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Purpose of Handbook!

Teacher preparation courses cannot fully prepare students for what teaching in the field 

requires.  These courses educate future teachers about education philosophies, techniques, and 

musical knowledge.  The refinement of one’s teaching skill requires a great deal of time and 

practice.  When entering into the professional world, the prospective teacher must rely on their 

formal training, have confidence, and work with conviction.  

This handbook is intended to bridge the gap between the college and the elementary 

classrooms by guiding new music educator through several stages, from finding their first job to 

succeeding in the first few years of practice.  The information in this handbook is a compilation 

of insights from the author, veteran music teachers, and new music teachers (those with less than 

five years teaching experience).  The content of this handbook represents information and 

insights that the author and other teachers wish they had when they started teaching.  

 Many of the ideas presented are interrelated.  (For example, classroom setup and 

classroom management.)  The approach offered in this handbook is not the only way to do 

things; it simply presents information that is often not readily available to new educators.  There 

is a saying in the teaching profession, “[b]eg, borrow, and steal!”  The author hopes that the 

reader will take what is useful and leave the rest; not all of it will be helpful to everyone.  
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Methodology of Information Collection 

 The information in this handbook is a collection of ideas from the authors’ personal 

teaching experience as well as the result of interviews of other Florida music teachers, e-mails, 

and other interactions with several contributors.  There are many references to Florida standards 

and resources, these are not the only resources they are just ones that the author and the 

contributors use.  The contributors to the handbook include the following:  

o Dr. Artie Almeida is the music teacher at Bear Lake Elementary School in Apopka, FL. 

Mrs. Almeida has been the Florida Music Educator of the Year as well as the Seminole 

County Teacher of the Year and Teacher of the Year at the school level six times. In 

addition, Mrs. Almeida teaches early childhood music classes at the University of Central 

Florida and Seminole Community College.  

o Laurie Foote is the music teacher at Quest Elementary in Viera, FL. Mrs. Foote is a 

National Board Certified Teacher in addition to have completing Orff Level’s one and 

two training.  Quest Elementary is a Florida Music Demonstration School. 

o Charles Harris is the music teacher at Coquina Elementary in Titusville, FL. Mr. Harris 

has taught elementary music for the last four years and was chosen as Coquina’s teacher 

of the year for the 2009-2010 school year.  

o Mary Jackson is the music teacher at Oak Park Elementary in Titusville, FL. Mrs. 

Jackson has been teaching music for eight years.  Oak Park Elementary is a Florida 

Music Demonstration School.  

o Sheila King is the music teacher at Apollo Elementary in Titusville, FL. Mrs. King has 

been teaching music for over forty years and has been the Apollo teacher of the year for 

the 2003-2004 school year, the Brevard County Teacher of the Year as well as the 2005 
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FMEA Florida Music Teacher of the Year. Apollo Elementary is a Florida Music 

Demonstration School.  In addition, Mrs. King is the President Elect of FMEA.   

o Elizabeth Whitney is the music teacher at Ralph Williams Elementary in Rockledge, FL. 

She is in her first year teaching and is a recent graduate of the University of Central 

Florida.  

o Lisa Weikel is the music teacher at Mims Elementary in Mims, FL. Ms. Weikel has been 

teaching for fifteen years and is a National Board Certified Teacher. 
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CChhaapptteerr  11--  FFiinnddiinngg  aa  JJoobb  

 The first hurdle encountered, post-graduation is finding a job.  It is the responsibility of a 

recent graduate to be vigilant in networking with other music teachers and getting to know music 

supervisors.  Music jobs are often few and far between because there are only a limited number 

of positions at elementary schools, which generally employ only one music teacher.  Look for 

job openings on: 

• District websites; 
• The Florida Music Educators Association (FMEA) website (http://www.flmusiced.org/).  
• Florida Department of Education teacher recruitment website 

(http://www.teachinflorida.com/).   
 

When the applicant finds a position that they are interested in, preparing and sending 

resumes to schools as well as district music supervisors (if the county has them) is the first step.  

Resumes should be one page, clear, concise, and should be accompanied by a cover letter.  

Materials should be carefully checked for grammar and spelling errors.  It is recommended to 

have others (like family, friends and mentors) review materials before they are sent out.   

The amount of influence that music supervisors have over hiring and recruitment varies 

from county to county.  Some principals will not hire a music teacher without a previous 

interview with the music supervisor, whereas other principals prefer to make their own decisions.  

If possible, it is suggested to contact teachers and administrators you know, in those counties, to 

see if there is a proper protocol for submitting an application.  

When looking for a job, the applicant might consider whether they would like to live in 

that area and would be happy there.  The following questions are helpful to consider: 

1. Will you be able to adjust to the location?  For example, if you enjoy spending time at the 
beach and the school is landlocked, the adjustment may be difficult.   
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2. Do you know anyone in the area you are looking into?  Being an elementary music 
teacher can be very lonely because there is generally only one per school.  Having friends 
or family near by can be helpful during the transition from college life to the career 
world. 

3. Can you find a place to live that you can comfortably live in?  
4. If you cannot afford to live close by, how long would a commute be?  Remember when 

looking for places to live keep in mind the fact that teachers’ salaries do not qualify for 
low-income housing.  Also think about any student loan debt that you might have 
incurred during your schooling. 
 
If student loan debt is an issue, contacting lenders can provide information about monthly 

payments and loan consolidation.  Recognizance can be helpful; some applicants investigate the 

schools before applying or interviewing.  The Website greatschools.org is an excellent resource 

for finding information on schools, as is the school’s own website.  Important questions to ask 

include:  

1. Could you see yourself working with that particular faculty?  
2. What is the school’s motto and educational philosophy?   
3. Is the school’s philosophy and “vibe” inline with your views?   

Scouting out a school is not only helpful for the process of deciding to apply, but also in 

preparing for an interview.  Most principals are more interested in candidates if they know they 

have done research and taken time to learn about their school.  If one interviews for several 

schools, a cheat sheet with information about a school (that can be reviewed before going into an 

interview) can be helpful.  Feel free to use the cover pages and resumes at the end of this chapter 

as examples.   

Prepare a Portfolio 

After you send out cover letters and resumes, hopefully you will receive calls from those 

schools to set up an interview; the next step is to create a portfolio.  A portfolio displays items 

that demonstrate that you are a viable candidate for the job.  The following is an example of what 

could be included in a portfolio and how it could be organized: 

1. Personal information 
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a. Biography 
b. Resume 
c. Educational Philosophy 

2. Professional Development 
a. Goals and Accomplishments 
b. In-service Records 
c. Other certificates ex. Orff certification 
d. Teaching Certificate if you have a copy 

3. Evaluations and Letters of Recommendation 
a. Internship evaluations from professors 
b. Internship evaluations from cooperating teacher(s) 
c. Letters of recommendation from previous employers  
d. Letters of recommendation from an advisor  

4. Artifacts 
a. Sample Lesson Plans 
b. Photos of Lessons 
c. Videos of teaching  
d. Sample units and student work 
e. Photos of performances 
f. Anything else you feel fits well that you would like to include 

 
Many people have a single copy of their portfolio that they bring to all of their 

interviews.  If you are doing a lot of interviews, this might be the way to go.  However, it is the 

opinion of the author and other veteran music teachers that a portfolio should be duplicated and 

presented to each school if possible.  Principals are short on time and don’t want to spend time 

flipping through a book when they could be getting to know a candidate.  A portfolio can be 

constructed in a variety of ways, from folders to professional bindings.  An easy way to assemble 

one is to get a three ring binder and use page protectors to put the pages in; this creates a very 

polished and streamlined look.  If you get the three-ring binder in some sort of a color other than 

white or black, it will stand out more in an office and they will be more likely to pick it up and 

look through it.  Otherwise it could get lost in a jumble of papers that can accumulate during the 

hiring process.  
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IInntteerrvviieeww  

Interviewing can be an intimidating time.  However, if you prepare as much as you can, it 

can be a pleasure.  After researching the school and creating your portfolio, it is advised that 

your review commonly asked questions during an interview.  The following is a list of some 

commonly asked questions or discussion topics: 

o Tell me about yourself. 
o Tell me what you know about this school. 
o Tell me about any issues you’ve had with your previous boss.  
o Tell me about your classroom management. 
o Why are you looking? 
o What motivates you to do a good job? 
o Where else have you applied? 
o What’s your biggest weakness? 
o What’s your biggest strength? 
o Has anything every irritated you about the people you work with? 
o Would you like to be liked or feared? 
o Why should I hire you? 
o What questions would you like to ask me? 

 
Thinking through a question carefully before answering is important.  Try to avoid using 

fillers like “hmm” or “umm”.  Formulate your answer and then begin.  An answer should be 

logical, clear, and address the question that was asked.  For example, the first question could be  

“Tell me about yourself.”  It is sometimes used as an icebreaker, to calm the interviewee and 

give the interviewer a sense of your personality.  The appropriate answer is one that is given 

honestly and truthfully, (giving too much personal information is inadvisable).  A good answer 

can include items such as your level of education, GPA, professional affiliations, hobbies, and an 

explanation of why you want to teach.  Appropriate hobbies include sports, working out, reading, 

crafting, art, photography, computers, etc.  It is also important to remember that you do not know 

much about the person interviewing you, so avoid any talk of political affiliations, religion, or 
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controversial topics if possible.  Try to be as politically correct as possible.  Remember that some 

questions are more important than others and some are traps.   

One of the more important questions asked by principals is about classroom management 

philosophy.  Successful answers to the question include: “I plan so many activities that students 

do not have time to misbehave;” or, “I have clearly stated rules and procedures and consistently 

hold students accountable for their actions.”  The questions that can be traps if not approached 

carefully include those about your weaknesses, issues with previous supervisors, and issues with 

co-workers.  Do not fall into the trap of talking negatively about previous supervisors or co-

workers.  Try to avoid discussing specifics about problems you may have had.  Turn the 

questions around and refocus them back on how you work for students and help your colleagues.   

Prepare a list of questions to ask the principal.  Some examples of questions that could be 

asked are: 

o What are the performing ensembles? 
o What are the concert expectations?  
o Are there grade level performances?  
o What is the current rehearsal schedule for the ensembles?  
o Are activity teachers allowed to give input into the activity schedule? 
o If hired, may I come in early to start setting up things? 
o Is there a school-wide behavior plan in place? 
o Are there traditions (started by previous music teachers) that they would like continued?  
o Is there a budget in place to purchase new equipment, music, and pay for repairs? 
o May I see the music room?  

 
After preparing a list of question, holding practice interviews with family, friends, and 

trusted mentors can be helpful.  Carefully consider any suggestions that they may have for you.  

If all of your planned questions have been addressed, ask for additional details regarding those 

topics.  It is important to ask questions during the interview so as to appear engaged, inquisitive, 

and intelligent.  You demeanor should communicate that you are the best person for the job, but 

guard against appearing conceited or self-absorbed.  
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Chapter 2- The Classroom!

Inventory 

One of the first tasks is to assess what the classroom contains.  This is a very important 

step because you can’t plan lessons without understanding what equipment you have available.  

Make note of what and how many instruments there are.  If there are not class sets, it’s important 

to anticipate having to explain the procedure for sharing equipment.  It is also important to 

evaluate the number of textbooks you have, not only for inventory purposes, but also to plan for 

in-class use. 

A simple way to keep track of one’s inventory is to make an excel spreadsheet.  It does 

not have to be fancy or complicated.  Just a simple list of what there is, the number of them, and 

where they are located is sufficient.  This is especially helpful with supplemental materials, such 

as methods books and storybooks.  From time to time, classroom teachers may ask to borrow 

things from the music room, and the spreadsheet is a great place to record who borrowed what 

item and when.  During the end-of-the-year inventory, items belonging to the teacher must be 

clearly labeled as such and items belonging to the school should be labeled with the school 

name.  The idea is to clearly distinguish school property from materials purchased by the 

educator.  Orff workshops teachers are frequently asked to bring a few instruments to share and 

the best way to make sure they are returned is to have them clearly labeled.   

Set up 

It is important to spend time designing a layout for your classroom.  Educations must 

consider: How do you want to lay out the classroom?  Where will the Orff instruments, non-

pitched percussion, drums, textbooks, your desk and computer, and so on, be placed?  It can be 

helpful for the students and teacher alike to label where the instruments will be stored.  Will the 

students sit on the floor, risers, or in chairs?  Figures 1-1 through 1-9 at the end of this chapter 
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include photos from several different music rooms.  There is no right or wrong way to set up a 

classroom.  Feel free to experiment and if something doesn’t work, then change it.  Will there be 

a dedicated space for movement?  If not, how will students move the chairs or instruments to 

allow space for movement?  Be prepared to explain in detail what the expectations are and 

practice the correct behaviors.  

Bulletin Board Ideas 

Bulletin boards are a great way to decorate a classroom and they are also a great way to 

convey information.  The more visually appealing they are, the more effective they are.  These 

boards can assist in making the classroom personalized and can help the teacher express who 

they are.  It’s important for a change to occur in the room, so the students realize that there is a 

new teacher and new expectations.  Decorating the classroom can also help create a positive 

classroom environment.  

A helpful hint for bulletin boards is to use fabric for the background instead of the large 

rolls of paper.  Paper can rip and crinkle, and the color will fade over time.  When putting up the 

fabric it is helpful to staple it on in opposing corners and to stretch the fabric over the board 

being careful to smooth out any wrinkles.  Educators can either use purchased borders or ribbon; 

they will give the bulletin board a focused look.    

Purchasing decorations for the classroom can be rather expensive.  Instead of purchasing 

premade posters, an educator can save money and get a similar effect using paper and markers.  

It can be time consuming, but cost effective.  Examples of classroom bulletin board can be seen 

in Figures 1-1 through figure 1-10.  This website also has many great bulletin board ideas for 

music teachers: (http://www.musicbulletinboards.net/,- 
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Pictures of Classrooms Set Up and Bulletin Board Ideas 
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Figure 1-3, J138<!9:373;<=2>!KBDII:!618/B!LII75!618/B!C3=BD32!?=12/3!.II<35!M/32=5!
E23F=2G!HI1;<>5!.:I2/G=!

Figure 1-4, J138<!9:373;<=2>!KBDII:!618/B!LII75!618/B!C3=BD32!?=12/3!.II<35!M/32=5!
E23F=2G!HI1;<>5!.:I2/G=!



"&!
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Figure 1-6, L/F32F/3N!9:373;<=2>!KBDII:!618/B!LII75!618/B!C3=BD32!O/7P32:>!6BQ3385!
C/<18F/::35!E23F=2G!HI1;<>5!.:I2/G=!
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Figure 1-8, L/F32F/3N!9:373;<=2>!KBDII:!618/B!LII75!618/B!C3=BD32!O/7P32:>!6BQ3385!
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Figure 1-9, L/F32F/3N!9:373;<=2>!KBDII:!618/B!LII75!618/B!C3=BD32!O/7P32:>!6BQ3385!
C/<18F/::35!E23F=2G!HI1;<>5!.:I2/G=
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CChhaapptteerr  33--  TThhee  FFiirrsstt  DDaayyss  ooff  SScchhooooll  

RRuulleess  aanndd  PPrroocceedduurreess  

It is important to have clear rules and procedures for students to follow on the first day of 

school.  Rules should be simple to understand and clearly stated.  It is advisable to have fewer 

than five rules.  It is also good to state them in a positive manner.  For example, instead of 

writing “Do not call out,” state the rule as “Please raise your hand to speak.”  When in doubt, put 

yourself in the shoes of one of your students and ask, “Will they understand?”  After deciding on 

the rules, post them prominently in the classroom.  The same criteria should be used for 

procedures.  The following are the rules I use in my classroom: 

1. Respect yourself. 
2. Respect others. 
3. Respect the property of all.    
It is important that the students understand what the word “respect” means.  If the rules 

above are used, an explanation of the teacher’s definition of respect should be provided.  Try not 

to assume anything, because students come to school with different backgrounds and knowledge.  

It is also very important to have set in place, before the first day, to have set in place what the 

procedures will be for using the restroom as well as going to the clinic.  Check with other 

teachers to see if there are school-wide procedures that you will be expected to follow. 

Classroom Management 

The best defense is a good offense.  Greet students at the door and explain your 

expectations of them.  Idle time is one of the leading causes of misbehavior.  It is advisable to 

have a plan or back-up activities, so there are no blocks of time for students to become 

disruptive.  Learning students’ names as quickly as possible is helpful.  This is helpful just in 

teaching and being able to call on students but also when dealing with behavior.  Students are 
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generally more receptive to following directions and listening if the teachers know their names.  

A seating chart can be used if it is difficult to learn student names.  Elementary students are 

wonderful at mimicking the behaviors and attitudes of their teachers.  If their teacher loves music 

and smiles, the students are more prone to do so as well.  The teacher is responsible for 

everything that happens in their classroom.  If a student talks back, it is because the teacher has 

left space for the student to do so.  Be careful not to get into power struggles with students, they 

never end well.  When students act up, it’s not always about you.  Perhaps they had a 

disagreement with another teacher or student that is causing their mood or behavior.   

Aim to discipline the behavior not the student.  In other words, when reprimanding a 

student, tell them that talking out, or whatever the undesirable behavior is, is not appropriate, 

rather than saying “Johnny is being bad.”  Be consistent in the application of the rules and the 

consequences for breaking them.  Pointing out positive behaviors in specific students that should 

be emulated can be helpful.  For example, “I love how Suzie is sitting criss-cross apple sauce on 

the rug ready to sing.”  Pick a way to refocus the class if they become unfocused.  Some 

examples include: give me five, clapping patterns, flick the lights, and use a bell.  Behavior is 

tied to classroom set up; try not to turn your back, and have the classroom ready to go with books 

and materials that will be used.  

Ways to Use Class Time 

Teachers interviewed for this document found it helpful to have a framework for class 

time set up.  It gives structure to the lesson and builds in different elements so that students do 

not become bored and rambunctious.  Ideas for time allotments include: 

o 5 min. – Tell students about your classroom management. 
o 5 min. – Singing/echo rhythms. 
o 20 min. – Main lesson/objectives. 
o 5 minutes – Movement. 
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o 5 minutes – Review. 
 

Try to incorporate school-wide efforts/project like “Word of the day” and/or FCAT strategies, 

etc into lessons.  It makes your classes more valuable to administrators and teachers and they 

will be less likely to remove them from your classes for remediation if they know you support 

school wide efforts.  

Lesson Ideas 

Play parties/mixers, name games, and rhymes are wonderful ways to learn students 

names and have a positive interaction during the first days of the school year.  These activities 

often involve singing and moving, so they are a great informal assessment tool to figure out what 

level the students are at.  In addition, they help the teacher mingle with students.  

I like the song/party mixer, “I let her go go” from Trinidad and Tobago.  It is a very 

simple movement song, with only five words in it.  It is easy to sing, and is great fun for 

students.  It is a great activity to use to reinforce the concept of respecting others.  Elementary 

students often have a hard time partnering up with someone other than their best friend.  This 

activity provides a good segue into teaching manners and empathy.  It is important to ask 

students:  

• “How would you feel if no one wanted to be your friend” or said “eeeeeeeeew!” when 
they had to touch your hands?   

• Do you want to make other people feel that way?  

As the students sing the song, the tempo can gradually be increased to make the activity 

more difficult.  This particular activity is a hit.  This song is available in the collection of play 

parties and singing games, Down In the Valley by Andy Davis and Peter and Mary Alice 

Amidon, available at (http://www.dancingmasters.com/store/Down_in_the_Valley.html).  At the 

end of this chapter you will find a set of lessons developed or adapted by Sheila King to work 

drumming into the elementary classroom.  
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Cultivate Relationships (with Teachers, Staff, Parents, and Students) 

“People don’t care how much you know until they know how much you care.”  That’s an 

old adage, but one that is very true in teaching.  It doesn’t matter how much you know about 

music, if you can’t relate to your co-workers, parents, and students.  Spending time with other 

teachers in the lounge and making a genuine effort to get to know them (by asking them 

questions and showing an interest in their hobbies) can be a great way to connect with 

colleagues.  Being polite and respectful to everyone should be a priority.  Participation in 

activities before the start of the school year, such as registration, can provide a good opportunity 

to get to know other teachers, staff, and administrators.  Additional duties like car loop, breakfast 

or lunch duty, and patrolling the campus can give new educators a chance to get to know 

students and parents.  The easiest way to start a positive exchange, is with a simple compliment 

like: “great shirt or awesome shoes“ or asking how they’re doing.  Positive comments can 

brighten a person’s day.  Even simply making eye contact with someone when walking down the 

hall and saying “Hello” is a good way to start building relationships.  If you have a hard time 

connecting with a student, their teacher (or even better the teacher they had the year before) can 

provide good information about ways to connect with the student.  Gathering this kind of 

information can not only help you with that particular student, but will demonstrate that you are 

a thoughtful educator who wants to connect with students and colleagues.  The more you help 

others, the more support you will generally receive for your program.  For example, when you 

need people to bring in baked goods for a bake sale or to stay after school to sell them at a 

concert, they will be more likely to volunteer to do so.  Be polite to the administrators and be 

friendly.  Be sure to share good news and thank volunteers for support.   
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Scheduling 

Aim to be proactive in the creation of the activity schedule.  Find out if you have input in 

the schedule or if you can have a chance to comment.  Speak with other teachers about their 

schedules.  It can be very helpful to make an easy to read version of your schedule that will be a 

quick reference for you so you know what classes you have coming when.  It will also be 

important to take into account the schedule when you are planning lessons because if you have 

classes that are going to use different equipment back to back you need to plan how the 

equipment will be put away and taken out at the end of each class. 

Recruitment for Special Ensembles 

 Sell yourself.  To get students involved in ensembles that meet outside the regular class 

time, the activities need to sound “cool” and exciting.  Share a piece of music that you plan on 

teaching to your chorus.  The author is fond of saying that “chorus and strings are the best and 

coolest activities at my school because I teach them.”  When talking about the ensembles, sound 

excited.  If it excites you, it will be easier to excite the students.  Promote the programs as the 

greatest activity ever.  Pick music that will make the students successful.  Not many teachers 

walk into a school and can have their groups perform Handel’s Messiah in the first concert.  It 

could be helpful to keep that in mind when picking out literature.  

To do List: 

o Get a copy of Harry Wong book, ”The First Days of School.”   
o Inventory classroom 
o Organize classroom 
o Decide on your classroom discipline plan 
o Plan first weeks lessons 
o Locate and review curriculum guide 
o If you start to feel overwhelmed make your own personalized to do list and prioritize 
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Chapter 4- Lesson Planning 

 Planning lessons is what teachers spend a lot of their non-teaching time doing.  If new 

teachers have a plan and goals in place for their students, it will be a lot easier to sequence and 

spiral-in different concepts.  Of the teachers asked about planning models, all favored the 

backwards design model.  It is easier to figure what you want to teach the during last weeks of 

school (the product of a year of instruction under your guidance) than to just plan lessons that 

seem fun or will be good to do from week to week.  The backwards design model gives the 

program and the curriculum a sense of balance and purpose.  Most music textbook series have 

built-in spiral concepts, which can complement the backward design model.  If you choose to 

teach strictly from the textbook, then check the guides (usually in the beginning of the book) to 

make sure you will cover all the concepts you would like to.  Whether you use the textbook 

series, the Randy and Jeff Game Plan series, or materials you pick up at workshops, it is 

important to remember that just because you have goals, it does not mean you have to meet all of 

them.   

It is hard to know what kind of program you are walking into and what background 

knowledge the students have.  There will always be a few students who know more than others, 

because they take private voice or piano lessons.  However, the other students may or may not 

have absorbed what had been taught to them.  Be prepared to work with students who have little 

or no background knowledge.  For example: one school’s sixth-grade students could not keep a 

steady beat and at another school, students did not know that they had a speaking voice and a 

singing voice.  This is not always the case, but it has been the experience of some of the 

contributors to this handbook.  During the initial stages of lesson planning, it is also a good time 

to look at the inventory of the classroom.  If class sets of whatever instruments you are planning 
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to use are not available, time must be built into the lesson to review sharing procedures for those 

items.  Lessons in instrument sharing must be carefully thought out.  

 Find out if the district has a music curriculum guide by talking with other music teachers, 

the music supervisor, and the school administrator.  If the district has a curriculum guide, it 

should be somewhere in the classroom.  Some school districts do not have curriculum guides; it 

is up to individual music teachers to develop their own.  In those instances, it is helpful to have 

ones to model.  Included in Appendix A are the following two examples:  

• Instructional Objectives Checklist for Brevard County Schools.  
• Essential skills check list for Seminole County Schools.  

 
Lesson Plan Templates 

 I have provided lesson plan templates that accomplished teachers in the field have 

devised in Appendix A.  The most important goal of planning lessons is making sure the material 

covered is consistent with state standards.  If music teachers allow themselves to just fill classes 

with “fun” activities, your class will be “fun” or “fluff.”  If other teachers at a school adopt those 

attitudes, they devalue the educational merit of the class, which can be a possible negative effect, 

and can lead to an increased amount of removing of students from music class for tutoring.  

Another common negative consequence of an overly “fun” music class is that grade-level 

teachers hold back students for misbehavior.  However, if instruction is standards-based, 

administrators are more supportive, because it can be demonstrated that the material fulfills 

music standards and is therefore educationally relevant.  

Lesson Plan Ideas 
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Story Books That Can Be Used in the Music Classroom 

Storybooks are frequently used in the music classroom in a variety of ways.  They can be 

read and the students can write songs about them; or the students could add sound effects, help 

develop deeper comprehension and to help the story come to life.  Books can also be used in 

performances to unite a series of songs together.  Below is a list of books used successfully with 

students in real music classrooms. 

o Good Night, Good Knight by Shelley Moore Thomas 
o Badger's Bring Something Party by Hiawyn Oram 
o Traveling to Tondo: A Tale of the Nkundo of Zaire by Verna Aardema 
o Up, Up, Down! By Robert N. Munsch 
o Any books by Raffi 
o The Little Old Lady Who Was Not Afraid of Anything by Linda Williams 
o I Know an Old Lady Who Swallowed a Pie by Alison Jackson 
o I Know an Old Lady Who Swallowed a Fly by Mary Ann Hoberman 
o There Was An Old Lady Who Swallowed a Bat by Lucille Colandro 
o The Animal Boogie by Debbie Harter  
o Chicka Chicka Boom Boom by Bill Martin Jr. and John Archambault 
o Doing the Animal Bop By Jan Ormerod 
o I Know a Shy Fellow Who Swallowed a Cello By Barbara S. Garriel 
o I’m a Little Tea Pot by Iza Trapani 
o Listen to the Rain by Bill Martin Jr. and John Archambault 
o Max Found Two Sticks Brian Pinkney 
o My Aunt Came Back by John Feierabend 
o My Many Colored Days by Dr. Seuss 
o Rap a Tap, Tap, Think of That! By Leo and Diane Dillon 
o Today is Monday by Eric Carle 
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o Very Quiet Cricket by Eric Carle 
o We’re Going on a Bear Hunt by Michael Rosen 
o Zin, Zin a Violin by Llody Moss 

 
Reflect  

 Reflecting on the completed lesson is just as important as teaching the lesson.  Look at 

your objectives to determine if they were met and to what degree.  It is important to understand 

what percentage of students was able to complete the entire objective successfully.  Try to 

understand what went wrong if the objectives were not met.  An important question to consider: 

there was a lack of comprehension on the student’s part or was the presentation of the material 

not clear?  Go back and re-teach the fundamentals that the lesson was built on, if that is needed.  

If presentation is the issue, ask other teachers how they present that information.  Perhaps the 

educator simply needs to try a new way of teaching the information. 

EEdduuccaattiioonn  AAccrroonnyymmss  

 The teaching profession enjoys abbreviating the names of different organizations and 

educational procedures.  Listed below are the more common acronyms that a music teacher 

might encounter.  

o MENC- Music Educators National Conference 
o FMEA- Florida Music Educators Association 
o FEMEA- Florida Elementary Music Educators Association 
o AOSA- American Orff Schulwerk Association 
o CFOC- Central Florida Orff Chapter 
o HFOC- Heart of Florida Orff Chapter 
o GTBAOC- Greater Tampa Bay Area Orff Chapter 
o NFOC- North Florida Orff Chapter 
o AYP- Adequate Yearly Progress, in regards to the grading of schools 
o ESOL- English Students Other Languages 
o RTI- Response to Intervention, a new Florida initiative to approach addressing students 

with special needs 
o CST- Child Study Team 
o FBA- Florida Band Association 
o ASTA- American String Teachers Association 
o MDS- Music Demonstration School 
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o VE- Varying Exceptionalities  
o FCAT- Florida Comprehensive Assessment Test 
o The Brevard County Schools Website Parent Portal has a website dedicated to 

educational acronyms and explaining them.  Visit the website at:  
(http://www.brevard.k12.fl.us/portals/parents/acronyms.html) 

!
!

!
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Chapter 5- Professional Development 

Join Organizations 

 In some counties, the position description of music teacher requires that they join 

organizations such as FMEA and MENC, as well as the appropriate component organization.  

Even if membership in these organizations is not required, it is highly recommended.  You will 

receive a copy of the Florida Music Director, magazine and participating teachers can have their 

students’ tryout for all-state ensembles.  In addition, membership allows for attendance at the 

state conference.  These events always provide a wealth of information for educators.  In 

addition to joining those organizations, it’s a good idea to seek out Orff Chapters that are active 

in your area.  These organizations have meetings generally four times a year and hold 

workshops, which are always a source of new ideas and ways to present material.  

Perhaps even more helpful than attending those workshops are the relationships one can 

build with other music teachers in those chapters.  They have a wealth of information that can be 

helpful.  When having a problem teaching something, it is helpful to have a network of teachers 

who are happy to provide guidance and share their experiences.  

Find a Mentor 

 If you would like to find a mentor, ask administrators or the music supervisor if there are 

experienced teachers in the area who would be willing to help during the initial building of a 

program.  It is also a good idea when you’ve found a few mentors, to see if you can observe them 

teaching.  It can be beneficial to observe someone after you have been teaching for a while.  It 

will help keep you focused on good teaching practices.  Also, inquire whether other teachers are 

willing to observe and provide feedback.  Mentors are also excellent if you pursue more training 
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in areas such as Orff, Kodaly, World Music Drumming, or Dalcroze, A mentor can advise you 

which trainers will best fit with a given personality and teaching style. 

Orff Schulwerk 

 According to the American Orff Schulwerk Association’s  (AOSA) website 

(http://wwww.aosa.org/): 

Orff Schulwerk is a way to teach and learn music.  It is based on things children 
like to do: sing, chant rhymes, clap, dance, and keep a beat on anything near at 
hand.  These instincts are directed into learning music by hearing and making music 
first, then reading and writing it later.  This is the same way we all learned our 
language. 

Orff Schulwerk happens in a non-competitive atmosphere where one of the rewards 
is the pleasure of making good music with others.  When the children want to write 
down what they have composed, reading and writing find their moment. 

It uses poems, rhymes, games, songs, and dances as examples and basic materials.  
These may be traditional or original.  Spoken or sung, they may be accompanied by 
clapping and stamping or by drums, sticks, and bells. 

The special Orff melody instruments include wooden xylophones and metal 
glockenspiels that offer good sound immediately. Played together as in a small 
orchestra, their use helps children become sensitive listeners and considerate 
participants. 

With Orff Schulwerk, improvisation and composition start students on a lifetime of 
knowledge and pleasure through personal musical experience. Learning is 
meaningful only if it brings satisfaction to the learner, and satisfaction arises from 
the ability to use acquired knowledge for the purpose of creating. For both teacher 
and student, Orff Schulwerk is a theme with endless variation. 

The title "Schulwerk" is an indication of the educational process-taking place: 
Schulwerk is schooling (in music) through working, that is, through being active 
and creative. 

The composer Carl Orff and his associate Gunild Keetman developed the basic 
texts for the Schulwerk as models for teachers worldwide.  Now translated into 
eighteen languages, Orff Schulwerk is based on the traditional music and folklore of 
each country in which it is used.  At present more than 10,000 teachers in the 
United States have found the Schulwerk the ideal way to present the magic of music 
to their students.   
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 Orff teacher training consists of two week-long classes that generally take place during 

the summer months and provide an in-depth study of the Orff pedagogy.  The training consists of 

three levels, as well as master classes available for those who want advanced training and for 

those who might like to become of Orff class instructors.  

Koldaly  

According to the Organization of American Koldaly Educators, (http://www.oake.org) the 

Kodaly Philosophy is as follows:  

The Kodály Concept 
 
• Is a philosophy of education and a concept of teaching. 
• Is a comprehensive program to train basic musical skills and teach the 
reading and writing of music. 
• Is an integration of many of the best ideas, techniques, and approaches to 
music education. 
• Is an experience-based approach to teaching. 
Essential and Key Elements of the Concept 
Singing 
• We should first learn to love music as human sound and as an experience 
that enriches life. 
• The voice is the most natural instrument and one which every person 
possesses. 
• Kodály called singing "the essence" of this concept. 
• Singing is a powerful means of musical expression. 
• What we produce by ourselves is better learned; and there is a stronger 
feeling of success and accomplishment. 
• Learning through singing should precede instrumental training. 
• It is in the child's best interest to understand the basics of reading music 
before beginning the difficult task of learning the technique of an 
instrument. 
• What do we sing? 
! Folk songs and games of the American Culture 
! Traditional children's songs and games 
! Folk songs of other cultures 
! Music of the masters from all ages 
! Pedagogical exercises written by master composers 
• Singing best develops the inner, musical ear. 
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"If we ourselves sing often, this provides a deep experience of happiness in 
music. Through our own musical activities, we learn to know the pulsation, 
rhythm, and shape of melody. The enjoyment given encourages the study 
of instruments and the listening to other pieces of music as well." (Kodály, 
1964) 
Folk Music 
• Folk music is the music of the people. There can be no better material for 
singing than the songs and games used by children for centuries. 
• Folk Music has all the basic characteristics needed to teach the 
foundations of music and to develop a love of music - a love that will last a 
life time. 
• Folk music is the classical music of the people, and, as such, is a perfect 
bridge leading to and working hand-in-hand with-art music. 
"The compositions of every country, if original, are based on the songs of 
its own people. That is why their folk songs must be constantly sung, 
observed, and studied." (Kodály, 1964) 
Solfège 
• Solfège is the best tool for developing the inner ear. 
• It is an invaluable aid in building all musical skills: 
! Sight singing 
! Dictation 
! Ear training 
! Part hearing 
! Hearing and singing harmony 
! Perceiving form 
! Developing memory 
• The moveable do system, highly developed in English choral training, was 
advocated by Kodály as a tool for teaching musical literacy. 
• Use of the pentatone (do, re, me, sol, la) was recommended by Kodály for 
early training of children because of its predominance in their folk music. 
Music and Quality 
• We believe that music enhances the quality of life. So that it may have the 
impact it deserves, only the best music should be used for teaching: 
! Folk music, which is the most representative of the culture 
! The best music composed by the masters 
• Quality music demands quality teaching: 
! Teachers need to be as well-trained as possible 
! Teachers' training must be well-rounded 
! Teachers need to develop their musical and vocal skills to the highest 
degree possible 
"The pure soul of the child must be considered sacred; what we implant 
there must stand every test, and if we plant anything bad, we poison his 
soul for life." (Selected Writings, p. 141) 
Development of the Complete Musician 
• Kodály training is a complete and comprehensive approach to music 
education which meets the National Standards for Arts Education as 
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published by MENC, © 1994. 
• The development of all skill areas begins very early with simple tasks 
required of all the students. As knowledge grows, skills are developed 
further in a sequential manner. 
• In addition to music reading and writing which are begun at an early stage, 
the following skill areas are also developed: part-singing, part-hearing, 
improvisation, intonation, listening, memory, phrasing and understanding 
of form. 
• An awareness and knowledge of musical styles develops as skills become 
more proficient. 
"The good musician understands the music without a score as well and 
understands the score without the music. The ear should not need the eye 
nor the eye the (outer) ear." (Kodály quoting Schumann: Selected Writings, 
p. 192) 
Sequencing 
• Presentation of materials, concepts, and development of skills can be done 
in a meaningful way only if the curriculum is well sequenced. 
• A carefully planned sequence, well taught, will result in successful 
experiences for children and teacher. Success breeds success - and fosters a 
love of music. 
• A Kodály sequenced curriculum is an experience-based approach to 
learning rather than a cognitive developmental approach. 
"Music must not be approached from its intellectual, rational side, nor 
should it be conveyed to the child as a system of algebraic symbols, or as a 
secret writing of a language with which he has no connection. The way 
should be paved for direct intuition." (Selected Writings, p. 120) 

World Music Drumming  

 World Music Drumming is a curriculum written by Dr. Will Schmid.  For more specific 

information please go to the website (http://www.worldmusicdrumming.com/).  This program is 

configured similarly to the Orff training.  It is for people who would like to incorporate multi-

cultural music (from areas such as Africa and the Caribbean) into their classrooms.  It is also 

stratified into three levels.  There are additional classes such as “Drumming up the Fun.”  

Dalcroze  

 The Dalcroze Society of America’s History is below.  The following excerpt is from their 

website (http://www.dalcrozeusa.org/history.html). 

The Dalcroze approach to music education teaches an understanding of music – 
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its fundamental concepts, its expressive meanings, and its deep connections to 
other arts and human activities – through ground breaking techniques 
incorporating rhythmic movement, aural training, and physical, vocal and 
instrumental improvisation. 
 
Since the early 1900’s, the influence of Emile Jaques-Dalcroze has been felt 
worldwide in the field of music as well as in dance, theatre, therapy and 
education. In his own time, Dalcroze’s work was considered avant-garde and it 
met with some resistance, yet he continued to probe the topic of music 
education reform throughout his life. Today, his basic ideas of teaching and 
learning have been confirmed by contemporary research. 
 
Dalcroze was professor of harmony and solfège at the Conservatory in Geneva 
in 1892. He realized that his students could not actually hear the harmonies they 
were writing. Their playing showed little sense of rhythmic vitality. In solfège, 
he began to devise ear training games to develop more acute inner hearing. 
These games sharpened the students’ perceptions and resulted in more sensitive 
responses to the musical aspects of performance: timing, articulation, tone 
quality, and phrase shape. Dalcroze noticed his students would exhibit subtle, 
spontaneous movements – swaying, tapping a foot, a slight swinging of the 
arms – as they sang. The body was conscious of the life and movement of the 
music. 
 
Dalcroze capitalized on these natural, instinctive gestures. He asked his students 
to walk and swing their arms, or to conduct while they sang or listened to him 
improvise at the piano. He called this study of music through movement 
“eurhythmics,” from the Greek roots “eu” and “rythmos” meaning “good flow.” 
 
Dalcroze continued to experiment with eurhythmics, giving demonstrations of 
his method throughout Switzerland and Western Europe. In 1910 he was invited 
by the Dhorn brothers, wealthy German industrialists, to Hellerau, Germany 
where they built a large school for him. Several hundred students lived and 
studied in Hellerau, and it became a world-famous center for the arts, devoted to 
the education of the complete human being. In 1913, the Gluck opera 
“Orpheus” was performed at the school, with Dalcroze conducting a chorus and 
soloists trained in eurhythmics. The production was a spectacular demonstration 
of music, movement, lighting, and staging representing the culmination of 
Dalcroze’s work at Hellerau. The school closed at the onset of World War I and 
Dalcroze returned to Geneva, where the Emile Jaques-Dalcroze Institute was 
founded in 1915. Today, the Dalcroze Institute in Geneva continues to attract 
students from around the world who wish to study this remarkable method of 
music education. 
 
In a eurhythmics class, students typically are barefoot and are moving in some 
way – in locomotion around the room, in gestures with hands, arms, heads, 
upper bodies, either in groups or alone. Their movements are responsive to the 
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music that is sounding in the room. The teacher probably is improvising this 
music at the piano, although sometimes recorded or composed music is used. 
The task typically is to move in space using certain guidelines that are specific 
to the occasion or musical piece. The teacher shapes the music not only to the 
rules of the task, but to what he or she observes the students doing. The 
students, in turn, shape their accomplishment of the task to the nature of the 
music – its tempo, dynamics, texture, phrase structure, and style. 
 
The body is trained to be the instrument, not only of the performance of 
eurhythmics, but of the perception of music. The body is understood as the 
original musical instrument, the one through which everyone first realizes music 
in both its senses: apprehending and creating, and the primary, personal, 
trainable utensil for musical understanding and production. The movements a 
student makes in a eurhythmics class do not have the essential purpose of 
training the body to convey a choreographic picture to an audience. Rather, their 
essential purpose is to convey information back to the mover himself. The 
movements set up a circuit of information and response moving continuously 
between brain and body, which, with training and experience, rise to ever higher 
levels of precision, coordination, and expressive power. 
 
The comprehensive Dalcroze approach consists of three components: 
Eurhythmics, which teaches concepts of rhythm, structure, and musical 
expression through movement; Solfège, which develops an understanding of 
pitch, scale, and tonality through activities emphasizing aural comprehension 
and vocal improvisation; and Improvisation, which develops an understanding 
of form and meaning through spontaneous musical creation using movement, 
voice and instruments. It was Dalcroze’s intent that the three subjects be 
intertwined so that the development of the inner ear, an inner muscular sense, 
and creative expression can work together to form the core of basic 
musicianship. 
 
Certified Dalcroze teachers work in conservatories, universities, public and 
private schools, early childhood programs, and in private studios. The Dalcroze 
approach is studied by performers, teachers, dancers, actors, young children, 
and senior citizens. Those wishing to pursue Dalcroze teacher training may do 
so at recognized training centers throughout the United States. Due to the 
intensive training process and the many sophisticated skills required to be a 
Dalcroze teacher, the number of certified teachers remains small, but their 
impact on music education is significant. 
 
The continued study of Dalcroze eurhythmics, solfège and improvisation tends 
to heighten concentration and focus, improve coordination and balance, enrich 
hearing, and sharpen the senses. In a Dalcroze class, students are freed from the 
constraints of formal performance to experience the deep musical knowledge 
and feeling evoked through movement. When they have discovered themselves 
as the source of their own musicality, they have much to bring to the practice 
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room or to the stage. Based on the philosophy that we are the instrument, 
Dalcroze invites us to live what we hear. 

Books/Resources 

There are so many supplemental resources for teachers that it can be overwhelming.  The 

following list of books that has been helpful for new music teachers:  

o Mallet Madness by Artie Almedia  
o The Chimes of Dunkirk edited by Peter Amidon, Andy Davis and Mary Cay Brass  
o Listen to the Mockingbird edited by Peter Amidon, Andy Davis and Mary Cay Brass  
o Down in the Valley edited by Peter and Mary Alice Amidon and Andy Davis  
o Sashay the Donut edited by Peter and Mary Alice Amidon, Andy Davis and Mary Cay 

Brass  
o Step Lively by Marian Rose 
o Recorder Karate by Barb Philipak 
o Music from Music K-8 available to purchase online at, (http://www.musick8.com/) or 

through the mail. This website also has a teachers resource section that has a lot of 
valuable information from other music teachers organized by category. 

The following websites have great information, lesson plans, and so on. 

o D<<SZ[[NNN-7=2<D=P338718/B-BI7[/;G3W-D<7:!
o D<<SZ[[NNN-=I8=-I20[!!
o D<<SZ[[R:718/B3G-I20[G;;[!!
o D<<SZ[[NNN-NI2:G718/BG2177/;0-BI7[!!
o D<<SZ[[NNN-73;B-I20[!!
o D<<SZ[[NNN-<73=-I20[!!
o D<<SZ[[NNN-G=:B2I\318=-I20[!!
o D<<SZ[[NNN-718/BA)-BI7[!!
o D<<SZ[[NNN-R238DSI;G-;3<[1S:I=G8[18328[&[]832^&*'"[6>./:38[/;G3W-D<7:_CIS!
o D<<SZ[[NNN-=2</3=:73/G=-BI7[!
o D<<SZ[[NNN-718/B3G1B=</I;7=G;388-BI7[!
o D<<SZ[[NNN-718/BP1::3</;PI=2G8-;3<[!

Record Professional Development 

 Keep track of the training you attend and make sure you apply to receive points for it.  

This process varies from county to county.  For example, members of CFOC (who teach in 

Orange County) only have to fill out a form and return it to their county liaison.  However, 

teachers in Brevard County who attend the same in-service are required to write up and file this 
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information on their own.  Timely reporting of this information just important for recertification, 

and it also demonstrates to administrators a desire to improve oneself and one’s craft.  It can be 

useful when putting together an updated portfolio for a future teaching position.  

Keep Records for Portfolio 

 When possible, take pictures of lessons that go well.  (Make sure, for the students 

pictured to have the appropriate photo release forms in place, so that it is legal to have pictures of 

those students.)  Also, keep track of all your lesson plans, even if you are not required to turn 

them in weekly or each nine weeks, you may be required to turn them in at the end of the year.  

Being aware of this and acting proactively can save a great deal of time.  You may want to reuse 

lesson plans from year to year, so keeping them saved in several places on a computer is strongly 

advised,  to avoid having to rewrite them from scratch every year.  
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Chapter 6- Performances 

 Performances are a great way to demonstrate the results of one’s teaching.  It can be 

difficult to produce tangible results in the elementary music classroom because so much of what 

is done is experiential.  Find a way for your students to perform early in the year to show what 

they have learned.  Veterans Day is a good day for a performance.  Patriotic songs are fun to 

teach and provide an opportunity to showcase of select choral groups; or even better, have the 

whole school sing.  It is a great way to work with teachers in a cross-curricular way.  Music and 

social studies easily go hand-in-hand.  Making this connection is often viewed as a sign of 

respect for the classroom teachers.  

Concert Programs 

I have presented sample programs showing different ways to pace the concert and 

showing samples of how to lay out concert programs in Appendix B.  Several contributors 

recommend that students’ names be included in the program and think it is beneficial to have 

students spell-check their names before final programs are printed.  Programs can be printed on 

plain or colored paper as well as specialty paper appropriate for the concert theme. 

Logistics 

 Plan, plan, plan. Think of everything that could go wrong and try to anticipate.  Ask 

mentors what problems can arise during and around performances.  All sorts of issues can creep 

up.  Make sure everyone involved at the school (and even those who are not) is kept up-to-date 

on the program.  Check with custodians to make sure the performance space will be ready.  Let 

people in the administrative office know what to expect; a timeline is helpful for all involved.  If 
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you are having performances during the day, make sure there is ample preparation time before 

the performance, so the younger and smaller students can be placed closer to the front.  

Concert Etiquette  

 Appropriate concert etiquette is taught and learned.  It does not just happen.  The Florida 

Sunshine State Standards state, “[t]he student understands the relationship between music and 

the world beyond the school setting” (MU.E.2.2) and goes on to say in strand two “[the student] 

… knows and applies appropriate audience behavior in various musical settings (e.g., symphony 

concerts, school concerts, and parades).”   

Make sure to take time during the beginning of a concert to explain that the students have 

worked hard and want to make sure appropriate concert behavior is observed.  Next, go through 

and review what appropriate concert behavior entails.  For example, please turn off all cell 

phones; please remain quiet while the performers are performing; the appropriate response when 

performers do a good job is clapping not yelling or whistling; and please do not move around the 

concert hall while people are performing.  For more ideas on how to teach appropriate concert 

etiquette, please visit the Music Educators National Conference (MENC) website 

(http://www.menc.org/resources/view/rules-for-concert-etiquette). 

Fundraising Ideals 

 A concert is a great time to have a fundraiser because there are large amounts of 

supportive people around during a musical performance.  Bake sales have been easy and 

successful fundraiser at concerts for many of the contributors.  Ask other teachers in the school 

to donate items that can be sold at the concert.  Then all of the money collected is pure profit! 

For many more great fundraising ideas, visit the Music K-8 websites idea bank 



!

! $)!

(http://www.musick8.com/html/ideabank.php) and simply select the Fund-Raising option to find 

more ideas. 
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Biographical Sketch 

 Kimberly M. McNees was born in Fort Pierce, FL, on August 10, 1983.  From a young 

age she was actively involved in music making, from church activities to school performing 

ensembles.  During her middle and high-school years she was an active member of band, 

learning how to play many instruments. 

 Ms. McNees attended Stetson University in DeLand, FL, where she was awarded the 

William E. Duckwitz talent scholarship to help offset the cost of attendance. During her time at 

Stetson, Ms. McNees was an active performer in the University Orchestra, the University 

Symphonic Band, Brass Ensemble, and a variety of other small ensembles.  She also became a 

member of many organizations such as Collegiate Music Educators National Conference 

(CMENC), Sigma Alpha Iota, Student Government Association (SGA), the International Horn 

Society, and the National Band Association.  In addition Ms. McNees was a member of the state 

executive board of the Florida Collegiate Music Educators National Conference (FCMENC) 

serving one year as the advocacy chair and another year as the membership chair.  She also held 

chair positions in Sigma Alpha Iota, SGA and Stetson’s chapter of CMENC, as well as working 

as an RA (resident assistant). 

 Ms. McNees was released early from her senior internship and was offered a permanent 

substitute position at Osteen Elementary where she taught for a week, during which she was 

offered a full-time position teaching Suzuki strings at Turie T. Small Elementary. She worked 

there from the end of December 2006 to May 2007, when the program was eliminated because of 

budget cuts.  Then Ms. McNees found a position in Brevard County at Riverview Elementary 

where she has taught since August 2007. 
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 Ms. McNees was accepted into the first class of summer masters students at the 

University of Florida in Gainesville, FL where she attended class during the summers of 2008 

and 2009.   
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