of people. An example here would be M. Jacqui Alexander’s (2005) analysis of Bahamian and Trinidad and Tobago laws affecting female prostitution and same-sex behavior.  Alexander demonstrated that “women’s sexual agency and erotic autonomy have always been troublesome for” Caribbean territories – before and after flag independence – and that the state then works to “discipline and punish women in disproportionate ways for a range of imputed infractions” (22-23). Thus, research is also political. It is not simply about uncovering ‘new’ kinds of knowledge; it also has a role to play in how particular sexual behaviours, practices or identities are understood and subsequently treated. We can produce change through  the  research  we  conduct—however,  it  is  also important to think through the ways our research might be used in ways that might not be desired by us.

Our research will ideally contribute to the growth of knowledge, but there are also practical questions that this involves. What is our relationship to the topic and people being studied? Are we the best person to conduct the research? Do we have an obligation to improve the lives of the people being researched? Can we speak for those people being researched, and how might we facilitate their perspectives and voices being heard? These questions are also political questions. Thinking these issues through is important.
There are also considerations related to our institutional roles, including our sources of funding, career development, publishing, teaching,  tenure  and  so  on.  Finally,  our  research  will  also  likely inform  our  teaching  and  hopefully  inform  the  teaching  of  other scholars in the field. Thus, our research can and will have many effects, not necessarily all of them positive. 

We need to think through what these might be in order to produce a good research project. It may be a cliché, but it is also a fact: knowledge is power.
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Once we begin to be explicit about the connections between knowledge and power, we as researchers must ask ourselves: who owns knowledge? Who gets to use knowledge? Who holds the power? And what is our relationship with, responsibility towards, and negotiated understanding with those we are researching? Critical Sexuality Studies emerges out of social and intellectual movements that are critical of claims to objectivity in research on sexuality, so the notion of an objective and distant researcher is also rejected. Rather, Critical Sexuality Studies researchers are expected to take into account their ‘positionality’ in the research process. This includes paying attention to one’s institutional and professional authority and being attentive to the ways in which methodological practices take place in ‘a “regime” of truth’ (Foucault, [1976] 2002 [ed. J. Faubion]: 132) through which the findings they generate are imbued with legitimacy and authority. Attention to these aspects of research design and conduct is known as reflexivity (as in continually reflecting on one’s research process) and is also commonly understood to be an ethical principle of critical sexuality research. ║
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Small Group Work: Ethical Issues
⇒  Read (on slide)
Research Scenario: You are collecting data about sex work and transactional sex in Trinidad & Tobago (or another place in the region) – interviewing people who are sex workers and those seeking sex. What is your responsibility to your own work as a researcher and to the person you are interviewing? How does the power shift between you and your interviewees – a sex worker vs. person seeking sex? 

(15 min)
⇒  Break up participants into small groups and have each group respond to these questions and report back.






(15 min)
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⇒  N.B.  If there are time constraints, choose ONE of these activities. If there is time – do both – one is a group activity – and the other is a writing activity.

Group Discussion and Activity – Return to Pre-Readings:

⇒  Read (on slide)
We have read two to three review essays about the field of Caribbean Sexuality Studies. Students will create a timeline from each essay with a list of the major challenges, scholars, works, and successes in three groups, each group focusing on one of the essays.

Writing Time and Reflection
⇒  Read (on slide)
Respond to the following questions: What do you think may be most difficult when doing research on Sexuality and Sexualities in the local or regional space you reside in or plan to do work in? What have you learned through the review essays so far that eases any concerns you may have about engaging in Sexuality Studies?
⇒ N.B.: This point in the module offers a natural ‘break’ should you wish to present the module in two parts, with Sessions 1 and 2 presented together and Session 3 presented at a later date.
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Session 3. Conceptualising and designing CSS research
(240 mins)
⇒  Tell participants that this session will provide a practical perspective on everything discussed in the first two sessions, by linking lecture material with a research design case study.
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Research design diagram                                                   (5 mins) 
⇒  N.B.: This slide is animated so that the broad ‘segments’ of a research project come in one by one.
⇒ Stress to participants that while this slide offers them a diagram of the research process, they need to bear in mind that the process is actually iterative, rather than linear; thus while broad segments of a research design process can be identified, they should not be considered in isolation from each other. Each segment affects and is affected by the other segments.

⇒  Click to bring up the first segment, then read (on slide):

║ The starting point of a research process is to map the larger context and identify the key social issue or concern to be researched. ║
⇒  Click to bring up each of the segments reading out the text on each segment in turn (on slide):

–
Define the specific research project

–
Fieldwork

–
Analysis

–
Develop research outputs, disseminate findings

⇒  Explain that the module will examine each of these broad segments in turn.   (5 mins)
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Lecture                                                                            (20 mins)
⇒  Read (or amend):
║  Clarity and rigour in the early stages of research design will ensure that you can confidently conduct your fieldwork. As we just saw, the first step in conceptualising and designing research has to be identification of the key social issue or concern to be researched (what to research). There are a number of steps involved here, each of which we will examine in more detail soon. But briefly, identification of what to research can be achieved by, first, mapping the larger context. Then it is necessary to define the broad purposes, or aims, of your research: what do you want to achieve? Why should you do this research? This leads to identification of crucial audiences: whom do you need to inform about your eventual findings in order to meet your research purposes? In turn, this helps you to identify the possible research outputs or, in other words: what might you produce to reach your particular audiences and meet your purposes? A key part of the process is that of the literature review. This is your key tool for finding out  both  what  knowledge  already  exists,  and  where  the  gaps  in existing knowledge lie.
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Having identified the social issue or concern to be researched, one must then define the specific research project. Again, there are key steps to be taken, such as giving the project a title that makes a statement about what you are trying to do, that brings the research focus  to  life,  and  that  is  not  so  obscure  or  so  ‘clever’  that  your research will never turn up under a keyword search. Having settled on a title, one next has to define the research objectives, and then define the research questions. We will now look at each of these steps in more depth.
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Returning to mapping the larger context, we have already noted that Critical Sexuality Studies research occurs within—and must pay attention to—a web of interlinking fields. One needs to know whether the social and political conditions are favourable to the conduct and potential findings of one’s research. Key questions include: what types of funding opportunities are available? What types of research are likely to get funded? What is occurring within your professional/academic field? Your work needs to fit the current agendas of industry, academia, and/or political work in general, and your discipline in particular. It should also build upon and/or develop your own knowledge  and  expertise,  foster  your  interest  and  passion,  and develop your professional field or discipline.
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When  it  comes  to  identifying  one’s  broad  research  purposes,  key points to consider include what is the larger social problem or issue to which  your  new  research  project  will  make  a  contribution?  For

example is it gender-based violence, young people and sexuality, or the media and sexuality? What overarching effect do you hope this research will have (bearing in mind the interlinking fields in which the research will occur)?

Research purposes—sometimes referred to as research aims—should be ‘big picture’, that is they should be broad and general in style. Ideally, you should develop just one to two purposes in the form of ‘This research will improve knowledge and understanding of … and therefore contribute to …’
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Having defined the broad research purposes, it is time to consider the crucial audiences for your research. The key questions to ask here are: is it important that the research be done and, if so, to whom will the research be useful? Do you want to create change? If so, is this change within the academy, among colleagues in your field, or among theorists? Do you  want  change  to  occur  at  the  level  of  government  and/or policy or individuals? Do you want action to shift programs and practices? Are you most interested in affecting direct stakeholders, funders, or agencies, or in change at the level of respondents and communities?
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To determine possible research outputs, ask: what would the research need to deliver, in order to reach the crucial audiences and achieve the research purposes? These outputs could include delivery of a report, the creation of training materials or workshops, policy statements, or perhaps journal articles and book chapters. It is important to refer back to crucial audiences here, because different types of audience might require different types of outputs. In turn, the different kinds of outputs you identify as desirable might also affect what kind of data or information your research needs to find. It is important to note that the descriptor being used here is ‘possible’ research outputs. Take note: any possible research outputs you identify at this stage may change over the life of the project, particularly if you undertake action research in which the ‘action’ is

an integral part of an iterative process.
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A literature review is a core part of the research design process. There are several reasons for this. First, a literature review is expected as part of grant applications. Second, the literature review ‘sets the stage’ for your research; it enables you to assess existing knowledge of the social  problem  or  issue,  and  of  the  larger  context  in  which  that problem or issue occurs. Third, it also introduces you to the dominant methodological approaches or theories surrounding that problem or issue. Fourth, it allows you to identify gaps in the existing literature which your own research might then contribute to filling. Finally, a good literature review also helps you identify the major researchers in the field, important theories, possible publication sites, and crucial audiences for your research.
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That said, how does one do a literature review? First, it helps to think laterally and search around a topic, identifying the different ways in which it is spoken and written about, both within your own discipline and other disciplines. Rigorous online searching of databases (where you have good Internet access) and manual library searches will form the bulk of your literature review. However, newspapers, community reports and other documents or sources (sometimes termed ‘grey literature’) may also be useful in forming an impression of how the topic has been understood or approached.

Be sure to also develop an up-to-date reference list, with academic quality citations. If you have access to it and know how to use it, EndNote or Zotero (or similar bibliographic software) can be an invaluable tool. Annotate readings for key themes emerging as you go, and allow the literature review to evolve with the research project. This is not a stage to skimp on. Remember: the literature review is the base on which academic research is built.
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The next broad segment of the research process is that of defining the specific project. Thinking of a title might seem like a pursuit that can be left to the end of a project design, but in fact this is a vital part of defining your project. Making sure the title is clear, succinct and precise will help you to be clear, succinct and precise in the stages that follow.

One project cannot research everything. It’s important to ensure that your research has a clear focus. You need to be clear what part of the larger social problem or issue you are going to concentrate on. For instance, if your purpose is to make another contribution to understanding young people’s sexualities, you will need to narrow your focus to one aspect of that issue to ensure the project is manageable and achievable. For example, it will be necessary to focus on a more specific aspect of young people’s experience, such as: ‘the importance of sex education’, ‘first sexual activity’, ‘experiences of sexual coercion’, or ‘beliefs about love and romance’.

Having determined a title and focus, the researcher then has to ask: what are the specific objectives (sometimes called goals) of this research project? What is it that you want to achieve? These objectives need to focus on the specific aspect you have chosen, for example  will you  ‘develop  a  better  understanding  of  sex  education  curricula’,

‘investigate  the  key  processes  involved  in  experiences  of  sexual

coercion’, describe the major contributions to…’, or ‘uncover new knowledge about first sexual activity’?

SLIDE 37
All of this work is part of refining your research project to the point where it is defined enough to allow you to develop effective project- specific research questions; ones that draw on the literature review, and enable you to reach your crucial audiences with appropriate research   outputs   that   meet   both   the   research   purposes   and objectives.

Your project-specific research questions provide the focus for your research.  They  should  crystallise  exactly  what  answers  you  seek. When developing these research questions, be succinct. Remember, these are not the actual questions you will ask research participants in your survey or in interviews etc., but, rather, the questions that you should keep in your mind throughout the research process. They are your guidelines. Research questions should be succinct, they should capture the theory that you have uncovered in your literature review, and they should be limited to two to four core questions. The relationship between these questions should be clear. They can be either sequential (that is, they follow on from each other), additional (that is, they build on each other) or hierarchical (meaning that some may be more important than others). The questions should also reflect the larger social context of the research and the project’s purposes and objectives.

Once you have developed your project-specific research questions you can consider the field methods. However, the questions can be (and might need to be) refined as you continue to develop your thinking

about the methodology.
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Research questions perform two functions. At a basic level, they lead to the finding of answers. At a more abstract level, research questions serve as a springboard to the development or reconstruction of theory. This  latter  function  is  a  crucial  aspect  of  good  Critical  Sexuality Studies research.

Your research questions can also be either open-ended or closed. Open-ended   questions   are   not   causal   or   directional   and   use exploratory terms such as explore, discover, investigate. Closed questions seek to show a causal link or test a hypothesis (for example, does  sex  education  lead  to  earlier  sexual  activity?),  and  look  for definite answers such as ‘yes/no’, or measure effects like points on a scale. It is also possible to have one or two core question/s supported by one or two subsidiary questions.

We will now begin work on a research design case study that will enable you to put the principles of this lecture into practice. ║
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Group work 
(65 mins)
⇒  Ask participants to form small groups.

⇒  Distribute Handout A: teenage pregnancy and contraception (in Resources folder).

⇒  Ask everyone to take 5 minutes to read the handout.
(5 mins)
⇒  Then ask group members to work together and complete the task of defining

(on slide and handout):

–
The overall research purpose

–
The crucial audiences

–
A specific research issue or problem to be addressed

–
The possible outputs you might aim for (based on the audiences)

–
The broad scope (and sites) for an initial literature search

–
The research project title

–
Your project objectives

–
Your project-specific research questions.
(30 mins)
⇒  Ask each group to write up their responses to these tasks on a piece of flipchart paper, as they will be returning to the outputs of this exercise later in the module.

⇒  Ask each group to share their overall research purpose. Make notes on the whiteboard or on flipchart paper of the responses.

⇒  Continue to get group feedback on each of the items to be defined in turn, remembering to make notes of the definitions as they go.

⇒  Once all groups have provided definitions for each of the terms, ask participants to review the notes you have made and to comment on the similarities and differences between group definitions. Encourage participants to question each other’s definitions, and to seek clarification where necessary.

⇒  Emphasise that there is no one ‘right’ definition of purpose and so on; this exercise demonstrates that even when given the same broad social  issue different groups with different interests could come up with different—and equally appropriate—research projects.

⇒  Point out that a process of clarification is always needed in research design.

Very few researchers will be satisfied with the first attempt they have at defining a purpose, or outputs, or questions, for example. In reality, it is an iterative process.
(30 mins)
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Lecture                                                                              (15 mins)
⇒  Read (or amend):
║The next step in the research design process is to link the methodology with appropriate research field methods. As noted, while there is no one Critical Sexuality Studies methodology, all Critical Sexuality Studies research is critical of objective claims to knowledge, and is attentive to the ways sexuality is invested with social and cultural meaning in specific contexts.

Critical  Sexuality  Studies  requires  that,  as  part  of  the  reflexive process, the researcher reviews her or his methodology and the connections between this methodology and the design so far, then extends these connections into choice of field method to ensure a methodologically coherent design. For example, Critical Sexuality Studies critiques the concept of sexual identity as fixed to sexual practice. Therefore, using a field method that requires participants to select one of a fixed range of sexual identities, without providing space for identification and analysis of the social meanings and contextual forces related to those identities, would be methodologically incoherent.

SLIDE 41
Based on your research questions, consider where you are most likely to find the information or ‘data’ that will give you the answers you seek: the information or data source. People tend to be central to finding answers in sexuality research, either as individuals per se, as types of individuals, and/or as specifically nominated individuals. Sometimes, clusters of people are important. Examples of clusters include communities, for instance sexual minority (including gay and lesbian) communities; sub- cultures, such as artists; clusters based around a locale, for instance a neighborhood; clusters of cohorts, which essentially means a group of persons having a common statistical characteristic, for instance girls aged 15; people with distinguishing characteristics, such as people with disabilities, or people clustered around patterns of association, such as people within military hierarchies.
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It is important to be aware that people are not the only data source for a Critical Sexuality Studies research project. Often researchers take a population  sample  or  social  group  as  their  starting  point  when deciding upon a research methodology. But there are other data sources. For example, your data source may be an experience, such as a particular event, place or time, or experience of certain issues such as health or sexuality; a process, for instance within institutions, relationships, or interactions; a practice, such as drug-taking, anal sex, social connections, education, or sport; or, an idea or concept, such as authority, hegemony, pedagogy, competitiveness, stigma, racism, homophobia, sin, or pleasure. 

Any of these could be examined using people as the data source via interviews, focus groups, or participatory action research, or by collecting and analysing relevant documents, such as media reports, or by reviewing websites, novels, films, and/or artwork.
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Having identified your data source, it is necessary to consider a sampling framework. There are two key questions here. First, how big is your data source? If you are looking at a national-level data source of 15-year-old girls, the number will be large. If you are looking at an organisation’s  guideline  documents,  the  number  will  be  relatively small.

Second, is it both feasible and necessary for you to involve the whole of the data source? The answer to this question will depend on the size of the data source and on your research approach (and the costs). The key issue here is whether your approach calls for a larger, statistically representative sample size (quantitative) or for rich narrative data (qualitative). Another way of putting this is: do you want to generalise outwards from the population, or do you want to show relevance to a broader population?

The rich detail of qualitative research generally requires small samples from which detailed analysis is generated. Critical Sexuality researchers are skeptical of finding the objective ‘truth’ of an issue, perceiving truth to be subjective and dependent upon one’s social location and perspective, so rigour is not necessarily defined by producing a  ‘representative  sample’.  Rather,  alternative  and conflicting viewpoints are encouraged so as to reveal the interplay of differences  and  their  relationship  to  power  and  knowledge. Researchers generally cease collecting further data when they are assured that no new information is emerging. It is necessary for a researcher to  demonstrate  scrupulously  how  they  derived  and analysed  their  data  and  produced  their  interpretation  for  their research to be considered rigorous in Critical Sexuality Studies.
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Decisions on who will be involved in your research, and in what capacity, should all be based on your research questions and supported by your literature review, research experience, other background information and so on. Within this, one must not forget the other players in the research process. These include those who control access to the research population, often referred to as gatekeepers, and broader stakeholders, such as key informants who might have specialist knowledge of the issue you are researching. You may also need to consider whether you need an advisory, steering or reference  group  to  support  the  project  (sometimes  these  are  a requirement of research funding bodies).
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We now turn to the issue of choosing field methods. Remember, field methods  are  just  one  part  of  a  methodology.  When  it  comes  to choosing your field methods, the key focus should be on the type of data or information you require, and the most suitable method for obtaining  that  data  or  information  from  the  data  sources.  This decision  will  be  based  in  large  part  on  your  own  and  others’ experience (identified through the literature review and through background discussions with others involved in the research process or related to the research topic). The feasibility of your objectives will also determine your choice of methods. What is your budget? How many staff members can you access? How much time do you have? Field methods chosen must be coherent with your research purposes, objectives and crucial audiences. Finally, the choice of field methods will be influenced in part by specific disciplinary conventions.
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While this table is by no means exhaustive, it provides examples of some of the main field methods associated with a qualitative or quantitative approach, and also the discipline that is usually related to  that  field  method.  For  example,  participant  observation  is  a qualitative research field method frequently adopted within anthropology.  And in the arts and humanities, field work can take a variety of forms, from interviews to the use of ethnography.

The table also shows that interviewing can be adopted in either a qualitative  or  a  quantitative  approach,  although  a  quantitative research approach is most likely to require that the interview be structured—that is, that all questions are set out in advance, and that the interviewer does not deviate from this structure. In qualitative research, interviews can be structured, entirely unstructured or semi- structured—where  themes  or  broad  questions  are  identified,  but where  there  is  room  for  variation  in  question  order  and  wording

depending on the interviewees’ responses. ║
Brainstorm                                                                        (10 mins)
⇒  Ask participants for a show of hands: who has used the field methods listed on the slide?

⇒  On the whiteboard or flipchart paper, note the number of people to have used each field method.
(5 mins)
⇒  Ask participants: were any of them influenced in their choice of field method

by their disciplinary background?
(5 mins)
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Lecture (cont.) 
(10 mins)
⇒  Read (or amend):
║  So to recap: we have identified the main steps in research design, described how to start a research project, including identification of the larger context, broader research purposes, crucial audiences and possible research outputs. We next discussed how to conduct a literature review, and why it is important. We have also examined specific project design, including how to develop research questions, and made the links between project design, data sources, sampling and field methods.

The next stage in research conduct is the analysis of your data. This will be determined in large part by the approach and methods chosen. Thematic analysis is linked to a qualitative research approach; statistical analysis is linked to a quantitative approach. Then, there is the practical issue of whether you have access to computer hardware and software—in which case you may use a qualitative research analysis software such as NVivo, or a quantitative research analysis software such as SPSS—or you may be using the equally effective (but more time-consuming) analysis tools of printouts and scissors, or a calculator. If you are using an action research approach, then your analysis will be an integral part of the research process.

There is an enormous range of analytic approaches available to the researcher and, again, the choice of type of analysis used is likely to be influenced by disciplinary preferences. Examples of quantitative analysis approaches include regression analysis, multi-level analysis, and  analysis  of  variance,  while  qualitative  analysis  approaches  in

Critical  Sexuality  Studies  include  grounded  theory  approaches, critical discourse analysis, thematic analysis, and content analysis.

Critical Sexuality Research tends to favour qualitative methods, therefore, analysis tends to be based on the interpretative and analytical skill  of  the  researcher,  and  to be guided by the literature review and methodological and disciplinary conventions of the method itself. Thematic and inductive methods of analysis are generally favoured. These emphasise the story told by the data, sometimes resulting in extended blocks of data, such as quotations, being used to demonstrate a theme or idea. Alternative and counter points-of- view are also emphasised to reveal the diversity of perspectives in a sample. In some methodologies, analysis takes place once all the data has been collected. In others, such as action research for example, analysis is an integral part of the research process.
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A researcher must consider issues of ethics throughout the research process, from the initial ideas stage through to analysis and beyond. We have to ask ourselves continually: what possible physical or emotional risks could arise during the research process? This includes possible risk to the researcher or research team.

On a pragmatic level, one must also be fully aware of all ethics processes that you will need to negotiate in order to carry out your

research. This could be limited to university ethics processes alone, or could extend to include the ethics processes of other bodies such as hospitals, government departments, national guidelines, NGOs or INGOs and so on. Each ethics process will contain its own specific requirements, for example in relation to data storage, information to be provided to participants, the nature of informed consent, or for reporting back to those involved in the research.
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Whichever process or processes you have to follow, they will require that you have a clear, well thought-out rationale and methodology for your  participant  recruitment  and  for  gaining  informed  consent (written or oral). Above and beyond the requirements of formal ethics processes, researchers need to reflect continually on their moral responsibilities in terms of participant safety and minimisation of intrusion, whether or to what extent they can promise confidentiality

and/or anonymity, and in terms of gaining consent.
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Other  ethical  considerations  to  take  into  account  include consideration of the emotional and physical safety of research staff, whether or not you need staff confidentiality agreements—and, if so, how  these  agreements  should  be  framed, provisions  for  reporting back to participants, and stakeholders, and ensuring that publication or  dissemination  of  research  material  is  ethically  acceptable  to everyone involved. Then, there is also the ethical issue of peer review. Finally, are there potential conflicts of interest that would need to be thought through  before  research  is  either  undertaken  or  before  research results are shared?
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To review; research design is an iterative process, not a simple linear one. You will go backwards and forwards between stages as you refine your design. Having said that, certain key steps can be identified. First, identify the central social issue or concern to be researched. This involves pulling together analysis of the larger context, broad research purposes, crucial audiences, possible research outputs, and literature review. Second, define the specific research project. Give it a title, define your research objectives and project-specific research questions, then decide your methodology, approach, field methods, and method of analysis. The third step is fieldwork, followed by analysis  and  dissemination  of  the  findings—bearing  in  mind  the crucial audiences and overall research purpose. ║
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Group work 
(70 mins)
⇒  Tell participants they will now be given the chance to apply the themes of the lecture to the teenage pregnancy and contraceptives case study worked on previously, based on Handout A: teenage pregnancy and contraception.

⇒  Ask everyone to return to the groups they were in for the previous group work, and to review the outputs of the earlier exercise (recorded on flipchart paper).

(5 mins)
⇒  Then ask everyone to work within their groups to define (on slide):

–
The people who might be involved in a research project and how they might be involved (Research data sources? Gatekeepers? Advisors?)

–
What research approach and field method(s) would they use?

–
What particular ethical challenges might arise?
(30 mins)
⇒  Once each group has defined the fields identified above make sure that each group notes their final responses on a piece of flipchart paper.

⇒  Ask the groups to pair up, review each other’s work to date and to identify key points of similarity or difference in relation to the defining of overall research purpose and so on.
(10 mins)
⇒  Ask for a volunteer from each group pairing to provide feedback on these similarities and differences. Make notes of key similarities and differences on the whiteboard or flipchart paper.
(20 mins)
⇒  Sum up by reviewing the similarities and differences and by identifying points of internal coherence in the research design.
( 5 mins)
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Lecture (cont.)                                                                    (10 mins)
⇒  Read (or amend):

║ The best research design in the world is no good to anyone if it does not attract whatever funding it needs. At the same time as designing a research project, the researcher needs to bear in mind what funding sources are available.  It is  also  a  good  idea  to  begin  the  work  involved  in completing a funding application early on in the research process. There  are a  large  variety  of  funding  application  formats and, alongside those, considerable variation in meaning of terms  used in funding application documents. Methodology, method, field method, or approach could all be used in different documents to refer to essentially the same thing. Similarly, some documents might refer to participants while others might refer to subjects or co-researchers. Different documents might also use the terms aims, goals, objectives, or purpose, interchangeably. It is important not to assume that what you mean by a research goal is the same as what the funding application form means by project goal.

There are also some similarities between funding documents. For example, common requirements across documents are for a research project title, for a background statement (describing the social issue, providing a brief literature review, outlining theory and, generally, explaining how you got to this starting point for this project). Another common requirement is for a cohesive, coherent project conceptualisation and design. This should cover all that we have spoken of so far; the research purpose, objectives, research population/people involved, sampling, ethical issues (and responses), approach,    field    methods,    analysis,    research    outputs,    and

dissemination plan.
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In
general,
funding
applications
also
require
details
of administrative/organisational details and partnerships; details of the host or administering organisation; details of project management and financial oversight; a budget and budget justification; a rationale for involvement of project staff members (based on their track record); and procedures for ensuring ethically acceptable research. You need to know which ethics committees you will be applying to and what procedures you will put in place to minimise the potential of harm and to distribute some of your resources. You also need to have mapped out a timeline for the project. All of this takes a great deal of time.
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We have already touched on the need for a dissemination plan. Put simply, a research project is not complete until the findings have been disseminated effectively. Effective dissemination means achieving the project aim by reaching the crucial audiences in appropriate ways and ensuring research participants and other gatekeepers/key informants are informed of the project outcomes.

The crucial audiences will differ for each research project, but could include participants, funding bodies, involved professionals, professional  associations,  think  tanks,  activist  groups,  and  other

researchers.
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Different  audiences  will  require  different  modes  of  dissemination. These modes include, but are not limited to: a formal report (this is essential with most funding bodies); an executive summary or summary of recommendations, which is useful with bodies that may fund future research; de-briefing meetings, perhaps with project researchers and advisers; workshops with participants, activists or professionals,  and  newsletters  for  participants,  or  for  professional organisations.
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Other important modes of dissemination include academic articles in professional journals, books and book chapters; conference presentations; government or funding agency briefings; community events with key speakers; training materials; reports on radio and TV, in newspapers and magazines; production of media kits; acquiring ISBN/ISSN numbers for articles to be stored and distributed electronically, for example through list serves or repositories; and the legal depositing of documents with national libraries, universities, and

parliamentary bodies. ║
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Group work 
(45 mins)
⇒  Explain that participants will be returning to the teenage pregnancy and contraceptives case study.

⇒  Divide participants into their same case study groups.

⇒  Based on this research design, group members should decide on a dissemination plan—keeping in mind their overall research purposes, crucial audiences, specific project objectives and proposed project outputs.
(20 mins)
⇒  Pair groups together and ask them to give feedback to each other, looking for similarities and differences.
(10 mins)
⇒  Bring the whole group back together and ask for volunteers to provide feedback on the similarities and differences between the approaches taken by their pair of groups.
(10 mins)
⇒  On a whiteboard or flipchart paper, make notes on the differences and similarities reported during feedback. Wrap up the exercise by summarising the key differences and similarities and drawing connections back to the earlier stages of the research design case study exercise.
(5 mins)
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Conclusion                                                                         (5 mins)
⇒    Ask participants to call out some of the key points that they have taken from this module.

⇒    Conclude with the following text (or amend as desired):

║  Critical Sexuality Studies can be an emotionally (and occasionally legally)  fraught  field  to  research;  it  is  also  a  valuable  and  highly

important one. There is a need for well thought-out, coherent research that adds to our understanding of human sexuality within a social, cultural, and political framework. Good research can, and should,

facilitate social, cultural and political change. ║
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